                                                                            4th ELA-Reading and Writing Nonfiction - Unit 4

Comprehensive Curriculum

Concept Correlation

Unit 4:  Reading and Writing Nonfiction

Time Frame:   Approximately 3 weeks 
	Big Picture: (Taken from Unit Description and Student Understanding)
·  Informational texts contain a variety of structural and organizational features as well as Standard English usage to present nonfiction information.
· Comprehension occurs when questions are investigated and connections are made by responding both orally and in writing to selected text.
· Informational text is used to exchange information between the reader and writer.

	










	Guiding Questions
	Activities
	GLEs

	1.  Can students identify informational text?

2.  Can students determine the purposes for reading informational text?

3.  Can students determine how informational text is organized?

4.  Can students pose literal, interpretive, and evaluative questions?

5.  Can students identify and use graphic aids, print features, and organizational aids found in informational texts? 

6.  Can students articulate their interests and pursue answers to their content questions by reading informational texts? 

7.  Can students write their own informational articles that include components studied in this unit?


	Activity 61:  Daily Independent Reading (Ongoing) 


	09, 10

	
	Activity 62:  Vocabulary Activities

	2, 3

	
	Activity 63:  Daily Writing Activities (Ongoing) 


	20e, 21, 22, 23b, 24, 26b

	
	Activity 64:  Daily Language (Ongoing)   


	31a, 31b, 31c, 31d

	
	*Activity 65:  Introducing Nonfiction

GQ  1, 2  (Prerequisite skills for following unit)
	07, 16, 18, 19a

	
	*Activity 66:  Elements of Nonfiction

GQ 1, 2, 3, 4 (Prerequisite skills for following unit)
	07, 16, 18, 19a

	
	*Activity 67:  Structures of Nonfiction Texts

GQ 1, 2, 3, 5
	14e, 19b, 19c, 50

	
	*Activity 68: Writer’s Notebook

GQ 1, 2, 4, 5, 6


	01, 08, 19e, 23a

	
	Activity 69:  Learn About the Writing Process from Authors

GQ 6, 7

(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)


	14e, 16, 20a, 20b, 20c, 20d, 23a

	
	*Activity 70:  Writing Process/Composition Activity 1
GQ 2, 4, 5, 6, 7
	20a, 20b, 20c, 20d, 20e, 23a, 23b, 23c, 23d, 23e, 23f, 23g, 24, 30a,  30b, 31b

	
	Activity 71:  Present to Others

GQ 2, 4, 5, 6
	34, 36a, 36b, 36c, 37, 38

	
	*Activity 72:   Critical Thinking Written Response: Two Lands, One Heart
(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	5a, 7, 8

	
	*Activity 73:  Critical Thinking Written Response:  Saguaro Cactus
(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	7, 8

	
	*Activity 74:  Critical Thinking Written Response:  Look to the North: A Wolf Pup Diary
(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	14f, 50

	
	*Activity 75:  Critical Thinking Written Response:  How to Babysit an Orangutan 
(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	14e, 18

	
	*Activity 76: Alphabetizing
	33

	
	Activity 77: Word Recognition 
	1,2

	
	Activity 78:  Fluency Activity 6
	9, 10

	
	Activity 79: Vocabulary Development Activity 2
	(Review of 3rd Grade GLE 3)

	
	Activity 80: Comprehension Activity 6

GQ 4, 5, 6, 7
	19b, 19d, 19e


	DOCUMENTATION

	GLEs
	GLE Description
	Date and Method of Assessment

	8
	Connect information in grade-appropriate texts to prior knowledge and real-

life situations in oral and written responses (ELA-1-E6) (Analysis)
	

	19e
	Demonstrate understanding of information in grade-appropriate texts by explaining  connection between information from texts and real-life experiences (ELA-7-E4)             (Application)
	

	20a
	Write compositions of at least three paragraphs organized with a clearly stated central idea (ELA-2-E1) (Synthesis)
	

	20b
	Write compositions of at least three paragraphs organized with an introduction and a conclusion (ELA-2-E1) (Synthesis)
	

	20c
	Write compositions of at least three paragraphs organized with a middle developed with supporting details (ELA-2-E1) (Synthesis)
	

	20d
	Write compositions of at least three paragraphs organized with a logical, sequential order (ELA-2-E1) (Synthesis)
	

	20e
	Write compositions of at least three paragraphs organized with transitional words 

and phrases that unify points and ideas (ELA-2-E1) (Synthesis)
	

	24
	Develop paragraphs and compositions of at least three paragraphs using the various modes (i.e., description, narration, exposition, and persuasion), (Application) (focus: expository writing)
	

	33
	Alphabetize to the fourth and fifth letters (ELA-3-E5) (Comprehension)
	

	50
	Read and interpret timelines, charts, graphs, schedules, tables, diagrams, and maps generated from grade appropriate materials (ELA-5-E6) (Application)
	


Grade 4

English Language Arts

Unit 4: Reading and Writing Nonfiction

Unit 4 Grade-Level Expectations (GLEs)

Highlighted area is focus of GLE within this concept.

	GLE #
	GLE Text and Benchmarks

	01.
	Use understanding of base words, roots, prefixes, and suffixes to decode more complex words (ELA-E1)(Application)

	02.
	Determine the meaning of unfamiliar words using knowledge of word origins and inflections (ELA-1-E1)(Application)

	04.
	Adjust speed of reading to accomplish purpose based on text complexity (ELA-1-E3)(Comprehension)

	07.
	Answer literal and inferential questions about ideas and information in grade-appropriate texts in oral and written responses (ELA-1-E5)(Analysis)

	08.
	Connect information in grade-appropriate texts to prior knowledge and real-life situations in oral and written responses (ELA-1-E6)(Analysis)

	09.
	Increase oral and silent reading fluency and accuracy with grade-appropriate texts (ELA-1-E7)(Application)

	10.
	Demonstrate oral reading fluency of at least 140 words per minute in fourth-grade text with appropriate pacing, intonation, and expression (ELA-1-E7)(Application) Focus: 120-125 words a minute with 95% accuracy

	14e.
	Demonstrate understanding of information in grade-appropriate texts by comparing and contrasting story elements or information within and across texts (ELA-7-E1)(Comprehension)

	14f.
	Demonstrate understanding of information in grade-appropriate texts by identifying stated main ideas and supporting details (ELA–7-E1)

	14g.
	Demonstrate understanding of information in grade-appropriate texts by making simple inferences (ELA-7-E1) (Application)

	16.
	Distinguish an author’s purpose for writing, including entertaining, expressing an opinion, defending an argument, or conveying information (ELA-7-E3)(Analysis)

	18
	Explain how an author’s purpose influences organization of a text, word choice, and sentence structure (ELA-7-E3)(Analysis)

	19a.
	Demonstrate understanding of information in grade-appropriate texts by supporting differences between fact and opinion with information from texts (ELA-7-E4)(Analysis)

	19b.
	Demonstrate understanding of information in grade-appropriate texts by skimming and scanning texts for various purposes (e.g., locating information, verifying facts) (ELA-7-E4)(Application)

	19c.
	Demonstrate understanding of information in grade-appropriate texts by identifying cause-effect relationships in texts and real-life situations (ELA-7-E4) (Analysis)

	19e.
	Demonstrate understanding of information in grade-appropriate texts by explaining connection between information from texts and real-life experiences (ELA-7-E4)(Application)

	20a.
	Write compositions of at least three paragraphs organized with a clearly stated central idea (ELA-2-E1)(Synthesis)

	20b.
	Write compositions of at least three paragraphs organized with an introduction and a conclusion (ELA-2-E1)(Synthesis)

	20c.
	Write compositions of at least three paragraphs organized with a middle developed with supporting details (ELA-2-E1)(Synthesis)

	20d.
	Write compositions of at least three paragraphs organized with a logical, sequential order (ELA-2-E1)(Synthesis)

	20e.
	Write compositions of at least three paragraphs organized with transitional words and phrases that unify points and ideas (ELA-2-E1)(Synthesis)

	23a.
	Develop grade-appropriate compositions by identifying and applying writing processes, including selecting topic and form (ELA-2-E3)(Synthesis)

	23b.
	Develop grade-appropriate compositions by identifying and applying writing processes, including prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-E3)(Synthesis)

	23c.
	Develop grade-appropriate compositions by identifying and applying writing processes, including drafting (ELA-2-E3)(Synthesis)

	23d.
	Develop grade-appropriate compositions by identifying and applying writing processes, including conferencing with peers and teachers (ELA-2-E3)(Synthesis)

	23e.
	Develop grade-appropriate compositions by identifying and applying writing processes, including revising based on feedback and use of various tools (e.g., LEAP21 Writer’s Checklist) (ELA-2-E3)(Synthesis)

	23f.
	Develop grade-appropriate compositions by identifying and applying writing processes, including proofreading/editing (ELA-2-E3)(Synthesis)

	23g.
	Develop grade-appropriate compositions by identifying and applying writing processes, including publishing using available technology (ELA-2-E3)(Synthesis)

	24.
	Develop paragraphs and compositions of at least three paragraphs using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and description(Application) (Focus: Expository Writing)

	27.
	Write legibly in standard cursive or printed form, indenting paragraphs appropriately, using standard margins, and demonstrating fluency (ELA-3-E1)(Application)

	30a.
	Write using Standard English structure and usage, including using active and passive voices of verbs (ELA-3-E3)(Application)

	30b.
	Write using Standard English structure and usage, including avoiding writing with sentence fragments and run-on sentences (ELA-3-E3)(Application)

	31a.
	Apply knowledge of parts of speech in writing, including selecting and using common interjections (ELA-3-E4)(Application)

	31b.
	Apply knowledge of parts of speech in writing, including identifying and using transitive and intransitive verbs correctly (ELA-3-E4)(Application)

	31c.
	Apply knowledge of parts of speech in writing, including identifying and using verb tenses correctly, including present perfect, past perfect, and future perfect (ELA-3-E4)(Application)

	33.
	Alphabetize to the fourth and fifth letters (ELA-3-E5)(Comprehension)

	34.
	Adjust pacing to suit purpose, audience, and setting when speaking (ELA-4-E1)(Application)

	36a.
	Deliver presentations that include information drawn from several sources and identification of the sources (ELA-4-E4)(Application)

	36b.
	Deliver presentations that include effective introductions and conclusions (ELA-4-E4)(Application)

	36c.
	Deliver presentations that include details, examples, anecdotes, or statistics that explain or clarify (ELA-4-E4)(Application)

	37.
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA-4-E5)(Application)

	38.
	Adjust speaking content according to the needs of the audience (ELA-4-E5)(Evaluation)

	50.
	Read and interpret timelines, charts, graphs, schedules, tables, diagrams, and maps generated from grade appropriate materials (ELA-5-E6)(Application)


Louisiana Comprehensive Curriculum Activities

Note: The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level. 

Activity 61:  Daily Independent Reading (Ongoing) (GLEs: 09, 10)

Materials List:  a wide variety of trade books, non-fiction, Scott Foresman social studies leveled readers, classroom sets, and chapter books at various reading levels, student library books

Teachers should reserve a specific amount of time every day for daily independent reading.    This reading time should supplement the standard reading program by encouraging students to read independently.  This time also provides an opportunity for students to read according to a variety of student interests and abilities. This daily reading time should not take the place of regular guided reading instruction.
Activity 62:  Vocabulary Activities (GLEs: 02, 03)
Materials List:    3 x 5 or 5 x 7 index cards, pictures or video clips, index cards, colored pencils/markers/crayons, Vocabulary Self-Awareness Chart BLM
Students are involved with vocabulary activities to allow opportunities for students to apply context clues to demonstrate understanding of texts and to determine base word meanings.  A variety of vocabulary building activities will be used throughout the year.  These strategies will be used to gain meaning from unfamiliar text through application of context clues and determination of base word meanings.  These strategies will be repeated, built upon, and ongoing.  Strategies may also be used to teach alphabetizing up to the third letter and dictionary skills.  Teachers can assess students understanding of vocabulary either formally (written tests) or informally (writing stories, poems, or sentences using the vocabulary words, etc.) 
Teachers can choose from these activities to reinforce weekly vocabulary comprehension.  Teachers do not have to use every activity.

Vocabulary Cards Activity   
Students create vocabulary cards (view literacy strategy descriptions) related to words in the stories they are reading.  Each student receives an index card and a word from the story.  Students write the word (or a sentence using the word) on the front and the definition on the back (Teachers can have these ready before class to save time).  Each student should have one vocabulary card.  The teacher will say, “Stand up, hands up, and pair up.”  Students will walk around the room and find a partner.  Students will hold up their cards, and the person they are paired with will state the definition.  If they do not know it, the student may give hints or use the word in a sentence.  After two chances the student should show the definition.  Then the other student turns to hold up his/her vocabulary card and asks for the definition.  When the two students are finished, they trade cards.  The teacher will say,” Stand up, hands up, and pair up” again, and students will find a new partner.  

Illustrate the Word Activity
The teacher shows pictures or video clips that demonstrate the meaning of a word.  Students receive a list of the vocabulary they will use to draw and label a picture illustrating the meaning of the words from the story.  This activity is not limited to concrete nouns – for example, a grim expression.  The labels explain how the word and drawing fit.  Drawing skills are not important; stick figures with accurate labels can succinctly express an idea as much as a well-drawn picture.  The student should not replace an abstract idea with a concrete example of it.  The teacher can also use the vocabulary cards above to illustrate the definition of the words. 
Vocabulary Self-Awareness Activity: 
Before reading a story, students receive a list of vocabulary words and complete a vocabulary self-awareness chart (view literacy strategy descriptions) to determine their knowledge of the words.  Students do not receive definitions or examples at this stage.  They rate their understanding of each word with either a “+” (understand well), a “√” (limited understanding or unsure), or a “—“(don’t know).  After reading the story and being exposed to other information, students return to the chart and add new information to it.  The goal is to replace all check marks and minus signs with a plus sign.  Students will be given many opportunities to revisit their vocabulary charts to revise their entries.

Vocabulary Self-Awareness Chart

	Word
	+
	√
	--
	Example 
	Definition

	Nonfiction
	+
	
	
	Do you like to read nonfiction?
	Books or writings of true experiences or facts

	Expository
	+
	
	
	Please write an expository essay.
	A mode of writing in which the purpose of the author is to inform, explain, describe, or define his or her subject to the reader.


Activity 63:  Daily Writing Activities (Ongoing) (GLEs: 20e, 21, 22, 23b, 24, 26b)

Materials List:  journal, pencil

Students will keep a daily journal or writer’s notebook.  Daily writing activities can include, but are not limited to, the following list:


Daily journal prompts


Story summary


Daily news (Write about things that happened at school that day.)


Picture prompts (Use pictures to create a story.)


Word wall or spelling activities


Story starters


Comic strips (Fill in what the characters are saying.) 

            Pen pals (Write to another class.)


Story responses (Respond to reading story or trade book.)


Poetry

Round Robin Writing (Students create and add to stories as they are passed around.)


Want ads


Advertisements


Directions


Greeting cards


Biographies


Websites for writing prompts:




http://www.busyteacherscafe.com/wspages/writing.htm


            http://www.canteach.ca/elementary/prompts.html
Activity 64:  Daily Language (Ongoing) (GLEs: 31a, 31b, 31c, 31d)
Materials List:  daily sentences or short passages (including letter format) that are to be edited; printed copy for each student and/or transparency copy for use as a class; overhead projector.  
Focus skills could include:  subject-verb agreement, run-ons, sentence fragments, vivid nouns, interjections, punctuation, pronouns, etc.
Daily editing activities can be used in many ways. Here is one possible procedure that you might use:

· Copy the day's daily edit activity onto a transparency. As students enter class, hand them a copy of the day's passage. Immediately, they settle into finding the errors of capitalization, punctuation, or grammar included in that passage. 

· Give students 5 minutes or so to find and mark errors in the day's passage. 

· Divide the class into two teams or more. The teams you establish in this way will be "permanent teams" (for at least a month). 
· Start with one team and ask a student on that team to identify an error in the passage. If the student correctly identifies one of the errors in that day's passage, a point is awarded to the team. Then it is the other team's chance to identify an error. Go back and forth until all errors have been found in that day's passage. (Students might even find additional errors in a daily passage. Give credit if they offer an idea that would improve the passage.) 

Keep score over the course of a month and award a special treat (an ice pop, a homework-free-night coupon, or something else that students will value) to members of the team that has the highest score at the end of the month. You might change the makeup of teams for the following month.
*Activity 65:  Introducing Nonfiction (GLEs: 07, 16, 18, 19a) 

(Prerequisite skills for following unit)
Materials list:  science and/or social studies textbooks, other nonfiction books, Characteristics of Nonfiction Text BLM

Discuss what nonfiction is with students.  Point out examples that are all around them: books about their favorite animals, lunch menus, maps, classroom magazines, etc. (Be sure to define nonfiction for the students - it gives information, explains, informs, or persuades). 

Next, present the information below about characteristics of nonfiction text and have students take split-page notes (view literacy strategy descriptions). Based on the information, guide a discussion of the characteristics of nonfiction and how reading nonfiction is different from reading stories or novels. Use examples from nonfiction books gathered from the library or a social studies or science textbook to illustrate some of these characteristics. Once notes are completed, demonstrate for students how to use them for review by covering the right column and using the questions in the left column to recall the covered information.  Also, allow students to quiz each other over the content of their notes in preparation for tests and other class activity.

Characteristics of Nonfiction Text in Split-Page Note Format BLM

	How does nonfiction text look different from fiction?

	· Chapter titles and section headers preview information. 

· Each page has words in a variety of fonts and type sizes. 

· Bold or italic fonts may be used to signal important words or phrases. 

· Diacritical marks may be used to guide pronunciation. 


	How are graphic aids used?

	· Maps, charts, diagrams, photographs are usually included to illustrate or summarize information. 

· Captions or labels must be examined carefully for relevant information. 


	How is the vocabulary different?

	· There may be more words that are unfamiliar. Look for multi-syllabic words like "photosynthesis" that may be difficult to pronounce. 


	What do we know about nonfiction?

	· A great deal of information is to be understood and remembered. 



	


Explain to the students how these characteristics are “clues” that will help them understand what they're reading.

Have students share experiences they've had with nonfiction using these prompts:

· What books about real people, places, and events have you read? 

· Do you enjoy reading these types of books? Why or why not? 

· When you look at an article or a biography, do you look at the illustrations and read the captions? 

· What websites do you visit?   
· Have you ever had to read directions for a board game or ingredients in a cookbook? 

*Activity 66:  Elements of Nonfiction (GLEs:  07, 16, 18, 19a)
 (Prerequisite skills for following unit)
Materials list:  nonfiction material such as books, textbooks, Scott Foresman social studies leveled readers, magazines, etc.

The teacher will introduce explicit models of nonfiction for students, demonstrating how to examine elements of nonfiction texts in order to:

·  learn the author’s sources

·  distinguish the author’s purpose for writing and its influence on the organization of the text, word   choice, and sentence structure 

·  distinguish fact from opinion 

·  determine the accuracy of the information

·  determine how style and language make the work interesting

Students will then work in small groups to examine additional texts in the same manner.
The teacher will use the professor know-it-all strategy (view literacy strategy descriptions) to continue the lesson.  The teacher will assign each small group a short book, a chapter from a textbook, a magazine article, etc., based upon a particular subject that the students are covering in class. The students will have a short time to examine the material.  The students will be called upon to come to the front of the room to provide answers to questions from their peers about the content.  Also, the groups are asked to generate 3-5 questions about the content they might anticipate being asked and that they can ask other experts.  The groups are called one at a time to answer questions.  The students asking the questions can either accept the answers or challenge the answer.  After five minutes, a new group of professor know-it-alls are called to the front of the class.  

Activity Specific Assessment:
Teachers will use students’ oral responses during the professor know-it-all strategy to determine if they understand how to read critically to evaluate various elements of nonfiction text.

*Activity 67:  Structures of Nonfiction Texts (GLEs:  14e, 19b, 19c, 50)

Materials list:  several copies of nonfiction texts, Harcourt advanced leveled reader, Meet Eleanor Roosevelt includes a timeline at the end of the book, Scott Foresman social studies text pages 134 and 135, www.enchantedlearning.com Once you’ve typed in timelines into the search box, choose one of the choices to read a timeline and make your own.  Site also includes sample quizzes.
The teacher uses a variety of instructional strategies to introduce and review the structures of nonfiction texts. As texts are read aloud or silently, teachers point out the various ways authors present nonfiction information. Students practice skimming, scanning, and searching for key words that are characteristic of various structures. Suggestion: Teachers may want to divide students into groups and provide a variety of text, (fiction and nonfiction) for them to determine what type of text it is using the bulleted items.
· Description – adjectives that help readers visualize concepts

· Temporal sequence – words that indicate the order of events (e.g. first, then, next)

· Compare/contrast – words that tell how things are alike/unlike

· Cause/effect – information on why things happen 

· Problem/solution – explanations about situations or problems, and possible remedies

Teachers facilitate lessons requiring students to point out and identify various print features, including italics, boldface print, headings/subheadings, and captions. Students also gain experience in interpreting timelines, charts, graphs, diagrams, and maps in the context of nonfiction reading. 

*Activity 68:  Writer’s Notebook (GLEs:  01, 08, 19e, 23a)

Materials list:  writer’s notebook, nonfiction books or textbooks, Harcourt Teacher’s manual pages 173E-173F (Writing effective paragraphs)
Using the literacy strategy DR-TA (view literacy strategy descriptions) the teacher models how to write daily entries about informative topics in a writer’s notebook. First, students read the selection title (and perhaps a bit of the selection) and make predictions about content and write the prediction(s) in their notebooks.  Students read to first predetermined stop. They confirm, refine, or reject their initial hypotheses and justify their ideas with reference to the text.  Students then make a new hypothesis and write it down in their notebooks. Students read the next section and follow procedures in step two. This cycle continues until text is read.  The teacher should facilitate (but not direct) thinking by asking questions such as, “What do you think?” “Why do you think so?,” or  “Can you prove it?”  The teacher may summarize points that students make during the discussion, but should take care not to let his or her values or interpretations dominate.

The teacher’s role is to foster thoughtful student participation.

Another approach would be for the students to choose a topic or subject they are curious about. They formulate questions they have about the topic and select at least two informational texts to read on the subject. Students write daily entries based on the information in the nonfiction texts they are reading. They relate information to real-life experiences, while applying their knowledge of grammar taught thus far. 

Students will record summaries or responses to daily nonfiction reading in a reader’s notebook or journal. Teachers will read the entries periodically and write comments or suggestions.

Students will be asked to bookmark interesting passages and share them orally with the class. This activity is a means to generate interest in nonfiction reading and to monitor students’ abilities to master new vocabulary and improve read-aloud fluency.
Activity 69:  Learn About the Writing Process from Authors (GLEs:  14e, 16, 20a, 20b, 20c, 20d, 23a) 

Materials list:  writer’s notebook, LEAP 21 Writing Rubrics BLM, several books for examples of writing
Teachers explain to students that every time an author writes, he or she has a purpose in mind. Writers usually write to explain, persuade, or to entertain. Understanding an author’s purpose will help readers interpret the information. The author’s point of view is often expressed through the purpose for writing. 
Use the following chart to review with students how to identify the author’s purpose and point of view.

	Type of Writing
	Author’s Purpose
	Point of View and Tone

	Non-fiction 

· News articles 

· Textbooks 

· Biographies 

· Documentaries 

· Technical Manuals

· Charts, graphs, tables


	To inform, explain, give directions, illustrate, or present information.
	The author’s point of view and tone are primarily neutral.

	Persuasive Pieces 

· Editorials 

· Advertisements 

· Campaign speeches 

· Bumper stickers 

· Billboards 

· Commercials 

· Some charts and graphs
	To persuade by expressing an opinion to convince readers to think/feel/act a certain way.
	The point of view clearly reflects the author’s attitude about a subject. Sometimes the opinion is directly stated and other times it is implied.  The author may try to convince readers by using tone to appeal to their feelings and/or values.

	Fiction 

· Short story 

· Poetry 

· Novels 

· Drama
	To illustrate a theme, event, or story that conveys a mood.  Usually written to entertain.
	The author may use characters or narrators to express attitudes in the story. The tone might be light and humorous or serious and sad.


Teachers and students identify and discuss exemplary models of what an author has written (the elements), how the author chose to write (the structure), and why the author chose that style of writing. Students practice these components by writing entries in their writers’ notebooks, using self-selected topics focusing on a main idea. They will choose one of their entries to expand into a composition of three or more paragraphs with appropriate main ideas and supporting details written in sequential order.  Students’ compositions will be assessed using a writing rubric (BLM)
*Activity 70:  Writing Process/Composition Activity 1 (GLEs: 20a, 20b, 20c, 20d, 20e, 23a, 23b, 23c, 23d, 23e, 23f, 23g, 24, 30a, 30b, 31b)

Goal: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct and then present coherent expository essays. The essay will apply knowledge of parts of speech and Standard English structure and usage (e.g., sentence fragments and run-ons, interjections, vivid nouns, pronouns, subject/verb agreement, apostrophes in contractions). Resulting compositions will be shared with classmates in a prepared oral presentation and later will be scored with a rubric.
Materials list:  Harcourt selection “The Kid’s Invention Book”, LEAP 21 Writing Rubrics BLM 
Assign students to write an expository essay.  Remind students that expository writing seeks to inform, clarify, explain, define, or instruct. Expository writing appears in and is not limited to letters, newsletters, definitions, instructions, guidebooks, catalogs, newspaper articles, magazine articles, manuals, pamphlets, reports, and research papers. Some general characteristics of expository writing include:

· focusing on the main topic 

· logical supporting facts 

· details, explanations, and examples 

· strong organization 

· clarity 

· unity and coherence 

· logical order 

· smooth transitions

Teachers may let the students choose their own topics or assign a specific topic.  Some examples of expository writing topics are:
· Create an invention of your own.  Explain the steps of making the invention and/or purpose of the invention. This would fit best after reading Harcourt’s selection The Kid’s Invention Book.
· Write a diary entry about a trip you took. 
· Imagine you and a partner are newspaper reporters.  Write a two paragraph article that tells about an event from the Harcourt selection Look to the North: A Wolf Puppy Diary.  This would fit best after reading this selection from Harcourt.
· Explain the steps of the life cycle of a saguaro cactus.  Include a timeline if you wish.  This would fit best after reading Saguaro Cactus.
Students and teachers construct a scoring rubric (see LEAP 21 Writing Rubrics BLM), including posing questions, identifying research sources, and using grade-appropriate conventions. Students begin to draft a composition of three or more paragraphs that includes a writing intent (expository) with a clear purpose, an effective structure, a sense of audience, topic sentences, and appropriate transitional phrases. Students confer with peers and teacher to proofread, revise, edit, and publish, using a variety of resources, including technology (such as PowerPoint® presentations), for presentation. When proofreading, they will concentrate on capitalization, 
and regular verbs and adverbs.

*Note:  LEAP requires students to write either a narrative or descriptive essay.  These types of essays were covered in previous units.  In addition, there is a practice test http://www.doe.state.la.us/lde/saa/2032.html  that teachers can administer and send off for scoring to help students know what type of writing they need on the LEAP 21 test.
Activity 70: The LEAP 21 Writer’s Checklist BLM will be used for self, peer, and teacher assessment.  Teacher’s can access copies of the checklist at this website:  http://www.doe.state.la.us

Activity 71:  Present to Others (GLEs:  34, 36a, 36b, 36c, 37, 38)

Materials list:  Presentation Rubric BLM, students’ nonfiction writing
Students construct a rubric for presentation and listening, detailing purpose, role of the listener, appropriate introductions and conclusions, good anecdotes, appropriate delivery for the audience, and constructive responses. Students prepare oral presentations of their nonfiction writing and present them to the class. Listeners will demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact.
Activity 48: Teachers will use the class-constructed rubric to assess oral presentation and class participation. 
The Critical Thinking Written Response questions are designed to get the students familiar with answering higher order thinking questions using complete sentences.  The following three activities are story specific to Harcourt, but if you choose to use a different text, include questions similar to these.

*Activity 72: Critical Thinking Written Response: The Kid’s Invention Book (Teacher-Made) (GLE 7, 8)
The patent process for inventions is a tedious process.  Do you think the paten process should be easier for children than it is for adults?  Why or why not?  Defend your answer. 
*Activity 73: Critical Thinking Written Response:  Saguaro Cactus (Teacher-Made)
 (GLE 7, 8)

What do you think would happen to the desert environment if the saguaro cactus became extinct?  Provide evidence from the story to support your answer.
*Activity 74: Critical Thinking Written Response:  Look to the North: A Wolf Puppy Diary (Teacher-Made)
 (GLE 14f, 50)
Create a timeline using the information from day one to 10 1/2 months of age in the wolf pup’s life.  Use the main idea for the text of each specific age listed in the story.

*Activity 75: Critical Thinking Written Response: How to Babysit an Orangutan (Teacher-Made) (GLE 14e, 18)
Create a T-chart to compare the two texts Look to the North: A Wolf Puppy Diary and How to Babysit an Orangutan.   In your comparison of the texts, discuss the author’s point of view, life experiences of the authors, and structure of the texts. (Teachers may refer to page 261 in the Harcourt Manual for assistance)

*Activity 76:  Alphabetizing (GLE:  33)

· Students alphabetize a list of fifteen words to the fourth letter.

· Students alphabetize a list of fifteen words to the fifth letter.

Activity 77:  Word Recognition 
Goal:  Decodes and spells unknown words through structural analysis

Focus:  Fourth graders must learn to analyze multisyllabic words on the basis of morphemes (affixes and roots).  Whole–Group.  The teacher prepares a list of coined words that contain common root words and at least one common affix (e.g., photograph, photography, telephoto).
Activity 78:  Fluency Activity 6 (9, 10)
Goal: Adjust speed of reading to meet reading purposes.
Materials List:  Harcourt teacher’s manual (see Theme Resources); various leveled texts; FCRR.org, nonfiction passages

It is important for children to adjust their reading rate according to their purpose for reading. For example, science and social studies materials should be read more slowly than fiction chosen for pleasure.

Activity 79: Vocabulary Development Activity 2 (Review of 3rd Grade GLE 3)
Goal: Identify unknown words during reading, and determine their meanings through context and/or reference aids.

Proficient readers use context in an effort to infer the meanings of familiar words. In cases where context proves inadequate and they judge the word to be important to comprehension, they consult reference aids, such as glossaries and dictionaries.

Sample Activities
1.
Whole-Group. The teacher writes a sentence on the board containing a low-frequency word that the student can decode but the meaning of which will be unfamiliar (e.g., “The vole lives in a burrow.”). The teacher then points out that just pronouncing the word does not help since the children have never heard it before. The next strategy is to see if there are clues in the sentence. The students are prompted to generate conclusions, which the teacher lists (e.g., a vole is probably an animal, it lives underground, etc.). The teacher points out that often the sentence does not tell us enough and that we must decide whether the word is important enough to look up.
2.
Small-Group. Students are given a list of sentences like the example above. They work in pairs to try to infer the word’s meaning from context. They then check their conclusions by looking up the words in a dictionary.

3.
Independent. Working in reverse, each student undertakes a word hunt to discover 10 low frequency words in a dictionary. The student then writes a sentence context for each, containing strong clues to the word’s meaning.
***Unused Harcourt spelling lists may be used to teach skills based upon student needs.

Activity 80: Comprehension Activity 6 (19b, 19d, 19e)
Goal: Apply comprehension skills and strategies to understand, respond to, and remember text information. 

Sample Activities
1.
Whole-Group. The teacher introduces the idea of a response journal, in which students write about nonfiction selections, both those shared by the class and those read individually. In journal entries, the students are instructed to paraphrase points they found interesting or confusing and to add their own response to each selection. Ground rules will need to be carefully explained and plainly posted for reference. The teacher monitors each student’s journal entries and provides support where the need for it is indicated. 

2.
Small-Group.  Groups of four children read textbook selections in science and social studies using a reciprocal teaching format. Students must first be introduced to the procedures of a reciprocal teaching lesson. This involves introducing them to the four comprehension strategies that underlie reciprocal teaching: clarifying, questioning, summarizing, and predicting. They then learn the steps involved in a reciprocal teaching lesson. The teacher appoints a facilitator for each group. The group then proceeds through the text one page or section at a time. Predictions are made prior to reading the section. Afterward, the facilitator asks for questions and requests for clarifications. One student summarizes the section and then all offer predictions about the next section.
3.
Independent.  Response journals which begin as a whole-class activity soon become individual projects.

Sample Assessments

      General Guidelines
Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:
General Assessments

· Students will record summaries or responses to daily nonfiction reading in a reader’s notebook or journal. Teachers will read the entries periodically and write comments or suggestions.

· Students will be asked to bookmark interesting passages and share them orally with the class. This activity is a means to generate interest in nonfiction reading and to monitor students’ abilities to master new vocabulary and improve read-aloud fluency.

· Teachers will observe students’ capabilities in navigating nonfiction print materials. They will use anecdotal records to note students’ abilities to use materials independently and participate in class activities.

Book: Lead the Way
Theme 5: Community Ties

Story: Saguaro Cactus

Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4: Building Background, Saguaro Cactus
2. Grade 4: Reading Skills Rocket, Saguaro Cactus – Text Structure: Elements of Nonfiction
3. Grade 4: Test Tutor, Saguaro Cactus – Elements of Nonfiction

4. Grade 4: Test Tutor - Saguaro Cactus - Reference Sources
Technology Related Activities

PLATO:  Refer to the PLATO alignment chart at the end of this document.
Book: Lead the Way

Theme 3: Make Yourself at Home

Story: Look to the North: A Wolf Puppy Diary

Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4: Reading Skills Rocket, Make Yourself at Home, Look to the North, Summarize

2. Grade 4: Test Tutor, Make Yourself at Home, Look to the North, Summarize

3. Grade 4:  Exploring for Possessives, Make Yourself at Home, Look to the North, Possessive Nouns

4. Grade 4: Go for Grammar Gold, Make Yourself at Home, Look to the North, Possessive Nouns

Technology Related Activities

PLATO:  Refer to the PLATO alignment chart at the end of this document.
Book: Lead the Way

Theme 2: Side by Side

Story: How to Babysit an Orangutan
Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4:  Authors and Illustrators: How to Babysit an Orangutan
2. Grade 4:  Building Background: How to Babysit an Orangutan (Visit EndangeredSpecies.com 
to learn what protected animals are in your state. You can learn about endangered marine 
life, too.)

3. Grade 4:  Reading Skills Rocket: How to Babysit and Orangutan--summarize (online quiz)

Technology Related Activities

 PLATO:  Refer to the PLATO Alignment Chart located at the end of this document
Book: Lead the Way

Theme 4: Creative Minds

Story:  The Kids’ Invention Book

Additional Harcourt Practice Activities:

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4: Authors and Illustrators, Creative Minds, The Kids' Invention Book
2. Grade 4:  Reading Skills Rocket, Creative Minds, The Kids' Invention Book
3. Grade 4: Test Tutor, Creative Minds, The Kids' Invention Book
Technology Related Activities:

PLATO: Refer to the PLATO alignment chart at the end of this document.
Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).












-Spell words with affixes and roots.








Writing


-Expository


- Questioning/Connecting/ Responses to Literature








-Grammar Focus- Verbs/Adverbs








- Questioning/Connecting/ Responses to Literature


Saguaro Cactus


Look to the North


The Kid’s Invention Book


How To Babysit An Orangutan

















-Read words with affixes and roots.








Reading


-Nonfiction text structure and organization


Saguaro Cactus


Look to the North


The Kid’s Invention Book


How To Babysit An Orangutan
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