7th Grade ELA – Unit 4: Ode to Me-Poetry

 Comprehensive Curriculum

Concept Correlation

Unit 4:  Ode to Me—Poetry 

Time Frame:  5Weeks       
	Big Picture: (Taken from Unit Description and Student Understanding)

· Poetry is a way of expressing one’s innermost feelings and should be read, heard, and enjoyed.

· Understanding poetic techniques and the effects of figurative language, allows one to recognize and create a variety of poems using different forms of poetry. 

· Poets create images that stir imaginations, making us see the world in new and unexpected ways. 




	Ongoing Activities (complete throughout unit)

	Activity A: Independent Reading

	Activity B: Vocabulary

	Activity C: Writing Craft

	Activity D: Grammar/Usage Mini-Lessons


	Guiding Questions
	Activities

	Introduction - What is poetry?

18. Can students describe the defining characteristics of poetry?

23.  Can students relate poetry to personal experiences?


	Activity 31: What Is Poetry? Poetry Journals 

GQ 18, GQ 23

	Concept 1: Elements and Forms of Poetry
19. Can students distinguish between narrative and lyric 
       poetry?
20. Can students identify elements and forms of poetry?

22.  Can students analyze figurative language in poetry?

23.  Can students relate poetry to personal experiences?
	* Activity 32: Prose or Poetry?
GQ 18

	
	*Activity 33:  Poetry Techniques/Devices

GQ 22

	
	*Activity 34:  Poetry Forms

GQ 19 GQ 20

	
	*Activity 35:  Poetry Circles

GQ 23

	Concept 2: Writing and Presenting Poetry 
      20.  Can students identify elements and forms of poetry?

      21.  Can students describe how the poet’s and speaker’s    

             Points of view affect the text?  
      22. Can students analyze figurative language in poetry?
23.  Can students relate poetry to personal experiences?

	*Activity 36:  Writing Poetry

GQ 20, GQ 22, GQ 23

	
	*Activity 37:  Poetry in Motion

GQ 23

	
	Activity 38:  Meet the Poet

GQ 21

	
	

	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	03
	Interpret literary devices
	
	

	
	a
	including symbolism (ELA-1-M2)
	Analysis
	

	
	b
	including puns (ELA-1_M2)
	Analysis
	

	
	c
	including analogies (ELA-1-M2)
	Analysis
	

	05
	Interpret ideas and information in a variety of texts, including periodical articles, editorials, and lyrics, and make connections to real life situations and other texts  (ELA-1-M4)
	Analysis
	

	08
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres including
	
	

	
	c
	poetry (e.g., lyric, narrative) (ELA-6-M3)
	Evaluation
	

	09
	Demonstrate understanding of information in grade appropriate texts using a variety of strategy, including:
	
	

	
	d
	comparing and contrasting literary elements and ideas (ELA-7-M1)
	Analysis
	

	
	g
	identifying literary devices (ELA-7-M1)
	Analysis
	

	21
	Develop writing using a variety of literary devices, including analogies, symbolism, and puns (ELA-2-M5)
	Synthesis
	

	22
	Write for various purposes, including:
	
	

	
	c
	texts-supported interpretations of elements of grade appropriate stories, poems, plays, and novels. (ELA-2-M6)
	Synthesis
	

	28
	Adjust diction and enunciation to suit the purpose of speaking (ELA-4-M1)
	Synthesis
	

	29
	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)
	Synthesis
	

	30
	Follow procedures (e.g., read, question, write a response, form groups) from detailed oral instructions (ELA-4-M2)
	Application
	

	32
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3)
	Evaluation
	

	38
	Participate in group and panel discussions, including:
	
	

	
	a
	explaining the effectiveness and dynamics of group process (ELA-4-M6)
	Application
	

	
	c
	assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6)
	Application
	

	44
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including reports and research documents (ELA-5-M4)
	Application
	


* ALL BOLDED GLE’S ARE FORMALLY ASSESSED!
	GLE #
	GLE Text and Benchmarks

	01a.
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings

	03a.
	Interpret literary devices, including symbolism (ELA-1-M2)

	03b.
	Interpret literary devices, including puns (ELA-1-M2)

	03c.
	Interpret literary devices, including analogies (ELA-1-M2)

	04a.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including instructional materials (ELA-1-M3)

	04b.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including essays (ELA-1-M3)

	05.
	Interpret ideas and information in a variety of texts, including periodical Articles, editorials, and lyrics, and make connections to real-life situations and other texts (ELA-1-M4)

	06.
	Identify universal themes (e.g., search for identity, love, friendship, family, courage, adversity) and cultural viewpoints found in national, world, and multicultural literature in oral and written responses (ELA-6-M1)

	07.
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres in oral and written responses (ELA-6- M2)


	08b.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including nonfiction (e.g., essays, letters) (ELA-6-M3)

	08c.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including poetry (e.g., lyric, narrative) (ELA-6-M3)

	09d.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas (ELA-7-M1) 

	09g.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	14b.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, raising questions (ELA-7-M4)

	14c.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, reasoning inductively and deductively (ELA-7-M4)

	15b.
	Write multi-paragraph compositions on student-or teacher selected topics organized with organizational patterns (e.g. comparison/contrast, order of importance, chronological order) appropriate to the topic

	16.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose. (ELA-2-M2)

	17b.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone. (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader. (ELA-2-M2)

	17d.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (individual personality). (ELA-2-M2)

	17e.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure. (ELA-2-M2)

	19.
	Develop grade-appropriate paragraphs and multi-paragraph compositions using the various modes of writing (e.g., description, narration, exposition, persuasion), emphasizing narration and exposition (ELA-2-M4)

	21.
	Develop writing using a variety of literary devices, including analogies, symbolism, and puns (ELA-2-M5)

	22c.
	Write for various purposes, including text-supported interpretations of elements of grade-appropriate stories, poems, plays, and novels (ELA-2-M6)

	23a.
	Use standard English punctuation, including commas to set off direct quotations, nouns of direct address, and after introductory words or phrases (ELA-3-M2)

	24a.
	Write paragraphs and compositions following standard English structure and usage including varied sentence structures including complex sentences (ELA-3-M2)

	24b.
	Write paragraphs and compositions following standard English structure and usage, including antecedents that agree with pronouns in number, person, and gender.(ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing including infinitives and participles. (ELA-3-M4)

	25b.    
	Apply knowledge of parts of speech in writing including superlative and comparative degrees of adjectives. (ELA-3-M4)

	25c.
	Apply knowledge of parts of speech in writing including adverbs. (ELA-3-M4)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots, affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)

	28.
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)

	29.
	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)

	30.
	Follow procedures (e.g., read, question, write a response, form groups) from detailed oral instructions (ELA-4-M2)

	32.
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3)

	36.
	Deliver grade-appropriate research-based presentations (ELA-4-M4)

	38a.
	Participate in group and panel discussions, including explaining the effectiveness and dynamics of group 
process (ELA-4-M6)

	38c.
	Participate in group and panel discussions, including assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6)

	39b.
	Locate and select information using organizational features of grade-appropriate resources, including electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1)

	39c.
	Locate and select information using organizational features of grade-appropriate resources, including frequently accessed and book marked Web addresses (ELA-5-M1)

	40a.
	Locate and integrate information from a variety of grade-appropriate resources, including multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias) (ELA-5-M2)

	40b.
	Locate and integrate information from a variety of grade-appropriate resources, including electronic sources (e.g., websites, databases) (ELA-5-M2)

	40c.
	Locate and integrate information from a variety of grade-appropriate resources, including other media sources (e.g., audio and video tapes, films, documentaries, television, radio) (ELA-5-M2)

	44.
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including reports and research documents (ELA-5-M4)


Note: The essential activities are denoted by an asterisk and are key to the development of student understanding of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Ongoing Activities
*Activity A:  Independent Reading (Ongoing): (GLEs: 04a, 04b, 05, 08b, 10, 14b, 14c, 16) [R]
Materials List: reading material covering a wide range of topics and readability levels, books/materials stored in the classroom and a constant flow of new books and reading material, Reading Response Learning Log BLM found in Unit 1 BLMS, Reading Diary Prompts BLM found in Unit 1 BLMs, a variety of poetry anthologies.

Each day, students and teachers should read silently for an uninterrupted period of time.   Students will select their own books or reading materials, which require neither testing for comprehension nor book reports.  Students will keep a reading response learning log (view literacy strategy descriptions) of materials read.  An example of a reading log is as follows:
	Reading Response Log                                         Student Name___________________

	Selection ,Title and Genre
	Date
	Pages read
	Comments about what I’ve read

	
	
	
	

	
	
	
	


Other examples of reading learning logs can be found at http://www.readwritethink.org/lesson_images/lesson141/log.pdf  
Students may also respond in reading journals or diaries after completing their books to prompts (e.g., This reminds me of_____, What surprised me was_____, I think this novel is_____.)  See Reading Diary Prompts BLM(Unit 1) for other prompts. Student response also may be through a variety of other strategies (e.g. writing prompts, response logs, journals, book talks, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.dowlingcentral.com/MrsD/area/literature/ssr.html or at http://www.education-world.com/a_curr/curr038.shtml 
*Activity B:  Poetry Vocabulary (GLEs: 01a)[R]
Materials List: overhead transparency of graphic organizer, overhead, transparency pens, Poetry Vocabulary Self-Awareness Chart BLM, Poetic Devices BLM, Chart Poetry Elements and Devices BLM

From poetry the students have read, they will generate a list of words and phrases that may be unfamiliar to them or may evoke something in their senses to add to their personal vocabulary notebook.  Students will post words relative to the senses on a word wall.  Students will brainstorm (view literacy strategy descriptions) with these words to create poetry.  Students will generate a vocabulary self-awareness chart (view literacy strategy descriptions).  During this unit, teachers provide students with a list of words that are related to poetry. (See Poetic Devices BLM)  The students will complete a self-assessment of their knowledge of the words using a chart like the one below and the Vocabulary Self-Awareness BLM.  Do not give students definitions or examples at this stage.  Ask students to rate their understanding of each word with either a + (understand well), a √ (limited understanding or unsure) or a – (don’t know).  Over the course of the unit readings and exposure to other information, students are to return to the chart and add new information to it.

	Word
	+
	√
	-
	Example
	Definition

	Simile
	
	
	
	
	

	Metaphor
	
	
	
	
	

	Alliteration
	
	
	
	
	


In a notebook, students will create a poet’s toolbox.  In the toolbox, students will include a vocabulary self-awareness chart (view literacy strategy descriptions).  After reading a variety of poems, the students may also create a chart where they name the first column Type of Poem; in column two, Figure of Speech; in column three Definition; and in column four, Example for their toolbox.  The students will add to the toolbox after various mini-lessons in the following activities.  Students may also add the Chart Poetry Elements and Devices BLM to their toolbox.

*Activity C:  Writing Craft (Ongoing) (GLEs: 17a, 17b, 17c, 17d, 17e) [E]

Materials List: a variety of picture books, overhead projector, transparencies, or chart paper, or computer with projector, student’s writing notebooks (journals)

Teacher should begin preparing the students to be good writers.  Teacher should review the traits for effective writing.  The following Internet sites have the traits and the definitions of effective writing:

http://www.north-scott.k12.ia.us/writetraits/writetraits.html#top 

http://www.englishcompanion.com/pdfDocs/sixtraitssummary.pdf 

Teacher should read a variety of picture books or poetry that focus on word choice and voice such as Eve Bunting’s Six Sick Sheep, Jamie Curtis’s  When I Was Little, Jerry Spinelli’s Knots in My Yo-yo String, or Kalli Dakos’s  Don’t Read This Book, Whatever You Do!  , which is a collection of poems full of voice and related to things that would only happen in a classroom.  Students will participate in a discussion on how authors develop their ideas, organize their books, use voice, use effective words, create sentence fluency, and use the conventions of writing.  The teacher should then model several sentences that focus on word choice and voice by writing them on chart paper, the board, an overhead, or the computer that has a projected screen and by saying them orally.  Students can then participate in groups by practicing several sentences.  Students are to practice the skills in their independent writing in a bound composition writing journal notebook.  Teacher will remind students that this is an ongoing activity and that they will be reviewing all work done throughout the year.

*Activity D:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23a, 24a, 24b, 25a, 25b, 25c, 26, 27) [E]  
Materials List: writing samples
The teacher may use the daily oral language strategy with target skills (The teacher will provide the students with a sentence or a group of sentences in need of editing to give students consistent practice correcting grammatical errors.).  Target skills should be identified (e.g., varied sentence structure and patterns, phrases and clauses, punctuation,   infinitives, participles, superlative and comparative degrees of adjectives, adverbs, pronouns and antecedents, sentences without double negatives, spelling).  The students may also discuss the common errors in student writing samples.  Through the writing process, students should use peer editing to work with the mechanics.  Grammar instruction should occur within the context of students’ reading and writing.  Teachers should use the district-adopted texts to find lessons or some other lessons for grammar instruction may be found at

http://www.education-world.com/a_lesson/lesson/lesson334.shtml or http://www.webenglishteacher.com/grammar.html 

Introduction - What is poetry?

	Purpose/Guiding Questions:

· Students describe the defining characteristics of poetry.

· Students relate poetry to personal experiences.
	Key Concepts & Vocabulary:

· Poetry – the art of expressing ones thoughts in verse.
· Poetic Terms – verse, audience, stanzas, rhythm, rhyme scheme, poetic foot, meter, iambus, Quatrain, tone, mood, theme


	Assessment Ideas:

· Poetry journals

· Learning Log Responses – see packet
	Resources:

· Various poems/song lyrics

· Variety of poems to read aloud
· Poetry journals

· Poetry journal response questions (TMSR)
· Literacy Strategies (Learning Log – see packet)
· See the Teacher Made Supplemental Resources (TMSR)


Activity 31:  What Is Poetry? Poetry Journals (GLEs: 05, 08c, 16, 19, 30)[R]

Materials List: a variety of poems to read aloud, learning logs

Modeling oral reading techniques, the teacher will read aloud a variety of poems, and then students will respond in journals to the prompt:  What is poetry?  Students will discuss their responses.  Students will reflect on a favorite poem by recalling and writing about it and will participate in a class discussion about the poems and their responses to them.  The teacher will give explicit instructions on how to respond to the poetry that the students will keep in their poetry journals or learning logs (view literacy strategy descriptions).  Writing about a poem in a learning log can enhance a student’s understanding of content.  Students are to maintain a poetry learning log where they record, copy, and illustrate the poems they read.  Students will keep a poetry journal or poetry learning log in which poems and song lyrics that appeal to them will be copied or pasted.  Students will respond to questions about each poem by writing paragraphs with details from the text to answer such questions as Why do I like this poem? or What does this poem remind me of? or any other teacher-solicited prompt.  Students will illustrate their chosen poems.  Students will also respond in writing to teacher read-alouds and prompts regarding the poetry being read. 

Concept 1: Elements and Forms of Poetry

	Purpose/Guiding Questions:

· Students describe the defining characteristics of poetry.
· Students distinguish between narrative and lyric poetry.

· Students identify elements and forms of poetry.

· Students analyze figurative language in poetry.
· Students relate poetry to personal experiences.

	Key Concepts & Vocabulary:

· Poetry – the art of expressing ones thoughts in verse.
· Prose 

· Poetic Terms – irony, hyperbole, idioms, simile, personification, paradox, apostrophe, alliteration, metaphor, oxymoron, verse, audience, mood, tone, imagery, symbol, rhyme
· Types of poetry -haiku, cinquain, ballad, free verse, sonnet, limerick, concrete, diamante
· Forms of Poetry – narrative and lyric


	Assessment Ideas:

· Activity Specific Assessment for Activity 33 (includes Poetry Rubric BLM and Comparison/Contrast Essay Rubric BLM)
· Activity Specific Assessment for Activity 35 ( includes Group Participation BLM)

· Teacher made rubrics

· Blackline Masters (Constructed Response Rubric, LEAP 21 Rubric, Poetry Rubric, Comparison/Contrast Rubric)
· Student written poetry
	Resources:

· Variety of poem selections
· Variety of prose selections
· Poetry Circle Roles – Facilitator, Listener, Recorder, Reader
· Poetry books

· Poetry Elements PowerPoint

· Poetry Forms PowerPoint

· Guided Notes handout
· Computer with Internet access (optional)
· Blackline Masters (Literary Response: Poetry Rubric BLM; Comparison/Contrast Essay Rubric BLM, Sample Poetry Forms BLM, Group Participation BLM)
· Literacy Strategies (Venn Diagram, Double Bubble, Circle Map, Brace Map)
*See the Teacher Made Supplemental Resources (TMSR)
*See Blackline Masters (BLM)



*Activity 32:  Prose or Poetry?  (GLEs: 07, 08c, 09d, 22c) [R]
Materials List: Compare/Contrast Chart BLM, Poetry Constructed Response Sample BLM, Constructed Response Rubric BLM

Students will read and compare a nonfiction article or short story and a poem about a similar topic.  Using a chart or Venn diagram or Double Bubble Map graphic organizer (view literacy strategy descriptions), students will list similarities and differences between the two genres.  The teacher will lead a whole-class discussion about the similarities and differences between prose and poetry.  The teacher will focus on the two main forms of poetry—narrative and lyric.  The students will then use their charts or diagrams to write a constructed response comparing the prose and poem and will use details from both pieces.  The students will take words or phrases or ideas from the nonfiction piece and create a poem.  The students will be assessed using a LEAP 21 or teacher-created rubric.  http://www.louisianaschools.net/lde/uploads/2071.pdf 

Teacher will show students a LEAP general 2-point scoring rubric and explain to students how to answer a constructed response item.  Students will then read a short poem and answer a constructed response question.  Students will be assessed using a specific 2- point rubric. (See Poetry Constructed Response Sample and Constructed Response Rubric BLMs.)

*Activity 33:  Poetry Techniques/Devices (GLEs: 03a, 03b, 03c, 05, 09d, 09g, 15b, 21, 22c)[R]
Materials List: various works which include poetry devices, such as similes, metaphors, puns, rhyme, etc.; computer with Internet access (optional); Literary Response: Poetry Rubric BLM; Comparison/Contrast Essay Rubric BLM
Students will demonstrate an understanding of how a poet’s message is conveyed through the use of poetic techniques or devices by reading and responding to poetry selections.  After the teacher’s mini-lessons, students will identify, analyze, and evaluate poetry elements or devices (e.g., alliteration, allusion, assonance, hyperbole, idioms, imagery, metaphor, onomatopoeia, personification, puns, rhyme, rhythm, simile, symbol, theme) in selected poems.  Students will generate a list of similes, metaphors, personifications, and idioms from selections read.  Students will illustrate examples for class display. 

Students will select several pieces of poetry.  Students may go to each of the following web sites to read poems that include personification and imagery within the poem:
Emily Dickinson’s "The Sky is Low" , William Blake’s "Two Sunflowers Move in the Yellow Room" or Langston Hughes’ "April Rain Song"  or to http://www.learner.org/catalog/extras/vvspot/video/hughes.html  to listen to Langston Hughes’s "Dream Deferred."  The students will analyze each poem for its use of imagery, citing words or phrases that create a picture.  Students will create a graphic organizer (view literacy strategy descriptions) such as a Circle Map or a Brace Map to explain the imagery.  The graphic organizer can be a web that includes a phrase and a list of what it invokes in relationship to the five senses.  In a whole class discussion, students will cite particular lines and phrases that show similes, personification, and other figures of speech.  Next, students will list those phrases and beside each phrase will write an explanation of the meanings and give a reason why they think the poet chose to use that particular device.  The students will write a literary response explaining how a selected poem conveys a poet’s message, which may be assessed using the Literary Response: Poetry Rubric BLM.  Students will then select two of the poems and write a multi-paragraph comparison/contrast essay analyzing the poems for their uses of imagery and usages of figurative speech. The students’ work will be assessed using the Comparison/Contrast Essay Rubric BLM or other teacher created rubric.
*Activity 34:  Poetry Forms (GLEs: 05, 06, 08c, 21, 22c)[R]
Materials List: paper, small binder or folder, Sample Poetry Forms BLM

The teacher will display and model a variety of poetry forms (e.g., ballad, concrete, free verse, haiku, limerick, sonnet, lyric, and narrative)(See Sample Poetry Forms BLM).  Students will identify poems by form and theme and then analyze and evaluate the poet’s meaning through written reflections.  In groups, students are to create a ballad, cinquain, limerick, and haiku poem.  Students will refer to their list of vocabulary words (created in a previous activity) or to the word wall list to use in their creations.  Students will post class poetry on a bulletin board or class wall.  

*Activity 35:  Poetry Circles (GLEs: 09d, 28, 29, 30, 32, 38a, 38c)[R]

Materials List:  poetry anthologies, Group Participation Rubric BLM
In groups, students will read aloud and discuss individual poems from anthologies or collections.  Students will compare reasons they like or dislike the poems that are being discussed in an organized group setting.  Each student will assume a variety of roles such as the leader or note taker, etc.  As a group, students will then choose a poem to read aloud (e.g., as Reader’s Theater or in choral reading groups) to the whole class.  The students are to adjust diction, enunciation, volume, and inflections during their oral presentation. The students will be assessed using the Group Participation Rubric BLM or other teacher created rubric.  Students then reflect in journals about the effectiveness and dynamics of working in groups.
Concept 2: Writing and presenting poetry 

	Purpose/Guiding Questions:

· Students identify elements and forms of poetry.
· Students analyze figurative language in poetry.

· Students relate poetry to personal experiences.
	Key Concepts & Vocabulary:

· Poetry – the art of expressing ones thoughts in verse
· Writing Process

· Forms of Poetry – narrative and lyric

· Poetic Terms - Poetic Terms – irony, hyperbole, idioms, simile, personification, paradox, apostrophe, alliteration, metaphor, oxymoron, verse, audience, mood, tone, imagery, symbol, rhyme
· Classic Poets – Robert Frost, Edgar Allen Poe, Emily Dickinson, Walt Whitman, Gwendolyn Brooks, Langston Hughes

· Types of poetry -haiku, cinquain, ballad, free verse, sonnet, limerick, concrete, diamante

	Assessment Ideas:

· Activity Specific Assessment for Activity 36 (includes Original Poems Grading Guide BLM and Poetry Book Rubric BLM) 
· Activity Specific Assessment for Activity 37 (includes Oral/Recitation Rubric BLM)

· Question the Author Activity Sheet 

· Blackline Masters (Original Poems Grading Guide BLM, Poetry Book Rubric BLM, Oral/Recitation Rubric BLM)

	Resources:

· Langston Hughes Biography
· The Big Sea (optional)

· Computer with internet access

· Literacy Strategy (QtA) – see packet

· Blackline Masters (Sample Poetry Forms BLM, QtA BLM,)

· Websites included in related activities

*See the Teacher Made Supplemental Resources (TMSR)




*Activity 36:  Writing Poetry (GLEs: 21, 22c, 44)[E] 

Materials List: paper, small binder or folder, Sample Poetry Forms BLM, Original Poems Grading Guide BLM, Poetry Book Rubric BLM
Students will individually create original poems of various forms (e.g., ballad, cinquain, concrete, diamante, free verse, haiku, limerick, and sonnet).  One site to find definitions and samples of these is located at http://www.shadowpoetry.com/resources/wip/types.html.  There are also samples located in the Sample Poetry Forms BLM.  The poems will incorporate some of the elements analyzed in a previous activity.  For example, in one poem students should include at least one simile and one metaphor; in another, personification; in another, puns; and in yet another, idioms.  Students will also invent “new” forms of poetry such as concrete poetry, definition poetry, five W’s poetry, name poetry, list poetry, etc.  Students will apply the writing process, using self- and peer-evaluation to edit and revise for correct spelling, punctuation and correct usage of grammar, and then produce a final draft for each poem.  Students may use word processing to produce the final draft. Individual poems may be assessed with Original Poems Grading Guide BLM. Students are to put these in a Poetry Book, which will be assessed at the end of the unit (See Poetry Book Rubric BLM).  The students will use technology (ie Word, Publisher, etc.) to create a title for the book and are to include poems that demonstrate the use of poet’s tools, a cover page, a title page, copyright page, table of contents, and illustrations or clip art.

*Activity 37:  Poetry in Motion (GLEs: 28, 29, 32)[R]
Materials List: various poetry anthologies, video camera 

Students will select a short poem to memorize and recite for the class.  The poem may be one they have created or one they have chosen from an anthology.  Poems will be teacher- approved.  Students should write a reflection explaining poem choice and how it connects to their life.  The teacher will discuss what kinds of actions can make words come alive.  Methods for teaching making poetry come alive can be found in websites in the Resource List at the end of the unit. 
Students will develop appropriate actions to accompany the recitation that make the poem come alive.  Students will be videotaped, and the tape will be shown at a later date.  Students will be provided feedback via an oral presentation rubric, which can be found at the following web sites, or a teacher may create. http://www.readwritethink.org/lesson_images/lesson28/performrubric.pdf http://www.readwritethink.org/lesson_images/lesson416/OralRubric.pdf 

Activity 38:  Meet the Poet (GLEs: 36, 39b, 39c, 40a, 40b, 40c, 44)[E]
Materials List: various poems written by classic poets, chart paper, markers, materials for creative projects such as poster board, index cards, computer with PowerPoint®, Question the Author BLM, Question the Author Sample Model BLM, Langston Hughes’ autobiography, The Big Sea, copyright 1940, 1986. (optional)
Students will read and respond to classic poets (e.g., Robert Frost, Edgar Allan Poe, Emily Dickinson, Walt Whitman, Gwendolyn Brooks, Langston Hughes).  To ensure the students are learning to take responsibility for constructing meaning from text, teachers are to demonstrate how the students can question the author (QtA) (view literacy strategy descriptions).  The teacher may obtain a copy of Langston Hughes’ autobiography, The Big Sea and make a copy of the first few paragraphs of the section “Beyond Sandy Hook” to read to the students for modeling the QtA strategy.  (If unable to obtain this, teacher should use any other poet’s work to model this strategy.)  Next, the teacher will model QtA using the model below to ask questions.  (See the example below.). Teacher will record on chart paper the types of questions students are expected to ask or will use Question the Author BLM (also found in unit 2) as a transparency as the class reads and/or listens to various poetry. Students then collaboratively construct meaning by questioning the author and the author’s purpose and how it reflects the text.  This gives students the opportunity to learn from one another, to question, and consider alternative possibilities, and to test their own ideas in a safe environment.
Question the Author (QtA) Sample Model

The Big Sea, “Beyond Sandy Hook,” Langston Hughes

	Goal/ Question
	Question

	Initiate discussion.


	Why did you describe yourself as being melodramatic when throwing books into the water?

Hughes: It was symbolic for me. I probably could have sold them or gave them away; instead, I destroyed them by throwing them into the water.

	Focus on author’s message.


	How do you explain why the books felt like “a million bricks out of you heart”?
Hughes: It was because I felt I was being made to read and study.  I wasn’t reading for myself. It was for others… I felt lots of pressure.

Why did you pick nighttime to throw away the books?

Hughes: It is dark and I could do this without being seen.

	Link information.
	You became a seaman, did that affect the way you feel about books?

Hughes: Sure, I was free of the books. I felt I wouldn’t have to study or deal books anymore.



	Identify difficulties with the way the author has presented information or ideas.
	Why did you mention twenty-one, twice?

Hughes:  I no longer felt like a boy; I was grown up.  But I also realized that I was not in control of everything that would happen to me.



	Encourage students to refer to the text because they have misinterpreted, or to help them recognize that they have made an inference.
	You mentioned that you felt books had been “happening to you.  What do you mean by that?  

Hughes:  In college, I was not in control of what I read; I felt forced to read what others wanted me to read.  I was no longer reading for myself.

Considering you had college credits, you took a lower level job as “mess boy.”  Why? 

Hughes:  I was young and had no ship experiences. I was not qualified for any other job. Experience is what qualifies you for officer’s jobs, not college credits.


	Link information being read to outside experiences.
	Now that you are older and maybe wiser, does that mean you would no longer toss your books in the water?

Hughes:  Yes.

Was going to college and going to sea helpful to you as a writer? Why? 

Hughes:  I experienced life first hand; I did not have to just read books to gain knowledge.  I met many different types of people from many walks of life.  I experienced life actively.



Students in groups will then research a poet by using multiple texts, electronic sources, or other media sources, question the author, and then share their findings with the class in written, oral, and/or visual form (e.g., interview, dramatization, board game, trading card, scrapbook, poster display, PowerPoint® presentation). 
Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content.  Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students.  The following are samples of assessments that could be used for this unit:

General Assessments

· The students will be reading orally and doing oral presentations for several of these activities.  Students will be evaluated informally (e.g., Did the student attempt to recite the poem for the group or class?) using teacher observation.

· Students will have a poetry portfolio that will be kept the entire poetry unit.  In the portfolio, students will have samples of poetry that have been read and recited by the teacher, their classmates, and themselves.  Students will also keep personal notes on techniques the author used, and why they liked or disliked each poem.  Students will be checked on what they have included and whether they answered prompts.

· Students will use information learned to complete organizational charts or Venn diagrams comparing poems.  Charts will be kept in unit portfolio and checked by the teacher for completion and accuracy.

Activity-Specific Assessments

· Activity 35:  In this activity the students will be assessed using a group participation rubric. (See Group Participation BLM)

· Participation:
  Each member was equally involved in the discussion.

· Listening:  Each member made eye contact with the speaker.  No one distracted the group.

· On-task:
  Discussion was on the topic for the entire time.
· Preparation:
  Each member was fully prepared for the discussion.

· Activity 33:  The students will write a literary response explaining how a selected poem conveys a poet’s message and will be assessed using a Literary Response: Poetry Rubric BLM.

· Comprehension

· identifies and explains main ideas and themes

· uses examples to support statements

· correct text-based details

· identifies key poetic devices

· Analysis and Interpretation

· interprets key poetic devices

· explains the uses poetic devices

· evaluates the author’s purpose and effectiveness of the poetic devices

· identifies and explains main ideas and themes 

· Activity 33:  Criteria for Comparison/Contrast Essay Rubric BLM:

· Focus

· stays on the topic 

· identifies the two subjects

· Content

· discusses similarities and differences

· topic sentences state main ideas

· corresponding details with examples

· conclusion restates and expands on the main idea 

· Organization

· consistent

· transitional words and phrases 

· Word Choice 

· rich and vivid words

· smooth, varied, and flowing sentences

· strong writer’s voice 

· Conventions

· correct spelling

· correct grammar 

· correct punctuation
· Activity 36:  Criteria for Original Poems Grading Guide BLM:  Point values may be adjusted to conform to individual grading systems. 

· Includes the use of at least three poetic techniques, selected from the following list:

· simile 

· metaphor 

· personification 

· alliteration 

· onomatopoeia

· repetition 

· Revised for content 

· Edited for mechanics (e.g., spelling, grammar, and punctuation) 

· Carefully crafted illustration reflects content 

· Written in one of the forms studied (e.g., haiku, limerick, diamante, ballad, etc.)
· Presented to class
· Activity 36:  Students will complete a poetry book.  The book will be evaluated      using the following rubric:  Poetry Book Rubric BLM

· Content

· Eight to ten original poems demonstrating the use of poet’s tools 

· Title for each poem

· Lines and stanzas, not paragraphs

· Organization

· Cover page with title and author’s name

· Title page with title, author’s name, publishing company, and city 

· Copyright page

· Table of contents

· Illustrations or clip art for each poem

· Conventions

· Correct spelling

· Correct grammar
· Correct punctuation
· Activity 37:  Oral/Recitation Rubric  
· Memorization:  The student recites the poem from memory.

· Volume:  The student uses a loud, but not distorted voice.
· Fluency:  The student pronounces words without hesitation, with accuracy, ease, and appropriate rhythm.

· Pronunciation:  The student says each word clearly and articulates each sound of the word, including ending, clearly.

· Expression:  The student shows clear understanding of the poem by using appropriate tone, emotion, facial expressions, and body language.
Teacher Resources

http://www.emule.com/poetry/?page=author_list http://www.poetryzone.ndirect.co.uk/index2.htm
http://www.poetryteachers.com/index.html
Osborn, Patricia. Reading Smarter, West Nyack, New York, The Center for Applied

             Research in Education, 1987.

Schrecengost, Melissa. Writing Whizardry. Gainesville, Florida: Maupin House, 2001.
Stanley, Nile. Creating Readers with Poetry. Gainesville, Florida: Maupin House, 2004. 

The following websites provide methods for teaching “making poetry come alive”
http://www.readwritethink.org/lessons/lesson_view.asp?id=28  

http://www.education-world.com/a_tech/techlp/techlp018.shtml
http://www.poetryteachers.com/poetclass/performpoetry.htm 

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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