8th Grade English Language Arts: Unit 6:  That’s a Novel Idea—Novel

Comprehensive Curriculum

Concept Correlation
Unit 6:  That’s a Novel Idea—Novel
Time Frame:  5 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)

· A novel allows for many characters, settings, and conflicts to be developed. 

· Novels can promote learning about a different culture or historical period.
· A good novel can become more fascinating and more real than one’s actual surroundings and can also help generations understand the meaning of their times.



	Guiding Questions
	Activities

	Concept 1:   Interpreting Literary Elements
31. Can students use a variety of strategies to extend vocabulary?

32.  Can students identify and explain various types of characters and how their interactions and conflicts affect the plot of the novel?

33.  Can students explain how authors pace action and use subplots, parallel episodes, and climax?

35.  Can students identify the theme of a novel and trace how the author develops the theme?

36.  Can students identify and explain universal themes across different works by the same author and in the works of different authors?

37.  Can students respond to novels by developing complex compositions, applying the standard rules of usage and sentence structure? 
	*Activity 73:  Independent Reading (ongoing) 

GQ 31

	
	*Activity 74:  Vocabulary Study (ongoing) 
GQ 31


	
	*Activity 77:  Class Novel

 GQ 31, 32, 33, 35, 36, 37

	
	*Activity 78:  Literature Circles 

 GQ 31, 32, 33, 35, 36, 37

	Concept 2:   Literary Analysis
31.  Can students use a variety of strategies to extend vocabulary?

32.  Can students identify and explain various types of characters and how their interactions and conflicts affect the plot of the novel?

33.  Can students explain how authors pace action and use subplots, parallel episodes, and climax?

34.  Can students compare and contrast various points of view (first person, third person, or third-person omniscient) and explain how voice affects literary text?

35.  Can students identify the theme of a novel and trace how the author develops the theme?
36. Can students identify and explain universal themes across different works by the same author and in the works of different authors?
37. Can students respond to novels by developing complex compositions, applying the standard rules of usage and sentence structure? 

	*Activity 75:  Writing Craft

GQ 37

	
	*Activity 76:  Grammar/Usage

GQ 37

	
	*Activity 79:  Character Analysis

GQ 32, 37

	
	*Activity 80:  Setting Analysis 

GQ 33, 35

	
	*Activity 81:  Plot Analysis 

GQ 33, 37

	
	*Activity 82:  Point of View Analysis 

GQ 34, 37

	
	*Activity 83:  Theme Development 

GQ 35, 37

	
	*Activity 84:  After the Novel 

GQ 31, 32, 33, 35, 36, 37

	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	1
	Develop vocabulary using a variety of strategies,
	
	

	
	a
	including use of connotative and denotative meanings (ELA-1-M1)   


	Evaluation
	

	
	b
	including use of Greek, Latin, and Anglo-Saxon roots and word parts (ELA-1- M1)
	Synthesis
	

	2
	Interpret story elements
	
	

	
	a
	stated and implied themes (ELA-1-M2) 
	Evaluation
	

	
	b     
	development of character types (ELA-1-M2)
	 Evaluation
	

	
	c
	effectiveness of plot sequence and/or subplots (ELA-1-M2) 
	Synthesis
	

	
	d
	the relationship of conflicts and multiple conflicts (e.g., man vs. man, nature, society, self) to plot (ELA-1-M2) 
	Synthesis
	

	
	e
	difference in third-person limited and omniscient points of view (ELA- 1-M2) 
	Synthesis
	

	
	f
	 including how a theme is developed (ELA-1-M2) 
	Evaluation
	

	3
	 Interpret literary devices, 
	
	

	
	c
	Interpret literary devices, including how word choice and images appeal to the senses and suggest mood and tone (ELA-1-M2)
	Synthesis
	

	
	d
	the relationship of conflicts and multiple conflicts (e.g., man vs. man, nature, society, self) to plot (ELA-1-M2) 
	Synthesis
	

	
	e
	difference in third-person limited and omniscient points of view (ELA- 1-M2) 
	Synthesis
	

	6
	Analyze universal themes found in a variety of world and multicultural texts in oral and written responses (ELA-6-M1)
	Analyze
	

	7
	Compare and contrast elements (e.g. plot, setting, character, theme) across multiple genres. (ELA-6-M2)
	Evaluation
	

	8
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres,
	
	

	
	a.   
	Including fiction (e.g., mystery, novel) (ELA-6-M3)
	Evaluation
	

	9
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies,
	
	

	
	a
	Sequencing events to examine and evaluate information
	Evaluation
	

	
	b
	Summarizing and paraphrasing to examine and evaluate information
	Evaluation
	

	
	d
	Including comparing and contrasting literary elements and ideas within and across texts (ELA-7-M1)
	Evaluation
	

	
	g
	Including identifying literary devices (ELA-7-M1)
	Evaluation
	

	10
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2) 
	Evaluation
	

	14
	Analyze grade-appropriate print and nonprint texts using various reasoning skills,
	
	

	
	b
	raising questions (ELA-7-M4)
	Evaluation
	

	
	c
	reasoning inductively and deductively (ELA-7-M4)
	Evaluation
	

	15
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with the following:
	
	

	
	a
	a clearly stated focus or central idea
	Synthesis
	

	
	b 
	important ideas or events stated in a selected order
	Synthesis
	

	
	c
	organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic
	Synthesis
	

	
	d
	elaboration (anecdotes, relevant facts, examples, and/or specific details) 
	Synthesis
	

	
	e
	transitional words and phrases that unify ideas and points
	Synthesis
	

	
	f
	an overall structure (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA‑2‑M1)
	Synthesis
	

	16
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences. (ELA-2-M1)
	Synthesis
	

	17
	Develop grade-appropriate compositions on student- or  teacher-selected topics that include the following:
	
	

	
	b
	Vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)
	Synthesis
	

	18
	Develop grade-appropriate compositions by identifying and applying writing processes such as:
	
	

	
	a
	Selecting topic and form (ELA-2-M3)
	Synthesis
	

	
	b
	Prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)
	Synthesis
	

	
	c
	Drafting (ELA-2-M3)
	Synthesis
	

	
	d
	Conferencing (ELA-2-M3)
	Synthesis
	

	
	e
	Revising based on feedback and use of various tools (e.g. Writer’s checklist, rubncs) (ELA-2-M3)
	Synthesis
	

	
	f
	Proofreading/editing (ELA-2-M3)
	Synthesis
	

	
	g
	Publishing using technology (ELA-2-M3)
	Synthesis
	

	19
	Develop grade-appropriate paragraphs and multiparagraph compositions using various modes of writing (e.g., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4)
	Evaluation
	

	22
	c
	Write for a wide variety of purposes, including text-supported interpretations of elements of grade-appropriate stories, poems, plays, and novels (ELA-2-M6)
	Evaluation
	

	23
	Use standard English capitalization and punctuation consistently (ELA-3-M2)
	Application
	

	25
	Apply knowledge of parts of speech in writing, including 
	
	

	
	a
	infinitives, participles, and gerunds (ELA-3-M4
	Application
	

	
	b
	superlative and comparative degrees of adjectives (ELA-3-M4)
	Application
	

	
	c
	adverbs (ELA-3-M4)
	Application
	

	26
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA-3-M5)
	Application
	

	27
	Use a variety of resources (e.g. glossaries, dictionaries, thesauruses, spell check) to find correct spellings. (ELA-3-M5)
	Application
	


             Unit 6 Concept 1: Interpreting Literary Elements

GLEs

*Bolded GLEs are assessed in this unit

	GLE #
	GLE Text and Benchmarks

	01a
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings. (ELA-1-M1)

	01b
	Develop vocabulary using a variety of strategies, including use of Greek, Latin, and Anglo-Saxon roots and word parts. (ELA-1-M1)

	02a.
	Interpret story elements, including stated and implied themes (ELA-1-M2)

	02b.
	Interpret story elements, including development of character types (e.g., flat, round, dynamic, static) (ELA-1-M2)

	02c.
	Interpret story elements, including effectiveness of plot sequence and/or subplots (ELA-1-M2)

	02d.
	Interpret story elements, including the relationship of conflicts and multiple conflicts (e.g., man vs. man, nature, society, self) to plot (ELA-1-M2)

	02e.
	Interpret story elements, including difference in third-person limited and omniscient (ELA-1-M2)

	02f.
	Interpret story elements, including how a theme is developed (ELA-1-M2)

	03c
	Interpret literary devices, including how word choice and images appeal to the senses and suggest mood and tone (ELA-1-M2)

	03d
	Interpret literary devices, including the use of foreshadowing and flashback to direct plot development (ELA-1-M2)

	06.
	Analyze universal themes found in a variety of world and multicultural texts in oral and written responses (ELA-6-M1)

	07
	Compare and contrast elements (e.g. plot, setting, character, theme) in multiple genres (ELA-6-M2)

	08a.
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres, including fiction (e.g., mystery, novel) (ELA-6-M3)

	09b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing to examine and evaluate information (ELA-7-M1) (see ELA-1-M2)

	09d.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas within and across texts (ELA-7-M1) (see ELA-1-M2)

	09e
	

	09f.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including predicting the outcome of a story or situation (ELA-7-M1) (see ELA-1-M2)

	09g.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1) (see ELA-1-M2)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	14a.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including identifying cause-effect relationships (ELA-7-M4)

	14b.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including raising questions (ELA-7-M4)

	22c.
	Write for a wide variety of purposes, including text-supported interpretations of elements of grade-appropriate stories, poems, plays, and novels (ELA-2-M6)


	Purpose/Guiding Questions:
· Students will use a variety of strategies to extend vocabulary.

· Students will identify and explain various types of characters and how their interactions and conflicts affect the plot of a novel.
· Students explain how authors pace action and use subplots, parallel episodes, and climax.

· Students will identify the theme of a novel and trace how the author develops the theme.
· Students identify and explain universal themes across different works by the same author and in the works of different authors.
· Students respond to novels by developing complex compositions, applying the standard rules of usage and sentence structure.
	Key Concepts & Vocabulary:

· Character

· Plot

· Theme

· Setting

· Crisis

· Point of view

· Conflict

· Antagonist

· Protagonist

· Inciting force

· Rising action

· Falling action 

· Subplot
· Imagery
· Student generated vocabulary

	Assessment Ideas:

· Story maps

· Character Analysis

· Book talks

· Individual chapter assessments

· Compare/contrast print and nonprint version of novel
	Resources:

· Teacher selected novels

· www.enotes.com
· Blackline Masters



Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 73:  Independent Reading (Ongoing): 
Materials List: reading material covering a wide range of topics and readability levels, books/materials stored in the classroom itself and a constant flow of new books and reading material, reading response notebook or handouts, Reading Response Log for SSR BLM, Literary Forms/Genres BLM, Reading Response Prompts BLM
*A.  Regardless of the genre being addressed in each unit, students should read silently daily. Sustained Silent Reading (SSR) occurs when students and teachers are reading texts at their independent reading level for an uninterrupted period of time. Students select their own books or reading materials which require neither testing for comprehension nor book reports. Students will keep a reading log of materials read. Students will list genre read according to the Literary Forms/Genres BLM. Students may respond through a reading response learning log to write a short reflection of the reading using the Reading Response Log for SSR BLM and the Reading Response Prompts BLM. A marble composition notebook or teacher-created handout may be used as a learning log (view literacy strategy descriptions). Sample reflective response log prompts (starters) and a lesson plan on this strategy can be found at: http://www.readwritethink.org/lessons/lesson_view.asp?id=55.

B.  Student response also may be through a variety of other strategies (e.g., writing prompts, response logs, journals, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.education-world.com/a_curr/curr038.shtml or http://www.dowlingcentral.com/MrsD/area/literature/ssr.html.

Activity 74:  Vocabulary Study (Ongoing): (GLEs: 01a, 01b,)
Materials List: graphic organizers, index cards, plastic sandwich bags, dictionaries, thesauruses, Literary Forms/Genres BLM, Literary Elements BLM, Literary Devices BLM
*A.  Students will develop vocabulary through the use of the connotative and denotative meanings of words and the use of Greek, Latin, and Anglo-Saxon roots and word parts throughout the unit as appropriate. Students will use vocabulary to define words specific to selections read. These may include a vocabulary self-awareness (view literacy strategy descriptions) chart, vocabulary cards (view literacy strategy descriptions), Frayer model, concept definition map, linear array, or word maps.  
B.  The teacher may also use the word wall strategy.  A word wall is a set of related words displayed in large letters on a wall or other display area in the classroom.  Word walls are a tool to use, not just for display or for the classroom décor .Word walls are designed to promote students’ language learning; they provide ongoing support for varied language learners, as well as enhance learning through practical use. Using the word wall as a reference to highlight vocabulary is easily integrated into daily literacy activities. There is no one right way to build or use a word wall.  What to build, what key words to add, and when to add them will depend on the instructional needs of the students. For the novel study, a word wall could display the literary forms/genres, elements, and devices used.  The Literary Forms/Genres BLM, Literary Elements BLM, and Literary Devices BLM may be used as a reference tool. 
C.  Students may create a vocabulary tree graphic organizer (view literacy strategy descriptions) wherein a prefix or root word and its meaning are displayed. Students then write as many words as they can containing the root/prefix and find sentence examples as they read.   
Sample Vocabulary Tree: PREFIXES, ROOTS, and SUFFIXES
                                                      
[image: image1]
D.  Students may create a three-column chart graphic organizer wherein a prefix or root word and its meaning are listed. Students should also include examples of the prefix or root.

Sample three-column chart Prefix/Root Chart:

	
Root
	Meaning 
	Example

	dict
	say, speak
	predict, dictionary, dictator, contradict, verdict

	graph
	write
	autograph, biography, paragraph, telegraph, photograph

	spec
	observe, look
	inspect, spectator, specify,  spectacle


E.  Students may create a three-column chart graphic organizer to record denotations and connotations encountered while reading, emphasizing shades of meaning and/or slanted words or phrases. 

Sample three-column Chart for Denotative and Connotative Word Meaning:

	Word/Phrase
	 Denotation (dictionary meaning)
	Connotation (feeling or attitude linked with a word)

	cool
	It is a cool day.

moderately cold
	Joe is cool person.

Joe is an excellent person. (positive)

	conventional
	traditional
	old-fashioned (negative)


F.  Students will also use electronic and print dictionaries, thesauruses, and glossaries to expand vocabulary during research, drafting, and editing processes. Students will incorporate connotative and denotative word meanings into their writing products. If computers are available, students can access http://www.wordcentral.com/ for an on-line student dictionary that uses a daily buzzword to build vocabulary. Graphic organizers are available at http://www.region15.org/curriculum/graphicorg.html. 

Students will use vocabulary lists to focus on word choice and voice as they read, write, and respond to a novel study.


Activity 77:  Class Novel (GLEs: 01a, 01b, 02a, 02b, 02c, 02d, 02e, 02f, 03c, 03d, 06, 07, 08a, 09d, 09e, 09f, 09g, 10, 14a, 14b, 22c) 
Materials List: grade-appropriate novel, Literary Elements BLM, Literary Devices BLM
*A. Students will review the elements of fiction–characters, setting, plot, point of view, and theme. Students may use the Literary Elements BLM and Literary Devices BLM for reference. The teacher will select a grade-appropriate novel with a universal theme that appeals to the class’s interests. The teacher will develop an anticipation guide (view literacy strategy descriptions) that identifies the major ideas or concepts in the text and determine ways these concepts might support or challenge students’ beliefs. The teacher will create three to six statements that support or challenge these beliefs and ask students to agree or disagree with the statements. Students will complete this anticipation guide prior to the reading of the class novel. 

Here is a sample anticipation guide for Natalie Babbitt’s Tuck Everlasting: Read each statement, and then check whether you agree or disagree with the statement.

	
Agree 
	Disagree
	

	
	
	It would be marvelous to live forever.

	
	
	You should never do something that your parents have forbidden.

	
	
	Secrets are important to protect at all costs.


*B.  Students will read or listen to a novel (e.g., www.recordedbooks.com) as a whole class via directed-reading format. As the novel is read, students will stop at various points as directed by the teacher for class discussion. In journals, students will predict what they think will happen next or quick-write a response to what was read.  A quick-write is an opportunity to write for a minute or two about a topic or respond to a question; it is not a retelling of the story. The prompt may also be an open-ended statement for students to complete. Students should share responses orally, explaining what details in the text caused them to make a particular prediction. The students and teacher will continue reading to confirm, eliminate, or revise their predictions. After reading the novel, students will revisit the anticipation guide to identify misconceptions and reaffirm what they have learned. The class will discuss the theme as it was developed in the novel. Students will respond to and interpret literary elements (e.g., character, setting, plot, theme, point of view) as directed by the teacher. Students may access websites for Cyberguides aligned with the selected novel. Novel study may also be done through the use of the study guide technique or Socratic seminar: students identify, ask questions, and discuss important passages with the class and share their reasons for their notes.

C.  Students may respond through SPAWN prompts to reflect on their reading. SPAWN (view literacy strategy descriptions) is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternatives Viewpoints, What If?, and Next).  Using these categories, the teacher can create numerous thought-provoking and meaningful prompts. The teacher does not have to address all five categories at once or address the categories in a specific order.

Sample SPAWN prompts
	As an example, the following prompts might be developed for a study of S. E. Hinton’s The Outsiders.

S - Special Powers

The fire and rescue changed Johnny’s life forever. When Ponyboy writes “I blinked myself—Johnny wasn’t behaving at all like his old self...He wasn’t scared either. That was the only time I can think of when I saw him without that defeated, suspicious look in his eyes. He looked like he was having the time of his life.”   If you had the power to change a past event in your life, which event would you change and why?
P - Problem Solving 

What does the novel tell us about the importance of judging a person as an individual rather than a member of a group? Why do we judge others by their friends? What does the novel tell us about the effects of stereotyping people?

A - Alternative Viewpoints

Dally tells Ponyboy “You’d better wise up, Pony...you get tough like me and you don’t get hurt. You look out for yourself and nothin’ can touch you.” What would this novel have been like if it were told from Dally’s point of view?
W - What If? 

What if Ponyboy had the opportunity to speak with Johnny after reading Johnny’s letter, how             

would Ponyboy react to Johnny’s statement that “Their lives are worth more than mine”?      


What might Ponyboy have said? 

N-Next

Had Johnny survived the fire, how do you think his life might have changed? What might have happened next in the novel? Would there be any change in the other characters?



D.  Also, the teacher may have students write learning log entries to prompts (or ask questions) that connect an aspect of the story to prior knowledge or real-life experiences or related text (e.g., as an initiation/motivational activity, a check-for-understanding activity during reading and discussion, or a summative activity/assessment). 
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Activity 78:  Literature Circles (GLEs: 01a, 01b, 02a, 02b, 02c, 02d, 02e, 02f, 03c, 03d, 06, 07, 08a, 09d, 09e, 09f, 09g, 10, 14a, 14b, 22c) 

Materials List: grade-appropriate novels
*A.  Following a teacher-facilitated mini-lesson on universal themes in literature, students will research via the library or Internet to compile a list of novels with the same universal themes. Students will create a class chart that lists novels by themes. Students will select a theme of interest and be grouped according to this interest. 

*B.  Literature circles can be formed with each group reading and responding to a different novel. Students may use role sheets (e.g., connector, questioner, vocabulary enricher, illustrator, literary luminary) to facilitate the organization of the group (http://www.literaturecircles.com ). A literature circle packet with roles and questions is available at http://www.dubois.cps.k12.il.us/PDFs/litcirclepacket.pdf. Students will read at home and prepare for discussion during literature circle time. Students will respond to interpretive questions in writing as directed by the teacher. Upon completion of the novel, the group may present an oral review for the class. Students may be assessed via a teacher-created rubric on class participation and preparation, reading log entries, and reading folders.

Unit 6 Concept 2: Literary Analysis

GLEs

*Bolded GLEs are assessed in this unit

	GLE #
	GLE Text and Benchmarks

	01a
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings. (ELA-1-M1)

	01b
	Develop vocabulary using a variety of strategies, including use of Greek, Latin, and Anglo-Saxon roots and word parts. (ELA-1-M1)

	02a.
	Interpret story elements, including stated and implied themes (ELA-1-M2)

	02b.
	Interpret story elements, including development of character types (e.g., flat, round, dynamic, static) (ELA-1-M2)

	02c.
	Interpret story elements, including effectiveness of plot sequence and/or subplots (ELA-1-M2)

	02d.
	Interpret story elements, including the relationship of conflicts and multiple conflicts (e.g., man vs. man, nature, society, self) to plot (ELA-1-M2)

	02e.
	Interpret story elements, including difference in third-person limited and omniscient (ELA-1-M2)

	02f.
	Interpret story elements, including how a theme is developed (ELA-1-M2)

	03c.
	Interpret literary devices, including how word choice and images appeal to the senses and suggest mood and tone (ELA-1-M2)

	03d.
	Interpret literary devices, including the use of foreshadowing and flashback to direct plot development (ELA-1-M2)

	03e.
	Interpret literary devices, including the effects of hyperbole and symbolism (ELA-1-M2)

	06.
	Analyze universal themes found in a variety of world and multicultural texts in oral and written responses (ELA-6-M1)

	07.
	Compare and contrast elements (e.g. plot, setting, character, theme) across multiple genres. (ELA-6-M2)

	08a.
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres, including fiction (e.g., mystery, novel) (ELA-6-M3)

	09a.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including sequencing events to examine and evaluate information (ELA-7-M1) (see ELA-1-M2)

	09b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing to examine and evaluate information (ELA-7-M1) (see ELA-1-M2)

	09d.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas within and across texts (ELA-7-M1) (see ELA-1-M2)

	09e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making inferences and drawing conclusions (ELA-7-M1) (see ELA-1-M2)

	09g.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1) (see ELA-1-M2)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	14b
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including raising questions. (ELA-7-M4)

	14c
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including reasoning inductively and deductively. (ELA-7-M4)

	15a.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with a clearly stated focus or central idea (ELA-2-M1)

	15b.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with important ideas or events stated in a selected order (ELA-2-M1)

	15c.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)

	15d.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)

	15e.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA-2-M1)

	15f.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with an overall structure (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA-2-M1)

	16.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)

	17b
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)

	18a
	Develop grade-appropriate compositions by identifying and applying writing processes such as, selecting topic and form. (ELA-2-M3)

	18b.
	Develop grade-appropriate compositions by identifying and applying writing processes such as, prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)

	18c.
	Develop grade-appropriate compositions by identifying and applying writing processes such as, drafting (ELA-2-M3)

	18d.
	Develop grade-appropriate compositions by identifying and applying writing processes such as, conferencing (e.g. peer and teacher)(ELA-2-M3)

	18e.
	Develop grade-appropriate compositions by identifying and applying writing processes such as, revising based on feedback and use of various tools (e.g. Writer’s checklist, rubncs) (ELA-2-M3)

	18f.
	Develop grade-appropriate compositions by identifying and applying writing processes such as, proofreading/editing. (ELA-2-M3)

	18g.
	Develop grade-appropriate compositions by identifying and applying writing processes such as, publishing using technology (ELA-2-M3)

	19.
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes of writing (e.g., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4)

	22c.
	Write for a wide variety of purposes, including text-supported interpretations of elements of grade-appropriate stories, poems, plays, and novels (ELA-2-M6)

	23.
	Use standard English capitalization and punctuation consistently (ELA-3-M2)

	24a.
	Write paragraphs and compositions following standard English structure and usage, including varied sentence structures and patterns, including complex sentences. (ELA-3-M3)

	24b.
	Write paragraphs and compositions following standard English structure and usage, including phrases and clauses used correctly as modifiers (ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing, including infinitives, participles, and gerunds (ELA-3-M4)

	25b.
	Apply knowledge of parts of speech in writing, including superlative and comparative degrees of adjectives (ELA-3-M4)

	25c.
	Apply knowledge of parts of speech in writing, including adverbs (ELA-3-M4)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g. glossaries, dictionaries, thesauruses, spell check) to find correct spellings. (ELA-3-M5)

	38c.
	Participate in group and panel discussions, including assuming a variety of roles (e.g. facilitator, recorder, leader, listener) (ELA-4-M6)


	Purpose/Guiding Questions:

· Students will use a variety of strategies to extend vocabulary.

· Students identify and explain various types of characters and how their interactions and conflicts affect the plot of the novel.

· Students explain how authors pace action and use subplots, parallel episodes, and climax.

· Students compare and contrast various points of view (first person, third person, or third-person omniscient) and explain how voice affects literary text.

· Students identify the theme of a novel and trace how the author develops the theme.

· Students identify and explain universal themes across different works by the same author and in the works of different authors.

· Students respond to novels by developing complex compositions, applying the standard rules of usage and sentence structure.
	Key Concepts & Vocabulary:

· Character types – flat, round, dynamic, static

· Third-person limited

· Third-person omniscient

· Universal theme

· Foreshadowing

· Flashback

· Conflict

· Man vs. man, man vs. society, man vs. nature, man vs. himself, 

· Student generated vocabulary



	Activity-Specific Assessment:

Activities 79, 81, 83, 84
· Alternate (students choose another) point of view assessment

· Character analysis chart

· Plot analysis

· Setting analysis
· After the novel assessment *writing
	Resources:

· Blackline Masters


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 75:  Writing Craft Mini-Lessons (Ongoing) (GLEs: 15a, 15b, 15c, 15d, 15e, 15f, 16, 19)
Materials List: writing examples, Writing Piece with Target Skills Template (downloading information found in activity), whiteboard or overhead projector and transparency pen or chalkboard and chalk, learning logs
*A.  Since writing is a process done in recursive stages, it is important that students receive instruction in the writing craft through mini-lessons on target skills in descriptive and expository writing. For this nonfiction unit, target skills should include writing compositions focusing on a central idea with important ideas or events stated in a selected order, selecting an organizational pattern (comparison/contrast, order of importance, chronological order) appropriate to the topic, using elaboration techniques (anecdotes, relevant facts, examples, and/or specific details), and using transitions to unify ideas and points. Students should keep a writer’s notebook or learning log (view literacy strategy descriptions). In teaching students the writing craft, the teacher should first show them how accomplished writers use a particular skill, and then encourage students to emulate those writers.   A Writing Piece with Target Skills Template can be found at: http://engla.jppss.k12.la.us/writing_craft_and_genre_instruction%20page.htm.

Activity 76:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23, 24a, 24b, 25a, 25b, 25c, 26, 27) 

Materials List: writing samples

*A.  The teacher may use the daily oral language strategy with target skills (The teacher will provide the students with a sentence or a group of sentences in need of editing to give students consistent practice correcting grammatical errors). Target skills should be identified (e.g., varied sentence structure and patterns, phrases and clauses, infinitives, participles, gerunds, superlative and comparative degrees of adjectives, adverbs, and spelling).  The students may also discuss the common errors in student writing samples.  Through the writing process, students should use peer editing to work with mechanics. Grammar instruction should occur within the context of students’ reading and writing. Grammar instruction lessons may be found in the district-adopted textbook.  A Proofreading test in LEAP format should be administered with skills students have not mastered.
B.  The teacher should hold regular peer editing sessions to help students form the habit of paying attention to spelling high‑frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly  and should daily reinforce the habit of using a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings.

Activity 79:  Character Analysis (GLEs: 02b, 08a, 10, 15a, 15b, 15c, 15d, 16, 18b, 18c, 18d, 18e, 18f, 18g, 22c, 23, 24a, 24b, 25a, 25b, 25c, 26, 27) 
Materials List: grade-appropriate novels, Characterization BLM, Character Trait Map BLM,  Sociogram BLM 
*A.  Whether the whole-class or literature-circle format is used, students will discuss and describe the characters introduced and create character profile charts to trace the development of characters, noting the type (e.g., flat, round, dynamic, static) and making predictions about what caused the change. Students may use the Characterization BLM or the Character Trait Map BLM to respond to character development. Students will assume the role of a character and write a journal entry or present an autobiographical sketch from that character’s viewpoint. Using the Sociogram BLM, students may create a sociogram poster to show the interaction of the characters. A literary sociogram is a graphic organizer that represents the relationships among characters in a literary text. It helps students to think more deeply about the literary texts they read or view. Students will discuss the interactions of the characters, using the sociogram as a visual. 

Sample sociogram for Goldilocks
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*B.  Writing Compare/Contrast Essays: Using a writing process and applying the standard rules of usage (including appropriate use of infinitives, participles, gerunds, adjectives, adverbs and sentence structure and patterns), students will develop comparison/contrast compositions on selected characters. Students will self/peer edit, using a writer’s checklist, make necessary revisions, and proofread for grammar, mechanics, usage, and spelling. Students will publish a final copy, using available technology.

*C.  Students will select a novel character and respond to the following prompts:  Does this character remind you of someone you know? How would the character react to a real-life situation? Students will write a paragraph comparing/contrasting the character to a real-life person.  The teacher will use the LEAP 21 writing rubric to assess.
	Assessment

· Students will write a well-organized expository essay that compares and contrasts literary elements. Students will apply a writing process to produce a final draft that includes: 

· an introduction that begins with an attention grabber, and contains a clear thesis statement which reveals an overall and general relationship between the two related topics

· a body that fully explores the similarities and differences and reveals unexpected relationships through specific examples and details and has a clear and consistent organization pattern

· a conclusion that effectively ends the writing, without repetition, and contains a clincher statement.

· word choice that is consistently precise, vivid, or expressive

· transitional words effectively used to connect ideas and paragraphs

· varied sentence structure and patterns

· few errors in grammar, usage, mechanics, spelling, and legibility


Activity 80:  Setting Analysis (GLEs: 01a, 01b, 2c, 03c, 09g, 10, 15a, 15b, 15c, 15d, 15e, 15f, 16, 17b, 18e, 18f, 19) 
Materials List: grade-appropriate novels, Setting BLM
*A.  Following a teacher-facilitated discussion on how setting is developed (e.g., through an author’s use of word choice and images that appeal to the senses and suggest mood and tone), students will describe the setting at the beginning of the novel and create a chart that shows when and if the setting changes. Students will create visual representations illustrating the setting for class display. Students will write a reflection paragraph (i.e., topic sentence, relevant elaboration, conclusion) noting how the setting influences the characters and then will make predictions about how the plot would change if the setting changed. Students may use the Setting BLM to explain how changing the setting may affect the plot. Students will review how the story’s setting will help establish the mood. The teacher will explain important elements in split-page note taking to sequence main ideas and details when reading biographical works. Using split-page notetaking (view literacy strategy descriptions), students will analyze the novel’s setting and also note when the setting changes.

Sample split-page notetaking:
	 Novel: The Cay –Theodore Taylor


	When?
	during WWII 

	Where?
	islands in the Caribbean Sea

	QUOTE
	MY THOUGHTS

	"Like silent, hungry sharks that swim in the darkness of the sea, the German Submarines arrived in the middle of the night”
	This tells me the war is all around and no one is safe—not even the small islands away from Europe. The mood is fearful—war is coming.

	Timothy...this outrageous humbug island
	I wonder what he means by humbug—is that a good thing?? I think the island must be beautiful.


B.  Students will identify descriptive quotes about the setting. Students may also respond to the following questions:  How does this description make you feel? What do you think of the mood that’s being created? Have you ever found yourself in this situation or setting? Students will describe how the author’s style can elicit an emotional response from the reader. Students will discuss their responses in groups or as a whole class; students will discuss authors’ styles, using support from respective novels read.

*C.  Writing a Setting Description: Students will write a setting description that is real or imaginary, uses sensory details, and sets a mood. Students will use models from novels read in reading class. Students will self/peer edit using a writer’s checklist, make necessary revisions, and proofread for grammar, mechanics, usage, and spelling. Students will publish a final copy, using available technology.

Activity 81:  Plot Analysis (GLEs: 02c, 02d, 03d, 03e, 9a, 14b, 14c, 16, 19, 22c, 38c) 
Materials List: grade-appropriate novels, Story Map BLM, Plot Diagram BLM, Identifying Types of Conflict BLM, Somebody Wanted But So BLM
*A.  Following a teacher mini-lesson on plot development focusing on conflict, students will use graphic organizers (e.g., storyboards, plot diagrams, flow charts) that show a selected novel’s structure (exposition, inciting incident, rising action, climax, falling action, resolution). Students may use the Story Map BLM or Plot Diagram BLM to respond to a novel. Students will respond to journal/notebook prompts regarding the effectiveness of plot sequence and details. As a class, or in literature circles, students will discuss their responses, paying particular attention to the relationship of conflict and multiple conflicts (e.g., man vs. man, nature, society, self) within the plot. Students may complete the conflict graphic organizer (view literacy strategy descriptions).   See the Identifying Types of Conflict BLM. Students will identify and record in their journals or writers’ notebooks how or if symbolism, foreshadowing, and flashback were employed to direct plot development. Students will write a short paragraph describing the effectiveness of these techniques on the plot’s advancement. Students will discuss their responses in groups.

B.  Students may use the Somebody Wanted But So technique to briefly summarize the plot. Somebody is the main character. Wanted is the goal or thing the character wants. But describes the problem or conflict the character has in obtaining the goal. So describes the outcome of the struggle. Students may use the Somebody Wanted But So BLM.

Sample SWBS: Hatchet – Gary Paulsen
	Somebody

(character)
	Wanted

(goal)
	But

(problem)
	So

(solution)

	Brian
	food and shelter after the plane crashed in Canada—he had no way to start a fire and no food
	He was a city boy and had no wilderness training
	After much trail and error, Brian uses the hatchet that his mother gave him to generate sparks, which fall into a pile of kindling. He blows gently and starts a fire


	Assessment

· Students will trace plot development by creating a graphic organizer (e.g., storyboard, plot diagram, flow chart) which will be evaluated for accuracy of content including:

· exposition

· inciting action

· rising incident

· climax/turning point

· falling action

· resolution

· point of view

· theme


Activity 82:  Point of View Analysis (GLEs: 02e, 09d, 16, 22c) 
Materials List: grade-appropriate novels
*A.  Following a teacher-facilitated review on the use of pronouns in determining point of view, students will respond to a teacher-prepared paragraph that presents the same narrative told in first person and third person by circling the pronouns and discussing the differences. Then, the teacher will present a mini-lesson on third-person limited and third-person omniscient points of view. Students will review the novels read and chart the point of view for selected novels. Students will discuss the advantages and effectiveness of using third-person limited vs. third-person omniscient, supporting their opinions with details from the novels. Students will respond to a teacher-prepared paragraph that uses the third-person limited point of view by rewriting it in third-person omniscient point of view. Students will discuss how the plot would change as a result of the point of view change. Students will write reflections in notebooks/journals analyzing the effectiveness of the change in plot development. 
Activity 83:  Theme Development (GLEs: 02a, 02c, 02f, 06, 09a, 09b, 09e, 14b, 14c, 15a, 15b, 15c, 15d, 15e, 15f, 18e, 18f, 18g, 22c) 
Materials List: grade-appropriate novels
*A.  Students will use graphic organizers or summary notes to record details from each chapter that illustrates the theme and give examples that show what the characters do or say that relates to the theme. Students will share and compare notes and then compile a list of supportive details. After discussion, the group will come up with a statement that identifies the theme. 

*B.  Writing a Response to Literature Essay: Using a writing process, students will develop a response to literature composition (i.e., an overall structure that has a central idea, an organizational pattern, transitional words and phrases for unity) that supports their choice of the theme with statements from the text. Students will analyze how the author developed this theme as the plot progressed, citing examples from the text. Students will self/peer edit using a writer’s checklist, make necessary revisions, and publish a final copy, using available technology.

	Assessment

Students will explore theme development by writing an analysis of the novel. Students will apply a writing process to produce a final draft that should:

· identify the author and title and give a brief summary of the novel

· show why the writer found the novel interesting

· focus on the development of the novel’s theme in a step-by-step analysis

· present evidence from the text, including details, examples, quotations, or other evidence to support the theme

· summarize the response

· use word choice that is consistently precise, vivid, or expressive

· use transitional words effectively to connect ideas and paragraphs

· have varied sentence structure and patterns

have few errors in grammar, usage, mechanics, spelling, and legibility


Activity 84:  After the Novel (GLEs: 07, 08a, 09a, 09b, 09d, 09g, 18a, 18b, 18c, 18d, 18e, 18f, 18g, 19)

Materials List: grade-appropriate novels
*A.  Students will respond in various forms as requested by the teacher (e.g., formal assessment, book reviews, book talks, projects, illustrations, dramatizations, multimedia presentations). Students will view a video based on the selected novel, if available, and complete a Venn diagram graphic organizer (view literacy strategy descriptions), Double Bubble Map, or a T-chart comparing/contrasting the print with the nonprint version. The website http://www.unitedstreaming is a good resource for videos/clips. Students will write a personal reflection regarding which novel or video they liked better. The writing should contain a comparison/contrast of various elements of text and video. The elements should include plot development, character development, sequencing of plot, etc.  Students should respond to questions that make them think about the author’s purpose and how it was portrayed in the novel and on-screen. For example, Did the director/producer of the movie capture the author’s message?
*B.  Writing a Critical Review: Students will think of two novels, movies, or a novel and movie that are similar in some way. Students will write a brief critical review of them. Using a writing process, students will develop a composition that includes their positive or negative opinions, supported by facts, details, or examples. As a model, students may use the newspaper’s movie review critic’s writing. Students will self/peer edit using a writer’s checklist, make necessary revisions, and proofread for grammar, mechanics, usage, and spelling. Students will publish a final copy, using available technology.

Unit 5 Assessment Options

General Guidelines 

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that can be used for this unit:

General Assessments

· Students will be provided with a checklist of fiction elements/vocabulary terms for the unit. Students’ completion of vocabulary lists/products and vocabulary acquisition will be assessed via a teacher-created selected/constructed response format.

· Students will collect all journal entries/graphic organizers created or completed and turn them in for assessment via a teacher-created checklist for completion and/or response to topic.

· Students may complete a visual representation of the knowledge learned about the genre at the end of the novel study. These may include projects, illustrations, posters, dramatizations, PowerPoint® presentations, multimedia presentations and/or other technology to demonstrate mastery of the novel unit. Students may be assessed by a rubric created for the format chosen. Students’ work may be assessed using a teacher-created rubric available at http://rubistar.4teachers.org/index.php. 
· Students will be provided feedback via an oral presentation rubric, which can be found at the following web sites, or a teacher may create a rubric: http://www.readwritethink.org/lesson_images/lesson28/performrubric.pdf or http://www.readwritethink.org/lesson_images/lesson416/OralRubric.pdf.
· Students will be formally assessed via literal, interpretative, and evaluative questions in a teacher-created selected/constructed response format. 

· Students may use a trait rubric (i.e., ideas, organization, voice, word choice, sentence fluency, conventions) to self-assess their written work. A Six Trait Rubric is available at www.nwrel.org/assessment/pdfRubrics/6plus1traits.pdf. 

· Students’ writing products may be assessed using the LEAP 21 Writer’s Checklist http://www.louisianaschools.net/lde/uploads/2071.pdf or www.louisianaschools.net/lde/uploads/3743.pdf  for self/peer evaluation.
· Students’ writing products will be assessed using the LEAP 21 Writing Rubric for final drafts: http://www.louisianaschools.net/lde/uploads/9842.pdf.
· Students will be assessed via teacher observations, skills checklists, and anecdotal records to monitor individual progress in reading strategies and writing skills.

 Activity-Specific Assessments

· Activity 79:  Students will write a well-organized expository essay that compares and contrasts literary elements. Students will apply a writing process to produce a final draft that includes: 

· an introduction that begins with an attention grabber and contains a clear thesis statement which reveals an overall and general relationship between the two related topics

· a body that fully explores the similarities and differences and reveals unexpected relationships through specific examples and details and has a clear and consistent organizational pattern

· a conclusion that effectively ends the writing without repetition and contains a clincher statement

· word choice that is consistently precise, vivid, or expressive

· transitional words effectively used to connect ideas and paragraphs

· varied sentence structure and patterns

· few errors in grammar, usage, mechanics, spelling, or legibility

· Activity 81:  Students will trace plot development by creating a graphic organizer (e.g., storyboard, plot diagram, flow chart) which will be evaluated for accuracy of content, including:

· exposition

· inciting action

· rising incident

· climax/turning point

· falling action

· resolution

· point of view

· theme

· Activity 83:  Students will explore theme development by writing an analysis of the novel. Students will apply a writing process to produce a final draft that should:

· identify the author and title and give a brief summary of the novel

· show why the writer found the novel interesting

· focus on the development of the novel’s theme in a step-by-step analysis

· present evidence from the text, including details, examples, quotations, or other evidence to support the theme

· summarize the response

· use word choice that is consistently precise, vivid, or expressive

· use transitional words effectively to connect ideas and paragraphs

· have varied sentence structure and patterns

· have few errors in grammar, usage, mechanics, spelling, or legibility
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This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

outside


beyond





extraterrestrial outside the Earth





extraordinary


beyond ordinary








extracurricular


outside the school courses





extra





***In lieu of a whole-class novel (Activity 77), the teacher may organize Literature Circles (Activity 78) as this allows more choice for students. In either case, Concept 2, Activities 79 - 83 should occur as the novel(s) are read since the development of fiction elements is essential in a novel study.








***In lieu of a whole-class novel (Activity 77), the teacher may organize Literature Circles (Activity 78) as this allows more choice for students. In either case, Concept 2, Activities 79 - 83 should occur as the novel(s) are read since the development of fiction elements is essential in a novel study.
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