                                                                                                                                                                                                                                                  5th Grade ELA:  Unit 5 – Poetry  


 Comprehensive Curriculum

Concept Correlation

Unit 5:  Poetry

Time Frame:  4 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)

· Figurative language in poetry includes similes, metaphors, personification, hyperbole, and idioms.
· Innermost feelings can be expressed through the reading and writing of poetry.  
· Interpreting poetry includes strategies such as identifying the speaker, reading lines according to punctuation, using senses of visualization, and paraphrasing the lines. 
· Lyric and narrative poetry tells a story.


At-A-Glance

	






	Harcourt Correlation:  

· “Ninth Inning”- Theme 1 (uses onomatopoeia)
· “Limerick” –Theme 2 (includes 3 separate poems that incorporate limerick, personification,. and Haiku)

· “Rain Dance!”- Theme 3 (includes 3 separate poems that incorporates personification and onomatopoeia)

· “When Our Family Bands Together” – Theme 4 (narrative poem)

· “Central Park” – Theme 5

· “On Top of the World” – Theme 6 (Short narrative poem)



* Essential Ongoing Activities:
Activity A – Independent Reading
Activity B- Vocabulary Study

Activity C – Writing Craft Mini-Lessons

Activity D – Grammar/Usage Min-Lessons
Activity E – Decoding/Encoding

	Guiding Questions
	Activities

Essential activities are denoted with an asterisk

	 Introduction:  Forms and 

 Elements of Poetry

28. Can students identify and classify the forms of poetry?

29. Can students determine the elements of poetry?      


	*Essential Ongoing Activities A-E

	
	*Activity 46:  Forms of Poetry

  GQ 28

	
	*Activity 47:  Elements of Poetry

  GQ 29

	Concept 1:  Narrative vs. Lyric

 Poetry

28. Can students identify and classify the forms of poetry?

29. Can students determine the elements and characteristics of poetry? 
30. Can students distinguish between narrative and lyric 

      poetry?

31. Can students identify the speaker and explain how point of view

      affects the poem?

32. Can students identify and explain use of figurative 

      language in poetry?      

33. Can students relate poetry to personal experiences by creating

      work that expresses one’s feelings?


	*Essential Ongoing Activities A-E

	
	*Activity 48:  Read and Respond to Narrative Poetry

  GQ 29

	
	*Activity 49:  Read and Respond to Lyric Poetry

  GQ 31


	
	*Activity 50:  Compare and Contrast Narrative and Lyric Poetry

  GQ 30

	
	*Activity 51: Analysis of Poetry  GQ 31, 32, 33

	
	Activity 52:  Lyric and Narrative Poetry LIVE

  GQ 33

	Concept 2:  Figurative Language

30. Can students identify and explain use of figurative 

      language in poetry?      
31. Can students relate poetry to personal experiences by creating

      work that expresses one’s feelings?


	*Essential Ongoing Activities A-E

	
	Activity 53: Figurative Language- Similes, Metaphor, Personification, and Hyperbole GQ 30, 31


	Concept 3: Writing, Revising, and Performing Poetry 
33. Can students relate poetry to personal experiences by creating

      work that expresses one’s feelings?


	*Activity 54:  Writing a Poem

  GQ 29




	
Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Identify word meanings using a variety of strategies, including:
	
	

	
	a
	using context clues (e.g. definition, restatement, example, contrast) (ELA-1-M1)
	Comprehension
	

	
	d
	using electronic and print dictionaries, thesauruses, glossaries (ELA-1-M1)
	Comprehension
	

	03
	Identify the meanings of idioms and analogies (ELA-1-M1)
	Comprehension
	

	05
	Identify and explain story elements, including:
	
	

	
	c
	relationship of word choice and mood (ELA-1-M2)
	Application
	

	06
	Identify and explain literary devices in grade-appropriate texts, including:
	
	

	
	a
	how word choice and images appeal to the senses and suggest mood, tone, and style (ELA-1-M2)
	Application
	

	07
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including:
	
	

	
	c
	poetry (ELA-1-M3)
	Analysis
	

	
	d
	songs (ELA-1-M3)
	Evaluation
	

	11
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including:
	
	

	
	c
	poetry (e.g., lyric, narrative) (ELA-6-M3)
	Synthesis
	

	20
	Develop grade-appropriate compositions on student- or teacher-selected topics that include:
	
	

	
	a
	word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)
	Synthesis
	

	21
	Develop grade-appropriate compositions applying writing processes such as:
	
	

	
	a
	selecting topic and form (ELA-2-M3)
	Synthesis
	

	
	g
	publishing using technology (ELA-2-M3)
	Synthesis
	

	24
	Develop writing/compositions using a variety of literary and sound devices, including similes, metaphors, and onomatopoeia (ELA-2-M5)
	Synthesis
	

	25
	Write for various purposes, including:
	
	

	
	c
	explanations of stories and poems using retellings, examples, and text-based evidence (ELA-2-M6)
	Synthesis
	

	28
	Write paragraphs and compositions following standard English structure and usage, including:
	
	

	
	b
	agreement of subjects and verbs in complex sentences (ELA-3-M3)
	Synthesis
	

	29
	Apply knowledge of parts of speech in writing, including:
	
	

	
	a
	using same verb tense throughout when appropriate (ELA-3-M4)
	Application
	

	31
	Incorporate accurate spelling and use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)
	Application
	

	36
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3)
	Application
	

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4)
	Comprehension
	

	39
	Deliver formal and informal presentations for a variety of purposes, including:
	
	

	
	c
	explanations of projects (ELA-4-M4)
	Application
	

	41
	Participate in group and panel discussions, including:
	
	

	
	c
	assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6)
	Synthesis
	


Unit 5: Introduction—Forms and Elements of Poetry

GLEs
*Bolded GLEs are assessed in this unit

	01a
	Identify word meanings using a variety of strategies, including using context clues (e.g. definition, restatement, example, contrast) (ELA-1-M1) (Comprehension)

	01d
	Identify word meanings using a variety of strategies, including using electronic and print dictionaries, thesauruses, glossaries (ELA-1-M1) (Comprehension)

	03
	Identify the meanings of idioms and analogies (ELA-1-M1) (Comprehension)

	06a
	Identify and explain literary devices in grade-appropriate texts, including how word choice and images appeal to the senses and suggest mood, tone, and style (ELA-1-M2) (Evaluation))

	07c
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including poetry (ELA-1-M3) (Synthesis) 

	08
	Identify the connections between ideas and information in a variety of texts (e.g., cartoons, poetry, fiction, instructional manuals) and real-life situations and other texts (ELA-1-M4) (Evaluation)

	11c
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including poetry (e.g., lyric, narrative) (ELA-6-M3) (Synthesis)

	12e
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making simple inferences and drawing conclusions (ELA-7-M1) (see ELA-1-M2) (Analysis)

	17c
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including thinking inductively and deductively (ELA-7-M4) (Analysis)

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4) (Application)


	Purpose/Guiding Questions:
28. Can students identify and classify the forms of poetry?

29. Can students determine the elements of poetry?
	Concepts and Vocabulary:

· Types of poetry – narrative. Lyric, dramatic, humorous, limerick, Haiku, ballad

· Figurative Language – idioms, imagery, alliteration, onomatopoeia, allusion, personification, hyperbole, simile, metaphor

· Poetic Devices – inversion techniques, rhyme scheme, refrain, repetition, rhyme, sound devices, rhythm

· Diction

· Poetic license

· Dialect

· Analogies

· Connotative

	Assessment Ideas:

· Student Notes

· Vocabulary Awareness Chart

· General Assessment List
	Resources:

Harcourt/APCC Correlation Box

Black Line Masters

Literacy Strategies Packet
· www.gigglepoetry.com
· www.pitara.com/talespin/poems.asp
· www.poetry4kids.com/poems
· www.fizzyfunnyfuzzy.com
· www.poetryteachers.com/schoolpoems/schoolpoems.html
· www.readwritethink.org
· www.poetryguy.com
· www.poemhunter.com/lyrics/songs/lyrics



Introductory Activities
Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity A: Independent Reading (Ongoing)  (Unit 5, CC Act. 1) (GLEs: 12a, 12b, 12c, 12e, 12f, 12g)
Materials List: reading material covering a wide range of topics and readability levels, learning logs

Sustained Silent Reading (SSR) occurs when students are reading texts at their independent reading level for an uninterrupted period of time.  Across genre studies, students should read silently each day selecting their own books or reading materials; selections should require neither testing for comprehension nor book reports.  Titles read will be recorded in learning logs (view literacy strategy descriptions), under which students will record new understandings, predictions, confirmation of predictions, explanations, and reflections upon each text.  Use of strategies, such as peer discussion groups, guest speakers, and thematic studies may prompt students to analyze poetry in a way that enhances enjoyment and invites expression of rhythm, melody, and figurative vocabulary.       
*Activity B: Vocabulary Study (Ongoing) (Unit 5, CC Act. 2)  (GLEs: 03, 12g, 20a, 20b, 20d, 24, 30, 31)
Materials List: examples of analogies, similes, and metaphors; dictionaries and thesauruses

As students may encounter unusual, descriptive, or archaic words when reading poetry, the teacher will explain that unusual word choices are often used by poets to compare two very different things.  Students will identify analogies, similes, and metaphors by using provided examples and by locating examples within reading material.  To aid in analysis of meaning, students will use electronic and print dictionaries and thesauruses.  While constructing poems, students will select and accurately spell words to create appropriate analogies, similes, and metaphors.  Students will also monitor word choice to create images, tone, or a clear voice within personal poems.  

*Activity C: Writing Craft Mini-Lessons (Ongoing) (Unit 5, CC Act. 3) (GLE: 29a) 
Materials List: transparency and markers, learning logs, student writing samples
Students may encounter rapid shifts in tense while reading poetry.  To check student knowledge of how to use the same verb tense throughout writings, the teacher will present a mini-lesson as follows: the teacher will write the following sentences on a transparency.  Students will turn to a peer partner to identify and discuss orally the errors within the sentences.  Next, students will copy the sentences, draw a line through the incorrect elements, and write the correct word tense above the marked item within learning logs (view literacy strategy descriptions).     
Michael raced down the court.  He stopped suddenly, raised his long, muscular arms, and sinks the ball into the basket.  He scored 24 points before the final buzzer sounds.  Michael runs off the court to the sound of cheering.

The teacher will monitor student responses for these corrections: sank, sounded, ran.   Students may discuss corrections with a peer partner.  The teacher will guide whole class discussion to summarize a rationale for the correct choices.  Students will record the summary statement within learning logs and add any additional personal explanations for selection.  Students will focus on using the correct tense of selected words as they create several sentences and ask a peer partner to draw a line through incorrect elements.  Students will correct sentences as needed.
Likewise, this revising strategy can be used while writing poetry, since the genre often requires students to use the same verb tense throughout a poem.  Students, after reviewing writing samples to determine whether or not verb tenses have been used consistently, will replace inconsistent verb forms while editing and proofreading.    
*Activity D: Grammar/Usage Mini-Lessons (Ongoing) (Unit 5, CC Act. 4) (GLE: 28b)
Materials List:  student writing samples, transparency and marker, learning logs

To avoid problems with inconsistent use of tense, students will consider choice of tense before putting pen to paper.   During writing of paragraphs and compositions, students will follow standard English structure and usage, including agreement of subjects and verbs in complex sentences.  Students will then edit prose by paying particular attention to sentences in which agreement seems clumsy and awkward. 

A similar consideration of tense is necessary when composing poetry.  Because poetry sometimes omits complete sentences and may be broken into stanzas, the teacher will remind students to read work aloud to identify unnecessary tense changes within complex structures.  An example of a mini-lesson is as follows: the teacher will write the adapted form of “The Eagle” by Alfred Lord Tennyson on a transparency.  

The Eagle

He clasps the crag with crooked hands;

Close to the sun in lonely lands,

Ringed with the azure world, he __________.

The wrinkled sea beneath him crawls;

He watches from his mountain wall,

And like a thunderbolt he ___________.

The teacher will read the poem aloud and pause at the missing words.  Students may suggest rhyming words to complete the lines.  Following discussion of the tense pattern used within the poem, the teacher will provide the missing words stand and fall.  Within learning logs (view literacy strategy descriptions), students will copy the poem and independently identify the correct tense of each given word to complete the rhythm of the poem.  The teacher will monitor student completion rate and then complete the poem by adding the words stands and falls to the transparency.  Students will check their work.  
*Activity 46: Forms of Poetry (Unit 5, CC Act. 5)  (GLEs: 06a, 07c, 08, 12e)

Materials List: board and markers, various selections of poetry,  Harcourt  When Our Family Bands Together Poems- Narrative ( Theme 4);  Limerick – Humorous (Theme 2),
Students will listen as the teacher relates that poetry is the oldest form of literature and explain how it was developed long before prose because it was easily passed down through generations by word of mouth and/or singing. Through teacher-facilitated discussion, students will orally ascertain reasons why poetry was included among the earliest written literary forms. Students will also take note that some poems tell stories, some describe scenes, some capture a mood, and some are humorous. As the class begins to make connections between writing and purpose of poetry, students will discuss and identify four kinds of poems as narrative, lyric, dramatic, and humorous. Students and the teacher will suggest titles of poems (see Resources list) that may be classified within the four categories; titles and classifications will be recorded by students to serve as a visual reference and will be placed within learning logs (view literacy strategy descriptions).    To allow reflective thinking about what was learned about poetry, students will also respond within learning logs to the following prompt:  The purpose of poetry is….

Students may survey or interview older students, teachers, or other adults to gather additional titles of poems to add to the resource reference list created above.  The class may review titles of narrative and lyric poems read during Unit 1 to include within the categorization. Examples of poetic forms should be read aloud by either the teacher or student volunteers.

*Activity 47: Elements of Poetry (Unit 5, CC Act. 6) (GLEs: 1a, 1d, 17c, 38)

Materials List: Vocabulary Self-Awareness Chart Template BLM (one per student), art supplies for posters

In a teacher-facilitated discussion, students will discuss why people who could not read or write were often able to remember poetry or poetic forms. As the class begins to make connections between language and the emotional appeal of poetry, students will identify new vocabulary students will identify new target vocabulary by maintaining a vocabulary self-awareness (view literacy strategy descriptions) chart.  The teacher may choose vocabulary words from the following suggestions to match available classroom poetry resources: refrain, denotative, connotative, limerick, Haiku, ballad, imagery, rhyme scheme, alliteration, onomatopoeia, poetic license, allusion, rhythm, personification, hyperbole, idiom, analogy, diction, inversion techniques, dialect, repetition, simile, metaphor.  Students will use a teacher-provided list of selected vocabulary and will complete a self-assessment of their knowledge of the selected words using a sample chart (See Vocabulary Self-Awareness Chart Template BLM.) like the following: 

	Word
	+
	√
	-
	Example
	Definition

	repetition
	
	
	
	
	

	rhyme
	
	
	
	
	

	poetic license
	
	
	
	
	

	simile
	
	
	
	
	

	metaphor
	
	
	
	
	


Students will rate their understanding of each word with either a “+” (understand well), a “√” (limited understanding or unsure), or a “-” (don’t know).  Students will return often to the chart over the course of readings to add new information to it.  As understanding of key terms grows, students will replace all the check marks and minus signs with a plus sign and refined definitions.

Students will continue to discuss with peers and teacher to monitor new understandings of key poetic vocabulary.  As students define the role of diction, poetic license, figurative language to include metaphors, idioms and analogies, etc., they may also create small posters to place around the room as visible reminders of the meaning of each element.  For example: "The cloud is a blanket for the sky" is a metaphor; it would be beneficial to label a small poster with the word metaphor, define it, and depict a cloud as a blanket.  A helpful site may be found at either http://www.yale.edu/ynhti/curriculum/units/2003/3/03.03.05.x.html#p or 

http://www.yale.edu/ynhti/curriculum/units/1989/2/89.02.07.x.html.  

Unit 5 Concept 1:  Narrative vs. Lyric Poetry
GLEs
*Bolded GLEs are assessed in this unit

	05c
	Identify and explain story elements, including relationship of word choice and mood (ELA-1-M2) (Evaluation)

	06a
	Identify and explain literary devices in grade-appropriate texts, including how word choice and images appeal to the senses and suggest mood, tone, and style (ELA-1-M2) (Evaluation)

	07c
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including poetry (ELA-1-M3) (Synthesis) 

	07d
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including songs (ELA-1-M3) (Evaluation)

	08
	Identify the connections between ideas and information in a variety of texts (e.g., cartoons, poetry, fiction, instructional manuals) and real-life situations and other texts (ELA-1-M4) (Evaluation)

	09
	Identify cultural characteristics, including customs, traditions, and viewpoints, found in national, world, and multicultural literature in oral and written responses (ELA-6-M1) (Synthesis)

	10
	Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres in oral and written responses (ELA-6-M2) (Synthesis)

	11c
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including poetry (e.g., lyric, narrative) (ELA-6-M3) (Synthesis)

	12d
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas (ELA-7-M1) (see ELA-1-M2) (Analysis)

	12e
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making simple inferences and drawing conclusions (ELA-7-M1) (see ELA-1-M2) (Analysis)

	17c
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including thinking inductively and deductively (ELA-7-M4) (Analysis)

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4) (Application)

	39c
	Deliver formal and informal presentations for a variety of purposes, including explanations of projects (ELA-4-M4) (Application)

	40b
	Evaluate media for various purposes, including usefulness and relevance of information (ELA-4-M5) (Evaluation)


	Purpose/Guiding Questions:

28. Can students identify and classify the forms of poetry?

29. Can students determine the elements and characteristics of poetry? 
30. Can students distinguish between narrative and lyric poetry?

31. Can students identify the speaker and how point of view affects the poem?


	Concepts & Vocabulary:

· narrative poetry

· lyric poetry

· Point of View ( first person, third person, omniscient narrator)

	Assessment Ideas:

Activity Specific Assessments:

Activity 48, 49
General Assessment List


	Resources:

Literacy Strategies packet

Harcourt/APCC Correlation Box

Black Line masters

www.gigglepoetry.com
www.pitara.com/talespin/poems.asp
www.poetry4kids.com/poems
www.fizzyfunnyfuzzy.com
www.poetryteachers.com/schoolpoems/schoolpoems.html
www.readwritethink.org
www.poetryguy.com


Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 

*Activity 48: Read and Respond to Narrative Poetry (Unit 5, CC Act. 7) 

(GLEs:  05c, 06a, 07c, 08, 11c, 17c) 

Materials List: books and anthologies of poetry, Poetry Process Guide BLM (one per student) Harcourt Poetry: “On Top of the World” (Short narrative Theme 6);  When Our Family Bands Together (Theme 4)
Students will read narrative poetry in book and anthology forms selected by the teacher and placed in a designated classroom location. While reading and participating in class activities, students will use a process guide (view literacy strategy descriptions).  Process guides are designed to direct students’ attention to important content and prompt them to “process” that content in meaningful ways.  In this case, the process guide prompts are meant to help students identify an author’s effort to relate word choice and image selection to the mood, tone and style of a poem.  Students will apply reasoning skills while recording notes and responses during reading of poetry selections (See Poetry Process Guide BLM.)  As students focus on recording specific examples of imagery, tone, etc., they should be able to explain the connection among the elements and to infer why the poem is appealing to readers.  
	Assessment

  Within learning logs (view literacy strategy descriptions), students will draw a horizontal line about 6 inches in length to create a scale.  Students will label one end of the scale with the words not like real life and will label the other end with the words very much like real life.   On the scale, students will select appropriate points at which to place the names of narrative and lyric poems read; selected points will indicate the degree to which each poem is like real life as experienced by the individual.  After completion of the scale, students will evaluate in one or more paragraphs how a selected poem could have been written to more strongly reflect real life from their perspective.


*Activity 49: Read and Respond to Lyric Poetry (Unit 5, CC Act. 7)  (GLEs:  05c, 06a, 07c, 08, 11c, 17c)

Materials List: books and anthologies of poetry, Poetry Process Guide BLM (one per student) 

Students will recall the songlike characteristics of lyric poems that evoke moods and express singular feelings and thoughts. Students will read this form of poetry in book and anthology formats selected by the teacher and placed in a designated classroom location. After each example read, students will use a process guide (view literacy strategy descriptions).  Process guides are designed to direct students’ attention to important content and prompt them to “process” that content in meaningful ways.  In this case, the process guide prompts are meant to help students identify an author’s effort to relate word choice and image selection to the mood, tone and style of a poem.  Students will apply reasoning skills while recording notes and responses during reading of poetry selections (See Poetry Process Guide BLM.)   Students will use a poem to identify its specific characteristics and will compare the poem to other poems to generate a list of general characteristics for lyric poetry. Students will also examine the poems for point of view—first person, third person, or omniscient narrator—and determine how this point of view influences the content. In readers’ groups, students will discuss the similarities to and differences from real life in the poems. Each student will then generate a list of similarities and differences for the selection of poems that he/she read.
	Assessment: Within learning logs (view literacy strategy descriptions), students will draw a horizontal line about 6 inches in length to create a scale.  Students will label one end of the scale with the words not like real life and will label the other end with the words very much like real life.   On the scale, students will select appropriate points at which to place the names of narrative and lyric poems read; selected points will indicate the degree to which each poem is like real life as experienced by the individual.  After completion of the scale, students will evaluate in one or more paragraphs how a selected poem could have been written to more strongly reflect real life from their perspective


Activity 50: Compare and Contrast Narrative and Lyric Poetry 

(GLEs:  07c, 08, 09, 10, 11c, 12d, 12e)
Materials List: Various Narrative and lyric poems, Venn Diagram, Harcourt Poems: “On Top of the World” (Short narrative Theme 6); When Our Family Bands Together (Theme 4)
Students will compare and contrast narrative with lyric poetry by summarizing the similarities and differences. Students may also review their lists of real-life characteristics of lyric and narrative poetry to supplement arguments of comparison and contrast. In small groups, students will discuss and report their findings. After collaborative work, students as a class will listen to brief group presentations. The class will offer suggestions as the teacher creates one Venn diagram that brings together the best points from all the groups; as synthesis occurs, the teacher will lead a discussion of the revealed cultural traditions and customs. Students will summarize information from the class Venn diagram.  
Activity 51: Analysis of Poetry (Unit 5, CC Act. 8) (GLEs: 07c, 08, 09, 10, 11c, 12d, 12e, 17c)

Materials List: books and anthologies of poetry, computer access to PowerPoint® software or white copier paper upon which to draw charts, board or transparency markers

After reading narrative and lyric poetry, students will identify each example as either narrative or lyric and will list characteristics.  Upon completion of lists, students will use the recorded information to begin construction of either a three-part PowerPoint® document or a written report containing a series of charts presenting general characteristics, point of view summaries, and interpretive statements.  

If selecting the technology option, students will begin by selecting the background and creating a title page.  As they select a slide format for the first section of the slide document, students will select a narrative poem to identify and list its specific characteristics. Students will compare the selected poem to three other poems and select a slide format on which to create a list of general characteristics for narrative poetry. As students continue creating slides, they will also compare point of view of the poems and discuss how points of view influence each story told in narrative form. Students will identify and record literal and inferential interpretations of lines of poetry through use of paraphrase. Students will insert a blank division slide within their PowerPoint® documents to indicate completion of section one. 

As students begin the second section of their PowerPoint® documents, they will select a lyric poem to identify its specific characteristics and will compare the poem to three other poems to generate a list of general characteristics for lyric poetry. Students will also examine the poems for point of view—first person, third person, or omniscient narrator—and determine how this point of view influences the content. Students will insert a blank division slide within their PowerPoint® documents to indicate completion of section two.  

In the third section of their PowerPoint® documents, students will compare and contrast narrative with lyric poetry by summarizing the similarities and differences between the two in suitable slide formats.  In small groups, students will discuss the similarities to and differences from real life in the poems and identify connections.  The teacher will monitor and guide students to also consider any similarities in setting or theme of the poems and to report findings.  After collaborative work, students as a class will listen to brief group presentations. The class will offer suggestions as the teacher creates a graphic organizer (view literacy strategy descriptions), such as a Venn diagram, that brings together the best points from all the groups; as synthesis occurs, the teacher will lead a discussion of the revealed cultural traditions and customs.  To complete PowerPoint® documents, students will create one or more summary slides incorporating information from the class-wide Venn diagram.  Students will select “handouts” format to print their PowerPoint® presentations.
Activity 52 (Optional Extension): Lyric and Narrative Poetry LIVE (Unit 5, CC Act. 9) (GLEs: 07d, 08, 38, 39c, 40b)

Materials List: writing paper, computer access for students if using suggested site

Students will locate lyrics to popular songs.  The teacher will preview student selections prior to presentation.  After hearing an oral reading of or independently reading the lyrics, students will apply their knowledge of lyrical and narrative characteristics by classifying popular songs as either lyric or narrative. In a creative class activity, students will act as radio disc jockeys to present identified portions of songs, either by playing the songs or presenting a written form of the lyrics (e.g., poster, overhead, handouts, etc.).  During the presentation, students will provide “live commentary” to explain their classifications; commentary may include perceptions of connections between the lyrics and real life. Class members will act as the audience and formulate questions about the ideas presented by classmates.  To evaluate the relevance of the lyrics and information presented within the song and/or commentary to personal experiences, students may select one or more performances on which to write a note to the presenter telling of connections made between ideas and stick the note onto the presenter’s desk.  An extension activity that includes creation and performance of melodies may be located at Marco Polo site connection at: http://artsedge.kennedy-center.org/content/2215/ . 

Unit 5 Concept 2:  Figurative Language
GLEs  ** Bolded GLEs are assessed in this unit
	3
	Identify the meaning of idioms and analogies (ELA-1-M1) (Comprehension)

	05c
	Identify and explain story elements, including relationship of word choice and mood (ELA-1-M2) (Evaluation)

	06a
	Identify and explain literary devices in grade-appropriate texts, including how word choice and images appeal to the senses and suggest mood, tone, and style (ELA-1-M2) (Evaluation)

	11c
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including poetry (e.g., lyric, narrative) (ELA-6-M3) (Synthesis)

	12c
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying stated and implied main ideas and supporting details for each (ELA-7-M1) (see ELA-1-M2) (Analysis)

	12d
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas (ELA-7-M1) (see ELA-1-M2) (Analysis)

	12g
	 Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1) (see ELA-1-M2) (Analysis)

	21a
	Develop grade-appropriate compositions applying writing processes such as selecting topic and form (ELA-2-M3) (Synthesis) 

	24
	Develop writing/compositions using a variety of literary and sound devices, including similes, metaphors, and onomatopoeia (ELA-2-M5) (Synthesis)

	41c 
	Participate in group and panel discussions, including assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6) (Application)


	Purpose/Guiding Questions:

32. Can students identify and explain the use of figurative language in poetry?


	Concepts & Vocabulary:

· simile

· metaphor

· hyperbole

· onomatopoeia

· personification

	Assessment Ideas:

Rubric to score poems
General Assessment List

Activity-Specific Assessment:

Activities 53



	Resources:

Literacy Strategies Packet

Black Line Masters

Harcourt/ APCC Correlation Chart

· www.gigglepoetry.com
· www.pitara.com/talespin/poems.asp
· www.poetry4kids.com/poems
· www.fizzyfunnyfuzzy.com
· www.poetryteachers.com/schoolpoems/schoolpoems.html
· www.readwritethink.org
· www.poetryguy.com


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 53:  Figurative Language—Similes, Metaphors, Personification, and Hyperbole (GLEs: 05c, 06a, 11c, 12c, 12d, 12g, 17c, 21a, 25c) 

Materials List: books and anthologies of poetry, lyrics from popular songs, Figurative Language BLM (one per student)

Students will identify similes, metaphors, and examples of personification and hyperbole in the narrative and lyric poetry already read in class or from the popular songs identified in the previous task. Students will identify at least ten examples of each poetic device by using a graphic organizer (view literacy strategy descriptions).  Students will show how the literary devices and word choice affect the mood and suggest sensory appeal and tone within a poem or song (See Figurative Language BLM.).  They will share their work with the authors’ group, who will check whether the writer has identified examples correctly and will record needed feedback within the same graphic organizer to help with correct identification of poetic devices.  An example is as follows:

	Ex. 
	Simile
	Metaphor
	Personification
	Hyperbole
	Impact on tone, mood and style
	Correct Use

(peer will initial if correct)
	Feedback

	1


	
	
	
	
	
	
	

	2


	
	
	
	
	
	
	


As the teacher facilitates, students will discuss writing processes, such as selecting a topic and form for the creation of a poem.  Then students will practice the writing process by either drafting a verse or two of a lyric or narrative song, using at least one of each of the figurative language devices or by writing one or more paragraphs explaining what may prompt a poet’s use of figurative language for a work and how inspiration demands the attention of the writer.  The teacher will monitor for comprehension.

	Assessments
 Authors’ group members will evaluate examples of figurative language as listed within the completed graphic organizer of another group member and will provide appropriate feedback as needed to aid in correct identification of poetic devices. As an application of each activity, create figurative language poems. Compile for a poetry book which can be used as an assessment. 


Unit 6 Concept 3:  Writing, Revising, and Performing Poetry

GLEs
*Bolded GLEs are assessed in this unit

	20a
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2) (Synthesis)

	20b
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2) (Synthesis)

	21g

	Develop grade-appropriate compositions applying writing processes such as publishing using technology (ELA-2-M3) (Synthesis)

	24
	Develop writing/compositions using a variety of literary and sound devices, including similes, metaphors, and onomatopoeia (ELA-2-M5) (Synthesis)

	25c
	Write for various purposes, including explanations of stories and poems using retellings, examples, and text-based evidence (ELA-2-M6) (Synthesis)

	27
	Capitalize the first and other important words in titles and proper nouns (ELA-3-M2) (Application)

	28b
	Write paragraphs and compositions following standard English structure and usage, including agreement of subjects and verbs in complex sentences (ELA-3-M3) (Synthesis)

	29a
	Apply knowledge of parts of speech in writing, including using same verb tense throughout when appropriate (ELA-3-M4) (Application)

	30
	Spell high-frequency, commonly confused, frequently misspelled words correctly (ELA-3-M5) (Application)

	31
	Incorporate accurate spelling and use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5) (Application)

	36 
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3) (Application)

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4) (Application)

	39c
	Deliver formal and informal presentations for a variety of purposes, including explanations of projects (ELA-4-M4) (Application)

	41b
	Participate in group and panel discussions, including applying agreed-upon rules for formal and informal discussions (ELA-4-M6) (Application)

	41c 
	Participate in group and panel discussions, including assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6) (Application)


	Purpose/Guiding Questions:

33. Can students relate poetry to personal experiences by creating work that expresses one’s feelings?


	Concepts & Vocabulary:

· Writing process

· Narrative poems

· Lyric poems 

	Assessment Ideas:

· Rubric to score written and recited poems

· General Assessment List
Activity-Specific Assessment:

Activity 54
· 
	Resources:

· www.gigglepoetry.com
· www.pitara.com/talespin/poems.asp
· www.poetry4kids.com/poems
· www.fizzyfunnyfuzzy.com
· www.poetryteachers.com/schoolpoems/schoolpoems.html
· www.readwritethink.org
· www.poetryguy.com



Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 54: Writing a Poem (Unit 5, CC Act. 11) (GLEs: 20a, 20b, 21g, 24, 25c, 36, 38, 39c, 41b, 41c)
Materials List: writing paper, computer access for students if using suggested site

Students will write poetry expressing their innermost feelings in a form either selected by the teacher or the student. Students may choose to incorporate similes, metaphors, personification, and hyperbole, when appropriate for their selected topic.  Students may wish to consult http://www.kidspoet.com/tips.htm for tips on writing poetry and for links to poetry samples. Upon completion, students will publish using appropriate technology. Students will then write an explanation of why they selected a particular poetic device and whether the poem was lyric or narrative by providing text-based evidence. After discussing rules for being a good audience and rules for listening, students will assume roles (See Activity-Specific Assessment) to provide written feedback following the poetry reading or rap session.  Students will answer related questions that may arise while sharing poems. 
	Assessments: During sharing of poems, students will imagine being an audience member as described in identifiers or roles assigned by the teacher. Students will then write a composition that presents a possible reaction to the poem from the viewpoint of the assigned role.  Identifiers or roles may include a professional baseball player, high school cheer leader, TV cartoon character, teacher, principal, doctor, lawyer, police officer, movie star, famous musician, football player, school coach, NASCAR driver, skateboarder, hunter, motorcycle designer, professional bull rider, biologist, astronaut, and fisherman.  Compositions will be assessed for completion and reasonableness of response.  (This can also be used as an assessment for GLE 38 active listening.)



Unit 5 Assessment Options

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

General Assessments

· Students will compile a  list new vocabulary they have used reading and writing poetry. To make a comprehensive list, students will include vocabulary that clarified meaning within context, identified elements and various forms, created meaning through idioms, analogies, similes or metaphors, and developed poetic tone.  Students will reflect upon use of words in a learning log format. Entries will be assessed for completion and reasonableness of selection. 

· Students will save all PowerPoint® drafts and written products from this unit in a portfolio. Materials will be assessed for completion. Students will engage in self-assessment of portfolio examples. Assessment may be in a checklist format and/or in an essay format.

· Students will test knowledge of vocabulary in an enhanced multiple-choice format.

· The teacher will observe oral reading of poetry for individual use of diction, dialect, rhythm, and/or the refrain. The teacher will provide oral feedback.

Resources

· Activity 5: Suggested titles may include: 

· Adoff, Arnold. The Basket Counts
· Clinton, Catherine, compiler. I, Too, Sing America: Three Centuries of African American Poetry
· Dakos, Kalli. If You Are Not Here, Please Raise Your Hand: Poems About School
· Hubbell, Patricia. City Kids
· Hubbell, Patricia. The Tigers Brought Pink Lemonade
· Janeczko, Paul B., compiler. Stone Bench in an Empty Park
· Kuskin, Karla. Dogs & Dragons Trees & Dreams 
· Nicholls, Judith, compiler. Someone I Like: Poems about People

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Strategy/Skill:


Figurative Language


Read and analyze Poetry


Elements of Poetry


Lyric and Narrative Poetry


Answering Literal and Inferential Questions





Writing:


Compare/contrast


Write examples of figurative language


Write poetry





Genre:


Poetry











5th Grade ELA:  Unit 6 – Poetry 


