


5th Grade Social Studies: Unit 6 European Impact


Comprehensive Curriculum

Concept Correlations

Unit 6:  European Impact (1565-1763)

Time Frame:  5 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on the European influence on emerging cultural, political, and economic institutions in Colonial America.

· Geographic information and tools help to locate and describe settlements and settlement patterns, distinguish one region from another, explain economic and political differences and adaptations to a new physical environment, and identify natural resources. 

· Historical thinking and reasoning skills are used to develop chronology. 

· The development of political institutions and ties to England caused conflicting loyalties in the colonies.

	Guiding Questions
	Activities

The essential activities are denoted by asterick.
	GLEs
	DOCUMENTATION
Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Compare aspects of American colonial government (e.g., local colonial governors, role of the British parliament and Crown) to present-day U.S. local, state, and national government. (C-1A-M5) (Analysis)

17

Identify the causes, effects, or impact of a given event in early American history (H-1A-M3) (Analysis)
23

Identify instances of both cooperation and conflict between Indians and Europeans settlers. (H-1B-M3) (Analysis)

36

Describe the political, social, and ecomomic organization and structure of the thirteen British colonies that became the United States. (H-1B-M4) (Analysis, Application)
38

Describe reflections of European culture, politics, and institutions in American life. (H-1B-M5) (Analysis)

39

Explain why some colonists felt loyal to England due to their cultural, political, and economic ties to their homeland (H-1B-M5) (Synthesis)
40

Reflection:



	Concept 1:   European Settlement Patterns
22. Can students explain ways in which goals,  cultures, interests, inventions, and technological 

advances affected people’s perceptions and uses  of places or regions in Colonial America?

33. Can students

describe the influence of location and physical setting on the founding of the original thirteen colonies?

40. Can student

describe reflections of

European culture,
politics, and institutions

in American life? 


	* Activity 39:  Colonists and Native American Cooperation

 GQ 22


	36

	

	
	*Activity 40:  French and Indian War

GQ 47

	13, 23
	

	
	* Activity 41:  Thirteen Original Colonies

GQ 33, 40  


	 38, 39

	

	Concept 2:  English Influence in the Colonies   
34. Can students

describe how geographic differences and     similarities among the thirteen American colonies contributed to political cooperation and conflict?

50. Can students

compare aspects of American colonial government to present-day local, state, and national governments in the U.S.?

39. Can students

describe the political,

social, and economic

organization and

structure of the thirteen

British colonies that

became the United

States?

52.  Can students compare aspects of American colonial 

government to present-day local, state, and national 

governments in the U.S.?

55. Can students explain why some colonists felt loyal to  England because of their cultural, politic, and economic ties to their homeland?


	*Activity 42:  Colonial Government
GQ 35, 36, 39  
	17
	

	
	* Activity 43:  English Influence in the Colonies 

GQ 52   
	17 , 40
	

	
	* Activity 44:  American Colonists’ Attitudes toward British Rule 

GQ 55   

	40
	


Unit 6 Concept 1:  European and Native American Interaction
GLEs

*Bolded GLEs are assessed in this unit.

	13
	Explain how geographic differences and similarities among the thirteen American colonies contributed to political cooperation and conflict. (G-1C-M7) (Analysis)

	23
	Identify the causes, effects, or impact of a given event in early American history (H-1A-M3) (Analysis)

	36
	Identify instances of both cooperation and conflict between Indians and Europeans settlers. (H-1B-M3) (Analysis)

	37
	Describe and compare the various religious groups in Colonial America and the role of religion in colonial communities. (H-1B-M4) (Analysis)

	38
	Describe the political, social, and economic organization and structure of the thirteen British colonies that became the United States. (H-1B-M4) (Analysis, Application)

	39
	Describe reflections of European culture, politics, and institutions in American life. (H-1B-M5) (Analysis)


	Guiding Questions:

· Can students explain how geographic differences and similarities among the thirteen American colonies contributed to political cooperation and conflict. 
· Can students identify instances of both cooperation and conflict between Indians and Europeans settlers.
· Can students describe the political, social, and economic organization and structure of the thirteen British colonies that became the United States.
	 Vocabulary:

· reasons for settlement at selected locations, importance of rivers, etc.

· how geography and climate defined northern and southern colonies

· physical geographic influence on trade, plantations and farms, products, and labor

· regions



	Key Concepts:
· Types of settlements and patterns of

· land use in Colonial America.
· Location and physical features influence development or life in a region of the United States-mountains as a barrier to westward expansion, location of cities near bodies of water.
· Influence of location and physical setting on founding of 13 colonies-physical boundaries, economic activities, agriculture, harbors.

· Causes, effects or impact of a given event in early American history.

· Identification and description of indigenous cultures and groups that existed in the Americas at the beginning of European exploration.
· Role of religious groups in colonial American communities.

· Reflections of European culture, politics, and institutions in American life. 

· Organization and structure of 13 British colonies that became the United States. 

	Resources: 

· Black Line Masters (BLM)

· Scott Foresman Textbook


Reading Strategies/Activities

Note taking, graphic organizers, outlining, summarizing, read aloud - See BLM
Writing Strategies/Activities

Activity 34
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 
*Activity 39:  Colonists and Native American Cooperation 

(GLE:  36) 

Materials List:  Cooperation and Conflict BLM

Create a comparative chart where students record examples of cooperation and conflict between colonists and Native Americans.  (See the Cooperation and Conflict BLM and the sample below.)
	Examples of Colonists’ Cooperation with Native Americans
	Examples of Native Americans’ Cooperation with Colonists

	
	Ex.  Squanto saves colonists.

	
	

	Examples of Colonists’ conflict with Native Americans
	Examples of Native Americans’ conflict with Colonists

	Ex.  Braddock’s Road
	


In discussion, ask students to debate the following questions:  

· Why did Native Americans leave the colonies and move westward? 

· Were Native Americans pushed to migrate or were they pulled to the West? 

Assessment

Students design a nickel and give a presentation about the new currency. There should be a design on each side of the new nickel to represent the settlers and Native Americans. Both designs should reflect what the students learned in Activity 4.
*Activity 40:  French and Indian War  

(GLEs:  13, 23) 

Materials List:  poster board, markers or crayons, Internet access

Have students engage in a SPAWN (view literacy strategy descriptions) writing activity on the French and Indian War. SPAWN is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternative Viewpoints, What If?, and Next). Using these categories, one can create numerous thought-provoking and meaningful prompts related to the topic of the French and Indian War. These prompts should require considered and critical written responses by the students. SPAWN  prompts can be created as students prepare to learn new information about the topic or as students reflect on what has been learned. Students should receive one prompt on any given day as the topic of the French and Indian War is covered. Write SPAWN prompts on the board for students to find as they enter the classroom, and to which they will respond before the day’s lesson begins. Responses should be written in learning logs (view literacy strategy descriptions). SPAWN writing usually calls for students to anticipate what will be learned that day, as in the following prompts:

P – Problem Solving 


The French and British both claimed the Ohio River valley. Write a letter demanding that the French leave the valley.


N – Next


The French refuse to leave. What will happen next?

On other days, conclude the lesson with a SPAWN prompt that asks students to reflect on or think more critically about what they have just learned


S – Special Powers


Students have been given the power to change one of the battles. Describe which one would change, why, and the consequences of the change.


W – What If?

What might have happened if the Native Americans were not involved in the war?

A – Alternative Viewpoints

Write a paragraph from the viewpoint of either a French soldier, a British soldier, or a Native American on why their people should have claim to the land in dispute.

SPAWN writing should be viewed as a tool students can use to reflect on and increase their development of disciplinary knowledge and critical thinking. Allow time for students to share their SPAWN responses with a partner or the whole class. Students should listen for accuracy and logic in the responses.

Have students use their textbooks and other textual research as well as the Internet to find 

information about the French and Indian War. Students will work in cooperative groups to find the answers to the following questions:

· Who was fighting?

· What was the cause?

· Where was the location of the conflict?

· Who won the war?

· How did they win?

· What was the effect of the war?

· Why was the war called the French and Indian War?

· How was the Ohio Valley important to the French and to the British?

· Why did the Proclamation of 1763 provoke the colonists?

Students should explain the role of the Iroquois League in the French and Indian War and

how it was important. Students should describe the cooperation among the British colonists when they met with the Iroquois League. Students should give other examples of how colonists cooperated with one another during the war. 

Have students divide a poster board into four sections. In the first section of the poster board, students should write a title and draw an illustration representing the French and Indian War. In the next two sections, students should draw illustrations to represent the cause and effect of the war and write explanations of the cause and effect. In the last sections, students should draw an illustration and summarize the causes and effects of the war. 
Assessment

Students draw illustrations in four sections of a poster board to describe the French and Indian War. Each illustration should have an explanation that is clear and accurate. The illustrations should be creative, colorful, neat, accurate, and should show student effort.
Unit 6 Concept 2:  English Influence in the Colonies 

GLEs

*Bolded GLEs are assessed in this unit.

	17
	Compare aspects of American colonial government (e.g., local colonial governors, role of the British parliament and Crown) to present-day U.S. local, state, and national government. (C-1A-M5) (Analysis)

	40
	Explain why some colonists felt loyal to England due to their cultural, political, and economic ties to their homeland (H-1B-M5) (Synthesis)


	Guiding Questions:

· Can students compare aspects of American colonial government (e.g., local colonial governors, role of the British parliament and Crown) to present-day U.S. local, state, and national government.
· Can students explain why some colonists felt loyal to England due to their cultural, political, and economic ties to their homeland.
	 Vocabulary:

· adaptation to environment

· relations between colonists and Native Americans in different settlements

· impact of actions on environment

· plantation system

· cash crop

· mercantilism

· economies of the colonies

· dependent/independent

· interdependence

· intercolonial trade

· natural resources

	Key Concepts:
Reflections of European culture, politics, and institutions in American life.
	Resources:

· Black Line Masters (BLM)

· Scott Foresmann Textbook


Reading Strategies/Activities

Note taking, graphic organizers, outlining, summarizing, read aloud- See BLM
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 41:  Thirteen Original Colonies 

(GLEs: 38, 39) 

Materials List:  chart paper to create large outline map of eastern seaboard of North America, 3x5 cards, yarn, markers or crayons
Then have students become a fictional historical figure residing in a particular colony. Assign a colony and one of the following:

· the political system and institutions (e.g., type of colony—royal, charter, or proprietary; legislative bodies; voting rights)

· the society (e.g., class structure, family life, slavery, religion)

· the most important trade, manufacturing, and agriculture product

· reflection of European culture in the culture of the assigned colony.

They should write a letter to a family member still living in England (or appropriate European origin) about their assigned topic. Letters should be shared with the rest of the class.  

After these letters are written and shared with the class, ask the students to write colony summaries on 3”x 5” cards and connect them with yarn to the appropriate colony on the map. In their summaries, students should explain how the colony’s culture reflects European culture.

During class discussion, ask students to make summaries about the similarities and differences among colonies and generalize about differences among the three geographic regions in the American colonies. Shade the backgrounds of each region on the map (Southern Colonies—red, Middle Colonies—white, New England Colonies—blue).    

In addition to textual resources, the following are some reliable Internet resources for the students:  

· http://www.mce.k12tn.net/colonial_america.htm (information about the colonies, activities, and links)

· http://falcon.jmu.edu/~ramseyil/colonial.htm (many links and primary sources)

· http://www.timepage.org/spl/13colony.html (history of all thirteen colonies, map of the colonies) 

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  Select Educators’ Tools and then find Louisiana Content Standards. Select Social Studies, grade 5. Scroll down to GLE 37. Click on Colonial America.)


*Activity 42:  Colonial Government 
(GLE:  17)
Have the students pretend that the principal announced that there would be no rules to follow at school today. 

· What would happen? 

· Why does the school have rules? 

· What would be the consequences of having no rules?

· Why does the community have rules and laws? 

As a class, construct a list of rules that students must follow at home, at school, and in the community. What laws affect them daily (traffic safety laws, mandatory school attendance, fireworks laws, etc.)? 

Discuss the consequences of having no rules or laws in the country. What would have happened in Colonial America without rules and laws? This should lead into a discussion of the governments in the colonies. Have students use their textbooks and other resources to find information on the governments in the colonies. Some topics that the teacher may want to discuss are the following:

· Mayflower Compact

· Fundamental Orders of Connecticut

· Maryland Toleration Act

· House of Burgesses

· Royal governors

· Colonial assemblies

· Town meetings.
Guide the students in a discussion of how local, state, and national governments today relate to colonial government.

In addition to textual resources, the following are some reliable Internet resources for the students:  

· http://www.mce.k12tn.net/colonial_america.htm (information about the colonies, activities, and links)

· http://falcon.jmu.edu/~ramseyil/colonial.htm (many links and primary sources)

· http://www.timepage.org/spl/13colony.html (history of all thirteen colonies, map of the colonies) 

· http://odur.let.rug.nl/~usa/D/1601-1650/virginia/chart01.htm (first Virginia Charter)

· http://www.yale.edu/lawweb/avalon/amerdoc/mayflower.htm (primary source for Mayflower Compact)

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  Select Educators’ Tools and then find Louisiana Content Standards. Select Social Studies, grade 5. Scroll down to GLE 37. Click on Colonial America.)
After coverage of the different aspects of colonial life in activities 1-5, a professor know-it-all (view literacy strategy descriptions) should be conducted. Form groups of three or four students. Students should be given time to review what they have learned about Colonial America. All of the groups should generate three-to-five questions that they anticipate will be asked and that they want to ask the other groups. Instruct a group to be the know-it-all professors and come to the front of the class. The know-it-all group will invite questions from the other groups. When a question is asked, the know-it-alls should huddle and briefly discuss how to answer it. Then the know-it-all spokesperson will give the answer. Students asking the questions should think about the answers given and challenge or correct the professor know-it-alls if answers were not correct or needed elaboration and amending. After a few minutes, change groups and continue the process. It may be necessary for the teacher to model various types of questions expected. Students should ask both factual and higher level questions. This is an excellent method to review and reinforce content.   

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 43:  English Influence in the Colonies 
(GLEs:  17, 40) 

Materials List:  Venn Diagram BLM

Have students complete in small groups the Venn Diagram BLM graphic organizer (view literacy strategy descriptions), for each of the following comparisons of government:  local colonial government vs. local parish government, local colonial governors vs. Louisiana state government, British parliament and crown vs. national government. Graphic organizers help the students comprehend text and solve problems. Once the Venn Diagram is completed, provide time for students to review the content with a partner, as this will help them prepare for class discussions and quizzes.

Each group should be prepared to present its three diagrams, as well as add information that it gleans from other groups who speak. Have a discussion about the English influence on the colonies’ governments, and why some colonists would feel loyal to England because of the political ties. 

In addition to the textbook, some reliable Web sites are as follows:

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  Select Educators’ Tools and then find Louisiana Content Standards. Select Social Studies, grade 5. Scroll down to GLE 37. Click on Colonial America. Then, click on Government and Law Enforcement.)
· http://www.JamestownJourney.org  The teacher will have to sign up for this free site. There is a multitude of information on Jamestown, plus primary sources. Click on K-12 Resources and Jamestown Civic Lessons. If one scrolls down or searches by subject or grade, there are all kinds of lesson plans, activities, and primary sources. Scroll down to Jamestown Journey Civics Lessons. Then, click on Birth of American Democracy:  Evolution of Local Government. Also, click on Rules of Law.

Assessment

Teacher-made rubric to evaluate writing

*Activity 44:  American Colonists’ Attitudes toward British Rule 

(GLE:  40)  

Materials List:  Advantages and Disadvantages of Being English Colonists BLM

Have students write as if they are an English colonist during the colonial period. Tell them that there is a great deal of discussion in their community about cultural, political, and economic ties to their former homeland. Ask them to imagine that a neighbor or friend in that era has asked them to explain why they feel loyal to England because of their cultural, political, and economic ties to their homeland, and have them informally write and/or deliver orally their explanation. 

Ask students to role-play colonists from different walks of life to illustrate why some opposed British rule while others supported it. Assign roles such as the following:

· Southern planter who sells rice to England and is in debt to English manufacturers  

· Boston trader shipping rum and hauling African slaves

· Frontier settlers fearful of the French and their Indian allies

· Indentured servant earning money for land

· Young aristocratic lady being educated in Europe

· Free person of African descent
· Middle class printer from Boston

· Clergyman who has a church in the colonies

· Large landowner who studied law in England and who married a lady from England.

Ask students to perform their roles, and have the class vote on the likelihood of that person’s being a loyalist or a revolutionary. 

Instead of role play, have students make trading cards of different walks of life. Students will draw a picture of a person on one side of the card, and on the other side of the card students will write why the person supports British rule or why the person does not support it. Students could create more roles than the ones that are listed, and then they could trade cards.

Ask students to complete a comparative chart such as the following sample from the Advantages and Disadvantages of Being English Colonists BLM:

	Advantages
	Disadvantages

	Ex.  Protection of the British Army
	Taxed by English Parliament

	
	

	
	


Unit 6 Assessment Options

General Assessment Guidelines

· Students should be monitored throughout the work on all activities via teacher observations, log/data collection entries, report writing, group discussion, and journal entries.
· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used. 
· Use a variety of performance assessments to determine student comprehension.
· Select assessments consistent with the type of products that result from the student activities.
General Assessments

· Have the students work in groups to make a time capsule for an assigned colony. Tell them that they have been selected to choose appropriate items for the time capsule to represent their colony. They will place their artifacts in a shoebox, cereal box, cylinder oatmeal box, etc. Students should draw ten items that represent their assigned colony. Examples of items are maps, documents, artifacts, illustrations, etc. They should provide information about geography, people, government, natural resources, and interesting or unique facts. They should also include a timeline showing three major events. Students should be thorough, creative, and show knowledge of content.

· Students individually make a top ten list of either facts about the thirteen colonies or reasons why a particular historical event happened. The students should rank these from one to ten with number one being the most important. The list should be accurate and show a clear understanding of the assignment.

· Divide the class into six groups and number the groups one to six. Assign each group member a number from one to six. No group should have more than six members. Ask a question about Unit 6 and allow time for the groups to discuss it. Roll two dice. The left one represents the group number who will give the answer, and the right one represents the group member who will give the answer. If a group has less than six members, let anyone in the group answer when a number is rolled that is larger than the number in the group. If a group member answers correctly, his group earns a point. 

· Students will make a list of appropriate items that would be placed in a time capsule for an assigned colony. There clearly should be evidence of the European cultural, political, and economic impact on the colony. Students should be thorough, creative, and show knowledge of content.

·       Students will individually make a top ten list of either facts about the thirteen colonies that relate to their location, economics, and culture or reasons why a particular historical event happened. The students should rank these from one to ten with number one being the most important. The list should be accurate and show a clear understanding of the assignment.

· Activity 3:  Students will label the places mentioned in the song “This Land is Your Land” on an outline map of the United States. Then, they will compose their own songs about United States landforms, places, bodies of water, and other physical features. Each group will share its song with the rest of the class. Students should be thorough, creative, and show knowledge of major landforms, geographic features, places, and bodies of water in the United States. 

· Activity 4: Groups of students will give oral presentations on the relationship between the assigned group of colonists and the Native Americans in the same area. The   presentations should also include how both the colonists and the Native Americans adapted to their environment, and what impact their actions had on the environment. 

For a sample of a rubric that could be used to assess these presentations, see the Assessment of Presentations Rubric BLM.

· Activity 12: Students will draw illustrations in four sections of a poster board to describe the cause and effect of the French and Indian War. Each section’s explanation and the summary should be clear and accurate. The illustrations should be creative, colorful, neat, accurate, and should show student effort.

Activity-Specific Assessments

Name/School_________________________________
Unit No.:______________
Grade             ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Assessment


Students write a letter to a family member in Europe explaining the colony’s political system and institutions, the society, the most important trade, manufacturing, and agriculture products. The letter should also include how the culture of the colony reflects European culture. The following is an example of a rubric that could be used to assess the letters.





4�
Excellent�
The letter clearly explains the four points mentioned in Activity 28. The letter is addressed to a family member and is written in correct letter form.�
�
3�
Good�
The letter clearly explains three points mentioned in Activity 28. The letter is addressed to a family member and is written in correct letter form.�
�
2�
Fair �
The letter clearly explains two points or generally explains three or four points. The letter is addressed to a family member with minor errors in letter form.�
�
1�
Poor�
The letter clearly explains one point mentioned in Activity 28 or generally explains two points. Almost all of the information is inaccurate. The letter form has major errors.�
�
0�
Unsatisfactory�
Information is inaccurate.�
�
�
�
�
�
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