6th Grade Social Studies: Unit 6-Communication and Trade (A.D. 1000-1500)


Comprehensive Curriculum

Concept Correlation

Unit 6:  Communication and Trade (A.D. 1000–1500

Time Frame:  3 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on how trade facilitated communication and the distribution of resources.
· Students understand that trade led to the economic development of regions in the world and the expanding of trade had economic motivations for territorial domination.

· Students learn that trade and communication facilitated cultural diffusion.

· Students will use geographic tools and information to understand perceptions and uses of places or regions and regional distribution of natural resources.



	Guiding Questions
	Activities

The essential activities are denoted by asterisk.
	GLEs
	DOCUMENTATION
Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Explain ways in which goals, cultures, interests, inventions, and technological advances have affected people’s perceptions and uses of places or regions in world history (G-1B-M4)
4
Explain factors or events that have facilitated cultural diffusion (e.g. the Silk Road, Crusades) (G-1C-M5)
6
Analyze world or regional distribution of natural resources in terms of the need to import or the capacity to export (G-1D-M3)
10
Use economic concepts (e.g., supply and demand, interdependence) to describe the economic motivations for expanding trade and territorial domination in world history (E-1A-M9)
14
Interpret data presented in a timeline to identify change and continuity in world civilizations (H-1A-M1)
16
Identify historical issues or problems in world civilizations and discuss how they were addressed (H-1A-M5)
20
Identify effects of exploration and trade on the economic and cultural development of Europe, Africa, and Asia prior to 1500 (H-1C-M11)
45
Explain how communication among regions was accomplished between AD 1000 and 1500 (H-1C-M11)
46
Reflections:



	Concept 1: Cultural Diffusion

34. Can students describe the African trading empires of Ghana, Mali, and Songhai and how they facilitated the spread of Islamic culture?

35. Can students explain factors that facilitated cultural diffusion like the Crusades and the Silk Road?
	Activity 45: Cultural Change
	4
	

	
	*Activity 46: A Timeline of Change
	4, 6, 16, 20, 45, 46
	

	Concept 2: Trade, Resources, and Exploration

36. Can students explain how Mongol conquests and rule affected Asia?

37. Can students describe the Aztec and Inca empires in the Americas?

38. Can students explain the affects of exploration and trade on the economic and cultural development of Europe, Africa, and Asia prior to 1500?

	*Activity 47: African Trade Empires
	4, 6, 10, 14, 45, 46
	

	
	Activity 48: The Mongols and Marco Polo
	6, 45, 46
	

	
	Activity 49: The Aztecs and the Inca
	4, 46
	

	
	Activity 50: The Hundred Years War
	20
	


Unit 6 Concept 1:  Cultural Diffusion 

GLEs

* Bolded GLEs are assessed in this unit

	4
	Explain ways in which goals, cultures, interests, inventions, and technological advances have affected people’s perceptions and uses of places or regions in world history  (G-1B-M4) (Evaluation)

	6
	Explain factors or events that have facilitated cultural diffusion (e.g., the Silk Road, Crusades)  (G-1C-M5) (Synthesis)

	16
	Interpret data presented in a timeline to identify change and continuity in world civilizations  (H-1A-M1) (Comprehension)

	20


	Identify historical issues or problems in world civilizations and discuss how they were addressed  (H-1A-M5) (Comprehension)

	45
	Identify effects of exploration and trade on the economic and cultural development of Europe, Africa, and Asia prior to 1500  (H-1C-M11) (Comprehension)

	46
	Explain how communication among regions was accomplished between AD 1000 to 1500 (H-1C-M1) (Synthesis)


	Purpose/Guiding Questions:

· Can students explain factors that have affected people’s perceptions and uses of place or regions in world history?

· Can students explain factors that facilitated cultural diffusion?
	Vocabulary:

· cultural diffusion, artifacts, technology, import, export, foreign, natural resources, industrial, economy, treaties

· inventions/ inventors



	Assessment Ideas:

· timeline
· graphic organizer
· writing rubric

· constructed response 

· multiple choice questions at appropriate Bloom’s level
	Resources:

· United Streaming

· textbook 

· teacher PowerPoint/ notes

· world maps (physical and political)

· Teacher-Made Supplemental Resources 



Reading Strategies/ Activities

Refer to the Teacher-Made Supplemental Resources for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level.

Activity 45: Cultural Change 
(GLE:  4)

Can be given as a homework assignment!

Change is the central theme of this unit (e.g., cultural diffusion, change resulting from invention and new technologies, and inventions brought about because of changes in society). Change, a constant across time, has often met resistance from cultural institutions (e.g., religious and political leaders). Even with a short timeline, students can identify change in their contemporary world. 

Teachers should guide a discussion, with students listing changes they have noticed in their lives and in the community (e.g., changes in electronics [games, phones, TVs], homes, fashion, and hairstyles). Create a bulletin board display with the student responses. 
Ask students to register their feelings about change in their lives (e.g., verbally or in journals).

Alternate Activity:

Ask the class to debate whether change always leads to improvements in society. Give some examples of change from current events. Ask students to create interview questions and then interview their parents and other adults about change and why some people resist change while others embrace it. Students may need guidance. Students, as a class, can brainstorm current events or periods recently where change has occurred. Have students choose one or two events that they know their family members have participated in. Have students share their results and reflections. 

*Activity 46: A Timeline of Change (LCC 1 Unit 7)

(GLEs:  4, 6, 16, 20, 45, 46)
Materials: student copies of the Timeline BLM

Hand out copies of the Timeline BLM and tell students that this unit will cover a fascinating and important time period of five hundred years, from 1000 to 1500 A.D.  Do a cursory explanation of the items on the timeline, using a world map to show where the events occurred.  Explain that the late Middle Ages was a time of intensified interaction among the three continents of the Old World – Asia, Africa, and Europe.  In Europe the Crusades brought Christians and Muslims into direct conflict, causing feudalism in Europe to wane partially from the labor shortage caused by Christian attrition along with other factors.  The Habsburgs were crowned emperors of the Holy Roman Empire as France and England entered a war that would last almost one hundred years.  In Africa three great trading empires rose up mainly on the backs of two invaluable natural resources – salt and gold.  With the spread of trade in Africa and with the Arab conquest of the Holy Land and of the Byzantine Empire, came the further spread of Arabic culture. In Asia, the Mongols, a tribe of fierce nomadic warriors, conquered and ruled China, fortifying the Silk Road and increasing its influence as a trade route.  Meanwhile, in the Americas, the Aztec and Inca civilizations arose and thrived only to face the onslaught of a new age of exploration and colonization after 1500.  Tell students that they will be referring back to this timeline throughout the unit to help keep all of these events in a historical perspective. 
.

Unit 6 Concept 2:  Trade, Resources, and Exploration 

 GLEs

* Bolded GLEs are assessed in this unit

	4
	Explain ways in which goals, cultures, interests, inventions, and technological advances have affected people’s perceptions and uses of places or regions in world history  (G-1B-M4) (Evaluation)

	6
	Explain factors or events that have facilitated cultural diffusion (e.g., the Silk Road, Crusades)  (G-1C-M5) (Synthesis)

	10
	Analyze world or regional distribution of natural resources in terms of the need to import or the capacity to export  (G-1D-M3) (Synthesis)

	14
	Use economic concepts (e.g., supply and demand, interdependence) to describe the economic motivations for expanding trade and territorial domination in world history (E-1A-M9) (Synthesis)

	20
	Identify historical issues or problems in world civilizations and discuss how they were addressed  (H-1A-M5) (Comprehension)

	45
	Identify effects of exploration and trade on the economic and cultural development of Europe, Africa, and Asia prior to 1500  (H-1C-M11) (Comprehension)

	46
	Explain how communication among regions was accomplished between AD 1000 to 1500 (H-1C-M11) (Synthesis)


	Purpose/Guiding Questions:

· Can students explain the role of natural resources in importing and exporting of goods?

· Can students explain the economic motivations for expanding trade and territorial domination in the world?

· Can students explain the effects of exploration and trade on the economic and cultural development of Europe, Africa, and Asia prior to 1500?
	Vocabulary:

· cultural diffusion

· artifacts

· technology

· import

· export

· foreign,

· natural resources,

· industrial

· economy

· treaties

· supply and demand

· surplus 



	Assessment Ideas:

· writing rubric

· constructed response 

· multiple choice questions at appropriate Bloom’s level
	Resources:

· United Streaming

· textbook 

· teacher PowerPoint/ notes

· world maps (physical and political)

· Teacher-Made Supplemental Resources


Reading Strategies/ Activities

Refer to the Teacher-Made Supplemental Resources for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

*Activity 47: African Trade Empires (LCC 2 Unit 7) 
(GLEs:  4, 6, 10, 14, 45, 46)
Materials List:  pre-1500 world map, video equipment (optional)

Present information on the three African trading empires of Ghana, Mali, and Songhai, using the Timeline BLM presented in Activity 1 to reference those three empires and using a world map to point out their locations.  Emphasize the value of salt - as a spice and as a preservative.  Emphasize the spread of Islam in northern Africa due to trade as well as religious fervor.

Use RAFT writing (view literacy strategy descriptions) to have students master and present information on the Empire of Mali and on Mansa Musa’s famous pilgrimage to Mecca in 1324.  RAFT is an acronym for role, audience, form, and topic; RAFT writing is a strategy that allows students to master newly-read material by having them assume a unique role and to transform their understanding into a unique form of writing for a particular audience.  Tell students that they will be reading about Mali, one of the three trading empires of Africa, and about one of its main leaders who took a famous pilgrimage in 1324.  Explain how pilgrimages lead to cultural diffusion.  After reading a selection about Mali and Mansa Musa, divide students into groups of three or four students who will take on the role of teacher.  Their audience will be the other groups in the class, and they will have to write and perform a song, a rap (poetry set to music or percussion), or a poem that teaches others about the topic of Mali and Mansa Musa’s famous pilgrimage.  Their songs, raps, or poems should include at least fifteen accurate facts that they learned from the reading selection.

Give groups time to practice their songs, raps, or poems.  They may want to wear costumes.  Then have each group perform their song, rap, or poem for the rest of the class.  If video equipment is available, film their presentations and play them back for the entire class.

Culminate the activity by asking students whether they know of any pilgrimages taken today.  Tell them that they will be studying another effect of pilgrimages – the Christian Crusades.

Activity 48: The Mongols and Marco Polo (LCC 4 Unit 7)

 (GLEs:  6, 45, 46)

Materials List: the books, A World Explorer: Marco Polo and The Travels of Marco Polo (optional)

Do a teacher presentation on the Mongols, focusing on their nomadic warrior culture and their fierce fighting techniques.  On a world map, show how far their empire extended and tell about their unsuccessful attempts to conquer Japan.  Consider reading aloud to the class Charles P. Graves’ book, A World Explorer: Marco Polo.  This book is written in a very engaging style for sixth graders, so they enjoy listening to the story of Marco Polo’s life as written by Graves. His book is based on Marco Polo’s own The Travels of Marco Polo.  Following each chapter, conduct a focus listing whereby teams of students will list as many nouns or as many facts that they heard while the chapter was read.  Discuss the obstacles Marco Polo and fellow traders and travelers faced at that time.

Activity 49: The Aztecs and the Inca (LCC 5 Unit 7)

 (GLEs: 4, 46)
Materials List: construction materials like legos, cardboard, or clay and grass; Model Grading Rubric BLM; student copies of the Aztec Facts BLM; Aztecan Market Home Letter BLM; coffee beans

Introduce Aztec and Inca history, emphasizing the adaptations their societies made to their physical surroundings.  Show students a picture of the Mexican flag and share with them the legend of Tenochtitlan’s founding.  Ask students which founding legend seems more plausible – that of Tenochtitlan, or that of ancient Rome?

Divide the class into five teams.  Have each team choose either Tenochtitlan or Machu Picchu to read about in their textbooks and to construct a model of one of those cities based on their reading.  Legos lend themselves to such construction as does cardboard, clay, and grass, etc.  Have students label their models with specific aspects of the cities.  For a suggested grading rubric, see the Model Grading Rubric BLM.

Introduce Aztecan market practices to students.  Then hand out copies of the Aztec Facts BLM and read through them with the class.  Tell them that they are going to simulate an Aztecan market in the classroom.  Send home the Aztecan Market Home Letter.  Give students time the next day to plan their stand for the market.  Have students work in pairs or groups.  On market day, display the models that students built.  Hand out five coffee beans to each student to use as money for the market.  Each market stand will release one shopper at a time until everyone has had a chance to shop.

Activity 50: The Hundred Years War (LCC 6 Unit 7)

 (GLE: 20)
Materials List: reading or film documentary on Joan of Arc
Referring back to the Timeline BLM, introduce students to the Hundred Years War between France and England.  Tell them that England was probably more powerful militarily than France, resulting in English victories in many of the early battles.  However, a peasant girl named Joan of Arc came along and changed the course of history for France.  Use SQPL-Student Questions for Purposeful Learning (view literacy strategy descriptions) to have students compare Joan of Arc to one of America’s national heroes, George Washington.  SQPL involves writing a provocative question or statement on the board before assigning a reading, in order to provide direction to students as they read.  In this case, write the following on the board: “There are a lot of similarities between Joan of Arc and George Washington.”  As a class, generate a list of facts about George Washington from what students may know about him.  Tell students that they are going to read a selection about Joan of Arc.  As a class, generate questions students might ask in order to be able to draw similarities between the two national heroes.  Sample questions may be: 

· Was she in the army?  

· When and where did she live?  

· Was she ever president?  

· Was she a leader?   

Then assign the reading on Joan of Arc.  When students have completed the reading, answer the questions posed as a class.  At the end of the discussion, vote on whether they agree or disagree with the statement that there are many similarities between Joan of Arc and George Washington.     

Unit 6 Assessment Options

General Guidelines

· Assessment should be on-going, daily, and an integral part of instruction.  Use quick forms of assessment to end a lesson or a class such as:

· asking students what is the most important thing they learned today, 

· a quick listing of ten nouns that were discussed in class, 

· a pair-sharing where each student tries to stump his/her partner with a question, or 

· a quick game of charades with the day’s vocabulary or concepts.

· Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the types of products that result from the student activities.

· Rubrics on writing assignments and projects should assess content knowledge rather than extraneous elements like creativity, neatness, etc.
General Assessments

· A teacher-created, comprehensive exam assessing the GLEs from this unit should consist of the following:

· a variety of formats for objective, convergent test items

· depth of knowledge at various stages of Bloom’s taxonomy

· I-LEAP-formatted items

· open-ended response items requiring supporting evidence

· test items aligned to the verbiage of the GLEs. 

· The comprehensive exam should also require students to interpret the timeline presented in this unit as well as locate the various events on a world map.
· Musical Rap or Poem Activity:  Assess this activity based on the accuracy and number of facts regarding the Empire of Mali and the pilgrimage of Mansa Musa.  Give awards for Most Creative, Best Performed, etc.  

· African Country Research and Presentation.  Assess based on all three components of the activity: research, compilation of research into a poster or a PowerPoint© presentation, and oral presentation.  Remember to assess based largely on content material.
· Creation of maps:  Evaluation of maps should be contingent on the directions of the activity, neatness, accuracy, and inclusion of all the criteria. All maps should include a compass rose, map legend, a map scale and an accurate representation of the regions specified. Teachers should look for student understanding of how the Earth is represented, and encourage students to experiment with different kinds of maps. Distribute the checklist guidelines prior to conducting this activity in order to foster student understanding of expectations. A rubric can be created at http://rubistar.4teachers.org.

Activity-Specific Assessments

· Activity 47:  Song, Rap or Poem about Mali and Mansa Musa: This activity forces students to creatively and publicly express new knowledge, thereby insuring greater mastery of it.  Use a simple scale to assess knowledge acquired.  Suggested scale: 



15 accurate facts

A



13-14 accurate facts

B



11-12 accurate facts

C



10 accurate facts

D



Below 10


F
· Activity 49:  Model of Tenochtitlan or Machu Picchu: This activity lends itself to visual and kinesthetic learners who can demonstrate an understanding of new knowledge through physical reconstruction of that knowledge.  Divide students into groups so as to balance the kinds of learners in the groups.  Use the sample Model Grading Rubric BLM to assess knowledge acquired.
Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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