English IV- Unit 5: The Eighteenth Century 


Comprehensive Curriculum

Concept Correlation

Unit 5:  The Eighteenth Century: The Age of Reason

Time Frame:  Regular 4 weeks; Block 2 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)
· The primary genres of the eighteenth century are identified.

· The changes that occurred in England changed the literature are identified.

· The beliefs in the importance of science and reason as reflected in the literature are recognized.
· Compositions that interpret and analyze the literature and explain real-life experiences are developed.

	Essential Ongoing Activities
	GLEs

	Reading to Learn
	01a, 03a, 03b, 03c, 04, 09a, 09c, 09f, 11, 12, 13a, 13b, 13c, 13d, 13e, 13f

	Expanding Vocabulary
	01a, 01b, 01c, 21, 24

	Writing to Connect and to Understand
	05, 07c, 09a, 09c, 09d, 09f, 20a, 30b

	Developing Grammar and Language Skills
	19a, 19b, 19c, 19d, 21

	Guiding Questions
	Activities

Essential activities are denoted with an asterisk
	GLE’s

	Concept 1:  Literary History of the Eighteenth Century

30. Can students identify major characteristics of the eighteenth century and explain how they are reflected in the literature of the period? 
	*Activity 40: Age of Reason:  An Introduction: GQ30
	04, 05, 27d, 29a, 29b, 29c, 34a, 34b, 35a, 35b, 37b

	
	*Activity 41:  It’s only Words:  Lexicons and Lexicographer: GQ30, 35
	04, 05, 27d, 29a, 29b, 29c, 34a, 34b, 35a, 35b, 37b

	Concept 2:  Prose of the Times

33. Can students analyze Thomas Gray’s use of imagery in “Elegy Written in a Country Churchyard” to create mood and develop the theme of the poem?

34. Can students identify similarities in seventeenth century prose and modern prose?

35. Can students analyze the effectiveness of ideas, the information included, and the descriptive details   about Samuel Johnson?
	Activity 42: The Prose of the Times: GQ34
	02b, 04, 07a, 09b, 09g, 14a, 14b, 14c, 14d, 15a, 15b, 15c, 15d 


	
	*Activity 43:  Boswell and Biography: GQ34
	05, 07f, 09a, 09c, 09d, 09g


	Concept 3:  Understanding Satire: Gulliver’s Travels

31. Can students demonstrate how Jonathan Swift’s use of satire in Gulliver’s Travels reflects his discontent with the politics and religion of his day and explain why his satire is effective?


	*Activity 44:  Gulliver: A World in Need of Change   GQ31

	02b, 08c, 09a, 09c, 09e, 09f, 09g, 15a, 15b, 15c, 20a, 20b



	Concept 4:  Alexander Pope and the Mock Epic

32. Can students define a mock epic and identify characteristics of this poetic type in Alexander Pope’s Rape of the Lock? 


	*Activity 45: Study of A Mock Epic: GQ32
	06, 08c, 09a, 09c, 09d, 09e, 09f, 13c, 20a, 33b, 37c

	
	Activity 46: Expressing Pope:  His Couplet and His Vision: GQ32
	02b, 09c, 09d


	GLE Documentation

	GLE #s
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Extend basic and technical vocabulary using a variety of strategies,        

including:
	
	

	
	a
	analysis of an author’s word choice
	Analysis
	

	
	b
	use of related forms of words
	Analysis
	

	
	c
	analysis of analogous statements
	Analysis
	

	02
	Analyze the significance of complex literary and rhetorical devices in American, British, or world texts, including:
	
	

	
	b
	rhetorical questions
	Analysis
	

	03
	Draw conclusions and make inferences about ideas and information in complex texts in oral and written responses, including:
	
	

	
	a
	fiction/nonfiction
	Synthesis
	

	
	b
	drama/poetry
	Synthesis
	

	
	c
	public documents
	Synthesis
	

	04
	Evaluate ways in which the main idea, rationale or thesis, and information in complex texts, including consumer, workplace, public, and historical documents, represent a view or comment on life
	Synthesis
	

	05
	Analyze and critique the impact of historical periods, diverse ethnic groups, and major influences (e.g., philosophical, political, religious, ethical, social) on American, British, or world literature in oral and written responses
	Analysis
	

	06
	Analyze and explain the significance of literary forms, techniques, characteristics, and recurrent themes of major literary periods in ancient, American, British, or world literature
	Analysis
	

	07
	Analyze and synthesize in oral and written responses distinctive elements (e.g., structure) of a variety of literary forms and types, including:
	
	

	
	a
	essays and memoirs by early and modern essay writers
	Synthesis
	

	
	c
	forms of lyric and narrative poetry such as the ballad, sonnets, pastorals, elegies, and the dramatic monologue
	Synthesis
	

	
	f
	biographies and autobiographies
	Synthesis
	

	08
	Analyze in oral and written responses the ways in which works of ancient, American, British, or world literature represent views or comments on life, for example:
	
	

	
	c
	the parody mocks people and institutions
	Analysis
	

	09
	Demonstrate understanding of information in American, British, and world literature using a variety of strategies, for example:
	
	

	
	a
	interpreting and evaluating presentation of events and information
	Evaluation
	

	
	b
	evaluating the credibility of arguments in nonfiction works
	Evaluation
	

	
	c
	making inferences and drawing conclusions
	Synthesis
	

	
	d
	evaluating the author’s use of complex literary elements, (e.g., symbolism, themes, characterization, ideas)
	Evaluation
	

	
	e
	comparing and contrasting major periods, themes, styles, and trends within and across texts
	Analysis
	

	
	f
	making predictions and generalizations about ideas and information
	Synthesis
	

	
	g
	critiquing the strengths and weaknesses of ideas and information
	Evaluation
	

	11
	Analyze and evaluate the philosophical arguments presented in literary works, including American, British, or world literature
	Evaluation
	

	12
	Analyze and evaluate works of American, British, or world literature in terms of an author’s life, culture, and philosophical assumptions
	Evaluation
	

	13
	Analyze information within and across grade‑appropriate print and nonprint texts using various reasoning skills, including
	
	

	
	a
	identifying cause-effect relationships
	Application
	

	
	b
	raising questions
	Synthesis
	

	
	c
	reasoning inductively and deductively
	Analysis
	

	
	d
	generating a theory or hypothesis
	Synthesis
	

	
	e
	skimming and scanning
	Application
	

	
	f
	distinguishing facts from opinions and probability
	Evaluation
	

	14
	Develop complex compositions, essays, and reports that include the following:
	
	

	
	a
	a clearly stated central idea/thesis statement
	Synthesis
	

	
	b
	a clear, overall structure (e.g., introduction, body, appropriate conclusion
	Synthesis
	

	
	c
	supporting paragraphs organized in a logical sequence (e.g., spatial order, order of importance, ascending/descending order, chronological order, parallel construction
	Synthesis
	

	
	d
	transitional words, phrases, and devices that unify throughout
	Synthesis
	

	15
	Develop complex compositions on student- or teacher-selected topics that are suited to an identified audience and purpose and that include the following:
	
	

	
	a
	word choices appropriate to the identified audience and/or purpose
	Synthesis
	

	
	b
	vocabulary selected to clarify meaning, create images, and set a tone
	Synthesis
	

	
	c
	information/ideas selected to engage the interest of the reader
	Synthesis
	

	
	d
	clear voice (individual personality)
	Synthesis
	

	17
	Use the various modes to write complex compositions, including:
	
	

	
	b
	problem/solution essay
	Synthesis
	

	
	d
	literary analyses that incorporate research
	Synthesis
	

	
	e
	cause-effect essay
	Synthesis
	

	18
	Develop writing/compositions using a variety of complex literary and rhetorical devices
	Synthesis
	

	19
	Extend development of individual style to include the following:
	
	

	
	a
	avoidance of overused words, clichés, and jargon
	Evaluation
	

	
	b
	a variety of sentence structures and patterns
	Evaluation
	

	
	c
	diction that sets tone and mood
	Evaluation
	

	
	d
	vocabulary and phrasing that reflect the character and temperament (voice) of the writer
	Evaluation
	

	20
	Write for various purposes, including:
	
	

	
	a
	interpretations/explanations that connect life experiences to works of American, British, and world literature
	Synthesis
	

	
	b
	functional documents (resumes, memos, proposals)
	Synthesis
	

	21
	Apply standard rules of sentence formation, including parallel structure
	Application
	

	22
	Apply standard rules of usage, for example:
	
	

	
	a
	Avoid splitting infinitives
	Application
	

	
	b
	use the subjunctive mood appropriately
	Application
	

	23
	Apply standard rules of mechanics and punctuation, including:
	
	

	
	a
	Parentheses
	Application
	

	
	b
	Brackets
	Application
	

	
	c
	Dashes
	Application
	

	
	d
	commas after introductory adverb clauses and long introductory phrases
	Application
	

	
	e
	quotation marks for secondary quotations
	Application
	

	
	f
	internal capitalization
	Application
	

	
	g
	manuscript form
	Application
	

	24
	Use a variety of resources (e.g., dictionaries, thesauruses, glossaries, technology) and textual features, (e.g., definitional footnotes, sidebars)  to verify word spellings
	Application
	

	25
	Use standard English grammar, diction, and syntax when speaking in   formal presentations and informal group discussions
	Application
	

	27
	Listen to detailed oral instructions and presentations and carry out complex procedures, including:
	
	

	
	b
	writing responses
	Application
	

	
	c
	Forming groups
	Application
	

	
	d
	taking accurate, detailed notes
	Application
	

	29
	Deliver presentations that include the following:
	
	

	
	b
	delivery techniques including repetition, eye contact, and appeal to emotion suited to a purpose and audience
	Application
	

	
	c
	an organization that includes an introduction, relevant examples, and/or anecdotes, and a conclusion arranged to impact an audience
	Application
	

	30
	Use active listening strategies, including: 
	
	

	
	b
	selecting and organizing information
	Analysis
	

	32
	Deliver oral presentations, including:
	
	

	
	a
	persuasive arguments that clarify or defend positions
	Analysis
	

	
	b
	analyzing the techniques used in media messages for a particular audience
	Analysis
	

	
	c
	critiquing a speaker's diction and syntax in relation to the purpose of an oral presentation
	Evaluation
	

	
	d
	critiquing strategies (e.g., advertisements, propaganda techniques, visual representations, special effects) used by the media to inform, persuade, entertain, and transmit culture
	Evaluation
	

	33
	Participate in group and panel discussions, including:
	
	

	
	b
	acting as facilitator, recorder, leader, listener, or mediator
	Application
	

	34
	Select and critique relevant information for a research project using the organizational features of a variety resources, including:
	
	

	
	a
	print texts (e.g., prefaces, appendices, annotations, citations, bibliographic references)
	Analysis
	

	
	b
	electronic texts (e.g., database keyword searches, search engines, e-mail addresses)
	
	

	35
	Locate, analyze, and synthesize information from a variety of complex resources, including:
	
	

	
	a
	multiple print texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias, and periodicals)
	Synthesis
	

	
	b
	electronic sources
	Synthesis
	

	37
	Access information and conduct research using various grade‑appropriate data‑gathering strategies/tools, including:
	
	

	
	b
	Evaluating the validity and/or reliability of primary and/or secondary sources
	Evaluation
	

	
	c
	Using graphic organizers (e.g., outlining, charts,  timelines, webs)
	Synthesis
	

	41
	Analyze and synthesize information found in various complex graphic organizers, including detailed maps, comparative charts, extended tables, graphs, diagrams, cutaways, overlays, and sidebars
	Synthesis
	


Unit 5 - Concept 1:  Literary History of the Eighteenth Century

	Purpose/Guiding Questions:

· Identify similarities in seventeenth century prose and modern prose

· Identify and reflect on major characteristics of eighteenth century literature


	Focus Concepts and Vocabulary:

· Philosophical anecdotes

· Critique

· Lexicons-lexicographer



	Assessment Ideas:

· Oral presentations

Activity Specific Assessments:  

      
	Resources:

· Modern dictionaries

· Writing selections by Samuel Johnson


Ongoing Activites

Reading to Learn (Ongoing) (GLEs: 01a, 03a, 03b, 03c, 04, 09a, 09c, 09f, 11, 12, 13a, 13b, 13c, 13d, 13e, 13f)  

Materials List: pen, paper, and high interest, multi-level readings of fiction, nonfiction, and technical variation, Skills Index BLM (see Unit 1, Activity 1)

The teacher will encourage growth in independent reading skills and motivate students to read by providing time and skill instruction through selected readings. Teachers will design an independent reading program and approve selections from the literature study to foster this development. Student choice of reading material should be allowed to insure student interest and engagement. Class time should be dedicated to teaching strategies that allow students to grow as independent readers, both silently and orally. In addition, the teacher should emphasize the thought process involved in the act of reading and should lead students to think and reason about their selections through various activities. The teacher should monitor this reading, making sure to incorporate both oral and written responses to the text.  Responses may be initiated through a variety of strategies, including response logs, dialogue letters or journals, informal discussions at the end of the reading focus time, and book talks.  Regardless of the selected strategy, students should be able to demonstrate comprehension, interpretation, and analysis of their readings upon the request of the teacher; acquisition of such skills should be charted on a skills index.  The teacher will assess student engagement in this program by accessing the student log of readings, their responses, and the skills index provided. (If needed, please distribute a copy of the Skills Index BLM to each student to chart skills as they are acquired through various readings.)

Expanding Vocabulary (Ongoing) (GLEs: 01a, 01b, 01c, 21, 24)

Materials list:  student notebook/vocabulary log, pen, various texts from reading, dictionaries, thesauruses

As students read the works of each unit and participate in class activities, they will record new and unfamiliar vocabulary, as well as teacher-selected words for each reading, in an ongoing vocabulary log, which will include the following for each word:

· the definition

· the part of speech

· the sentence from the text or activity with the word used

· a student-composed sentence using the word in context appropriately

Skill development should focus on:

· analysis of an author’s word choice

· use of related forms of words

· analysis of analogous statements

A mini-lesson for this unit is below:

As the literature from this unit is ripe with influence from other countries and time periods, the teacher could teach a lesson on etymology and mapping. For example, with Pope’s The Rape of the Lock, students should be led to see the usage of Latin words (i.e., exulting, recesses, dejects). Perhaps paired with Activity 9 or as an activity that prepares students for it, the teacher could list words for student research, have students look in dictionaries to find out the origin, and then complete an etymology map for each word. This map will include the word, its origin (or etymology), related words, meanings, and an original sentence. 

Writing to Connect and to Understand (Ongoing) (GLEs: 05, 07c, 09a, 09c, 09d, 09f, 20a, 30b)  
Materials List:  teacher-developed prompts and rubrics, paper, pen, technology for publication (if available)  
Ongoing writing prompts should be used as initiation, discussion, or closure activities. Prompts may assume any format, but all should address comprehension and higher-order thinking skills as well as lead students to connect ideas in British or world texts with real-life experiences. Prompts can be used to begin discussion, develop understanding, or assess learning. During discussions, students will use active-listening strategies, including monitoring messages for clarity and selecting and organizing essential information.  Students should be encouraged to identify strong insight provided by peers.

The teacher should have students write daily journal entries to various prompts throughout the unit. For many teachers, the journal serves as a bell-ringer activity and forethought about a particular topic or text or theme. 

Additionally, the teacher may utilize the QtA (view literacy strategy descriptions) technique for development of prompts to encourage thoughtful responses to texts. This technique serves as an after reading activity and reinforces comprehension on all levels. Its goals are to construct meanings of texts, to help the student delve beyond the words on the page, and to relate experiences from other texts. Following is an example list of the levels of questioning teachers and students may generate in class discussion:

	Goal
	Query

	Initiate discussion.

Focus on author’s message.

Link information.

Identify difficulties with the way the author has presented information or ideas.

Encourage students to refer to the text because they have misinterpreted, or to help them recognize that they have made an inference.
	What is the author trying to say?

What is the author’s message?

What is the author talking about?

That’s what the author says, but what does it mean? Why did the author choose this word?

How does that connect with what the author already told us?

What information has the author added here that connects or fits with _______________?

Does that make sense?

Did the author state or explain that clearly? Why or why not? What do we need to figure out or find out?

Did the author tell us that?

Did the author give us the answer to that?


*Source: 50 Content Area Strategies for Adolescent Literacy by Douglas Fisher, William Brozo, Nancy Frey, and Gay Ivey  

In addition to using journals, teachers may also use Admit and Exit Slips, which allow students to respond to prompts or to pose questions as they enter the classroom in preparation for the day or to close the day. This technique allows students, first, to address particular concerns about reading material, writing assignments, homework, or class work. Second, the students are given the opportunity, on the Exit Slips, to address learning for the day and to present their thoughts and questions to the teacher so that s/he might address these needs in future lessons. Students should either submit the response to the teacher for formative assessment or discuss the response with the whole class as initiation, comprehension, or closure activities. 

Teachers should also utilize reader’s response criticism, which allows students to respond to a text both personally and analytically. In such responses, students can answer the following three questions: 

· What is the predominant effect of this piece on you? 

· What creates this effect? 

· What is the significance or importance of this effect on you? 

Finally, teachers should ask that students write analytically to demonstrate solid understanding of presented materials. This type of writing can be informal, as in a one-page/one-side response (for more information on one-page/one-side responses, please see Unit 1, Activity 3), or it can be a formal personal or literary analysis essay. 

Developing Grammar and Language Skills (Ongoing) (GLEs: 19a, 19b, 19c, 19d, 21) 

Materials list:  samples taken from student writings, sample ACT/SAT questions, teacher-developed diacritic markings and stylistic tools handout (*refer to Elements of Grammar and Style Guide BLM for Unit 1, Activity 4, if needed)

The teacher will conduct mini-lessons focused on problems evident in student writing, oral presentations, vocabulary development, or standardized tests. These mini-lessons should focus on the following:

· sentence-formation problems (e.g., parallel structure)

· standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive mood) 

· standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes, commas after introductory adverb clauses, commas after long introductory phrases, quotation marks for secondary quotations, internal capitalization, manuscript form)

· individual-style development (e.g., avoidance of overused words, clichés, and jargon, use of a variety of sentence structures and patterns, use of diction that sets tone and mood, use of vocabulary and phrasing that reflect the character and temperament or voice of the writer)  

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT assessments, from student writing, and from teacher-created models for literary and research writing. Mini-lessons should be ongoing and skill-specific.

Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 40: Age of Reason:  An Introduction (CC)  

(GLEs:  04, 05, 27d, 29a, 29b, 29c, 34a, 34b, 35a, 35b, 37b)

Materials List: online resources, teacher background information on the 18th century, paper, pen

The teacher will facilitate an overview of facts about the eighteenth century that relate to the study of its literature using Powerpoint. Teacher needs to incorporate consumer, work place, and/or historical documents which represent a view or comment on life.  
Online resources for the study of 18th Century British Literature:

· Voice of the Shuttle: Restoration and18th Century http://vos.ucsb.edu/browse.asp?id=2738
· Luminarium: English Literature: Restoration and 18th Century: http://www.luminarium.org/eightlit/
· The Norton Anthology of English Literature: Norton Topics Online: http://www.wwnorton.com/college/english/nael/18century/welcome.htm
· San Antonio College: Restoration and Eighteenth Century English Literature Index: http://www.accd.edu/Sac/english/bailey/18thcent.htm
*Activity 41: It’s Only Words: L exicons and Lexicographer (CC)

(GLEs:  04, 05, 27d, 29a, 29b, 29c, 34a, 34b, 35a, 35b, 37b)

Materials List: Excerpts from Johnson’s A Dictionary of the English Language, various dictionaries (including access to the Oxford English Dictionary), Vocabulary Card BLM, paper, pen

After a teacher introduction to the term lexicographer, students will write journal responses to this prompt:  Write about the changes you see taking place in your life regarding the use of dictionaries, including online dictionaries. What about the words we use? Consider slang. The teacher will give a brief overview of the life of Samuel Johnson and his writing of A Dictionary of the English Language. Students should come to know that Samuel Johnson was one of the first lexicographers, and, as such, he had to decide what words were current to make his dictionary. His process involved gathering information from literary, religious, philosophical, scientific, and technical books. From the annotations and marked passages from these sources, Johnson developed his own definitions. Johnson recognized that words slip in and out of our language. 

After the basic biographical sketch, the teacher will provide students with samplings from Johnson’s Dictionary, such as:

· essay: a loose sally of the mind; an irregular indigested piece; not a regular and orderly composition.  

· fun: (A low cant word.) Sport; high merriment; frolicsome delight. 

· lunch, luncheon: As much food as one’s hand can hold.

· tory: (A cant term, derived, I suppose, from an Irish word signifying a savage.) One who adheres to the ancient constitution of the state, and the apostolical hierarchy of the Church of England, opposed to a whig. 

Students will read several entries from Samuel Johnson’s Dictionary of the English Language and compare Johnson’s definitions to definitions from several modern dictionaries. They will critique Johnson’s definitions. The teacher will provide time for students to discuss the words and any notable features of Johnson’s entries, such as the definition of “essay.”
Working in small groups, students will then use a variety of dictionaries, focusing on the Oxford English Dictionary, to locate definitions of selected words and trace their definitions over several decades using the research process, for example: the word spaceship in a 1940 dictionary is defined as an imaginary vehicle for travel beyond the earth; today, the spaceship is no longer an imaginary vehicle. The class will discuss each small group discovery about the liveliness of language and predict new words to be added to future dictionaries. 

At the same time, students will increase their awareness of the words that are dying out of our language.  Each student is to brainstorm (view literacy strategy descriptions) a list of words that have just about outlived their usefulness.  The “buggy whip” used by our great-grandparents is an archaic term.  What words do students know that will soon be archaic?  Similarly, what words have “disappeared” from our language, even over a small span of time? Johnson labels words as “cant” if they were substandard. Today, we might label words as “slang” that meet the same criteria. Students should look even at slang words that change so quickly; for example, in the 1970’s, a common term was “cool” or “groovy.” What would the counterparts of such words be today?   
Each group will make a vocabulary card (view literacy strategy descriptions) that depicts one word’s change through time and across various dictionaries and reference materials (i.e., magazines, literature, media). Students should emulate Johnson’s process of pasting all of his marked passages and annotations into a notebook; only, “post” their examples on a vocabulary card (Vocabulary BLM is provided). The card should be completed as follows:

· Center: the word to be defined and illustrated

· Top Left: a dictionary definition of the word

· Top Right: another dictionary definition of the word, but from a different type of dictionary, such as an online dictionary or an older dictionary

· Bottom Left: an example of the word’s usage in a text, such as in literature

· Bottom Right: an example of the word’s usage in the real world 

· Back: the group’s consensus of the meaning of the word and their understanding of how it has changed over time

Example Vocabulary Card: 

	Dictionary 1

a playing card, etc., with one spot; a point as in tennis, won by a single stroke; an expert, especially in combat flying.

Webster’s New World Dictionary, 1958


	Dictionary 2

a die face marked with one spot; a playing card marked in its center with one pip; a domino end marked with one spot; a very small amount or degree; a point scored especially on a service that an opponent fails to touch; a golf score of one stroke on a hole; a combat pilot who has brought down at least five enemy airplanes; a person who excels at something.

www.merriamwebster.com


	Text Example

An Ace and His Angel: Memoirs of a World War II Fighter Pilot 

                               --Herbert “Stub” Hatch
	Real World Example

“I aced that Math test I took today!”

                                  --high school student

“My boyfriend is an ace at shooting pool.”

                                  --teenage girl




Once the brainstorming session is complete, students will discuss their words with the class. The teacher will build a class list of all group’s words for class viewing and future development. 

Unit 5 - Concept 2:  Prose of the Times

	Purpose/Guiding Questions:

· Analyze and evaluate the works of 18th century prose writers

· Identify and analyze the works of specific writers


	Focus Concepts and Vocabulary:

· Biography/autobiography

· Neoclassical standards of poetry

· Romanticism

· Essay, content, style, imagery

	Assessment Ideas:

· Informal essay
· Compare and contrast essay
Activity Specific Assessments:
42

	Resources:

· Writing rubrics

· Selected essays of J. Addison, R. Steele, S. Johnson

· Selected excerpts of Boswell’s “Life of Samuel Johnson”

· Selected works of Gray


Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
Activity 42: The Prose of the Times (CC)  

(02b, 04, 07a, 09b, 09g, 14a, 14b, 14c, 14d, 15a, 15b, 15c, 15d)

Materials List: Personal Prose Rubric BLM, paper, pen

(Prior to lesson, request teacher coach to locate necessary materials.) The teacher will facilitate an introduction to the essay writers of this period, such as Samuel Johnson, Joseph Addison, and Sir Richard Steele, give a definition of the essay, and explain its development and significance. Students will see that the essays possess an informal, popular style that shares experiences the average person may not have, so they became widely read. Students will read selections from periodicals such as The Rambler, The Spectator, or The Gentleman’s Magazine. Particular selections worth noting are Addison’s “Aims of the Spectator”; Johnson’s “On Spring”; Steele’s The Tatler. After reading these selections, students will orally discuss both the content and the style. 

Students will practice their own writing skills by selecting one of the following topics (or one developed by the teacher) and developing a multi-paragraph informal essay:

· On Graduation

· On Leaving High School

· On Pets

· On Eating Habits

· On The Value of TV

· On My Favorite Season

The student compositions should be score with a rubric that includes evaluation of the purpose, the thesis, a clear structure, supporting details, transition, writing to a clearly identified audience, and utilizing devices necessary to achieve the purpose. Teachers will use the Personal Prose Rubric BLM for assessment. 


*An alternative assignment could be to have students write a newspaper column or a letter to the editor that identifies and explains a social issue about which they have strong opinions.
*Activity 43: Boswell and Biography (CC)
(GLEs:  05, 07f, 09a, 09c, 09d, 09g)

Materials List: excerpts from Boswell’s Life of Johnson, student writing portfolios, paper, pen

Students will read excerpts from Boswell’s Life of Samuel Johnson, then select a specific passage to analyze in terms of the effectiveness of ideas, the information included, and the descriptive details (both positive and negative) about Samuel Johnson. Students will also include a journal response to this prompt:  It has been said that no matter what a writer writes about, he reveals himself. What is revealed about Boswell in his biography of Johnson?

Students will also choose a personal essay (refer to hero essay) that they have already written and read it to determine what it reveals about them.  After they have speculated individually about what can be learned about themselves through their writings, they should partner with another student, read each other’s essays, and tell each other what the essay seems to reveal about the writer.  The pairs will compare their self-analysis with that of the partner.  Once the collaboration is at an end, students will return to their own reflections and write about their own perception of self from the essay, the comparison and contrast of their partner’s view, and the conclusions they can draw from this experiment.

Unit 5 - Concept 3:  Understanding Satire:  Gulliver’s Travels

	Purpose/Guiding Questions:

· Identify and reflect on J. Swift and views of politics and religion

· Identify, analyze, and evaluate Swift’s use of satire


	Focus Concepts and Vocabulary:

· Satire

· Societal practices

· Irony

· Dark humor



	Assessment Ideas:

· Satirical work
Activity Specific Assessments:

44
	Resources:

· Library

· Selected works of J. Swift

· Selected examples of societal changes


Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
Activity 44:  Gulliver: A World in Need of Change (GLEs: 02b, 08c, 09a, 09c, 09e, 09f, 09g, 15a, 15b, 15c, 20a, 20b)
Materials List: teacher background information on Swift and satire, Elements of Satire BLM, Satire Rubric BLM, paper, pen  

The teacher will distribute the Elements of Satire BLM and lead students in a review of the literary term satire. Based upon the given definition, the teacher will lead a brief discussion in which students cite both literary examples from their prior readings and examples from today’s society.   

The teacher will provide a lecture that explains Swift’s use of satire to flay the English for their societal practices. They will then read and discuss excerpts from Jonathan Swift’s Gulliver’s Travels, using informal written responses or directed critical questioning to check for understanding. Working in cooperative groups, students will address the following question:  What, or who, are the objects of Swift’s satire in Gulliver’s Travels? In answering the questions, groups will find and quote specific details and passages from the work that provide support for their answers. Groups will report and discuss their work with the entire class. Once students have an understanding of satire in Gulliver’s Travels, the teacher will review with them the definition of irony, drawing a distinction between it and satire: while both distort and invert the truth, satire ridicules a particular human vice for the purpose of social reform and irony is a rhetorical device used to say the opposite of what is meant, pointing out the absurdity of some ideas and beliefs. 


The teacher will then lead the class in a reading of A Modest Proposal. As students read, the teacher will have check points for clarification, asking students pointed questions about Swift’s literary and persuasive technique. After reading, the teacher will lead the class in a discussion of Swift’s proposal, its content, and its intended audience and purpose. Students will then identify examples of irony in both Gulliver’s Travels and “A Modest Proposal” and explain how satiric criticism can be a darkly humorous and effective way to draw the attention to the need for change. Individually, students will formulate a one-page/one-side response that addresses Swift’s purpose, technique, and effectiveness in both Gulliver’s Travels and “A Modest Proposal.” This response should incorporate details from both texts to support the student’s contentions. 
After reading excerpts from Swift’s work and analyzing his technique, students will write a response to the following journal prompt:  What do you think Jonathan Swift might satirize if he were alive today? What silly human behavior, practice, belief, or attitude do you consider worthy of satire today? The teacher will lead students in a discussion of journal responses. Then, students will develop a satirical composition that ridicules some foolish behavior of mankind. Students will brainstorm (view literacy strategy descriptions) a list of societal practices that are possibly targets for change. The teacher will record the ideas on the board or overhead.  Students will group themselves with like-minded students who desire a particular societal change.  They will select a format (e.g., multi-paragraph composition, television or radio news broadcast, newspaper editorial), identify an audience, define a purpose, and use writing processes to draft, revise, and publish their compositions.  The work will incorporate appropriate word choice, vocabulary, information, and ideas. After drafting, each group devoted to a particular topic will peer edit each other group member’s work and suggest improvements.  All students will be given time to revise, edit, and proofread their written work prior to submission for assessment.  Each student will also present the satire, and the class will critique the effectiveness of each presentation. The teacher will use the Satire Rubric BLM for assessment. 


Unit 5 - Concept 4:  Alexander Pope and The Mock Epic  

	Purpose/Guiding Questions:
· Identify, analyze, and evaluate the characteristics of the mock epic


	Focus Concepts and Vocabulary:

· Mock epic

· Trivialities of high society

· Inverted word order

· Canto

· Heroic couplet



	Assessment Ideas:

· Flow chart

· Heroic couplet

Activity Specific Assessments:
46
	Resources:

· Background on Pope’s Rape of the Lock
· Selected examples of Pope’s heroic couplets


Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 45:  A Study of the Mock Epic (GLEs: 06, 08c, 09a, 09c, 09d, 09e, 09f, 13c, 20a, 33b, 37c) 

Materials List: paper, pen, Split-Page Notetaking BLM

For this activity, the teacher will utilize the DR-TA literacy strategy (view literacy strategy descriptions). This strategy is an instructional technique that invites students to make predictions and then check their predictions during and after the reading. To begin, the teacher will direct a review of the definition and elements of the epic and an introduction to the mock epic and its characteristics, including the information about the following: 

· comic narrative poem

· grand style

· epic formulas and conventions

· presentation of a trivial subject ridiculous through overstatement

· Alternate name: “mock heroic,” though this term applies more broadly to any work that employs such a burlesque of a trivial subject 

Students will write a journal entry in response to the following prompt:  Think of someone who is so concerned with manners and the conventions of “high society” that he or she fails to consider the really important things in life.  How do you feel about that person?

After a class discussion of opinions from journal entries, the whole class will make predictions (based on the title) about the subject matter of the mock epic The Rape of the Lock. The teacher will record student predictions on the board for class discussion. The teacher will lead students through the following activities, stopping periodically at predetermined places in the text, to check and revise their predictions. At the close of the readings, the teacher will use the student predictions as a discussion tool, pointing out what students thought would happen in relation to what actually happened. Finally, students will read or view background information about the poem and the actual incident on which the poem is based. The class should have a final discussion where they further evaluate their predictions and the effect of this new information. 
Teachers will lead students through the following process for the study of The Rape of the Lock:

· In a large group setting, students will read aloud the first few lines of the first canto of Pope’s The Rape of the Lock, stopping to discuss basic elements necessary for understanding, including setting, inverted word order, unfamiliar vocabulary, and usefulness of the footnotes.

· After reading one canto of the poem, students will make notes of questions that arise, list unfamiliar words and define each, note examples of figurative language, record responses provoked by particular lines, and create a flow chart of the action of the poem. Students will work in pairs to compare all notes, which they have recorded using split-page notes (view literacy strategy descriptions).  The Split-Page Notetaking BLM is provided.  

· Students will create a list of common occurrences that are blown out of proportion.  Which one could be made into a mock epic?  Students will form small groups, choose a topic, and construct a mock epic on a topic familiar to students today.

· Students will create a list of their interpretations of teacher-selected significant passages in Pope’s Rape of the Lock. Lists will include the following:

· inferences and conclusions about characters and their motivations

· a critique of Pope’s effectiveness in presenting events and information

· an evaluation of the author’s use of complex literary elements and devices

In a large-group setting, students will present their lists and discuss them with the class.  As a concluding point of interest, students will be asked to decide whether the epic or the mock epic is more enjoyable.  The class will close with a discussion of the student choices.

Activity 46: Expressing Pope:  His Couplet and His Vision (CC)

(GLEs 02b, 09c, 09d)

Materials List: teacher background information on Pope and the heroic couplet, Pope’s Heroic Couplet BLM, paper, pen 

The teacher will provide a definition of the heroic couplet and a list of its common characteristics, including:

· end rhyme

· caesura (a pause at or near the center of each line)

· grammatic parallelism and antithesis (expresses equality or opposition)

· alliteration (mainly in second half)

· each line is end-stopped with full close at the end of the second line

· each couplet expresses a single, complete thought

· epigrammatic, concise, easy expression.

After explaining the use of the heroic couplet in the 18th century, the teacher will place one of Pope’s most famous ones on the board for class reflection (i.e., Hope springs eternal in the human breast:/Man never is, but always to be blest--An Essay on Man, Epistle I, lines 95–96). 

The teacher and students will discuss the meaning found in such short lines, and then the teacher will cut the Pope’s Heroic Couplets BLM into strips, each with one couplet and allow students to draw a strip, from a bag passed around the room.  The students are responsible, then, for:


1. composing a one page/one side explaining the meaning of the quote and its 


personal relevance to them;


2. creating/preparing a visual which includes modern photographs that 


demonstrate the timeless nature of the couplet;

3. presenting their findings to the class as they sit in a circle.  The first presenter will call upon the next, until all students have presented.

The teacher should post these visuals for lasting impression.

and several examples of heroic couplets and explain its use in the 18th century. 

Students will scan Pope’s best-known works for a collection of these thoughts and present them with modern photographs as illustrations of their timeless nature.

Assessment  After reading the works of Alexander Pope, students will model their verse using the heroic couplet to express “what of was thought, but ne’er so well expressed.”  The teacher will develop a rubric for grading that encompasses the use of heroic couplet, the interpretation of the quote, and the overall effectiveness of the composition.

General Assessments for Unit 5

· Students will deliver oral presentations on research topics pertinent to the study of the Age of Reason.

· Students will participate in collaborative activities that further their understanding of the poems and materials studied and direct their abilities to make meaning from what is studied. 

· Students will respond to prompts throughout the study of the literature of the Age of Reason, such as:
· What is the predominant feeling found in this period? 
· What one piece of literature shows this feeling? 
· Select a piece, analyze for this feeling, and draw conclusions about the significance it has to the Age of Reason and to today.
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Assessment :  After reading Gulliver’s Travels, students will brainstorm topics for an original satire and then create it. An oral presentation will follow in which the satires are judged by the class. The process will include the following components :


identifying common ideas of today that could be satirized


gathering information on how to satirize it


working as a collaborative group to develop the original satire 


an oral presentation of the groups’ satires


a judgment by the class on overall effectiveness


The teacher will use a rubric that encompasses the understanding of satire, the originality, the effort by all group members, the oral presentation, and the effectiveness of the piece.








Assessment:  After studying the prose of the 18th century, students will engage in writing their own prose. They will develop a multi-paragraph essay on one of the following topics, or another developed by the teacher:


On Graduation


On Leaving High School


On Pets


On Eating Habits


On the Value of TV


On My Favorite Season


The student compositions should be scored with a rubric that includes evaluation of the purpose, the thesis, a clear structure, supporting details, transition, writing to a clearly identified audience, and utilizing devices necessary to achieve the purpose. Teachers will use the Personal Prose Rubric BLM for assessment. 
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