American history Unit 4:  WWI (1914-1920)

Ascension Parish Comprehensive Curriculum

Concept Correlation
             Unit 4:  World War I (1914-1920)  
Time Frame:  Regular 3 weeks; Block 2 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· U. S. policy of imperialism overpowered isolationism and increased U. S. involvement in world affairs which led to the acquiring of new territories by the U. S.

· The causes, events, and issues of World War I and its aftermath and the changes in domestic and foreign policies that were instituted as a result of World War I.  

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Analyze and evaluate the credibility of a given historical document (e.g., in terms of its source, unstated assumptions) (H-1A-H4)  (Synthesis)

12

Interpret a political cartoon depicting an historical event, issue, or perspective (H-1A-H4)  (Knowledge)

14

Locate on a world map the territories acquired by the United States during its emergence as an imperial power in the world and explain how these territories were acquired (H-1B-H10)  (Knowledge)
28

Explain the U.S. policy of imperialism and how it increased U.S. involvement in world affairs (H-1B-H10)   (Evaluation)

29

Identify and describe significant events and issues during World War I (H-1B-H10) (Synthesis)
32
Identify and explain the consequences of World War I in terms of changes in U.S. foreign and domestic policies during the 1920s (e.g., Treaty of Versailles, Wilson’s Fourteen Points, League of Nations) (H-1B-H11) (Analysis
33
Reflections

	Concept 1:  Imperialism     
12. Can students  assess the credibility of a given historical document/

13.  Can students use a world map to locate and explain the emergence of imperial power?

14.  Can students explain the U.S. policy of imperialism and how it increased U.S. involvement in world affairs?


	*Activity 27:  Imperialism and World Power

GQ 14
	9, 12, 14
	

	
	*Activity 28:  Imperialism and World Power

GQ 14, 13
	28, 29
	

	
	*Activity 29:  Imperialism and World Power

GQ 14
	9, 12, 14
	

	
	*Activity 30:  Imperialism and World Power

GQ 14
	9, 13, 14, 29
	

	
	*Activity 31:  Foreign Intervention

GQ 12
	9, 28
	

	
	*Activity 32:  Imperialism and World

GQ 14
	29
	

	Concept 2:  WWI

15.  Can students explain the causes of World War I?

16.  Can students identify and describe significant events and issues during World War I?


	*Activity 33:  Causes of World War I

GQ 15
	30, 32
	

	
	*Activity 34:  Map of Europe

GQ 15, 16
	32
	

	
	*Activity 35:  U.S. Involvement in World War I

GQ 15, 16
	12
	

	
	*Activity 36:  WW I On the Home front
GQ 16
	1, 5, 7, 9, 13, 32
	

	
	Activity 37:  World War I

GQ 15, 16
	32
	

	
	*Activity 38:  End  of World  War I and  Changes  in Europe

GQ 16
	33
	


Unit 4 - Concept 1:  Imperialism

 GLEs

*Bolded GLEs are assessed in this unit

	9
	Evaluate and use multiple primary or secondary materials to interpret historical facts, ideas, or issues (H-1A-H3)  (Analysis)

	13.
	Analyze source material to identify opinion or propaganda and persuasive techniques (H-1A-H4)

	12
	Analyze and evaluate the credibility of a given historical document (e.g., in terms of its source, unstated assumptions) (H-1A-H4)  (Synthesis)

	14
	Interpret a political cartoon depicting an historical event, issue, or perspective (H-1A-H4)  (Knowledge)

	28
	Locate on a world map the territories acquired by the United States during its emergence as an imperial power in the world and explain how these territories were acquired (H-1B-H10)  (Knowledge)

	29
	Explain the U.S. policy of imperialism and how it increased U.S. involvement in world affairs (H-1B-H10)   (Evaluation)


	Purpose/Guiding Questions:

· Assess the credibility of a given historical document 

· Use a world map to locate and explain the emergence of imperial power 

· Explain the U.S. policy of imperialism and how it increased U.S. involvement in world affairs
	Vocabulary:

· Imperialism

· Protectorate

· Yellow Journalism



	Assessment Ideas:

· Political Cartoon (Activity 1)

· Flow Chart/Map (Activity 2)

· Yellow Journalism Activity (Activity 3)

· Debate (Activity 4)
	Resources:

· Primary and Secondary Sources (including a minimum of one political cartoon) 

· World Map

· Examples of Yellow Journalism


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 27: Imperialism and World Power (CC Activity 4)

(GLEs: 9, 12, 14)
Using primary and secondary sources (including a minimum of one political cartoon), students will assess the causes of imperialism.  Discuss the reasons for and against imperialism.

*Activity 28: Imperialism and World Power (CC Activity 2 and 3)

(GLEs: 28, 29)

Materials List:  American Imperialism BLM, Spanish-American War BLM, posters, primary and secondary sources (books, encyclopedias, Internet access—optional)

Organize the class into nine different groups. Assign each group a country and have students use primary and secondary sources (books, encyclopedias, and reliable Internet resources) to find information on U.S. involvement in these countries during the late nineteenth and early twentieth centuries(e.g., Mexico, the Dominican Republic, Panama, Hawaii, Philippines, Puerto Rico, Cuba, Haiti, Nicaragua). The students will use the split-page notetaking strategy (view literacy strategy descriptions) to discuss with the class whether or not America’s actions were appropriate in these cases. Students will also provide evidence to support their findings (see the American Imperialism BLM and the sample below). 

	Country: Panama

	Topic: U.S. Involvement 

	Explain the reasoning behind America’s involvement in this country.


	A great interest in and a need for a canal that would go across Central America and would connect the Atlantic to the Pacific Ocean. America’s involvement in the Spanish-American War made Americans realize the need for a canal. This canal would shorten the water route from the east coast cities to the west coast. 


Follow up:  Have students locate on a world map the territories acquired or impacted by the United States during its emergence as an imperial power. 

Outline world maps may be found on these websites:

http://www.eduplace.com/ss/maps/pdf/world_pacific.pdf
http://worldatlas.com/aatlas/worldpac.htm 

http://www.nationalgeographic.com/xpeditions/atlas/index.html?Parent=&Mode=d&SubMode=w
 *Activity 29: Imperialism and World Power (CC Activity 4)

(GLEs: 9, 12, 14)
Create SPAWN prompts (view literacy strategy descriptions) as students learn new information about imperialism. SPAWN is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternative Viewpoints, What If? and Next).  SPAWN prompts are used to help prepare students to learn new information about a given topic or reflect on what has been learned.  Using these categories, students can create numerous thought-provoking and meaningful prompts related to the topic of imperialism and world power.   These prompts should require considered and critical written responses by students.

Students should receive one prompt on any given day as the topic of imperialism is covered. Write SPAWN prompts on the board for students to find as they enter the classroom and to which they will respond in their learning logs (view literacy strategy descriptions) before the day’s lesson begins. This kind of writing usually calls for students to anticipate what will be learned that day. This log will enable them to record their thoughts and document what they have learned. In their social studies learning logs, students should write their narrative concerning what they learned about imperialism and how it increased U.S. involvement in world affairs.

Here are some prompts to use throughout this unit:

S- Special Powers

You have the power to change an event leading up to the Spanish-American War. Describe what it is you changed, why you changed it, and the consequences of the change.

P – Problem Solving

We have been studying and researching many key events in history which led to the United States becoming an imperialist power. What was the U.S. policy of imperialism? Which event(s) or factors do you believe motivated the United States to acquire territorial acquisitions in the Spanish-American War? How did this policy increase U.S. involvement in world affairs?

A – Alternative Viewpoints

Imagine that you were an American sailor on the USS Maine. Write a description of what happened in the harbor of Havana, Cuba.

W – What if?

What might have happened if the Maine was not sunk on February 15, 1898?

N – Next

Now that “Remember the Maine” had become the outcry of the day, what did the United States do next?

The teacher should allow students to write their responses within a reasonable period of time. In most cases, prompts should be constructed in such a way that adequate responses can be made within ten minutes. Students should be asked to copy the prompt in their learning logs before writing responses and to record the date. SPAWN writing should be viewed as a tool students can use to reflect on and increase their developing disciplinary knowledge and critical thinking. Therefore, this type of writing should not be graded, but given points for completion.

Have students share their reflections with the class and state reasons for their answers.  
*Activity 30: Imperialism and World Power (GLEs: 9, 13, 14, 29) 

Materials List: American imperialism political cartoons, markers, colored pencils, colors, computer graphics, primary and secondary sources (books, encyclopedias, Internet access—optional)

A.   Have students view and discuss cartoons that address American imperialism and have them identify elements in the cartoon, explain their intent, and analyze the political position of the cartoonist(s). 

Political cartoons that address American imperialism may be found at the following websites:

http://www.historyillustrated.com/cartoons/1898/index_life.html 

http://us.history.wisc.edu/hist102/photos/html/1084.html 

http://us.history.wisc.edu/hist102/photos/html/1085.html 

http://www.engellclasses.net/images/expansioncartoons/expansioncartoons.html 

The following websites provide excellent lessons on the use of political cartoons in the classroom:

http://www.harpweek.com/ 

http://www.cagle.com/teacher/ 

http://www.makebeliefscomix.com 

Discuss with the class reasons for and against American imperialism. Then have students construct their own political cartoons that represent a specific perspective on American imperialism. Encourage the use of markers, colored pencils, colors, computer graphics, etc. 
*Activity 31: Foreign Intervention 
(GLEs: 9, 28)
Have students read a primary source article that is a representation of yellow journalism. These publications are available on line at www.socialstudieshelp.com/Lesson_60_Notes.htm and www.pbs.org/crucible/frames/_journalism.html. Students will read the articles and write a paragraph in which they distinguish opinion or propaganda from fact. Students should explain why they determined that the article was an opinion or propaganda and not fact.  An alternative activity would be to have students read current headlines and articles and convert those to yellow journalism.  Students should explain why their articles/headlines are examples of propaganda and not fact.

*Activity 32: Imperialism and World (CC Activity 1)

(GLE: 29)
Lead a class discussion on the following proposition:  
The United States became an imperialist power with territorial acquisitions in the Spanish American War.  
The discussion should consider how the U.S. set up governments, defeated insurgent groups, controlled economics, and managed foreign policy in the new territories.  The Open Door Policy, Dollar Diplomacy, Roosevelt Corollary to Monroe Doctrine, Big Stick Policy, neutrality, and isolationism should be included in the discussion.  Have students defend a position by evaluating and summarizing arguments found in primary and secondary source materials.

Unit 4 - Concept 2:  WWI

GLEs

*Bolded GLEs are assessed in this unit

	12
	Analyze and evaluate the credibility of a given historical document (e.g., in terms of its source, unstated assumptions) (H-1A-H4)  (Analysis)

	30
	Identify causes of World War I (H-1B-H10)  (Synthesis)

	31
	Describe the events that led to U.S. involvement in World War I (H-1B-H10)  (Evaluation)

	32
	Identify and describe significant events and issues during World War I (H-1B-H10) (Synthesis)

	33
	Identify and explain the consequences of World War I in terms of changes in U.S. foreign and domestic policies during the 1920s (e.g., Treaty of Versailles, Wilson’s Fourteen Points, League of Nations) (H-1B-H11) (Analysis)

	
	


	Purpose/Guiding Questions:

· Explain the causes of World War I 

· Identify and describe significant events and issues during World War I
	Vocabulary:

· Isolationism

· Nationalism

· Militarism

· Alliance System

· Allied and Central Powers

· Conscientious Objector

· Reparations

	Assessment Ideas:

· Research Display (Activity 1)

· Maps (Activities 2, 7)

· Posters/Newspaper Headlines (Activity 4) 

· Poem/Song (Activity 5)

· Chart/Map (Activity 6)
	Resources:

· Maps of Pre- and Post-World War I Europe

· Zimmermann Note

· Treaty of Versailles

· Wilson’s 14 Points

· WWI Propaganda Posters

· WWI Songs (ex. Over There)

· WWI Poetry (Siegfried Sassoon, Wilfred Owens)


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 33: Causes of World War I (CC Activity 6)

(GLEs: 30) 

Materials List: Causes and Effects of World War I BLM, outline map of Europe in 1914, colors, markers, primary and secondary sources (books, encyclopedias, Internet access- optional), overhead projector (optional)

Have students read about the causes and effects of WWI in their textbooks, teacher handouts, or online resources.  As the students read, have them construct a graphic organizer (view literacy strategy descriptions) in which they list the causes and effects of WWI (see Causes and Effects of World War I BLM and the sample below). Causes should include conflicting/entangling alliances, nationalism, militarism, arms race, imperialism, and assassination.  

	Cause
	Effect

	Conflicting/entangling alliances
	In the early 20th Century, two opposing alliances formed in Europe. They were the Triple Entente (Great Britain, France and Russia) and the Triple Alliance (Germany, Austria-Hungary, and Italy). The countries in these alliances signed treaties in which they committed to assist one another if any were attacked.


See World History Key Concepts in the Social Studies Teachers’ Guide to Statewide Assessment, p. 44, http://www.louisianaschools.net/lde/uploads/9850.pdf, page 4-44 for more details.

Have students share their findings with the class. The teacher should record the feedback on the board or overhead projector and lead the class in a discussion of the findings.  

*Activity 34:  Map of Europe (CC Activity 8)

(GLE: 32)
Have students color-code an outline map of Europe in 1914 creating a legend depicting the Allied Powers, Central Powers and Neutral Countries. Ask them to explain “balance of power” politics and to examine possible relationships between the alliances and the geographical locations of the alliance members. 

The following websites contain outline maps of Europe in 1914:

http://www.newcastle.gov.uk/core.nsf/a/hmd_activity12 

http://bedfordstmartins.com/mapcentral/om/pdfs/Europe1914.pdf 

http://www.pbs.org/greatwar/maps/maps_western.html .
*Activity 35: U.S. Involvement in World War I (CC Activity 7)

(GLE: 12)

Have the students read the Zimmermann Telegram. Hold a class discussion in which students evaluate the information they obtained from their readings.

The following sites contain information concerning the Zimmermann Telegram:

http://www.pittstate.edu/services/scied/Staff/Shoberg/History/wwi/zimmer.htm 

http://www.firstworldwar.com/source/zimmermann.htm 

Using the split-page notetaking (view literacy strategy descriptions) strategy, have students analyze the impact of the Zimmermann Telegram (see The Zimmermann Telegram BLM and the sample below).

	Date:


	Topic: The Zimmermann Telegram

	Is the source reliable?
	


Students will use their split-page note page to study from their notes by covering information in the right column.  Then using the prompt in the left column, students will try to recall the covered information on the right side.  Students should also be given time to quiz each other on the information in their split-page note pages.

Gather the class back together. Solicit observations from each group and discuss their findings with the class. Compare student findings. Some teacher guidance may be needed.
*Activity 36: World War I on the Home front (GLEs: 1, 5, 7, 9, 13, 32)

Materials List: posters, colors, markers, chart paper; computer graphics, primary and secondary sources (books, encyclopedias, Internet access—optional)

Based on information gathered through teacher lecture and/or student research, have students create posters that depict activities that portray the home front during WWI. Ask students to analyze source material to identify opinion or propaganda and persuasive techniques. Such activities should include selective service, financing the war, patriotic activities, repressive measures, and mobilization. Have students include a slogan or caption that most effectively captures the message of their posters. Display and discuss the posters. Students will explain what other students’ posters depict and address evidence of propaganda and persuasive techniques.

The following site contains posters from World War I:

http://www.library.georgetown.edu/dept/speccoll/amposter.htm 

Have students make a display of newspaper headings on the chart paper or posters that might have been seen in United States papers before and during WWI. Headlines might include such topics as submarine warfare, Zimmerman Note, U.S. entry into World War I, Allied Powers/Big Four, Central Powers, Bolshevik Revolution/Lenin, Theodore “Teddy” Roosevelt, Woodrow Wilson, “Black Jack” Pershing, the Western Front, trench warfare, major battles in which the U. S. participated (i.e., Chateau-Thierry, Belleau Wood, St. Mihiel, etc.), and Armistice. Display these headings in the classroom. Have the students discuss the different headlines and explain the importance of them.

Activity 37: World War I (CC Activity 9)
(GLE: 32)
Have students read poems or listen to songs that were written about WWI. Discuss these poems and/or songs and give the students the opportunity to explain what each says about the war.

Have students create an original poem or song about World War I.

The following sites contain poems and songs from the WWI era:

http://www.arlingtoncemetery.net/flanders.htm 

http://www.oldmagazinearticles.com/pdf/poster%20poem.pdf 

http://nfo.net/usa/ww1.html 

http://www.worldwar1.com/media.htm 

http://www.firstworldwar.com/audio/index.htm 

http://www.fordham.edu/halsall/mod/1914warpoets.html 

*Activity 38: End of World War I and Changes in Europe (CC Activities 3 Part 2 and 10)

(GLE: 33)
Materials List: 3x5 index cards, The End of World War I BLM, primary and secondary sources (books, encyclopedias, Internet access—optional), outline maps of Europe in 1914 and after World War I
Have students use primary and secondary source documents (books, encyclopedias, and reliable Internet resources) to examine the end of WWI. Have students create vocabulary cards (view literacy strategy descriptions) to develop and summarize knowledge of the following WWI key concepts: Woodrow Wilson’s Fourteen Points, Treaty of Versailles, and League of Nations. Distribute 3x5 inch index cards to each student for each key term and ask them to follow directions in creating the cards. On the board write the key concept in the middle of the card. Guide students to provide a definition, then write the definition in the appropriate space. Ask students to list the purpose of the term, then write this in the appropriate place. Then, have students list the success and failure of the term, and write this in the appropriate place. Guide students to follow the same steps with the other key concepts (see The End of World War I BLM).

Solicit observations from students and discuss their findings with the class. Compare student findings. Some teacher guidance may be needed.

Have the students color code a second map showing European countries after the Treaty of Versailles. Students will compare this map to the outline map of Europe in 1914 that is found in Activity 4. How did the map of Europe change? Which countries gained territory and which lost territory? How might the balance of power change in Europe as a result of the war and the creation of new countries? 

The following websites contain an outline map of Europe after WWI:

http://freepages.military.rootsweb.com/~worldwarone/WWI/TheGeographyOfTheGreatWar/  

http://occawlonline.pearsoned.com/bookbind/pubbooks/brummettconcise/chapter98/medialib/thumbs/ch30_708.html 
Sample Assessments

General Guidelines
· Students should be monitored on all activities via teacher observation, report writing, class discussion, and journal entries.

· Use a variety of performance assessments to determine student understanding of content. 

· Select assessments that are consistent with the types of products that result from the student activities and develop a scoring rubric collaboratively with other teachers or students. 

General Assessments
· Have students respond in poetic form to a photograph or an image of an event centering around images of WWI.

· Have students write an informal essay response of prediction of the changing role of the United States in world affairs through WWI.

· Have students create a map that depicts Europe before and after WWI.

· Have students create a political cartoon that depicts or illustrates America’s

      foreign policy, foreign intervention, and /or expansion during this time period 

      (1890-1920).

· Use Rubistar to create a rubric for assessing political cartoons. Access the site at the following address: http://rubistar.4teachers.org/index.php
· Have students write letters of perspective concerning a soldier’s experiences during the Spanish American War or during WWI.

· Have students create a timeline that includes the following Key Concepts that are found in the Social Studies Teachers’ Guide to Statewide Assessment: annexation of Hawaii, Spanish American War, building of the Panama Canal, the beginning of WWI, Zimmerman Note, U.S. entry into WWI, Bolshevik Revolution, Armistice, and Treaty of Versailles.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Activity Specific Assessment:


Have students create their own cartoons that represent specific perspectives on American imperialism.
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