World Geography Unit 5:  Europe and Russia

 Comprehensive Curriculum

Concept Correlation
Unit 5:  Europe and Russia
Time Frame:  Regular 4 weeks; Block 2 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· TSW analyze how physical characteristics impact human activities.

· TSW analyze how physical and human / cultural characteristics impact migration. 

· TSW analyze the impact of political and economic systems and the availability of natural resources on human activities.
· TSW analyze the impact of human activities on the environment. 

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Identify, explain, and apply the five themes of geography (Analysis)
1
Compare and contrast various types of maps (Analysis)  
2
Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude) (Analysis)
3
Construct a map based on given narrative information (e.g., location of cities, bodies of water, places of historical significance) (Analysis)
5
Construct a chart, diagram, graph, or graphic organizer to display geographic information (Synthesis)  
6
Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities)  (Analysis)
9
Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities ( e.g., cultural diversity, migration, physical features historical events, plantation, subsistence farming) or the significance of a place (Analysis)
10

Draw conclusions about a place or area from its geographic or physical features       (Analysis)
11

Explain how topography, climate, soil, vegetation, and natural resources shape the history of a region  (Analysis)
12

Explain how location, physical features, and human characteristics of places influenced historical events (e.g., World War II, Cuban Missile Crisis, Vietnam, Middle East conflicts) (Analysis)  
13
Analyze world regions in terms of given characteristics (e.g., population density, natural resources, economic activities, demography) (Analysis)
15

Compare and contrast past and present trends in human migration (Analysis)  
25

Assess the role of environmental changes, economic scarcity, conflict, political developments, cultural factors, and prosperity in human migration (e.g., escape from persecution or famine, migration to the suburbs)  (Analysis)
26

Compare, contrast, and analyze the distribution, growth rates, and other demographic characteristics of human populations in various countries or regions (Analysis)
28

Identify the geographical distribution of the different economic systems (market, command, traditional, mixed) (Analysis)
33

Distinguish between developed and developing countries, including the standard of living in these nations, GDP, and per capita income (Analysis) 
34

Analyze ways in which the distribution of economic systems relates to regional tensions or regional cooperation (e.g., North and South Korea) (Analysis)
35

Analyze the role of differing points of view and national self-interest in disputes over territory and resources (e.g., oil, water, boundaries) (Analysis)
36

Analyze regional issues and alliances in terms of common interests related to territory and resources (e.g., oil, water, boundaries) (Analysis)  

37
Identify technological advances that expanded human capacity to modify the environment (e.g., steam, coal, electric, nuclear power, levees) (Analysis)
38
Analyze world or regional distribution of natural resources in terms of import need and export capacity (Analysis)
43

Analyze the relationship between a country’s standard of living and its locally accessible natural resources (e.g., the effects of oil or natural gas reserves in a region) (Analysis)

44

Assess the role of government in preserving natural resources and protecting the physical environment (Analysis)
46

Evaluate the effectiveness of policies and programs related to conservation and use of natural resources (Analysis)
47

Evaluate import and export policies in regard to a country’s needs for resources (Analysis)
48

Reflections


	Concept 1:  Europe

1. Can students use various types of maps to explain geographic issues?

2. Can students identify and analyze the physical and human characteristics of a place?

3. Can students explain how physical characteristics of a place impact human activities?

4. Can students explain how physical and human / cultural characteristics impact migration?

5. Can students explain how location, physical features, and human characteristics of places have influenced historical events?

6.  Can students explain why political and economic systems and the presence or lack of natural resources can lead to regional disputes and/or alliances?

7. Can students explain how culture can serve as both a unifying and dividing force?


	* Activity 1: The Physical Geography of Europe 

GQ: 1, 2, 3


	1, 10, 11, 15
	

	
	*Activity 2: European Migration

GQ: 4


	25, 26
	

	
	*Activity 3: Europe’s Changing Borders

GQ: 5


	2, 12, 13, 33
	

	
	*Activity 4: Europe’s Economic Systems

GQ: 6


	5, 33, 34, 35, 37, 43, 44, 48
	

	
	*Activity 5: Time Zones in Europe

GQ: 1


	3
	

	
	*Activity 6: Norway –Reindeer Men: Mythic Nomads in a Modern World

GQ: 7


	9, 10, 11, 12, 15, 18, 19, 26, 39, 40, 45
	

	Concept 2:  Russia

8. Can students use various types of maps to explain geographic issues?

9. Can students identify and analyze the physical and human characteristics of a place?

10. Can students explain how physical characteristics of a place impact human activities?

11. Can students explain how human activities impact the environment?

12. Can students explain how physical and human / cultural characteristics impact migration?

13. Can students explain how location, physical features, and human characteristics of places have influenced historical events?


	*Activity 7: The Physical Geography of Russia

GQ: 1, 8, 9, 10

	1, 9, 10, 11, 15, 28 


	

	
	*Activity 8: Human-Environment Interaction in Russia and the Former Soviet Union

GQ: 8, 9, 10, 11, 12


	3, 6, 13, 25, 26, 36, 37, 38, 46, 47


	

	
	*Activity 9: Rise and Fall of the Soviet Union

GQ: 8, 13


	12, 13, 31, 32, 37
	


Unit 5 - Concept 1: Europe

GLEs

*Bolded GLEs are assessed in this unit

	1
	Identify, explain, and apply the five themes of geography (Analysis) 

	2
	Compare and contrast various types of maps (Analysis)  

	3


	Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude) (Analysis)

	5
	Construct a map based on given narrative information (e.g., location of cities, bodies of water, places of historical significance) (Analysis) 

	9
	Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities)  (Analysis)

	10
	Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities ( e.g., cultural diversity, migration, physical features historical events, plantation, subsistence farming) or the significance of a place (Analysis)

	11
	Draw conclusions about a place or area from its geographic or physical features       (Analysis)

	12
	Explain how topography, climate, soil, vegetation, and natural resources shape the history of a region  (Analysis)

	13


	Explain how location, physical features, and human characteristics of places influenced historical events (e.g., World War II, Cuban Missile Crisis, Vietnam, Middle East conflicts) (Analysis)  

	15
	Analyze world regions in terms of given characteristics (e.g., population density, natural resources, economic activities, demography) (Analysis)

	18
	Analyze how human activities and physical characteristics of regions have led to regional labels (e.g., Dust Bowl, New South, Sunbelt)  (Analysis) 

	19
	Describe how physical and cultural characteristics give definition to a place or region (e.g., New South, Jerusalem)    (Analysis)

	25
	Compare and contrast past and present trends in human migration (Analysis)  

	26
	Assess the role of environmental changes, economic scarcity, conflict, political developments, cultural factors, and prosperity in human migration (e.g., escape from persecution or famine, migration to the suburbs)  (Analysis)

	33
	Identify the geographical distribution of the different economic systems (market, command, traditional, mixed) )(Analysis)

	34
	Distinguish between developed and developing countries, including the standard of living in these nations, GDP, and per capita income (Analysis) 

	35
	Analyze ways in which the distribution of economic systems relates to regional tensions or regional cooperation (e.g., North and South Korea) (Analysis)

	37
	Analyze regional issues and alliances in terms of common interests related to territory and resources (e.g., oil, water, boundaries) (Analysis)  

	39
	Describe challenges to human systems and activities posed by the physical environment or the impact of natural processes and disasters on human systems (e.g., infrastructure) (Analysis)

	40
	Analyze or evaluate strategies for dealing with environmental challenges (e.g., dams or dikes to control floods, fertilizer to improve crop production)  (Analysis)

	43
	Analyze world or regional distribution of natural resources in terms of import need and export capacity (Analysis) 

	44
	Analyze the relationship between a country’s standard of living and its locally accessible natural resources (e.g., the effects of oil or natural gas reserves in a region) (Analysis)

	45
	Describe the impact of the scarcity of natural resources (e.g., water shortage) or pollution (e.g., air, water) (Analysis) 

	48
	Evaluate import and export policies in regard to a country’s needs for resources (Analysis)


	Purpose/Guiding Questions:

· Can students use various types of maps to explain geographic issues?

· Can students identify and analyze the physical and human characteristics of a place?

· Can students explain how physical characteristics of a place impact human activities?

· Can students explain how physical and human / cultural characteristics impact migration?

· Can students explain how location, physical features, and human characteristics of places have influenced historical events?
· Can students explain why political and economic systems and the presence or lack of natural resources can lead to regional disputes and/or alliances?

· Can students explain how culture can serve as both a unifying and dividing force?
	Concepts and Vocabulary:
· Migration

· Push / Pull factors

· Immigration / Emigration

· Economic systems (traditional, market, command)
· Natural Resources

· Import / Export

· Independent / Interdependent

· Developed / Developing

· European Union



	Assessment Ideas:

· Charts, Graphs, Diagrams, Graphic Organizers

· Projects

· Research

· Map Test/Quiz

· Formal Test/Quiz
	Resources:

· Computer and Internet 
· Maps and Atlases (political, physical, land use / resource, Europe pre and post World War I, World War II, and present day, time zone)
· Textbooks

· LCC Literacy Strategy Descriptions (http://www.louisianaschools.net/lde/uploads/11056.doc)

· Posters, Plain paper, Markers, Crayons, Color pencils, Glue


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 1, 2, 3, 4  

Optional Activities: 5, 6
Activity 1:  The Physical Geography of Europe 
(2008 LCC Unit 4, Activity 1)

(GLEs: 1, 3, 9, 10, 11, 15)

The teacher will provide the students with political and physical outline maps of Europe which can be found at http://www.eduplace.com/ss/maps/ or in resources that accompany the textbook. The students will label all countries and significant physical features (landforms and waterways). 

Using the complete political and physical maps as well as a land use / resource map located in textbooks and/or the Internet, students will hypothesize about each country’s economy, standard of living, and settlement patterns (i.e., why people settle in the areas to which they migrated).  Hold a guided discussion to elicit students’ responses.

Activity 2:  European Migration  
(2008 LCC Unit 4, Activity 4)

(GLEs: 25, 26)
Students will read an article about the push and pull factors in European migration which can be found at http://www.ucalgary.ca/applied_history/tutor/migrations/two2.html.  

To help students comprehend the text, students will complete a Directed Reading-Thinking (DR-TA) activity (http://www.louisianaschools.net/lde/uploads/11056.doc).
To complete the DR-TA activity, take students through the following steps:

1. Lead a discussion about migration topics covered in previous units (colonization of the New World, urbanization, etc.).  
2. Direct students’ attention to the title, subheadings and other clues in the article on European migration.  Record ideas and information about European migration on the board.

3. Make predictions. Ask students to predict the reasons for migration in Europe and out of Europe. Have students write their predictions in their learning log (http://www.louisianaschools.net/lde/uploads/11056.doc).
4. Read a section of text, stopping at predetermined places to check and revise predictions. Ask students to reread their predictions. Let them know they should change their predictions, if necessary, and cite new evidence for doing so. Repeat this cycle several times as students read through the text on European migration.  Questions to consider: What push factors were involved in these migrations?  What pull factors were involved in these migrations?

5. Once the reading has been completed, use student predictions as a discussion tool. Ask students to reflect on their original predictions and track their changes as they read. Students should write statements pertaining to the effects of the push and pull factors on European migration in their learning logs. 

Hold a class discussion in which students discuss the role of the media and identify ways in which it has made an impact on politics, culture, foreign events, etc., and allow students to make predictions about the text.  These predictions should also be recorded.  Guide students through a section of text and stop at predetermined places to ask students to check and revise their predictions.  At this time, students should reread their predictions and revise them as needed.  Once reading is completed, student predictions can be used as a discussion tool.

To enhance this activity visit MSNBC’s Frontier Europe, view the video clips on migration in Europe, and discuss the push / pull factors for each case and compare and contrast the reasons for migrating. (http://www.msnbc.msn.com/id/19227137)
Activity 3: Europe’s Changing Borders  
(2008 LCC Unit 4, Activity 5)

(GLEs: 2, 12, 13, 33)

Prior to beginning this activity, present information through notes, a slideshow, or video about the development of new countries at the end of each world war, the Cold War, and the ideologies of capitalism and communism.  

Show students the map of Europe Pre-World War I, after World War II, and present day.  Maps can be found at the following link: http://www.culturalresources.com/Maps.html#20th
Have students use brainstorming to (http://www.louisianaschools.net/lde/uploads/11056.doc) identify reasons for the changes in the borders of European countries during each interval.  In determining the impact of geography (landforms, culture, natural resources) on these changes, students should consider the following:
· Are borders generally set by natural features such as mountains or rivers?
· Was the creation of new countries based on self-determination?

· How did the way in which new countries were created promote conflict?

· What types of economic systems predominated in each region during each interval?

· Did the uneven distribution of resources cause tension or conflict between countries?

As a class, have a teacher-led discussion of the major cultural and economic differences between Eastern and Western Europe. (During the Cold War, Eastern Europe was mainly socialist and communist, while Western Europe was mainly capitalist or free market.)

Activity 4: Europe’s Economic Systems
(2008 LCC Unit 4, Activity 6)

(GLEs: 5, 33, 34, 35, 37, 43, 44, 48)

Review the following terms and concepts: traditional economy, market economy, command economy, natural resources, import, export, independent, interdependent, developed, and developing
Students will use these definitions to classify countries in Europe.  
Students will use a blank outline map of Europe (http://www.eduplace.com/ss/maps/) and a European resource map to create their own resource map.  The students should draw pictures to represent each natural resource and include a map key.  Have students use the resource map they created to determine why countries are interdependent and the need for importing and exporting goods.

Divide the class into small groups.  Each group should be assigned several European countries to research. The teacher may provide the students with sources containing the information if resources are not accessible for student research.  The groups will find each country’s gross domestic product, per capita income, standard of living, type of economic system, and determine if the country is part of the European Union.  Students should also classify each country as either developed or developing.  

Have students read information about the European Union which can be found at http://europa.eu/abc/index_en.htm and hypothesize about the impact of the European Union on a country’s gross domestic product and per capita income.  Students should also hypothesize about the impact of the European Union on import and export policies.  This should lead to a class discussion about the changes in Europe’s economy since the creation of the European Union.
Activity 5: Time Zones in Europe 

(2008 LCC Unit 4, Activity 2)

(GLE: 3)
Review time zones with the students using a time zone map. Discuss the location and importance of the prime meridian and the International Date Line.  A time zone map of Europe can be found at http://www.worldtimezone.com/time-europe.htm.  A world time zone map can be found at http://www.worldtimezone.net/index.php. 

Have students answer the following questions:

· How many time zones are there in Europe? (5)

· For every 15° of longitude there is a difference of how much time? (1 hour)

· What is the line of longitude at 0° called? (prime meridian)

· Through what city and country does it pass?  (Greenwich, England)

· What is the significance of the International Date Line? (a new day begins)

· If it is 7a.m. in Rome, Italy, what time is it in Reykjavik, Iceland?  (9 a.m.)

· If it is noon in London, what time is it in Moscow? (3 p.m.)

· If it is noon in Madrid, what time is it in Paris? (1 p.m.)

Next, have students use the map scale on a political map of Europe to calculate distances between European cities.  Using the story chain strategy (http://www.louisianaschools.net/lde/uploads/11056.doc) put students in groups of four. On a sheet of paper, ask the first student to write the opening sentence of a story chain in which students describe a starting location (city) in Europe.  The student should also state a fact about the chosen city. (Many people visit London, England to see Big Ben.) The student will then pass the paper to the student sitting to the right, and that student will write the next sentence in the story. This sentence must include a mode of transportation. (The most common mode of transportation leaving London is the airplane which travels at 500 MPH.) The paper will be passed again to the right of the next student who will write a third sentence of the story.  This sentence should include a travel destination in Europe and an attraction to visit there. (Many tourists visit Rome, Italy because they want to see the Coliseum.) The paper is then passed to the fourth student who must use the information to calculate the distance between the starting city and final city and determine the time it will take to get there using the provided mode of transportation. 

Gather the class back together. Solicit observations from each group and discuss their story chains with the class. Compare student writings. Some teacher guidance may be needed.

Activity 6: Norway - Reindeer Men: Mythic nomads in a modern world
(2007 APCC Unit 4, Activity 24)

(GLEs: 9, 10, 11, 12, 15, 18, 19, 26, 39, 40, 45) 

Go to the website for Frontline World: Rough Cut Series from PBS: 

http://www.pbs.org/frontlineworld/rough/2005/12/norway_reindeer.html
(You will need Quicktime or Real Player installed on your computer to watch the video) 

Have students watch the video and/or read the article and background information.  Students will participate in a discussion and/or answer a series of questions based on the video.  In groups, students will create a newscast from the future—2025.  They will report on the current situation of the Sami people in Scandinavia. (everyday life, location, topography, climate, language, religion, natural resources, economic activities) 

 Students should consider the following:

· What has changed? 

· What has stayed the same?
· Do they still herd reindeer?
· How do most people make a living?
· Is the climate different and why?
· Who or which government controls use of the land?
Unit 5 - Concept 2: Russia 

GLEs
*Bolded GLEs are assessed in this unit

	1
	Identify, explain, and apply the five themes of geography (Analysis) 

	3
	Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude) (Analysis) 

	6
	Construct a chart, diagram, graph, or graphic organizer to display geographic information (Synthesis)  

	9
	Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities)  (Analysis)

	10
	Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities ( e.g., cultural diversity, migration, physical features historical events, plantation, subsistence farming) or the significance of a place (Analysis)

	11
	Draw conclusions about a place or area from its geographic or physical features (Analysis)

	12
	Explain how topography, climate, soil, vegetation, and natural resources shape the history of a region (Analysis)

	13
	Explain how location, physical features, and human characteristics of places influenced historical events (e.g., World War II, Cuban Missile Crisis, Vietnam, Middle East conflicts) (Analysis)  

	15
	Analyze world regions in terms of given characteristics (e.g., population density, natural resources, economic activities, demography) (Analysis)

	25
	Compare and contrast past and present trends in human migration (Analysis)  

	26
	Assess the role of environmental changes, economic scarcity, conflict, political developments, cultural factors, and prosperity in human migration (e.g., escape from persecution or famine, migration to the suburbs)  (Analysis)

	28
	Compare, contrast, and analyze the distribution, growth rates, and other demographic characteristics of human populations in various countries or regions (Analysis) 

	31
	Compare the role that culture plays in incidents of cooperation and conflict in the present-day world (Analysis) 

	32
	Analyze how certain cultural characteristics can link or divide regions (e.g., language, religion, demography) (Analysis) 

	36
	Analyze the role of differing points of view and national self-interest in disputes over territory and resources (e.g., oil, water, boundaries) (Analysis) 

	37
	Analyze regional issues and alliances in terms of common interests related to territory and resources (e.g., oil, water, boundaries) (Analysis)  

	38
	Identify technological advances that expanded human capacity to modify the environment (e.g., steam, coal, electric, nuclear power, levees) (Analysis)

	46
	Assess the role of government in preserving natural resources and protecting the physical environment (Analysis) 

	47
	Evaluate the effectiveness of policies and programs related to conservation and use of natural resources (Analysis)


	Purpose/Guiding Questions:

· Can students use various types of maps to explain geographic issues?

· Can students identify and analyze the physical and human characteristics of a place?

· Can students explain how physical characteristics of a place impact human activities?
· Can students explain how human activities impact the environment?

· Can students explain how physical and human / cultural characteristics impact migration?

· Can students explain how location, physical features, and human characteristics of places have influenced historical events?


	Concepts and Vocabulary:

· Climate regions
· Types of vegetation

· Natural resources

· Human-environment interaction

· Aral Sea

· Nuclear power

· Chernobyl

· Communism



	Assessment Ideas:

· Charts, Graphs, Diagrams, Graphic Organizers

· Projects

· Research

· Map Test/Quiz

· Formal Test/Quiz 
	Resources:

· Computer and Internet 

· United Streaming

· Maps and Atlases (political, physical, land use / resource, climate, vegetation)

· Maps and Pictures of the Aral Sea (past and present)

· Textbooks

· LCC Literacy Strategy Descriptions (http://www.louisianaschools.net/lde/uploads/11056.doc)

· Posters, Plain paper, Markers, Crayons, Color pencils, Glue


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 7, 8
Optional Activities: 9 

Activity 7:  The Physical Geography of Russia  
(Modified – 2008 LCC Unit 5, Activity 1)

(GLEs: 1, 3, 9, 10, 11, 15, 28)

Students will complete an outline map of Russia.  Outline maps can be found at
http://www.eduplace.com/ss/maps/ or in resources that accompany the textbook.  The students 
will label all countries and significant physical features (landforms and waterways). 
Students should examine climate, vegetation, and land use maps of Russia.  These maps can be found at the following links: 

http://maps.howstuffworks.com/asia-vegetation-map.htm
http://maps.howstuffworks.com/asia-climate-map.htm
http://encarta.msn.com/media_461533458/asia_climate_map.html
http://maps.howstuffworks.com/asia-land-use-resources-map.htm
Based on these maps, students will create a graphic organizer (http://www.louisianaschools.net/lde/uploads/11056.doc) about the climate and vegetation regions found in this area.  The Climate and Vegetation BLM (See Appendix Unit 5, Activity 7) will allow students to determine the impact of climate and vegetation on economic activities.  Students may look at the maps as they complete the graphic organizer.  

	Climate Region
	Location of Climate Region
	Type of Natural Vegetation
	Major Economic Activities

	
	
	
	

	
	
	
	


After all students have had the chance to complete the Climate and Vegetation graphic organizer, discuss the answers as a class.  Then, have students hypothesize about the impact of climate on population density.  Also, hypothesize about the impact of climate on the growth rate in each climate region.  In a teacher-led discussion, these hypotheses should be discussed and misconceptions corrected.

Activity 8: Human-Environment Interaction in Russia and the former Soviet Union
Part 1: Aral Sea: Disappearing Lake

(Modified – 2008 APCC Unit 5, Activity 5)


(GLEs:  3, 25, 26, 36, 37, 46, 47)

The teacher will provide students with laminated or paper maps as well as past and present pictures of the Aral Sea.  Information and pictures can be found at the following links:

http://news.bbc.co.uk/1/hi/world/asia-pacific/678898.stm
http://earthshots.usgs.gov/Aral/Aral
http://unimaps.com/aral-sea/index.html
Students will determine how human populations were/are affected by the Aral Sea in the past, present, and future. Students will emphasize how government interventions affect certain environmental and social changes in each region.  Students will be able to explain how valuable water sources are to other parts of the world. Using the maps and pictures of the Aral Sea:

· Divide the class into groups of four and give each a map of Asia that includes the Aral Sea.

· Groups will conduct research into the human living conditions around the Aral Sea, using their textbooks, Internet, or other resource materials. The teacher may provide the students with sources containing the information if resources are not accessible for student research.
· Students will use their maps and pictures to analyze the effects on humans and governments in the area of the Aral Sea (e.g., land formation, water availability, crops, and migration).

· Using before and after pictures of the Aral Sea, the students will create a brief oral presentation on the reasons for the devastating effects this water resource has had on the human populations in these areas.

· After all the presentations, use the brainstorming strategy (http://www.louisianaschools.net/lde/uploads/11056.doc) to compare the results of their research (e.g., the changes that impacted human populations) about the Aral Sea. The teacher will guide this activity.
·  Extend the activity by asking students to research news stories affecting other shrinking or disappearing water sources in other areas of the world including Africa (Lake Chad) and Louisiana.  

Part 2: The Disaster at Chernobyl

(Teacher Made Activity)
(GLEs: 6, 13, 38)
Students will view video clips and read information located in the textbook or other sources to gather information about the disaster at Chernobyl.

The following video clips on the disaster are available through United Streaming:

History in the Making: 1986 (see segment titled – Meltdown at Chernobyl)

Days that Shook the World 1955 – 1986 (see segment titled - Disasterous Nuclear Accident at Chernoble)

Turmoil in Twentieth Century: Europe (see segment titled – Accidental Fallout)

Students will gather information from these resources and create a 4 Ws Chart (See Appendix Unit 5, Concept 2, Activity 8). Using the information in the 4 Ws Chart students will create a newspaper article about the disaster at Chernobyl (See Appendix Unit 5, Concept 2, Activity 8). 

Activity 9:  Rise and Fall of the Soviet Union 

(Modified – 2008 LCC Unit 5, Activity 4)

(GLEs: 12, 13, 31, 32, 37)

Divide the class into groups of three or four.  Randomly assign each group an aspect of the history of the Soviet Union to research (the formation of the Soviet Union, economic policies, important leaders, culture, role in the Cold War, fall of the Soviet Union). The teacher may provide the students with sources containing the information if resources are not accessible for student research. Tell the students that they will be called on randomly in groups to come to the front of the room to be professor know-it-all (http://www.louisianaschools.net/lde/uploads/11056.doc) and present the information on their assigned topics.  Each group should prepare several questions to ask the class to assess the other students’ knowledge of the information presented.  The professor know-it-all should also be prepared to answer the questions they generated along with questions from the class that they will be called upon to answer.  Each group will become the experts on the topics they research.  The teacher will be the facilitator in this activity and monitor all presentations and class discussions for accuracy.  Allow each group ample time to research their topics.  When the research is complete, distribute the poster board so students can write down the most important information from their research and use it as a visual display during their presentations.  Groups will be given the Rise and Fall of the Soviet Union Split-page Notetaking (http://www.louisianaschools.net/lde/uploads/11056.doc) (See Appendix Unit 5, Concept 2, Activity 9) so they can take notes on the important aspects of each group’s presentation.

	Topic: Rise and Fall of the Soviet Union
	Time period: ___________________

	When was the Soviet Union created and by whom?
	

	Why was the Soviet Union created?


	

	What type of government did it have?  Describe this type of government.
	


To add novelty to this strategy, let the “professor know-it-alls” put on a tie, graduation cap and gown, or a lab coat, and use a clipboard or other symbol of professional expertise.  Ask students to stand shoulder-to-shoulder during the presentation and invite questions from the other groups after their presentation.  The group should huddle as a team to discuss possible answers to the class questions, then return to their positions and give the answers in complete sentences.  Each member of the group can state part of the sentence until it is complete or take turns answering the different questions.  After they have addressed the class questions, they may ask their prepared questions and elicit answers from the class.  Once this process is completed the teacher should call on another team and let them present information on their assigned topic.   The entire process should be repeated until all groups have had a chance to present.  The teacher should ask any additional questions of each group to ensure that all necessary material is covered.  The professor know-it-alls should be held accountable for correct information.  

Gather the class back together. Solicit observations from each group and discuss their findings with the class. Compare student findings. Some teacher guidance may be needed.

Students will use their split-page notes page to study by covering information in the right column, then using the prompt in the left column. Students will try to recall the covered information on the right side.  Students should also be given time to quiz each other on the information on their split-page notes pages.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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