2nd Grade ELA – Just For You – Theme 1


Teacher: ____________________________                                                                         
School Year: ___________________
Comprehensive Curriculum

Assessment Documentation Page

Grade 2: English/Language Arts

      
Book - Just for You 



Documented GLEs

Theme 1  


Highlighted GLEs indicate assessment

          Story 3: Henry and Mudge Under the Yellow Moon     of the focus area for that GLE.
           Time Frame:  Approximately 6 days

	

	







	Guiding Questions


	Documented GLEs

	
	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	1. Can students spell grade-appropriate words including short vowels, long vowels, and inflected endings?

2. Can students use common affixes to understand word meaning (-ed)?

3. Can a student identify the glossary and index in a book
4.  Can the student identify the setting of a story?
5.  Can students write a paragraph

     around a central topic or idea?


	2a
	Isolating difficult parts of words in order to correct a mispronunciation or decode an unfamiliar printed word  (focus:  ed /t/, /d/, /ed/)
	Analysis
	

	
	2f
	Use common affixes to understanding word meaning (focus: -ed)
	Application
	

	
	6
	Identify the glossary and index in a book
	Knowledge
	

	
	33a
	Spell grade-appropriate words, including words with short vowels, long vowels, r-controlled vowels, and consonant blends (focus:  ed /t/, /d/, /ed/)
	Application
	

	
	33c
	Spell grade-appropriate words, including:  frequently used irregularly spelled words   (focus:  about, few, same)
	Knowledge
	

	
	34
	Use spelling patterns and rules correctly  (focus:  ed /t/, /d/, /ed/)
	Application
	


GLE Alignment

Story #3: Henry and Mudge Under the Yellow Moon
(The bolded GLEs are documented.)

Highlighted area is focus of GLE within this story.

Phonics (Reading):  Inflection –ed: /t/, /d/, /ed/ 

Demonstrate understanding of phonics by:

2a.
Isolating difficult parts of words in order to correct a mispronunciation or decode an unfamiliar word (Analysis) (focus: -ed /t/,/d/,/ed/)
2b.
Fluently manipulating targeted sounds by adding, deleting, or substituting the sounds to create new words (Application)
2d.
Reading regularly spelled words with as many as four syllables (Application) 

             (focus: two syllables)
2e.
Use phonetic decoding strategies accurately and rapidly in unfamiliar words and text (Application)
2f.
Use common affixes to understanding word meaning (Application) (focus: -ed)
Reading and Responding (Reading): Glossary, Index, Effects of Setting

3.
Identify and explain common synonyms, antonyms, and homonyms (Comprehension) (focus: synonyms/antonyms)
6.
Identify the glossary and index in a book (Knowledge)
8.
Identify story elements, including:  effects of setting on events and characters (Application)
10.
Retell a story in sequence including main idea and important supporting details (Comprehension) 
11.
Make statements about how previous reading and life experiences relate to information read in texts (Application)
12.
Demonstrate oral reading fluency of at 90 words per minute in second-grade text with appropriate intonation (Application) (focus: DIBELS Fall Benchmark/ 44wpm)
13.
Read texts and simple chapter books silently at independent reading level (Application)
15.
Identify a variety of types of literature, including biography, autobiography, the folktale and written responses (Comprehension) (focus: realistic fiction)
16
Distinguish between a variety of types of literature, including biography, autobiography, and poetry (Analysis)
17a.
Demonstrate an understanding of information in texts using a variety of strategies, including:  comparing and contrasting story elements (Application)    

 (focus: characters)
17b.
Demonstrate an understanding of information in texts using a variety of strategies including:  predicting what will happen next in a story or text (Application)
17c.
Demonstrate an understanding of information in texts using a variety of strategies including:  making simple inferences about information in text (Application)
17d.
Demonstrate an understanding of information in texts using a variety of strategies including:  self-monitoring consistently for comprehension using multiple strategies and self-correcting as appropriate (Application)

40a.
Tell and retell stories with the following included:  sequential order, including setting, character, and simple plot (Comprehension)
40b.
Tell and retell stories with the following included: supportive facts and details from the story (Comprehension)
Writing (Language):  Writing with Details

21.
Write compositions of one or more paragraphs, organized with a central idea and a coherent beginning, middle, and end (Application)
23a.
Develop compositions of one or more paragraphs using writing processes such as the following:  independently generating ideas for writing by using various strategies (e.g. listing, brainstorming, drawing) (Application)
23b.
Develop compositions of one or more paragraphs using writing processes such as the following:  creating a plan (e.g. graphic organizer, web) appropriate to the purpose of writing (Application)
23c.     Develop compositions of one or more paragraphs using writing processes such as the following:  writing a first draft with a developed beginning, a middle, and an end (Synthesis) (focus: first draft)
23d.
Develop compositions of one or more paragraphs using writing processes such as the following:  conferencing with a teacher or peers (Analysis)
23e.
Develop compositions of one or more paragraphs using writing processes such as the following:  revising for clarity, grammatical and mechanical correctness, and/or to include additional information (Application)
23f.
Develop compositions of one or more paragraphs using writing processes such as the following:  creating a final draft for possible publication (Application)
24d.
Develop grade-appropriate compositions, for example:  informational descriptions with some detail (Application)
26b.
Write for various purposes, including:  informal writing, including messages, journals, notes, and poems (Application) (focus: journals)
27.
Write legible short paragraphs using proper indentation (Application)
Grammar (Language):  Exclamations and Commands

28a.
Use standard English punctuation including: commas in the greeting and closure of a letter, between a city and a state, and in dates, apostrophes in contractions, and periods in abbreviations (Application) (focus: periods and exclamation marks)
Spelling:  Inflection –ed:  /t/, /d/, /ed/

33a.
Spell grade-appropriate words, including words with short vowels, long vowels, r-controlled vowels, and consonant blends (Application) (focus: -ed /t/,/d/,/ed/)
33c.
Spell grade appropriate words, including: frequently used irregularly spelled words (Knowledge) (focus: about, few, same)
34.
Use spelling patterns and rules correctly (Application)
35.
Use multiple spelling strategies (e.g. word walls, word lists, thinking about the base word, affixes) (Application)
Speaking & Listening

38.
Adjust speaking tone and volume to suit purpose, audience, and setting (Evaluation)
42.
Deliver informational presentations that demonstrate an understanding of a topic (Comprehension)
43
Give rehearsed oral presentations about general topics using eye contact, appropriate volume, clear pronunciation, and appropriate visual aids (Comprehension)
44.
Use active listening strategies including asking for clarification and explanations (Application)
45a.
Give oral responses, including:  telling stories and personal experiences (Application) (focus: personal experiences)
Informational Resources

49c.
Locate information using the organizational features of texts, including:  glossaries (Application)
49d.
Locate information using the organizational features of texts, including:  indices (Application)
49e.
Locate information using the organizational features of texts, including: table of contents (Application)
	Harcourt Insertions

· None
	Harcourt Deletions

· None



	Guiding Questions

1. Can students spell grade-appropriate words including short vowels, long vowels, and inflected endings?
2. Can students use common affixes to understand word meaning (-ed)?
3. Can a student identify the glossary and index in a book?

4.  Can the student identify the setting of a story?
5.  Can students write a paragraph around a central topic or idea?

	Key Vocabulary Strategies

·  Provide a description, explanation or example of the new term instead of giving students a definition. Ask students to restate the description, explanation, or example in their own words. (Only after this process should a definition be developed.)

· Have students construct a picture, symbol or graphic representation of the term.

· Use graphic organizers

· Include vocabulary games in practice activities


	Assessment Ideas

· GLE 2a:  Checklist used during reading groups and/or DIBELS intervention groups

· GLE 2f:  Given an -ed word bank and (10) sentences, students will place the correct –ed word within the correct sentence; using the same word bank, students will divide the words into categories of –ed sounds:  /t/, /d/, and /ed/

· GLE 6:  Given an excerpt of a glossary and an index, students will label which is the glossary and which is the index.

· GLE 8:  Given a passage, students will answer iLEAP-like questions determining the setting and why the setting is important (how it affects characters, events, and the mood).

· GLEs 33a, 33c, 34: Pre- and Post-Test Multiple Choice, orally dictated, and/or matching test, including dictated sentences.

· Activity-Specific Assessments:  Activities 23, 24




Reading Strategies

Refer to Reading Strategies Chart located in the beginning of Ascension Parish Comprehensive Curriculum English/Language Arts document.

See Reading Essential Resource Packet:

· Word Recognition (Phonics) Unit 1 
· Word Recognition (Sight Words) Unit  2
· Spelling Unit 3

· Grammar and Conventions Unit 1 

· Fluency Unit 1
Louisiana Comprehensive Curriculum/Teacher-Made Activities

Note:  The following activities marked with an asterisk (*) are essential activities that are key to the development of student understandings of each assessed GLE not addressed in Harcourt Reading. If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level. 

Activity 13:  “During Reading” Strategies (ELA CC Unit 1) (GLEs:  02e, 12, 17d, 44)

Materials List: book from the reading group and a Running Records form (BLM)
This activity is done in small reading groups. The student will read a book at his/her independent reading level (95% decodable). The teacher shows the students how to skim and scan the text to make predictions. Students at the emerging level of reading do not yet have the ability to self-monitor their reading. Good readers have inner-control that monitors text, continually assessing the information with questions such as: Does it look right? Does it sound right? Does it make sense? Teachers must help students develop this inner voice. As the student reads aloud and makes errors, the teacher becomes the little voice giving prompts (e.g., Does that make sense? Does that sound right? Does that look right?). Students use phonetic decoding strategies accurately and rapidly for unfamiliar words and text. The goal is for the students to have their own little voice in their heads giving the prompts for self-correction. If the students read without errors, they should be given a higher-level text. Each day the teacher may want to do a Running Record, using the Running Record BLM on two students in the group to see if the students are using the strategies that are being taught. After each student has read to the teacher, students re-read the selection with a peer or parent, if given for homework.

Activity-Specific Assessment

The student will read aloud while the teacher makes an oral reading assessment to check for errors, miscues, application of known sound/symbol correspondences, and/or self-corrections.

Activity 14:  Retell (ELA CC Unit 1) (GLEs:  08, 10, 17a, 40a, 40b, 44, 45a) 

Materials List: pictures and/or sentence strips that tell about an event, Split-Page Notes BLM,  basal selection – Henry and Mudge Under the Yellow Moon
This activity will take several days and should be used throughout the year. The teacher will lead a class discussion of an activity familiar to all the students, such as a class, school, or community event. The teacher will retell the discussion using pictures and words. Then the students will retell with pictures in oral or written format something they know about. Some examples are how to _________, what happened last weekend, a party students attended, their vacation, etc. The teacher gives prompt, “Tell me more,” when necessary. Next, the teacher will model retelling with a book she has read orally (See Activity 4). The students will listen and watch as the teacher tells and writes the retelling. Then the students will use split- page notetaking (view literacy strategy descriptions)   to retell a story from another read-aloud (Activity 4) or basal selection, Henry and Mudge Under the Yellow Moon. The students will complete the writing with elements of the story. One side of the paper lists the story elements, and on the other side the students record the answers they find. Some elements to include are title, author, beginning, middle, end, character, problem, solution, and setting. The Split-Page Notes BLM can be used to keep the students organized. The students will use these notes to write a retelling and present it orally to the class or teacher. Students will then read a book on their independent level and complete an oral or written retelling.
Activity-Specific Assessment

The student will accurately complete a graphic organizer and written retelling.

Activity 15:  What Are the Elements? (ELA CC Unit 1) (GLEs:  8, 17a) 

Materials List: stories that are familiar to most second grade students, board/overhead or chart paper, markers

Following daily read-alouds, the teacher will continue modeling identification of story elements such as setting, characters, character motivation, conflicts characters face, and resolution conflict through actions. Using familiar stories such as folktales and classics initially enables students to develop skills in identifying story elements. As they demonstrate understanding of story elements, which is the recall level of comprehension, teachers provide more complex questions that can have more than one correct answer. This strategy allows students to develop interpretation skills. The teacher asks, for example, when Jack, in Jack and the Beanstalk, sold the cow for the magic beans, was that a responsible decision? Tell why or why not. How does his choice affect his family? What other conflicts occur because of this important decision? Would you make a similar choice? Students will work in groups to answer these questions and then present their answers to the class. The teacher will list the answers given to demonstrate the possibility of multiple answers to the questions. Students must revisit text, use prior knowledge and draw on their experiences, and begin to develop critical analysis. The strategy also allows students to use moral and ethical reasoning to connect with topics in character education (e.g., responsibility, perseverance, and accepting consequences for one’s behavior). 

Activity 16:  Story Elements Continued (ELA CC Unit 1, Activity 11) (GLEs:  08, 13, 40a, 40b, 45a)
Materials List: beach ball and colored sticky notes, books at various reading levels.
This activity requires a beach ball and colored sticky notes. The student will silently or in a whisper read a book or passage on his/her independent level. When the student first reads about the main characters, setting, and plot, he will put a sticky note on the page to mark the place where it was found. Different colored sticky notes should be used for the different elements. After reading, the student will toss a beach ball with a partner or group to retell the story elements. On the ball the teacher has labeled sections with story element questions: What is the title? Who is the author? Who are the main characters? What is the setting? What was the conflict or problem in the story? How did it end? And what was your favorite part? The students will catch the ball and answer the question their thumb lands on. The questions will be answered orally within the group. If necessary, the students will use their books marked with sticky notes to provide answers. As the students toss the ball and answer the questions, the teacher will listen and monitor student responses. Occasionally the teacher will prompt students to go back to the story to prove their answers. This is important to do with correct but especially incorrect responses. 
Activity 17:  Questions (ELA CC Unit 2, Activity 10) (GLEs:  08, 10, 17c)

Materials List: book from classroom or school library and list of student names to monitor level of understanding Materials List: book from classroom or school library and list of student names to monitor level of understanding
This activity will be used throughout the year as appropriate. Students formulate questions about story, characters, setting, etc. as teacher reads aloud. Teacher models for students that good readers have genuine doubt about what will happen next. This doubt, which is known as tension, is what motivates a reader to want to read and learn. This desire to know what happens next leads to formulating questions (e.g., Why did Jack continue to climb up the beanstalk, knowing it was dangerous, and how did the giant’s wife help Jack?). The teacher should pause at appropriate times in a read-aloud and ask for questions concerning story elements. At the beginning teacher will guide and provide most of the questioning. The students will begin to participate in questioning when they feel safe to question the teacher and story. Readers press on to learn about these story events and develop depth of reading using evaluative comprehension skills. Teachers will keep a checklist of students who can appropriately formulate questions about what happens next. 

Teacher Note:  Use basal selection, Henry and Mudge to practice questioning.

*Activity 18:  Parts of a Book (ELA CC Unit 4) (GLEs:  17c, 49b, 49c, 49d, 49e)

Materials List: the second grade science and/or social studies textbook, a copy of the textbook for each student

The student will watch and listen as the teacher presents textbooks that include a table of contents, index, and glossary. The teacher also will call attention to several examples of any timelines, charts, diagrams, graphs, and maps found in the book. The student will respond as the teacher asks guiding questions about the book. After the teacher points out the table of contents, the students will each use a copy of the same book to gather information. The students should be encouraged to gather as much information as possible from the table of contents in five minutes. This should be treated as a game. How much can you learn about this book in five minutes from the table of contents? The students share what they learned about the book with the class. The students explain how they found the information and where. As part of a class discussion the students will determine the value of the table of contents as a resource for reading. The same procedure will be used for the students to explore the index, glossary, chapter headings, and at least one of the timelines, charts, diagrams, graphs, or maps found in the textbook.

Activity 19:  Reviewing Text Features (GLEs: 06, 13, 20b)

Materials List: nonfiction books which include a table of contents, glossary, and/or index (social studies and science text books can also be used), Can You Find It? BLM

Through mini-lessons, students review locating and using organizational aids, such as a table of contents, glossary, and index. They will complete a task sheet, the Can You Find It? BLM.  Students will locate and use graphic aids, illustrations, and print features of nonfiction, including graphs, tables, and maps. Student-constructed lists will be displayed along with examples of features in high-interest nonfiction books. The students will discuss: How is reading a nonfiction text compared to a fiction text? During this unit, students, in groups or with a partner, will read at least three nonfiction books and describe what they are about, how they are organized, and if they would recommend that others read them. The teacher and students together will create a recording sheet that is consistent and easy to share to be used for each book.
Activity 20: Setting Illustrations (Teacher-Made) (GLE: 8)

Students draw pictures of different settings that could be found at the circus, zoo, school, etc. and discuss if the settings would be different/how events would be changed.  Also, discuss how the time of year could affect the events in the story.

Extension: students could make finger puppets and act out with illustrated settings.

Activity 21: Getting Ready to Write (ELA CC Unit 3) (GLE 08,10, 23a)

Materials List: selected story beginnings (to be read by teacher), chart paper, markers, pencils, paper or notebook for students
Students will identify possible beginnings for stories. The students will listen as the teacher reads selected story beginnings. The selections should have a variety of beginnings (e.g., Once upon a time…, A time long ago…, Last night…, When I was little…, In the dark woods…, etc.). The students will brainstorm (view literacy strategy descriptions) other ideas for story beginnings. The students’ ideas will be recorded on a chart titled “How Can Stories Begin?” Room should be left on the chart for additions to the list, as the students become more creative thinkers. The students can use the list as a reference to get started on their writings throughout the year.
Alternative Harcourt Activities

These can be found in the back of the Teacher’s Guide.

1. Differentiated Support Activities:

· Phonics, pages S14– S15

· Vocabulary, pages S16-S17

· Comprehension, pages S18-S19

2. Commands and Exclamations, page T6

3. Narrative Elements (characters), page T11

4. Narrative Elements (setting), page T7

5. Comprehension Card, page T16, T17

6. Vocabulary Word Cards, page T37

7. Home Connection, page T41

8. Cloze Story Strips, page T46
Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 2: Test Tutor, Being Me – Henry and Mudge – Locate Information

2. Grade 2: Go For the Gold – Being Me – Exclamations and Commands

3. Grade 2: Homework Helper – Being Me – Week 3

Technology Related Activities

1. Story related activities from various sites:  http://www.owen.k12.ky.us/trt/secondinternet.htm
2. PLATO:  Beginning Reading for the Real World

	GLE
	Topic
	Level 
	Module
	Activity

	2
	Changes in words when suffixes are added
	C
	Detective Work
	Being a Word Detective (s, es, ed, ing)

	
	
	
	Into The Rain Forest
	Jungle Fever

	
	
	D
	Four Legged Friends
	Pet Posse

	6, 49
	Synonyms, homonyms, antonyms
	D
	Family Time
	Pass It On

	
	
	
	
	In the Kitchen

	
	
	
	Person to Person
	Feeling Better?


Supplemental Resources

See Teacher-Made Supplemental Resources document for materials that correlate to skills within this story.

Name________________________________School_________________________________


Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Writing a paragraph


Encoding/Spelling: ed inflections


Using commands and exclamations





Reading Strategy – self correct


Decoding/Phonics ed inflection








Writing:


Writing Process: Paragraph





Reading:


Glossary & Index


Narrative Elements (setting)
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>

