7th grade Social Studies: Unit 5 Reform Movements (1800-1861)


Comprehensive Curriculum

Concept Correlation

Unit 5:  Reform Movements (1800-1861)

Time Frame: 3 Weeks

	Big Picture: (Taken from Unit Description and Student Understanding)
· Citizens have individual rights and responsibilities that are related to the individual and to society at large.

· The U.S. Constitution provides for these rights and responsibilities, which are to be employed in societal change and reform.

· In analyzing historical reform initiatives, it is helpful to explain, propose, and defend alternative courses of action.

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Analyze methods used to institute change or resolve social conflict in U.S. history (e.g. War of 1812, states’ rights theory) 
 (C-1B-M5) (Evaluation)

31

Identify the qualifications or requirements for U.S. citizenship, including naturalization  (C-1D-M1) (Comprehension)
39

Explain the importance of various rights and responsibilities of citizenship to the individual or to society at large (e.g., Bill of Rights)  (C-1D-M2) (Comprehension)
46

Compare and contrast two primary sources related to the same event in US history. (H-1A-M4) (Application)
48

Propose and defend an alternative course of action to a given issue or problem in U.S. History (H-1A-M6) (Synthesis)
49

Conduct historical research using a variety of resources, and evaluate those resources for reliability and bias, to answer historical questions related to U.S. history. (Evaluation)
50

Explain the importance of the Second Great Awakening, ideas of its principal leaders, and how it affected public education, temperance, women’s suffrage, and abolition (H-1B-M11) (Analysis)

70

Describe fundamental beliefs of abolitionists and compare positions of those who favored gradual versus immediate emancipation (H-1B-M11) (Analysis)

71

Identify the major antebellum reform movements, their leaders, and the movements’ effects on the United States (H-1B-M11) (Analysis)

72

Reflections



	Concept 1:   Societal and Reform Changes in the U.S.  

15. Can student

identify the

qualifications or requirements for U.S. citizenship, including naturalization?
26. Can students

compare and contrast

two primary sources

related to the same

event in U.S. history?

41. Can students

analyze methods used to institute change or resolve conflict in U.S. history? (War of 1812, states’ rights theory)

42. Can students

explain the point of view of key historical figures and groups in U.S. history?

43. Can students

explain the importance of the Second Great Awakening, the ideas of its principal leaders, and how it affected public education,

temperance, women’s 

suffrage, and abolition?

44. Can students

identify the major

antebellum reform movements, their

leaders, and the movements’ effects on the U.S.?

45. Can students

describe the economic, social, and cultural

differences between the north and south,

including the

advantages and

disadvantages each had at the outbreak of the civil war?
	*Activity 59: Reform Movement and Social Change in the Nineteenth Century

GQ 41, 42, 43, 44
	70,72
	

	
	*Activity 60: Methods of Social Change 

GQ 44
	31
	

	
	Activity 61:Citizenship Characteristics and Special Rights

GQ 15
	39, 40
	

	
	Activity 62: Cause and Effect of Historical Events 

GQ 50
	46
	

	
	Activity 63: Lowell Girls/Comparison of Primary Sources

GQ 26, 42
	48
	

	
	Activity 64: Conflict Resolution

GQ 45
	49
	

	
	Activity 65: Abolitionists 

GQ 42, 43, 45
	71, 72
	

	
	Activity 66: Slave Narratives 

GQ 26
	50
	


Unit 5 Concept 1:  Societal and Reform Changes in the U.S.               

GLEs

*Bolded GLEs are assessed in this unit.
	31
	Analyze methods used to institute change or resolve social conflict in U.S. history (e.g. War of 1812, states’ rights theory) 
 (C-1B-M5) (Evaluation)

	39
	Identify the qualifications or requirements for U.S. citizenship, including naturalization  (C-1D-M1)

	40
	Explain the importance of various rights and responsibilities of citizenship to the individual or to society at large (e.g., Bill of Rights)  (C-1D-M2)

	45
	Explain the point of view of key historical figures and groups in U.S. history (H-1A-M2) (Analysis)

	46
	Explain the causes, effects, or impact of a given historical event in U.S. history (H-1A-M4) (Analysis)

	48
	Compare and contrast two primary sources related to the same event in US history. (H-1A-M4) (Application)

	50
	Conduct historical research using a variety of resources, and evaluate those resources for reliability and bias, to answer historical questions related to U.S. history. (Evaluation)

	70
	Explain the importance of the Second Great Awakening, ideas of its principal leaders, and how it affected public education, temperance, women’s suffrage, and abolition (H-1B-M11) (Analysis)

	71
	Describe fundamental beliefs of abolitionists and compare positions of those who favored gradual versus immediate emancipation (H-1B-M11) (Analysis)

	72
	Identify the major antebellum reform movements, their leaders, and the movements’ effects on the United States (H-1B-M11) (Analysis)


	Purpose/Guiding Questions:

41.Can students analyze methods 

     used to institute change or 

     resolve social conflict in U.S.   

     history?(War of 1812, states’ 

      rights theory)
42.Can students explain the point of 

     view of key historical figures and 

     groups in U.S. history?
43.Can students explain the 

     importance of the Second Great 

     Awakening, the ideas of its 

     principal leaders, and how it 

     affected public education, 

     temperance, women’s suffrage, 

     and abolition?
44. Can students identify the major    

      antebellum reform movements 

      their leaders, and the 41.Can students 

       analyze methods 

     used to institute change or 

     resolve social conflict in U.S.   

     history?(War of 1812, states’ 

      rights theory)
42.Can students explain the point of 

     view of key historical figures and 

     groups in U.S. history?
43.Can students explain the 

     importance of the Second Great 

     Awakening, the ideas of its 

     principal leaders, and how it 

     affected public education, 

     temperance, women’s suffrage, 

     and abolition?
44. Can students identify the major    

      antebellum reform movements 

      their leaders, and the 


	Vocabulary:

· Reform Movements

· See Activity # for a list of important persons including key figures during the reform era

· Abolitionists

· Second Great Awakening

· Temperance

· Women’s suffrage 
Key Concepts
· Methods of making changes in a democratic society—e.g., petition, elections, impeachment, civil disobedience (marches, rallies, boycotts, strikes), compromise, constitutional amendment, recall 
· Qualifications and requirements for U.S. citizenship—e.g., birth in the U.S., birth to American parents abroad, naturalization (residency, citizenship test, oath of allegiance)
· Issues involving important rights and responsibilities of individuals in American society 

· o Rights—First Amendment freedoms, rights of persons with disabilities, due process of law, other rights in the Bill of Rights 
· o Responsibilities—military service, jury duty, paying taxes, obeying laws, holding public office 
· Importance of the ideas and reform leaders of the Second Great Awakening— e.g., public education, mental health and prisons, temperance, suffrage, religion, abolition
· Fundamental beliefs of abolitionists—e.g., William Lloyd Garrison, Harriet Tubman, Underground Railroad, John Brown, Harper’s Ferry, Frederick Douglass, positions of those who favored gradual versus immediate emancipation 
· Leaders and effects of the major antebellum reform movements—Seneca Falls Convention, woman’s suffrage, Elizabeth Cady Stanton, Susan B. Anthony, Julia Ward Howe, Dorothea Dix, temperance, Horace Mann


	Assessment Ideas: 

· Unit Test

· Activity 

· Trading cards on key figures/reports 

· Activity -Round table discussion, Presentations
	Resources: 

· Information on reform movements

· Internet

· textbook, 

· Primary source document from the Liberator


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Introductory Activity
** It is suggested that a timeline is constructed throughout the entire Unit using the dates 1800-1861. This can be done individually by the student or as a class. 
* Activity 59: Reform Movements and Social Change in the Nineteenth Century (LCC ACT 1) 
(GLE: 70, 72)
Materials List: computer/Internet 

Ask students (or a student) to look up the meaning of reform and add the definition to the concept wall. Ask them what is meant by “reform movements.”   Guide the discussion toward the definition of reform as: “to make better by removing faults and defects and/or to correct abuses and malpractice”.  

Ask the class to make a list of elements in the United States between 1810 and 1860 that needed to be reformed. Then ask the class to consider slavery as a moral (socially or religiously accepted) or immoral practice (socially or religiously unaccepted), and to consider the following questions: 

· How did southern planters justify slavery as moral action?  

· What was the role of churches in the case of slavery?  

· How did northerners come to think of slavery as immoral?  

· Did some southerners believe slavery to be immoral (e.g., George Washington and Thomas Jefferson)?  Why didn’t they end slavery on their plantations during their lifetimes?  

Reform movements were alive and growing during the nineteenth century. This unit examines their origins, activities, and successes between 1800 and 1861. Divide the class into research groups and have each represent one of the reform movements in the period. Their task is to research and identify the causes and the need for reform(s), accomplishments of the movement, key persons in the movement, and how the reform movement impacted national policy. 

 The list should include reformers, adventurers, politicians and military leaders, reform movements, political parties, etc. Examples include, but are not limited to, the following:
	Andrew Jackson
	Horace Greeley
	Dorothea Dix
	States’ Righters

	Alexander Hamilton
	Henry Clay
	Robert Owen
	Jacksonians

	John C. Calhoun
	William Lloyd Garrison
	Abolitionists
	Democrats

	Stephen Austin
	Harriet Beecher Stowe
	Know-Nothings
	Republicans

	Whigs
	Harriet Tubman
	
	


The Second Great Awakening sparked many reform movements, some of which are listed below.   Assign groups one of the following topics to be researched:

· temperance

· women’s suffrage

· public education

· prison reform

· abolition of slavery

· utopias

· rights of women and children 

· abolition

· organized labor

In their research, have students include the following information:

· the causes and need for reform(s) 

· accomplishments of the movement 

· ideas of principal leader(s) in the movement

· how the reform movement impacted national policy

Suggested websites:

The Great Awakening   

http://www.answers.com/topic/second-great-awakening 

http://en.wikipedia.org/wiki/Second_Great_Awakening 

http://xroads.virginia.edu/~MA95/finseth/evangel.html 

http://www.sullivan-county.com/immigration/2nd_awakening.htm  (Scroll down to the impact of the Great Awakening.)

Temperance websites

http://en.wikipedia.org/wiki/Temperance_movement 

http://www.spartacus.schoolnet.co.uk/REtemperance.htm 

Women’s suffrage websites

http://teacher.scholastic.com/activities/suffrage/history.htm
http://www.spartacus.schoolnet.co.uk/USAsuffrage.htm  (This site provides research on women who supported the movement.)

http://womenshistory.about.com/od/suffrage/a/suffrage.htm (Click on women of the 19th century.)

Public education websites

http://www.chesapeake.edu/library/EDU_101/eduhist_19thC.asp
http://www.publicbookshelf.com/public_html/The_Great_Republic_By_the_Master_Historians_Vol_IV/19thcentu_fh.html
http://www.servintfree.net/~aidmn-ejournal/publications/2001-11/PublicEducationInTheUnitedStates.html
Critique the reports before presentations are made, making comments to improve accuracy of the data. 

*Activity 60: Methods of Social Change (LCC 2) 

(GLE: 31)
Ask students to indicate whether changes brought about by reform were the result of:

· political debate and changes in public policy 

· moral persuasion

· riots, protests, and violence

· war (e.g. War of 1812)

· some combination of the above items

· states’ rights theory

Ask the class to consider the following questions on social reform and have a roundtable discussion. Have students document their thoughts before the discussion and then revisit their ideas. Ask students to express their thoughts, while the teacher may record them on the board, so the whole class can revisit the ideas. 

· Does the need for reform ever justify violence?  

· Does it justify war?  

· Why does the process of moral persuasion take so long to achieve success?  

· Why are social reforms difficult to accomplish through political debate? 

· How are reform ideas diffused to the people? 

Activity 61: Citizenship Characteristics and Special Rights (LCC ACT 4)

 (GLEs: 39, 40)
Materials List:  poster paper

Begin this activity with these questions:  How are the rights and responsibilities of citizens important to American society?  How do individuals who are free to express their opinions protect a democratic society?  How do freedom of religion and separation of church and state improve society?  

Conduct informal debates on the following propositions:

· Guaranteed rights of individuals protect minority opinion and actions

· Individuals with rights have responsibilities to protect the rights of others

· Reform movements are dependent on individual rights

· Individuals have the responsibility to pay taxes

In addition to rights guaranteed by the Bill of Rights, other rights exist under public laws (e.g., equal opportunity, equal access). Ask students to explain the rights of the following:

· improved access, reserved parking (Ask students to explain the responsibilities of the majority toward the disabled).

· minority hiring (Ask students to explain responsibilities of employers to ensure that racial and ethnic minorities and women have equal access to employment.)

Using SPAWN writing (view literacy strategy descriptions), have students write a persuasive essay about one of the topics they discussed as a class and encourage them to use supporting details in order to provoke thinking by their audience. SPAWN: Special Powers, Problem Solving, Alternative Viewpoints, What If?, and Next. 

Have students create posters illustrating characteristics of citizenship. Have students share their essays and posters with the class. Discuss any essays that caused students to change their views. What were some thought-provoking points? Why?

*Activity 62: Cause and Effect of Historical Events (LCC ACT 6)

(GLE: 46)
Materials List:  computer with Timeliner® software (if available), Cause/Effect of a Historical Event BLM

Distribute copies of the Cause/Effect of a Historical Event BLM to each student.  Ask students to choose an important event in the historical period 1800–1861 from the list on the BLM, and explain the causes and effects (impact) of that event. (See the BLM and the sample below.)

	Event

Mexican War

War of 1812

The Alamo
	Cause 
	                            Effect


Using RAFT writing (view literacy strategy descriptions), ask students to take the position of someone who had witnessed one of the above events and write a letter to a friend explaining the cause and effect of the event selected. RAFT: R- Role of the writer, Audience-(to whom or what the RAFT is being written), Form-(the form the writing will take, as in letter, song, etc.) Topic-(the subject of the writings). 

Optional: Invite students to give oral presentations of their papers. Have the class serve as a jury on the accuracy of the reports. Once presentations are complete, have students create a timeline using Timeliner® software that includes each event that was presented.

*Activity 63: Lowell Girls/ Comparison of Primary Sources (LCC ACT 7)

(GLE: 48, 45)

Materials List:  computer/Internet, primary source on Harriet Hanson Robinson (The Lowell Girls)

Have students write down at least five reasons why they think the Lowell Girls were overworked and underpaid.  Then compare their reasons with those given in their textbooks. Discuss the similarities and differences between the lists. Introduce questioning the author (view literacy strategy descriptions) and have students read from one  the following primary source, or provide the source in hand-out form.  

· http://historymatters.gmu.edu/d/5714 Lowell Mill Girls Go on Strike, 1836 by Harriet Hanson Robinson

· http://www.fordham.edu/halsall/mod/robinson-lowell.html  Modern History Sourcebook, Harriet Robinson: Lowell Mill Girls
Each student will then write a paper based on the following guidelines: 

· Compare a primary source with one other source on the same topic and discuss how the sources show similarities and differences. 

· Include the main ideas of the resources examined and how well the writers support them. 

· Discuss:  What was the impact of the person, event, or idea in the primary source? 

· List the comparative source at the end of the paper using correct bibliographical form. 

Students should develop additional questions that could be answered from a primary source article.  As a whole group, discuss questions that students have developed. 

*Activity 64: Conflict Resolution (LCC ACT 8)

(GLE: 49)
Present a conflicted issue in American history similar to the one described below.

By the year 1800, Thomas Jefferson and Patrick Henry openly wrote of the evils of slavery, stating that the institution was immoral by any Christian, yet both feared events that would follow manumission (the formal act of freeing slaves). Some church leaders in the South argued that slavery was a justifiable way of bringing Christianity to African American slaves. Businessmen in the North, desiring access to raw goods from the South, wanted the issue of slavery to go away. The Ordinance of 1787 had declared all lands to the north of the Ohio River to be forever free of slavery. In 1831, William Lloyd Garrison declared that he would not stop fighting slavery until the institution was eliminated. 

Ask students to form a list of alternative solutions to the slavery question in the year 1830. The list might include the following: 

· compensate the owner for each African American given freedom.

· limit slavery to those states with significant populations of African Americans.

· convert slavery to a five-year apprenticeship—then manumission.

· embargo all products produced under slave labor.

· pass a federal law freeing all African American slaves.

· invade the South to free all slaves.

Guide discussion of these alternatives and ask students to write a paper evaluating the potential for the success of each alternative.
*Activity 65: Abolitionists (LCC ACT 9)

(GLEs: 71, 72)    
Materials List: computer/Internet (optional)

Ask students to think of some nonviolent protests or revolutions they know about. Then ask them to think of some violent protests or revolutions. Have students consider the following questions about violent and nonviolent means of protest:
· Did these movements have similar goals? 

· Why were they fought in such different ways? 

· Who decided how they would be fought? 

· Which tactic—nonviolent or violent—seems to be more successful, or do both tactics tend to result in similar outcomes? 

Ask students whether the Underground Railroad was an act of violent or nonviolent protest. Are they aware of violent activities related to the Underground Railroad? Under what circumstances might some conductors on the Underground Railroad have thought violence was appropriate or necessary? 

Have students review information about the abolitionist movement in general and John Brown in particular. Ask them to describe the key actions Brown is famous for, including the Pottawatomie Massacre in 1856 and the raid on Harper’s Ferry in 1859.

Ask students to investigate John Brown’s role in the Underground Railroad, his attitudes toward violence and nonviolence, and the ways he differed from other abolitionists. Have them use the following websites to write responses to the discussion questions below:

· National Geographic: The Underground Railroad: http://www.nationalgeographic.com/railroad/index 
· American Friends Service Committee: http://www.afsc.org/about/mission 

· Fugitive Slave Act: http://www.history.rochester.edu/class/ugrr/hor2 

· Fugitive Slave Bill of 1850: http://www.education.ucdavis.edu/new/stc/lesson/socstud/railroad/SlaveLaw (click on the posters) 

· PBS: Africans in America Resource Bank: http://www.pbs.org/wgbh/aia/part4/index (Check out the entries under Abolitionism: People & Events.) 

· PBS: John Brown’s Holy War: http://www.pbs.org/wgbh/amex/brown (Click on The Film & More and Interview Transcripts). 

Discussion questions should include: 

· What effect did the Fugitive Slave Act of 1850 have on the abolitionist movement? How did this law help make violence seem unavoidable in the Underground Railroad? 

· What was John Brown’s attitude toward violence? How did he justify it? How did this attitude differ from that of the Quakers and other abolitionists? 

· How did John Brown view and treat African Americans, and how did this view differ from the attitudes of others who spoke out against slavery? 

Have students imagine they were part of the Underground Railroad and then write paragraphs explaining whether they would have been aligned more closely with John Brown, the Quakers, or other pacifist abolitionists. 

Next, have students compare beliefs of abolitionists with beliefs of those favoring compromise (e.g., Henry Clay) and those who believed that slavery would fail without action. When the comparison is completed, form teams to role-play a discussion among congressmen representing different points of view.

*Activity 66: Slave Narratives (LCC ACT 11)

(GLE: 50)

Materials List: computer/Internet (optional)

Have an open-ended discussion about questions such as the following: 

· How did individual slaves before the Civil War view daily life? 

· How did individual slaves after the Civil War view daily life? 

· Did emancipation change their lives? If so, how? 

· What do oral histories teach us about historical events? What questions do they raise? Are memories and personal stories always factually correct? 

Have students interpret primary source oral history documents, summarize narratives of former slaves, and evaluate oral history sources, including their strengths and limitations, by reading stories of former slaves. (Resource:  http://edsitement.neh.gov/)

To find examples of stories of former slaves, research texts at Born in Slavery (Resource:  http://memory.loc.gov/ammem/snhtml/snhome.html). This site archives 2,300 oral histories, which can be browsed by narrator, keyword, or state. It is important to discuss with students the different words used to describe African Americans in these stories. Many use terms that we now consider derogatory and insulting, and students will need to demonstrate understanding and sensitivity to this. The teacher should use proper judgment in choosing readings appropriate for students. Sample stories for this grade range include the following: 
· Silas Abbott, Arkansas 
· Betty Abernathy, Missouri 

· Bill Austin, Florida
· Sarah Ashley, Texas
· William Baltimore, Arkansas
· Charley Barber, South Carolina 

· Millie Barber, South Carolina
· Adah Isabelle Suggs, Indiana 

· Abe Whitess, Alabama 
· Mary Jane Wilson, Virginia (pioneer teacher)
Note: Each of the above names is hyperlinked. Click on the name to find these stories on the Internet.

After students read the selections, ask them to summarize and review the material. Have students create a story pyramid. A story pyramid is constructed with the main character’s name at the top, two words that describe the character on the next line, three words that describe the setting on the next line, four words that describe the important events on the next line, and five words describing the main idea at the pyramid’s base. These words should be descriptive, but they are not necessarily complete sentences. Story pyramids focus on a character and his or her story, like the source narratives themselves. This strategy helps students identify key aspects of a reading, and is useful because oral history tends to be loosely organized and rambling, like extemporaneous dialogue. The brief, poetic quality of story pyramids also suits the unique characters represented in the narratives. The teacher should provide a model of a story pyramid with a sample narrative before assigning one to the students.


Character Name 


Two words describing the character 


Three words describing the setting 


Four words describing important events 


Five words describing the main idea 

Unit 5 Assessment Options

General Guidelines 

· Use a variety of performance assessments to determine student comprehension.

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.

· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.

General Assessments
· Complete graphic organizers for study guide assistance.

· Construct concept wall of definitions.

· Interpret and use charts to answer questions.

· Conduct informal debates.

· Conduct research throughout the unit.

· Make presentations/role-play.

· Write summaries, essays, and other papers.

· Construct and use timelines.

· Construct a story pyramid.

Activity-Specific Assessments

· Activity 3:  Ask students to create a wall chart listing the amendments. Have students place their articles, headlines, or notes under the amendment that is being addressed. Students should answer the following:

· Are rights being violated?

· Are certain people receiving too many rights (e.g., prisoners, celebrities)?

· Activity 6: Ask individual students to choose an important event (1800–1861) and explain the causes and effects (impact) of that event. Ask students to write a summary paper explaining the cause and effect of the event. Ask students to give oral presentations of their papers. Have the class serve as a jury on the accuracy of the reports. Have students create a timeline that includes each event that was presented.

· Activity 8:  Have students compare beliefs of abolitionists with beliefs of those favoring compromise (e.g., Henry Clay) and those who believed that slavery would fail without action. Have students work in teams to role-play a discussion among congressmen representing different points of view toward the abolition of slave

Name:___________________________                School: ________________________


Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
7th grade Social Studies: Unit 5 Reform Movements (1800-1861)


