7th grade Social Studies: Unit 6 The Civil War (1850-1865)  

Concept Correlation

Unit 6: The Civil War (1850-1865)
Time Frame:  4 Weeks

	Big Picture: (Taken from Unit Description and Student Understanding  ) 
*  Economic, social, cultural, and political differences lead to sectionalism.
*  Government decisions and amendments to the U.S. Constitution provided for changes in American life, leading to conflict and the resolution of conflict.
*  Historical research and timelines are useful in interpreting historical questions during the Civil War Era

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk

	GLEs


	Documented GLEs
GLES

Bloom’s Level
GLES
Date and Method of Assessment
Explain how cooperation and conflict affected changing political boundaries of the United States. (To 1877) 
(Evaluation)
8

Examine a given law or court ruling and evaluate it on given criteria. (Application
20

Identify U.S. exports and imports that contributed to the U.S economic interdependence with Europe and other parts of the world during the eighteenth and nineteenth centuries  (E-1B-M6) (Application)
42

Construct a timeline of key events and key figures in U.S. history from 1763 to 1877 (H-1A-M1) (Application)
43

Interpret a timeline to identify cause-and-effect relationships among events in U.S. history. (H-1A-M1) (Application)
44

Conduct historical research using a variety of resources, and evaluate those resources for reliability and bias, to answer historical questions related to U.S. history (H-1A-M6) (Evaluation)
50

Describe the economic, social, and cultural differences between the North and South, including the advantages and disadvantages each had at the outbreak of the Civil War  (H-1B-M12) (Comprehension)
73

Explain the impact of the compromises on the issue of slavery and the Dred Scott decision on increasing tensions between the North and South (H-1B-M12) (Evaluation)
74

Explain the immediate and long-term causes of the secession of the Southern states and the outbreak of the Civil War (H-1B-M12) (Synthesis)
    75

Conduct historical research using a variety of resources, and evaluate those resources for reliability and bias, to answer historical questions related to U.S. history (H-1B-M12) (Evaluation)
76

Explain the purpose, significance, and results of Lincoln’s Emancipation Proclamation (H-1B-M12) (Evaluation)
77



	Concept 1:  Sectionalism in America 

48. Can students describe the economic, social, and cultural differences between the north and south, including the advantages and disadvantages each had at the outbreak of the civil war?

49.  Can students explain the impact of the compromises on the issue of slavery in the Dread Scott decision and the increasing tensions between the north and south as a result of this decision?

50. Can students explain the immediate and long term causes of the secession of the southern states and the outbreak of the civil war?

51.  Can students explain how cooperation and conflict affected the changing political boundaries of the United States to 1877?

52. Can students construct a timeline of key events and key figures in U.S. history from 1763 to 1877?

53. Can students interpret a timeline to identify cause-and-effect relationships among events in U.S. history?

54. Can students identify U.S. exports and imports that contributed to the U.S. economic interdependence with Europe and other parts of the world during the eighteenth and nineteenth centuries?
55. Can students conduct historical research using a variety of resources and evaluate those resources for reliability and bias, to answer historical questions related to U.S. history?


	*Activity 54:  Sectionalism under Review 
   GQ 45
	43,73
	

	
	*Activity 55:  Compromise and Political Boundaries 

  GQ 48, 49, 50
	8,43,44
	

	
	*Activity 56: Trade and Interdependence 

   GQ 51
	42
	

	
	*Activity 57: Compromise and Slavery / Primary Sources /     Conducting Historical Research 

GQ 46, 52
	20, 48, 50, 74


	

	
	*Activity 58:  Causes for Southern Secession 

   GQ 48,49,50,51,52,53,54,55
	75
	

	
	*Activity 59:  The Nation at War  

  GQ 53
	76
	

	
	*Activity 60:  A Soldier’s Letter 
   GQ 53
	50
	

	
	*Activity 61:  Surrender at Appomattox 

   GQ 53
	76
	

	Concept 2: The Civil War 

56. Can students describe the course of the Civil War, including major turning points and the war’s immediate and long-term impact on the North and the South?

57. Can students explain the purpose, significance, and results of Lincoln’s Emancipation Proclamation?


	*Activity 62: Emancipation Proclamation 

   GQ 54
	77
	


Unit 6 Concept 1:  Sectionalism in America 

GLEs
*Bolded GLEs will be assessed in this unit.

	            8
	Explain how cooperation and conflict affected changing political boundaries of the United States. (To 1877) 
(Evaluation)

	20
	Examine a given law or court ruling and evaluate it on given criteria. (Application)

	42
	Identify U.S. exports and imports that contributed to the U.S economic interdependence with Europe and other parts of the world during the eighteenth and nineteenth centuries  (E-1B-M6) (Application)

	43
	Construct a timeline of key events and key figures in U.S. history from 1763 to 1877 (H-1A-M1) (Application)

	50
	Conduct historical research using a variety of resources, and evaluate those resources for reliability and bias, to answer historical questions related to U.S. history (H-1A-M6) (Evaluation)

	73
	Describe the economic, social, and cultural differences between the North and South, including the advantages and disadvantages each had at the outbreak of the Civil War  (H-1B-M12) (Comprehension)

	74
	Explain the impact of the compromises on the issue of slavery and the Dred Scott decision on increasing tensions between the North and South (H-1B-M12) (Evaluation)

	75
	Explain the immediate and long-term causes of the secession of the Southern states and the outbreak of the Civil War (H-1B-M12) (Synthesis)


	Purpose/Guiding Questions:

48. Can students describe the economic, social, and cultural differences between the north and south, including the advantages and disadvantages each had at the outbreak of the civil war?

49.  Can students explain the impact of the compromises on the issue of slavery in the Dread Scott decision and the increasing tensions between the north and south as a result of this decision?

50. Can students explain the immediate and long term causes of the secession of the southern states and the outbreak of the civil war?

51.  Can students explain how cooperation and conflict affected the changing political boundaries of the United States to 1877?

52. Can students construct a timeline 

      of key events and key figures in 

      U.S. history from 1763 to 1877?

53. Can students interpret a timeline 

      to identify cause-and-effect 

      relationships among events in 

      U.S. history?

54. Can students identify U.S. 

      exports and imports that 

      contributed to the U.S. 

      economic interdependence with      

      Europe and other parts of the  

      world during the eighteenth and 

      nineteenth centuries?

55. Can students conduct historical 

     research using a variety of  

     resources and evaluate those 

     resources for reliability and bias,    

     to answer historical questions  

     related to U.S. history?


	Vocabulary:

· Sectionalism
· Secession
· nullification
· Dred Scott 
· Mason Dixon Line
· Abraham Lincoln
· Fugitive Slave Laws
· border states
· Crittenden Compromise
· Pickett’s Charge
· copperheads
· Habeas corpus
· Contrabands
Key Concepts
· Advantages and disadvantages of the North and the South at the outbreak of the Civil War and their economic, social, and cultural differences 


	Assessment Ideas:

· Variety of test ideas and items 
· Presentations
· Timelines
· Graphic organizers on North and South
· Activity Specific Assessments
	Resources:

· See Teacher-Made Supplemental Resources
· Text
· Internet sites
· Specific time period maps
 


Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

Introductory Activity
* It is suggested that a timeline is constructed throughout the entire Unit using the dates 1850-1865. This can be done individually by the student or as a class. 
*Activity 67:  Sectionalism under Review (LCC ACT 1)
(GLEs:  43, 73) 

(Teacher Made Suggestion: This would be a good time to divide up your class into a north and south team to work throughout the remaining unit activities)

Sectionalism and secession are at the center of this unit. In the previous three units, student groups reflected on how different sections of the United States developed while remaining loyal to the country. Economic differences, which in turn produced social differences within sections were often influenced by climate and physical features. People migrated to form new communities as immigrants entered the country to do the same. 

By 1860, the differences between the North and South had become so great that Northerners and Southerners felt as if they belonged to two different countries. What were some of these differences? Which ones were important enough to fight about? Explain to students that they are going to study life in the United States in the years before the Civil War to gain a better understanding of why people were willing to fight to defend their way of life.
Divide the class in half; one side will study the North and the other side the South. Separate each of those teams into three subgroups. Those subgroups will investigate one of the following for their region:  the economy, the social aspects, or the culture. The groups for the North and South will work together on their assigned topics and will then return to their large groups to share information gained.

On the board or on a large poster, have students create a Venn diagram displaying the similarities and differences between the North and the South in regard to economic, social, and cultural aspects prior to the war. Using the information gathered to fill in the diagram, have students list the advantages and disadvantages each side had at the outbreak of the war.

Assessment

Ask students to demonstrate their knowledge of daily life before the Civil War, with an emphasis on differences between the North and South. Here are some examples of activities that students may wish to undertake to express what they have learned. 

· Set up a timeline display of the meaningful events, issues, and key figures studied, with appropriate captions.
· Create a piece of historical fiction set in the 1850s. For example, students could write letters or journal entries in the voice of someone living during the period before the Civil War, describing key elements of their lifestyle. Be sure that both Northern and Southern views are represented.
· Write and perform a skit that dramatizes the conflict created by different lifestyles in the North and South.

*Activity 68:  Compromise and Political Boundaries (LCC 2)
(GLEs: 8, 43) 

Materials List:  poster paper, markers, computer (optional)

Have students construct a pictorial timeline on poster paper (date, title, caption, and picture) illustrating congressional efforts to resolve sectional tensions over slavery by statutory compromise, such as the following:

· Mason–Dixon Line of 1767     

· Northwest Ordinance 1787

· Missouri Compromise of 1820

· Compromise of 1850

· Kansas–Nebraska Act of 1854

Using the following information, have students utilize the split-page notetaking

(view literacy strategy descriptions), strategy to organize information regarding the 

following topics:  

· Underground Railroad

· Violence in Iowa, Missouri, Kansas, and Nebraska (e.g., Pottawatomie Massacre)

· John Brown at Harper’s Ferry

· Firing on Fort Sumter

The following is a sample of the split-page notetaking activity:

	Date:
	Topic:  Underground Railroad


	1864


	Slaves used stars as reference points to lead them to safe places where they could receive food and shelter on their journey to freedom.


Using notes made on the split-page activity, allow students to study in peer groups. Remind students that split-page notetaking is a way to recall information and to organize notes for tests and quiz preparation. Students should get into small groups to study, calling out information one to another.  Students should be encouraged to share as much information as they can during study time.  The teacher should monitor by asking questions at each study groups’ area.     

Ask students to discuss why other peaceful alternatives were not tried. Had the South defended its position for too long?  Had the North made “union” the rallying cry? 

Students can participate with an interactive game on the Internet at:

http://www.nationalgeographic.com/railroad/. Enter the site and follow the path of someone hiding on the Underground Railroad or use the dropdown bar and choose other activities related to the Underground Railroad and other topics. 

Activity 69: Trade and Interdependence (LCC 3)

(GLE: 42)
Assign half the class to investigate and present information illustrating problems in the South, such as the following:

· planters increasingly in debt and dependent on credit in Europe

· South —poor road and railroad systems—cut off from the rest of the country

· dependence on foreign markets for exports/imports 

· religious defense of slavery emphasized a system of social class

· absence of free labor to replace costs of slave system

· needed imports very expensive because of high tariffs

· farmers made vulnerable because of dependence on single crop economies (e.g., cotton)

Assign the other half of the class to investigate and present information illustrating economic changes in the North, such as the following:

· Industrial Revolution reaches America 

· increased demand for resources and labor

· cities grow rapidly with immigration and cheap labor

· immigrant groups intensely antislavery

· new industries protected from European competition in American markets by high tariffs

Have students list and identify U.S. exports and imports that contributed to U.S. economic interdependence with Europe and other regions of the world. Ask students to describe the Southern response to the Tariff of Abominations of 1828. Does this explain why John C. Calhoun began discussions of states’ rights (e.g., right of secession and nullification)?  Ask students to define these terms and add them to the concept wall.
* Activity 70: Compromise and Slavery (LCC ACT 5)

(GLE: 20, 50, 74)
Materials List:  computer (optional), case summary of Dred Scott Decision of 1857

Provide a case summary of the Dred Scott Decision (e.g., facts of the case, questions before the court, the decision, and justification for the decision) for distribution to the class. (Resource: http://www.pbs.org/wgbh/aia/part4/4p2932.html) After reviewing the case, ask students to explain how the decision made it increasingly difficult for Congress to reach compromises on slavery. Allow time for students to respond and discuss the following questions.  

· Because slaves were considered chattel in the Constitution (Three-Fifths Compromise), could the Supreme Court have reached a different decision?

· How do you think the Supreme Court should have acted?

· Was the Supreme Court fair in their decision?  How so?

· Did the Supreme Court decision change legislation?

Once the class has openly discussed the Dred Scott Decision, have them refer back to information found on the above website or in the text to support the following writing assignment.  Using RAFT (view literacy strategy descriptions), have students write multi-paragraph summaries about the decision and the impact it had on society. What changes came from it?  Who benefitted and how?  

· R- Role (A Supreme Court Justice)

· A- Audience (United States Citizens)

· F- Form (Summary of the case)

· T- Topic (Rights former slaves were given)

Allow time for students to read summaries in a class groups setting.  Encourage discussion after each summary is delivered.  Post writings in classroom.

Each student will then write a paper based on the following guidelines: 

1.  Compare a primary source with one other source on the same topic and discuss how the sources show similarities and differences. 

2.  Include the main ideas of the resources examined and how well the writers support them. 

Discuss, what was the impact of the person, event, or idea in the primary source? 

3.  List the comparative source at the end of the paper using correct bibliographical form. 

Suggestions for the format of the paper are as follows:

Two-to-three pages typed (double spaced) 

1.  Contains an introduction, body, and conclusion 

2.  Information included should be one-third summary and two-thirds analytical
*Activity 71:  Causes for Southern Secession (LCC ACT 6)
(GLE: 75) 
Materials List: computer (optional)

Set the scene for students by providing the following information in a teacher-made PowerPoint® presentation or a typed handout for students to review before beginning research.

· Each state made its own decisions concerning states’ rights. 

· The U.S. Constitution made no provision prohibiting states from seceding.

· Southern states wanted to preserve their way of life.

· Anti-slavery movements were gaining in popularity.

· Lincoln became president.

· Southern states were very dependent on slave labor.

· The North was establishing personal liberty laws to counter the fugitive slave laws.

· States began seceding from the Union.

· It was questionable whether new states entering the Union could be slave states.

Divide the class into small groups and assign a Southern state that seceded from the Union to each group. Have each group answer the following questions during research:

· What were the major points of contention for the states that are seceding?

· What appeared to be the most important issue that runs through each declaration of secession?

· Why did the states feel it was important to secede?

· What were the states’ positions on slaves? Federal power?

Using any of the following websites, have students read and analyze the Crittenden Compromise that attempted to resolve the secession crisis: 

http://education.yahoo.com/reference/encyclopedia/entry/CrittendCo

http://sunsite.utk.edu/civil-war/critten.html
http://www.tulane.edu/~latner/CrittendenComp.html
Have students evaluate the compromise for strengths and weaknesses and determine why the compromise did not work. 

Assign roles to reenact events leading up to state decisions to secede from the Union. Roles might include Robert E. Lee, a southern planter, and a reformer in the South. Role-players must speak to both long-term and immediate issues, such as:

· increasing populations in free states tipping the political balance in Congress

· economic policies (tariffs) that continued to make the South fear for its future

· attacks on slavery and the planter society by reformers 

· a growing belief in states’ rights in Southern states

· election of Abraham Lincoln as president.

Role-players must analyze the call for secession.

Unit 6 Concept 2:  The Civil War 

GLEs

*Bolded GLEs will be assessed in this unit.

	50
	Conduct historical research using a variety of resources, and evaluate those resources for reliability and bias, to answer historical questions related to U.S. history (H-1A-M6) (Evaluation)

	76
	Conduct historical research using a variety of resources, and evaluate those resources for reliability and bias, to answer historical questions related to U.S. history (H-1B-M12) (Evaluation)

	77
	Explain the purpose, significance, and results of Lincoln’s Emancipation Proclamation (H-1B-M12) (Evaluation)


	Purpose/Guiding Questions:

56. Can students describe the course 

      of the Civil War, including  

      major turning points and the 

      war’s immediate and long-term 

      impact on the North and the 

      South?

57. Can students explain the 

      purpose, significance, and results    

      of Lincoln’s Emancipation

      Proclamation?


	Vocabulary:

· Emancipation Proclamation
· Specific battles of the civil war *ie: Activity #60
· Robert E. Lee
· Ulysses S. Grant
· Confederate Army
· Union Army
· Appomattox Courthouse


	Assessment Ideas:

· Test
· Presentations
· Maps
· Flags
· Graphic organizers
· Activity Specific Assessments
	Resources:

· See Teacher-Made Supplemental Resources
· Notes
· Internet
· Textbook
· Primary and Secondary Documents
 


Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

*Activity 72:  The Nation at War (LCC ACT 7)
(GLE: 76) 
Materials List: Causes of the Civil War BLM, visual aids on the consequences of the Civil War (photographs, drawings, charts, maps, speech segments, etc.)

Reviewing sectional differences between North and South, ask students to list causes for the Civil War (permit the use of notes). Post the causes on the chalkboard and ask students to identify alternatives that might have been used to improve the cause. Then, ask students to rank the causes by their importance. Allow time for teacher-led interactive discussion of the causes of the Civil War and how sectional differences were viewed. 

Have students complete the Causes of the Civil War BLM.  See the sample below.

	Event
	Consequence

	
	

	
	


Have groups of students provide visual aids such as photographs, drawings, charts, maps, speech segments, etc., to illustrate the consequences of war listed above.

Assessment

Have groups of students provide visual aids such as photographs, drawings, charts, maps, speech segments, etc., to illustrate the consequences of war listed above. For example:

Causes of the Civil War

	Event
	Consequence

	
	

	
	


*Have groups answer the following:  Why is the Civil War still controversial?  Why is the issue of states’ rights still raised in political campaigns today?  Do you think that the issue of union has been resolved?
*Activity 73:  A Soldier’s Letter (LCC ACT 8)
(GLE: 50) 
Materials List: computer (optional) 

Present background information to the students on specific battles of the Civil War such as:

· Fort Sumter

· Manassas

· Fredericksburg

· Chancellorsville

· Vicksburg

· Spotsylvania

· Shiloh

· Antietam

· Gettysburg

· Cold Harbor

Using the split-page notetaking (view literacy strategy descriptions) strategy, have students identify important facts for each of the above. For example:

	Date: 1861

Battle: Fort Sumter
	Outcome:

Southern victory occurring at the beginning of the Civil War

	
	


Have students conduct research to obtain information about the lives of soldiers and battles they were involved in by reviewing letters online at http://etext.virginia.edu/civilwar/bitner/. Each letter can be accessed through the Images of Battle section of the website above by simply scrolling down.  

Pair students in small groups and assign two or three battles from the above list to be researched. Students will read various letters written by soldiers who survived the battle in which they fought.  Have students use the split-page notetakeing strategy (view literacy strategy descriptions) to organize information obtained in their research.  By using the split-page notetaking strategy, students can use their notes and recall information about the event. Students should share content of the letters in peer groups and use the information organized to study for tests and/or quizzes.
*Activity 74: Emancipation Proclamation (LCC 10)
(GLE: 77) 
Materials List: computer (optional), copies of the Emancipation Proclamation

Provide copies of Lincoln’s Emancipation Proclamation for class reading and discussion of the following:  

· Exactly where did it abolish slavery?  Did it abolish slavery everywhere?  Why or why not?  

· How did African Americans (slaves) react to the document?  People in the South?  

· Why did Lincoln make this proclamation?  What did he intend to accomplish?  Was he successful? 

See the following website for the Emancipation Proclamation:

http://www.nps.gov/ncro/anti/emancipation.html.

Divide the class into teams of approximately four students each. Using the following website have students conduct research to compile information for a portfolio (Resource: http://www.pbs.org/wgbh/aia/part4/4h1549t.html). Have the teams create a portfolio documenting the spectrum of contemporary opinions, positions, and attitudes about the Emancipation Proclamation. Have each team prepare a table of contents and introduction to its portfolio, in which team members organize findings according to some interpretative principle (e.g., chronologically, geographically, ideologically, etc.) and summarize their view of the significance, purpose, and results of the Emancipation Proclamation.

The suggested guidelines for the portfolio:

Table of Contents: 

Introduction: Answers the following questions: 

· Define the Emancipation Proclamation. 

· What was the purpose of the Emancipation Proclamation?  Exactly where did it abolish slavery?  Did it abolish slavery everywhere?  Why or why not?  

· How did free African Americans and slaves react to the document?  People in the South?  

· Why did Lincoln make this proclamation?  What did he intend to accomplish?  Was he successful? 

Collection of Varying Viewpoints on the Emancipation Proclamation

a. Opinions

b. Position taken

c. Attitude taken 

Summary: Should include significance, purpose, and result of the Emancipation Proclamation.

*Activity 75:  Surrender at Appomattox (LCC ACT 9)
(GLE: 76) 
Materials List: computer (optional)
Provide notes for students on the following:

· General Grant’s army was gaining in strength and numbers.

· Union troops were well supplied as opposed to the Confederate troops that lacked food and money.

· Confederate troop morale was low.

· General Lee tried to reach the railroad at Lynchburg, Virginia, to join Joseph Johnson’s army in North Carolina, but failed.

· General Lee began to retreat after he realized he could not hold Petersburg against General Grant.

· After General Lee realized he could not hold Petersburg, he ordered his troops to retreat to Appomattox.

· General Lee knew food and supplies would be waiting in Appomattox.

· General Grant knew this retreat was important and moved to cut off General Lee’s supply trains ahead of General Lee’s army.

Have students refer to the following websites for research on the surrender at Appomattox:  

http://www.eyewitnesstohistory.com/appomatx.htm

http://www.chr.vt.edu/CivilWar/Retreat/Battles/Apr9/Surrender.html

http://en.wikipedia.org/wiki/Battle_of_Appomattox_Court_House
Using the Internet or textbooks, have students answer the following questions:

· What were the movements of troops on both sides on April 8, 1865?

· How did General Lee surrender to General Grant on April 9, 1865?

· How did General Lee react to the surrender?  What was General Grant’s reaction?

· What were the terms of surrender?

· Why did the surrender of General Lee result in the collapse of the Confederacy?

Ask students to discuss their answers with the class. Have students brainstorm about the ramifications the surrender of the South may have had on the following:

· Reconstruction

· Freeing of all the slaves 

· The fate of the newly freed slaves

· The rise of the KKK
Assessment

Have students refer to the following web sites for research on the surrender at Appomattox:  

http://www.chr.vt.edu/CivilWar/Retreat/Battles/Apr8/Prelude.html
http://www.chr.vt.edu/CivilWar/Retreat/Battles/Apr9/Surrender.html

Have students answer the following questions on assessment handout :

1.  What were the movements of troops on both sides on April 8, 1865?

2.  What did the Union troops do once they reached Appomattox Station?

3.  How did the residents of Appomattox know that the Confederate troops were approaching?

4.  How did Lee surrender to Grant on April 9, 1865?

5.  How did Lee react to the surrender?  Grant’s reaction?

6.  What were the terms of surrender?

7.  Why did the surrender of Lee result in the collapse of the Confederacy?

8.  What other alternatives could Lee and his army followed that could have changed the course  of this event?

*Option Activity 3:  Use the book from the following internet link to incorporate a historical play concerning the “Surrender at Appomattox”. http://shop.scholastic.com/webapp/wcs/stores/servlet/ProductDisplay?productId=13341&langId=-1&storeId=10001&catalogId=10004
Unit 6 Assessment Options

General Assessment Guidelines

· Use a variety of performance assessments to determine student comprehension.

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.

· Select assessments that are consistent with the types of products that result from the student activities, and collaboratively develop a scoring rubric with other teachers or students.

· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.

General Assessments

· Complete graphic organizers/lists for study guide assistance.

· Interpret and use charts to answer questions.

· Conduct research.

· Make presentations/role-play.

· Write summaries, essays, and other papers.

· Construct and use maps/timelines.

Activity-Specific Assessments

· Activity 6:  Students will examine secession documents created by Southern states and learn why some Southern states wanted to secede from the Federal Union. Students will utilize internet access to:

· Describe circumstances that led to states meeting on the decision of secession

· Identify reasons why states chose to secede from the Union

· List common points of interest among Southern states

· Create the students’ own declaration of secession

· Activity 8:  Students will be able to witness specific battles of the Civil War through the eyes of soldiers. Students will utilize Internet access to:

· Identify major aspects of specific battles of the Civil War

· Examine the battles from the letters written by soldiers in the battles

· Reply to the soldier by writing a letter of response 

· Identify how major battles affected the outcome of the Civil War

· Activity 9:  Students will examine General Lee’s retreat and surrender at Appomattox Courthouse. Students will utilize Internet access to:

· Identify reasons for General Lee’s surrender at Appomattox

· Supply a chronology of the events of the day before and the day of the surrender

· Summarize the information read by the teacher and on the website

· Design the students’ own terms of surrender

· Discuss the ramifications of the South’s loss

Name:________________________                
School:____________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.

	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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