2nd grade Social Studies – Unit 5

Name ______________________________________






School Year ________________
Comprehensive Curriculum

Assessment Documentation and Concept Correlation
Unit 5: Aspects of the Community: Its Economy
Time Frame:  Approximately Four (4) Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· People have basic human needs and families help to meet those needs through the choices they make in terms of education and careers and when purchasing goods and services.

· The local community can provide ways of making a living.  Personal skills and education are important in choosing a career. 

· The roles of producer and consumer are part of the local economy and are interdependent within the community.

· The bank is a local economic institution and has an important role in the local community.



	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

 Identify ways of making a living within the community (Knowledge) 
14

Explain how basic human needs of food, clothing, and shelter can be met  (Application)
29

Identify examples of scarcity in the local community (Comprehension)

30

Identify what is gained and what is lost (given up) in choosing one of several alternatives (e.g., skating with friends versus bowling with parents) (Application)
31

Identify examples of choices families make when buying goods and services (Application)
32

Identify a consumer and a producer and their roles in the economy (Knowledge)
33

Explain how people in the local community depend on each other for goods and services (Comprehension)
34

Identify various ways in which resources are used (e.g., use of trees to produce wood for building, wood products, heat) (Comprehension)             
35

Describe the roles of farmers, processors, and distributors in food production and consumption    

 (Application)
36

Describe the role of weather, land, and water resources in food production over time (Comprehension)
37

Identify the specialized work that people do to manufacture, transport, and market goods and services (Application)
38

Describe the importance of skills and education in choosing a career 

(Comprehension)

39

Identify a local economic institution (Application)
40

Explain why people exchange goods and services (Analysis)
41

Identify individuals or groups in the community who have started new businesses  (Comprehension)
42

Explain the difference between goods and services and give examples of each within the local community (Analysis)
44

Reflections



	Concept 1:  Jobs and Meeting Basic Needs

15.  Can students
    identify ways of   

    making a living 
    within a   

    community?

16.  Can students 
   describe basic  

   needs and how we
   meet them?

	*Activity 45:  Jobs in the Community

GQ  15


	14, 39
	

	
	*Activity 46:  Basic Human Needs

GQ  16


	29
	

	
	Activity 47:  What Would You Like To Be?  
GQ  15
	39
	

	Concept 2: Producers and Consumers

17.  Can students 
    describe who 

    provides goods 
    and services?

18.  Can students
    describe the roles

    of farmers, 
    processors, and 

    distributors in 
    production and

    consumption?

19.  Can students 
    identify a  

    consumer and 
    producer and 

    their roles in the 
    community?
	*Activity 48:  From Land to Mouth

GQ 17, 18, 19


	33, 36
	

	
	Activity 49:  Basic Economic Functions
GQ 17, 18, 19


	29, 33, 35, 36, 37, 38
	

	
	*Activity 50:  How We Get Canned Corn

GQ 16, 17, 18, 19 


	36, 37, 38
	

	
	Activity 51:  The Card Shop

GQ 17, 18, 19


	33
	

	
	*Activity 52:  State Your Business

GQ  15, 17, 18, 19 


	33, 42
	

	Concept 3:  Goods and Services

16.  Can students 
    describe basic  

    needs and how
    we meet them?

17.  Can students 
    describe who   

    provides goods 
    and services?

20.  Can students
    describe ways in 

    which resources 
    are used?

	* Activity 53:  Scarcity 

GQ 16, 20


	30
	

	
	*Activity 54:  Origins and Costs

GQ  16, 17, 20


	41, 44
	

	
	*Activity 55:  Goods and Services

GQ 16, 17, 20


	34, 35, 41, 42, 44
	

	
	*Activity 56:  Opportunity Cost

GQ 16, 20


	31
	

	Concept 4: Currency and Its Form

16.  Can students 
    describe basic  

    needs and how 
    we meet them?

21.  Can students
    identify a bank as

    a local economic 
    institution?

	* Activity 57:  Cash or Credit?

GQ 16, 21 


	32
	

	
	* Activity 58:  What Banks Do

GQ 16, 21


	40
	


Unit 5: Aspects of a Community: Its Economics

Concept 1:  Jobs and Meeting Basic Needs
GLEs

*Bolded GLEs are documented.

14
Identify ways of making a living within the community (Knowledge)

29      Explain how basic human needs of food, clothing, and shelter can be met 

            
(Application) 

39       Describe the importance of skills and education in choosing a career 

(Comprehension)

	Purpose/Guiding Questions
15. Can students identify ways of making a living within the community?
16. Can students describe basic needs and how we meet them? 


	Assessment Ideas
· Teacher Made Test

· Journal Writing can be done throughout this unit

· Graphic Organizers can be used to assess students’ knowledge of concepts (e.g., Venn diagram, Webs, charts, etc.) 

· Activity-Specific Assessment – Activity 47

	Recommended Vocabulary

1. Needs         2. Career       3 .Urban            4. Rural            5. Suburban        
6. Communities 

	Textbook Correlation
· Scott Foresman’s Correlation to Grade Level Expectation
	Resources
· Career Inventory (see. Act. 3)

· Pictures of people at work

· Poster board or bulletin board paper

· Construction paper

· United Streaming if applicable


Louisiana Comprehensive Curriculum/Teacher Made Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 45:  Jobs in the Community (CC Unit 5) (GLEs: 14, 39)

 Materials List: Opinionnaire BLM, pictures of people at work, computer and Internet access (optional)
For this activity create an opinionnaire (view literacy strategy descriptions) by generating statements about the topic of working in the community that will require students to take positions and defend them.  The emphasis is on students’ points of view and not the “correctness” of their opinions.  Opinionnaires promote self-examination, value students’ points of view, and provide a vehicle for influencing the ideas of others.  

Give each student the Opinionnaire BLM.  Have students read each statement and then circle agree or disagree.  Next, have them write the reason for their opinion.  Have students share their opinions about each statement with the class. Then have the class briefly discuss and debate the different opinions. 

Next, explore with students the many different ways people work in the community.  Relate occupations to meeting the needs and wants of the people in the local community.  Provide students with pictures of people at work.  Ask students to decide which jobs people perform in their community. Explore the jobs of different workers using the site Community Club at http://teacher.scholastic.com/commclub/index.htm.  Click on the workers to find out more about their jobs.  Have students name other ways people can make a living in their community.  Have students describe the importance of skills and education in choosing a career.  
Resources

Your Neighborhood - http://bensguide.gpo.gov/k-2/neighborhood/index.html
Jobs in the City - http://www.harcourtschool.com/activity/cities/workers1.html
*Activity 46:  Basic Human Needs (CC Unit 5) (GLE: 29, 34)

Materials List: student learning logs

Begin this activity by having students answer the following question, “What are our basic human needs?” in their learning logs (view literacy strategy descriptions).  Have students reflect on what would happen if there weren’t any ways to meet basic needs, and share their reflections with the class.  Have students turn to a partner and name one way people can meet these basic needs.  

Explain how people in the community depend on each other to meet their basic needs.  Ask questions to foster student discussion. (e.g., Where can I get food in the community?  Where can I buy clothing?  Is there anyone who can help me find or build a home?)  Discuss with students why people in the community exchange goods and services.  Then discuss with the students places in the community that provide goods or services that help people meet their basic needs.  Discuss and name different businesses that can be found in the local community and what goods or services they provide.  Identify people or groups that have started new businesses in the community and tell what impact these businesses have on the community.   After the discussion have students reflect in their learning logs on reasons why people in the community depend on each other.  
Activity 47:  What Would You Like to Be?  (CC Unit 5) (GLE: 39)

Materials List: library books, Internet access, learning logs
Prior to conducting this activity, the teacher should give directions to the students and questions concerning their career choices that they will need to answer. Tell students there are many ways of making a living in the community.  Together with the students, make a list of different jobs that can be found in the local community. Ask students what they would like to be when they grow up.  Provide students with a variety of literature on different careers (e.g., Dan Liebman’s I Want to Be series, Liza Alexander’s I Want to Be series, or Catherine O’Neill Grace’s I Want to Be series).  In student learning logs (view literacy strategy descriptions), have students write the following sentence: When I grow up I want to be a ____.  Then have the students research the career using different books, all of which describe specific jobs, and Internet resources to find information about their chosen job.  So they can conduct interviews, arrange for students to visit various locations in the community where people work or invite community workers to visit.  Students that choose the same career should be given the opportunity to work together.  Have students write in their learning logs what it would be like to have this job and what qualifications, skills, and level of education they would need to do these jobs.  

At the conclusion of previous 2 activities, have students direct their attention back to their opinionnaires from the prior activity and discuss whether their initial opinions have changed as a result of new learning about jobs in the community.  

Extension: My Job Fits Me to a T - Have students look through different books, all of which describe specific jobs. When they have all chosen a career they think is interesting, have them research the career, addressing skills and education needed for that career. Have each child paint a T-shirt (or a paper t-shirt) in the style of the career they chose and provide an oral report wearing their “profession” T-shirt.  (Prior to conducting this activity, the teacher will give directions to the students and questions that they will need to answer concerning their career choice.)
	Activity-Specific Assessment: 

The students can be assessed on their individual t-shirt creations.  Create a rubric to assess their career choice.


Sample Assessment Items

· Activity-Specific Assessment – Activity 47
Unit 5: Aspects of a Community:  Its Economics

Concept 2:  Producers and Consumers

GLEs

*Bolded GLEs are documented.


33
Identify a consumer and a producer and their roles in the economy             

                        (Knowledge)
36
Describe the roles of farmers, processors, and distributors in food production and consumption (Application)

37 
Describe the role of weather, land, and water resources in food production over time (Comprehension)
38
Identify the specialized work that people do to manufacture, transport, and market goods and services (Application)
42
Identify individuals or groups in the community who have started new businesses  (Comprehension)
	Guiding Questions
17. Can students describe who provides goods and services?

     18.  Can students describe the roles

            of farmers, processors, and 

            distributors in production and

            consumption?

     19.  Can students identify a  

            consumer and producer and 

      their roles in the community?
	Assessment Ideas
· Teacher Made Test

· Journal Writing can be done throughout this unit

· Graphic Organizers can be used to assess students’ knowledge of concepts (eg., Venn diagram, Webs, charts, etc.) 

· Activity-Specific Activity - Activity 51

	Recommended Vocabulary
1. Producer           2. Consumer           3. Economy            4. Processor               5. Distributor 

6. Consumption    7. Production          8. Manufacture       9. Transport              10. Goods         

11.  Services        12. Business            13. Resources       14. Natural resource   

15. Capital resource   16. Human resource 

	Textbook Correlation
· Scott Foresman’s Correlation to Grade Level Expectation
	Resources
· Trade book  The Ox Cart Man

· Magazines

· Internet

· Construction paper

· Markers or crayons

· United Streaming if applicable




Louisiana Comprehensive Curriculum/Teacher Made Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 48:  From Land to Mouth (CC Unit 5) (GLEs: 33, 36)

Materials List: 3 x 5 index cards (four per student)
Begin this activity by introducing the terms producer and consumer. To develop student understanding of these terms have students create vocabulary cards (view literacy strategy descriptions).  Provide students with two 3 x 5 index cards and ask them to follow the directions in creating the card.  Draw the diagram below on the board and place the term producer in the middle circle (Vocabulary box).  Have students provide a definition of the term in their own words in the Definition box.  List the characteristics or a description of the term and give an example of it in the correct boxes.  Finally create a simple illustration of the vocabulary word in the last box of the card.  


Then have students do another card for the term consumer. Vocabulary cards should be used to review concepts throughout the unit. Students can study their cards alone and with a partner in preparation for quizzes and other class activities.

Discuss with students the process of food production, distribution, and consumption.  

Begin with the role of farmers in the production of food.  Discuss what happens to the food that farmers produce.  Introduce the terms transportation and factories.  Distribute two more 3 x 5 index cards to each student, and have students create vocabulary cards for these terms.  Discuss with students ways food grown by farmers is transported to factories.  Discuss what happens to the food at the factories and how it gets to stores for consumers to buy.     
Activity 49:  Basic Economic Functions (GLEs: 29, 33, 35, 36, 37, 38) 

Materials List: The Ox-Cart Man, Using Natural Resources BLM 

Introduce the term resources.  Explain that people depend on the physical environment and its resources to meet their basic needs.  Explain to the students that resources come from Earth.  Put students with a partner and have them make a list of natural resources that are used every day and how they are used.  Have students share their lists.      

Read The Ox-Cart Man by Donald Hall.  Discuss how the Ox-Cart Man was both a producer and consumer of goods, and how he used resources to produce the things he needed to take to market.  Use a graphic organizer (view literacy strategy descriptions) to help students organize their ideas.  Make a chart to show the resources the Ox-Cart Man used to produce his goods he sold at the market. (See the Using Natural Resources BLM or use the one below.)
Natural Resources 


Capital Resources 

Human Resources

	(Things that grow or are found in the earth)
	(Tools, machines, money)
	(People)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	sheep
	Wife
	spinning wheel

	trees
	ox-cart man
	loom

	turnips
	Son
	shears

	cabbages
	Daughter
	plow

	apples
	Money
	flax

	maple sugar
	kitchen knife
	goose feathers


Give each child a card with a resource pictured or written on it, and have him or her place it under the correct heading on the chart. 

Discuss the specialized work the Ox-Cart Man and his family did to manufacture, transport, and market their goods (e.g., carving, planting, weaving, shearing, etc.).  Tell the students that before the Ox-Cart man’s family could sell their products to make the money they needed to buy the goods they wanted, they had to produce their goods (e.g., wood, plants, wool, etc.).  

Note the producing-transporting-selling-buying-producing cycle in the life of the Ox-Cart Man’s family.  Use a flow chart to help students understand the following process:

· Produced the goods on their farm

· Transported the goods to market in the cart

· Sold the products at the market to make money

· Bought things the family needed in order to live and continue to produce 

Have students draw pictures in their learning logs (view literacy strategy descriptions) of items they as producers would make to give to the Ox-Cart Man to take to the market to sell.  Have them write a description of the specialized work they would need to do to make their goods.  Then have them write a description of what they would want brought back to them (consumers) from the market, keeping in mind what they would need to continue to produce their products.  Have them explain why getting these goods is worth the time and work they had to put into making their products.  Discuss with students the negative and positive aspects of their choices.  

For more information on economics go to Econopolis online at http://library.thinkquest.org/3901/.

*Activity 50:  How We Get Canned Corn (CC Unit 5) (GLEs: 36, 38)

Materials List:  construction paper
Discuss with students the roles of farmers, processors, and distributors in food production and consumption. Put students into small groups to make accordion books about manufacturing corn.  Ask students to brainstorm the steps in manufacturing corn.  Focus on the specialized work that needs to be done before the corn gets to the kitchen table, such as the following:

· Farmers have to plant, grow, and harvest corn.  
· Factory workers remove the shucks, wash the corn, cut the kernels off the cob, cook the corn, put the corn in a can, seal the can, and put them into cases. 
· Drivers transport the cases of corn to market.  
· Store owners sell the corn to the consumers. 
Have students illustrate the above process, and number the steps in the process. Have them write sentences to represent each step. Later, have students share their books with the class.
Extension: Discuss scenarios in which weather, land, and water resources and effect crops and food production. 

Activity 51:  The Card Shop (CC Unit 5) (GLE: 33)

Materials List: construction paper, play money

Put students in small groups. Have students design greeting cards to be used in a class card shop. Have students choose a dollar amount to charge for his or her card. Write it on a price tag and tape the tag to the card.  Give the students a range of prices to use. Invite students to take turns being salespeople and customers, selling and buying the cards with play money. Discuss the roles of producers and consumers and tell how consumers trade money for goods. 

	Assessment:

The students will create greeting cards.  The teacher will create a rubric to assess cards. 


*Activity 52:  State Your Business (CC Unit 5) (GLEs: 33, 42)

Materials List: Elves and the Shoemaker, magazines, newspaper ads, or Internet resources 
Read the story, Elves and the Shoemaker, to the students.  Use the story to discuss the resources needed to operate a business successfully and the role of producers and consumers. Tell the students that just like the Elves and the Shoemaker, the people in the community depend on each other for goods and services.  Have students make a list of the different businesses in their local community where they have visited and purchased goods or services.  Have students explain reasons why families choose particular businesses when buying goods and services. 

Tell students that people around them no longer produce everything that they need. Engage students in a discussion about goods and services. Explore with students the sources of goods and services that are available within the community and why people exchange goods and services. Ask questions such as:
· Where can we get milk, bread, and peanut butter in the community? 
· Where can we get haircuts in the community?   
· Why does a haircut cost more or less at one shop than it might at another?
Involve students in a brainstorming activity.  Have them generate a list of goods and services available in the community.  
Have the students choose one business from the community and create a business sign for it. The sign should contain the name of the business and the goods or services it provides to the community. Use magazines, newspaper ads, or Internet resources to gather pictures for their sign. Combine all the signs into a book to create a business brochure for their local community. 

Sample Assessment Items

· Activity-Specific Assessment – Activity 51
Unit 5: Aspects of a Community:  Its Economics

Concept 3:  Goods and Services

GLEs

*Bolded GLEs are documented.


30
Identify examples of scarcity in the local community (Comprehension)

31
Identify what is gained and what is lost (given up) in choosing one of several alternatives (e.g., skating with friends versus bowling with parents) (Application)
34
Explain how people in the local community depend on each other for goods and services (Comprehension)
35
Identify various ways in which resources are used (e.g., use of trees to produce wood for building, wood products, heat) (Comprehension)
41
Explain why people exchange goods and services (Analysis)
42
Identify individuals or groups in the community who have started new businesses  (Comprehension)
44
Explain the difference between goods and services and give examples of each within the local community (Analysis)

	Guiding Questions
16. Can students describe basic needs and how we meet them?

      17.  Can students describe who 
             provides goods and services? 
     20.  Can students describe ways in 

            which resources are used?

	Assessment Ideas
· Teacher Made Test

· Journal Writing can be done throughout this unit

· Graphic Organizers can be used to assess students’ knowledge of concepts (e.g., Venn diagram, Webs, charts, etc.) 

· Activity-Specific Assessment - Activity 55

	Recommended Vocabulary
1. Collectables         2. Scarcity       3. Valuable         4. Exchange          5. Choice 

	Textbook Correlation
· Scott Foresman’s Correlation to Grade Level Expectation
	Resources
· Baseball cards

· Items from home

· Trade books (see Activity 3 & 4)

· United Streaming if applicable


Louisiana Comprehensive Curriculum/Teacher Made Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

* Activity 53: Scarcity (GLEs: 30, 35, 37)

Introduce and define the term scarcity.  Have students make a list of things that are scarce or hard to find.  (e.g., trading cards, antiques, collectables, etc.) Ask them how scarcity affects the price of these items.  Explain how scarcity may impact the value of the item in the future.

Have students make a list of resources that can be found in the local community.  Then name ways in which these resources are used.  Describe how the weather affects the resources that are used.  Explain to students that sometimes the weather can cause resources to become scarce.  Have them list other reasons why resources may become scarce. (e.g., loss of land, over-use, etc.)  Put students into groups to discuss which resources from their list may be in danger of becoming scarce.  Have students list ways of preventing scarcity of resources.
Variation:  Instead of using baseball cards, use popular items that were in short supply previously (i.e. Elmo, Webkins, Wii systems, musical chairs, The Doorbell Rang).  Hold class discussion to discuss scarcity within local community (i.e. storm supplies, new electronics)
*Activity 54:  Origins and Costs (CC Unit 5) (GLEs: 41, 44)

People around us no longer produce everything that we need. Engage students in a discourse of goods and services. Explore with students the sources of goods and services that are available within the community and why people exchange goods and services. You may want to incorporate the business brochure created by students in Activity 38 into this activity. Ask questions such as, Where do milk, bread, and peanut butter come from? Why do we pay for haircuts and visits to the doctor? Why does a haircut cost more or less at one shop than it might at another? Involve students in a brainstorming activity. Have them generate a list of goods and services available in the community. Have them create posters or charts to display the information. 
*Activity 55:  Goods and Services (CC Unit 5) (GLEs: 34, 35, 41, 42, 44)

Materials List: Goods and Services BLM, Summer Business or other title, newspaper advertisement circulars

Read the book Summer Business by Charles Martin, Lemonade for Sale from Harcourt ELA or a similar book about goods and services.  Discuss the differences between a good (an object that is bought and sold) and a service (something that someone pays someone else to do). Lead a discussion and have the students explain how people in the community depend on one another for goods and services. Explore reasons why people exchange goods and services.  Put students in groups, give them advertisements from local businesses, and provide copies of the Goods and Services BLM.  (See the BLM.)  Have students cut out pictures of goods and services found in the local community newspaper advertisement circulars.  Then have students paste their pictures in the correct column on the Goods and Services BLM.  Have the students share their Goods and Services charts with the class.
For additional information, see “Delivering the Goods” – distinguishing between goods and services - http://www.econedlink.org/lessons/em197/flash/activity1.html
	Activity-Specific Assessment

The students will create a chart on goods, services, and resources, similar to the following:
Goods

Services

Resources

toys 

dolls

clothes
repairing broken toys


making doll
cotton

wood

rubber





*Activity 56:  Opportunity Cost (CC Unit 5) (GLE: 31)

Materials List: Tops & Bottoms, or The Terrible Thing That Happened At Our House, or Sam and the Lucky Money, or Mailing May 

Review the terms goods and services with the class. Give students a few examples of both and ask them to decide which ones are goods and which are services. Have students explain the difference between the two. Write the term choice on the board. Discuss with students what it means to make a choice and that making a choice means having to do without the other items (opportunity cost). Have students share personal experiences in which they had to choose one thing over another. Have them share what was gained or what they had to give up when they made their choice. Read books to students that include situations where the protagonist had two economic wants (items) but enough money for only one of them. (e.g., Sam and the Lucky Money by Karen Chinn, Mailing May by Michael O. Tunnell, The Terrible Thing That Happened At Our House by Marge Blaine, or Tops & Bottoms by Janet Stevens)   Have the students tell what the characters in these stories gained or lost from the choices they made. Have students illustrate and write a paragraph based on one of the stories or from one of their own personal experiences in which they had to make a choice between two things.
Sample Assessment Items

· Activity-Specific Assessment – Activity 55
Unit 5: Aspects of a Community:  Its Economics

Concept 4:  Currency and It’s Forms

GLEs

*Bolded GLEs are documented.

32
Identify examples of choices families make when buying goods and services (Application)
40
Identify a local economic institution (Application)

	Guiding Questions
16. Can students describe basic needs and how we meet them?   

      21.  Can students identify a bank as

             a local economic institution?

	Assessment Ideas
· Teacher Made Test

· Journal Writing can be done throughout this unit

· Graphic Organizers can be used to assess students’ knowledge of concepts (e.g., Venn diagram, Webs, charts, etc.) 

· Activity-Specific Assessment – Activity 58

	Recommended Vocabulary

1. Cash             2. Credit            3. Check                 4. Bank            5. Exchange           
6. Loan             7. Rent              8. Interest          9. Savings bond    10. Invest         11.Savings             
12. Economy  

	Textbook Correlation
· Scott Foresman’s Correlation to Grade Level Expectation
	Resources
· Trade book Alexander, Who Used to be Rich Last Sunday

· Paper

· United Streaming if applicable


Louisiana Comprehensive Curriculum/Teacher Made Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 57:  Cash or Credit?  (CC Unit 5) (GLE: 32)

Use purchasing lunch to introduce the concept of money in the economy. Say to the students, “The three ways you may purchase your school lunch are with cash, with a check, or on credit.” Discuss how each process works, and show the students what is used for each:

· cash: coins and bills

· check: a filled-out check can be exchanged (cashed) for cash

· credit: an amount of money loaned to you that must be repaid.

Discuss the difference between using checks, cash, and credit. Have students identify the choices families make when buying goods and services. Ask students to make three charts, each one listing items, that they and their families buy with cash, checks, and credit. 

Families sometimes make another choice:  to forgo a purchase (e.g., a new car, multiple computer games) so they can save money instead of using credit. They might pack a lunch instead of paying for school lunches. Ask the students to make another chart, listing things their family might want to buy, but will hold off for now in order to save money. 

This activity can be extended as a take-home project in which parents could be involved in sharing information with their children on the use of cash, checks, and credit. Parents could also share some of the various experiences they incur in the family (e.g., rent, house note, food, clothing, utilities, etc.).

The teacher may want to have the class visit a bank, or invite someone from the bank to the class as enrichment to this activity. 

*Activity 58:  What Banks Do (CC Unit 5) (GLE: 40)

Discuss the functions of banks with students. If possible, a field trip to a local branch bank would be an excellent way to introduce the concepts. If a field trip isn’t possible, invite a bank representative to visit the class to discuss the role of banks in the community. After the visit or field trip, discuss the importance of saving money, which may increase the value of money by earning interest.  Have students create a savings chart to show where they can save their money:  

· piggy bank: money draws no interest and thus does not grow

· bank account: money draws interest while a bank uses it

· saving bonds: money draws interest while the government uses it
Online resources are available for more information about concepts on banking: (Kids Bank at http://www.kidsbank.com/index_2.asp and The Department of Treasury for Kids at http://www.ustreas.gov/kids/)

	Assessment: 

The students will write a paragraph about the importance of saving money.  Students should include the following information: why save, where to save, and what to save for.  


Sample Assessment Items

General Guidelines

Documentation of student understanding is recommended to be in the form of portfolio assessment. Teacher observations and records as well as student-generated products may be included in the portfolio. All items should be dated and clearly labeled to effectively show student growth over time.

General Assessments

· Journals:  Student journal writing can be done throughout the unit to assess student understanding of concepts (e.g., what job do you want to have when you grow up? and what’s the difference between wants and needs?).

· Teacher Observation and Judgment: Several activities in this unit involve students working in groups and illustrating economic behaviors. Most of the student behaviors can be recorded and assessed by establishing regular times to observe and make judgments about student performance.
· Student-Created Projects: There are a variety of student-created projects that may be assessed throughout this unit  (e.g., collage, books, cards, posters, brochure, T-shirt, etc.).
Activity-Specific Assessments

· Activity-Specific Assessment – Activity 58
Name: _____________________________ School_____________________________
Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Farmers grow carrots, potatoes, etc.





Someone who makes or grows something





Illustrations 


(farmer, garden) 





Example 


(farmer)





producer
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