 8 th Grade English Language Arts: Unit 7:  All the World’s a Stage – Drama

Comprehensive Curriculum

Concept Correlation

Unit 7:  All the World’s a Stage- Drama  

Time Frame:    5 weeks              

	Big Picture: (Taken from Unit Description and Student Understanding)

· Dramas are literary works composed in verse or prose, usually for theatrical performance, where conflicts and emotions are expressed through dialogue and action .

· A good drama has interesting characters, which connect with one another in a variety of ways. 

· The action of the drama is told through dialogue and stage directions.




	Guiding Questions
	Activities

	Concept 1: Reading and Interpreting Drama
38. Can students identify the elements of drama?

39. Can students analyze techniques  

authors  use to describe characters,

including the narrator?

41. Can students identify a universal 

theme expressed in a play and relate it to personal experience?

42. Can students evaluate a dramatic  

Presentation?

      44. Can students write a scripted 

version of a narrative text?


	*Activity 84: Independent Reading 

(Ongoing~ no specific guiding question)



	
	*Activity 85: Vocabulary Study 

(Ongoing~ no specific guiding question)



	
	*Activity 86: Writing Craft Mini- Lessons 

(Ongoing~ no specific guiding question)



	
	*Activity 87: Grammar /Usage Mini- Lesson 

(Ongoing~ no specific guiding question)



	
	*Activity 88: What is Drama?

GQ 38

	
	*Activity 89: Elements of Drama

GQ 38

	
	*Activity 90: The Importance of Dialogue

GQ 39, 41

	
	*Activity 91: Reader’s Theatre

GQ 39, 44  

	
	*Activity 92: Reading a Play

GQ 38, 43

	
	

	Concept 2:   Dramatic Analysis

     38. Can students identify the 

           elements of drama?

     39.Can students analyze techniques

     authors use to describe characters,  

     including the narrator? 

40. Can students identify and explain 

     the point of view of the narrator or 

     other characters’ thoughts, words, 

     or actions?

41. Can students summarize a dramatic 

     presentation?

42. Can students evaluate a dramatic 

     presentation?

43. Can students write a scripted 

     version of a narrative text?
	*Activity 93: Analyzing Characters

GQ 39, 39 

	
	* Activity 94: Writing a Character Analysis

GQ 38, 39, 40

	
	*Activity 95: Be the Critic

GQ 41, 42, 43




	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	2
	Interpret story elements, including
	
	

	
	b
	Development of character types (ELA-1-M2) 
	Evaluation
	

	6
	Analyze universal themes found in a variety of world and multicultural texts in oral and written responses (ELA-6-M1)
	Evaluation
	

	7
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres (ELA-6-M2)
	Evaluation
	

	8
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including
	
	

	
	d
	drama  (e.g., plays) (ELA-6-M3)
	Evaluation
	

	9
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including
	
	

	
	b
	comparing and contrasting literary elements and ideas within and across texts (ELA-7-M1) 
	Evaluation
	

	
	e
	making inferences and drawing conclusions (ELA-7-M1)
	Synthesis
	

	
	f
	predicting the outcome of a story or situation (ELA-7-M1)
	Evaluation
	

	
	g
	including identifying literary devices (ELA-7-M1) 
	Evaluation
	

	14
	Analyze grade-appropriate print and non-print texts using various reasoning skills, including
	
	

	
	e
	skimming/scanning (ELA-7-M4)
	Analysis
	

	15
	Write multi-paragraph compositions on student- or teacher-selected topics organized with the following:
	
	

	
	a
	a clearly stated focus or central idea (ELA-2-M1)
	Synthesis
	

	
	d
	elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)
	Synthesis
	

	
	e
	transitional words and phrases that unify ideas and points

 (ELA-2-M1)
	Synthesis
	

	17
	Develop grade-appropriate compositions on student- or teacher-selected topics that include the following:
	
	

	
	a
	word choices (diction) appropriate to the identifies audience and/or purpose (ELA-2-M2)
	Application
	

	
	b
	vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)
	Evaluation
	

	
	c
	that include information/ideas selected to engage the interest of the reader. (ELA-2-M2)
	Synthesis
	

	
	d
	clear voice (individual personality) (ELA-2-M2)
	Application
	

	
	e
	variety in sentence structure (ELA-2-M2)
	Synthesis
	

	19
	Develop grade‑appropriate paragraphs and multiparagraph compositions using the various modes of writing (e.g., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA‑2‑M4)
	Synthesis
	

	22c
	Write for a wide variety of purposes, including text-supported interpretations of elements of grade-appropriate stories, poems, plays, and novels (ELA-2-M6) 
	Synthesis
	

	28
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)
	Application
	

	29
	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)
	Application
	

	31
	State oral directions/procedures for tasks (ELA-4-M2)
	Application
	

	32
	Adjust volume and inflection to suit the audience and purpose of presentations 

(ELA-4-M3)
	Application
	

	41
	Explain the usefulness and accuracy of sources by determining their validity (e.g., authority, accuracy, objectivity, publication date, coverage) (ELA-5-M2)
	Evaluation
	

	42
	Gather and select information using data-gathering strategies/tools,
	
	

	
	a
	including surveying (ELA-5-M3)
	Application
	

	
	b
	including interviewing (ELA-5-M3)
	Application
	

	
	c
	including paraphrasing (ELA-5-M3)
	Application
	

	43
	Generate grade-appropriate research reports that include information presented in a variety of forms, including:
	
	

	
	a
	visual representations of data/information (ELA-5-M3)
	Synthesis
	

	45
	Give credit for borrowed information following acceptable use policy, including:
	
	

	
	a
	integrating quotations and citations
	Application
	


Unit 7 Concept 1: Reading and Interpreting Drama

	GLE #
	GLE Text and Benchmarks

	01a.
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings (ELA-1-M1)

	01b.
	Develop vocabulary using a variety of strategies, including use of Greek, Latin, and Anglo-Saxon roots and word parts (ELA-1-M1)

	02a.
	Interpret story elements, including stated and implied themes (ELA-1-M2)

	02f.
	Interpret story elements, including how a theme is developed (ELA-1-M2)

	04a.
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including epics (ELA-1-M3)

	05.
	Interpret ideas and information in a variety of texts (e.g., scientific reports, technical guidelines, business memos) and make connections to real-life situations and other texts (ELA-1-M4)

	06.
	Analyze universal themes found in a variety of world and multicultural texts in oral and written responses (ELA-6-M1)

	07.
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres (ELA-6-M2)

	08d.
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres, including poetry (e.g., lyric, narrative) (ELA-6-M3)

	09e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making inferences and drawing conclusions (ELA-7-M1) 

	09f.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including predicting the outcome of a story or situation (ELA-7-M1)

	09g.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	14b
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including raising questions (ELA-7-M4)

	14c.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including reasoning inductively and deductively (ELA-7-M4)

	14e.
	Analyze grade- appropriate print and nonprint texts using various reading skills, including skimmimg/ scanning (ELA- 7- M4)




GLEs

Bolded GLEs are assessed in this unit

	15a.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with a clearly stated focus or central idea (ELA-2-M1) 

	15b.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with  important ideas or events stated in a selected order (ELA-2-M1)

	15c.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with  organizational patterns (e.g., comparison/contrast, order of importance, chronological order)appropriate to topic (ELA-2-M1)

	15d.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)

	15e.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA-2-M1)

	15f.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with an overall stucture (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA-2-M1)

	16.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose  (ELA-2-M2)

	17b.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone  (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2)

	17d.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (individual personality)

  (ELA-2-M2)

	17e.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA-2-M2)


	23.
	Use standard English capitalization and punctuation consistently 

(ELA-3-M2)

	24a.
	Write paragraphs and compositions following standard English structure and usage, including varied sentence structures and patterns including complex sentences (ELA-3-M3)

	24b.
	Write paragraphs and compositions following standard English structure and usage, including phrases and clauses used correctly as modifiers

 (ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing, including infinitives, participles, and gerunds (ELA-3-M4)

	25b.
	Apply knowledge of parts of speech in writing, including superlative and comparative degrees of adjectives (ELA-3-M4)

	25c.
	Apply knowledge of parts of speech in writing, including adverbs (ELA-3-M4)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words, and derivatives (e.g., roots, and affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)

	28.
	Adjust diction and enunciation to suit the purpose for speaking 

(ELA-4-M1)

	29.
	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)

	30.
	Follow procedures (e.g., read, question, write a response, form groups) from detailed oral instructions (ELA-4-M2)

	31
	State oral directions/procedures for tasks (ELA-4-M2)

	32.
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3)

	40a.
	Locate and integrate information from a variety of grade-appropriate resources, including multiple printed text (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias) (ELA- 5-M2)

	40b.
	Locate and integrate information from a variety of grade-appropriate resources, including electronic sources (e.g., Web sites, data bases)

 (ELA- 5-M2)

	40c.
	Locate and integrate information from a variety of grade-appropriate resources, including other media sources (e.g., audio and video tapes, films, documentaries, television, radio) (ELA- 5-M2)

	43a.
	Generate grade-appropriate research reports that include information presented in a variety of forms including visual representations of data/information (ELA-5-M3)

	45a.
	Give credit for borrowed information following acceptable use police, including integrating quotations and citations (ELA-5-M5)


Concept 1: Reading and Interpreting Drama

	Purpose/Guiding Questions

· Students identify the elements of drama.
· Students analyze techniques authors use to describe characters, including the narrator.
· Students identify a universal theme expressed in a play and relate it to personal experience.
· Students evaluate dramatic presentations.
· Students write a scripted version of a narrative text.
	Concepts & Vocabulary:

· Literary Elements (character, setting, plot, theme)

· Drama Elements (e.g., playwright, acts and scenes, a cast of characters, dialogue/monologue, the plot, crisis, climax, the setting, the stage directions, props, and the theme)
· Soliloquy

· Speech tag

· Characters (flat, dynamic, static, round)

· Audience 

	Assessment Ideas:

· Student responses in journals/ learning logs

· Teacher Made rubric or checklist to assess student dialogues and student created models (e.g., storyboards, timelines, story maps, collages, maps) as a response to a play
Activity-Specific Assessment:
· Activity 91: Reader’s Theatre Script


	Resources:

· Web Sites (located in the related activities)

· Variety of Teacher Created charts (e.g., T/Y Chart, Graphic Organizers, Double Bubble map, etc.)

· Variety of plays

· Written play script with a matching video of the same play

· Black Line Masters (SSR Reading Response Log BLM, Drama Terms BLM, Vocabulary Self- Awareness Chart BLM, “Said is Dead” BLM, 

      “I Said it Again” BLM, Wordsplash 

      BLM, 

     WW II BLM, Background) for Anne  

     Frank BLM, 

· Literacy Strategies (Learning Log, Vocabulary Self Awareness Chart, Brainstorming, Wordsplash, SQPL, Questioning/ Anticipation Guide)




Instructional Activities

 Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 

*Activity 84:  Independent Reading (Ongoing): (GLEs: 04a, 05, 10, 14b, 14c, 16) 

Materials List: reading material covering a wide range of topics and readability levels, books/materials stored in the classroom itself and a constant flow of new books and reading material, reading response notebook or handouts, Reading Response Log BLM

*A.  Regardless of the genre being addressed in each unit, students should read silently daily. Sustained Silent Reading (SSR) occurs when students and teachers are reading texts at their independent reading level for an uninterrupted period of time. Students select their own books or reading materials which require neither testing for comprehension nor book reports. Students will keep a reading log of materials read. Students may use the Reading Response Log BLM. Students may respond through a reading response learning log (view literacy strategy descriptions) to write a short reflection of the reading. A marble composition notebook or teacher-created handout may be used as a learning log. Sample reflective response log prompts (starters) and a lesson plan on this strategy can be found at http://www.readwritethink.org/lessons/lesson_view.asp?id=55.

 Student response may also be through a variety of other strategies (e.g. writing prompts, response logs, journals, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.education-world.com/a_curr/curr038.shtml or http://www.dowlingcentral.com/MrsD/area/literature/ssr.html.

*Activity 85:  Vocabulary Study (Ongoing): (GLEs: 01a, 01b, 26, 27) 

Materials List: graphic organizers, index cards, plastic sandwich bags, dictionaries, thesauruses, Drama Terms BLM

*A. Students will develop vocabulary through the use of connotative and denotative meanings of words and the use of Greek, Latin, and Anglo-Saxon roots and word parts throughout the unit as appropriate. Students will use vocabulary to define words specific to selections read. These may include a vocabulary self-awareness chart (view literacy strategy descriptions), vocabulary cards (view literacy strategy descriptions), Frayer model, concept definition map, linear array, or word maps.  
*B.  The teacher may also use the Word Wall strategy.  A Word Wall is a set of related words displayed in large letters on a wall or other display area in the classroom. Word Walls are a tool to use, not just for display or for the classroom décor. Word Walls are designed to promote students’ language learning; they provide ongoing support for varied language learners as well as enhancing learning through practical use. Using the Word Wall as a reference to highlight vocabulary that is related to a unit of instruction is a real world strategy and it is easily integrated into daily literacy activities. As there is no one right way to build or use a Word Wall, what to build, what key words to add, and when to add them will depend on the instructional needs of the students. For the drama study, a Word Wall could display the drama forms, terms, and devices used.  See Drama Terms BLM.

*C.  Students may create a three-column chart to record denotations and connotations encountered while reading, emphasizing shades of meaning and/or slanted words or phrases. 

Sample Three-column Chart for Denotative and Connotative Word Meaning:

	cool
	It is a cool day.

moderately cold
	Joe is cool person.

Joe is an excellent person. (positive)

	conventional
	traditional
	old-fashioned (negative)


*D.  Students may create a vocabulary tree graphic organizer (view literacy strategy descriptions) wherein a prefix or root word and its meaning are displayed. Students then write as many words containing the root/prefix as they can and find sentence examples as they read.   

Sample Vocabulary Tree: PREFIXES, ROOTS, and SUFFIXES

                                                      
[image: image1]
E.  Students will also use electronic and print dictionaries, thesauruses, and glossaries to expand vocabulary during research, drafting, and editing processes. Students will incorporate connotative and denotative word meanings into their writing products. If computers are available, students can access http://www.wordcentral.com/ for an on-line student dictionary that uses a daily buzzword to build vocabulary. Graphic organizers are available at http://www.region15.org/curriculum/graphicorg.html. 

*Activity 86:  Writing Craft Mini-Lessons (Ongoing) (GLEs: 15a, 15b, 15c, 15d, 15e, 15f)
Materials List: writing examples, Writing Piece with Target Skills Template, whiteboard or overhead projector and transparency pen or chalkboard and chalk

*A.  Since writing is a process done in recursive stages, it is important that students receive instruction in the writing craft through mini-lessons on target skills in descriptive and expository writing. For this unit, target skills should include writing compositions focusing on a central idea with important ideas or events stated in a selected order, selecting an organizational pattern (comparison/contrast, order of importance, chronological order) appropriate to the topic, using elaboration techniques (anecdotes, relevant facts, examples, and/or specific details), and using transitions to unify ideas and points. Students should keep a writer’s notebook or learning log (view literacy strategy descriptions). In teaching students writing craft, the teacher should first show how accomplished writers use a particular skill, and then encourage students to emulate those writers. A Writing Piece with Target Skills Template can be found at: http://engla.jppss.k12.la.us/writing_craft_and_genre_instruction%20page.htm.
*Activity 87:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23, 24a, 24b, 25a, 25b, 25c, 26, 27) 

Materials List: writing samples

*A.  The teacher may use the daily oral language strategy with target skills (The teacher will provide students with a sentence or a group of sentences in need of editing to give students consistent practice correcting grammatical errors). Target skills should be identified (e.g., varied sentence structure and patterns, phrases and clauses, infinitives, participles, gerunds, superlative and comparative degrees of adjectives, adverbs, spelling).  The students may also discuss the common errors in student writing samples. Through the writing process, students should use peer editing to work with mechanics. Grammar instruction should occur within the context of students’ reading and writing. Grammar instruction lessons may be found in the district-adopted textbook.

*Activity 88:  What Is Drama? (GLE: 06, 08d) 

Materials List: drama samples, Drama Questions BLM

*A.  Teacher directly and explicitly teaches a mini-lesson on drama that defines it as a work of literature that is meant to be performed by actors for an audience. Like a novel or short story, a drama has literary elements such as characters, setting, plot, and theme. However, in a drama, the characters’ dialogue and actions tell the story. Drama includes live stage performances as well as television, radio, and movie productions. The action in any dramatic work (play, movie, or television) usually centers on “Who wants what?” 

*B.  As an introduction to the genre, students will discuss plays or musicals they may have seen or participated in on stage. Students may respond to the Drama Questions BLM orally to facilitate the discussion. Students will discuss how their experience was different from watching a movie or television program. Students may, through a journal entry, write a short reflection on their experience in their journals/learning logs. Students may describe how it felt to be a member of the audience or a member of the cast. Students will note that drama is written to be performed and comes in a variety of media, such as movies and television shows. If students have not had experiences in personally viewing a drama, those students can write about what they think the theatre would be like: how would it be like a television show or movie: how would it be different from a television show or movie: etc.

If possible, the teacher may arrange for students to attend a live theater performance or view a movie version of a drama such as “Phantom of the Opera”, “The Wiz”, “Annie”, etc. so that students can experience and discuss the differences between live and recorded performances and record their feelings in their journals/learning logs.

*Activity 89:  Elements of Drama (GLEs: 02a, 02f, 06, 07, 08d, 31) 

Materials List: grade-appropriate drama selections, Vocabulary Self-awareness Chart BLM, Drama Terms BLM
*A.  In groups, students will read and compare the prose version of a short story or novel excerpt with a scripted version (e.g., The Diary of Anne Frank, A Christmas Carol, The Outsiders, Tuck Everlasting, Let Me Hear You Whisper, Nothing but the Truth, etc.). Students will use a graphic organizer (view literacy strategy descriptions) (e.g., Venn diagram, T-chart, Y-chart, Double Bubble Map) to chart similarities and differences. Students will use a vocabulary self-awareness (view literacy strategy descriptions) chart to assess their prior knowledge of drama terms.  See Drama Vocabulary Self-Awareness Chart BLM. Over the course of the readings and exposure to other sources throughout the unit, students should be told to return often to the chart and add new information to it.  The goal is to replace all the check marks and minus signs with plus signs. Because students continually revisit their vocabulary charts to revise their entries, they have multiple opportunities to practice and extend their growing understanding of key terms in the drama unit. Students may use the Drama Terms BLM as a reference tool. Students will continue to identify and define the elements of a drama (e.g., playwright, acts and scenes, a cast of characters, dialogue/monologue, the plot, crisis, climax, the setting, the stage directions, props, and the theme). Each time the teacher introduces a new drama term, students are asked to instruct the teacher on how to add modify an existing word to their graphic organizers which illustrates the students have the ability to orally state directions/procedures for a task.

An expanded glossary of drama terms is available at http://contemporarylit.about.com/od/literaryterms/Literary_Terms.htm 
*Activity 90: The Importance of Dialogue (GLEs: 08d, 09g, 17a, 17b, 17c, 28, 29, 32) 

Materials List: grade-appropriate drama scenarios, Said Is Dead BLM, I Said It Again BLM
*A.  Using teacher-prepared scenario cards (index cards listing a situation that two characters will act out), students will perform improvisational skits. Some scenarios may include traffic police and speeder, coach and player, waitress and diner, teacher and misbehaving student, bank teller and bank robber, two girls discussing a movie, doctor and patient, customer and cashier, etc. This scenario goal is to help student writers see how dialogue advances the plot and reveals characters through what is said. After the improv, students will discuss the importance of dialogue, a crisis, and stage directions in a drama. Students will discuss and note that the critical question in assessing a drama is “Who wants what?”
*B.  The teacher conducts a mini-lesson on how to write dialogue explaining that dialogue shows, rather than tells, what is going on within a character and between characters. Dialogue can convey action in fewer words than in narrative writing. The main goal of dialogue is to reveal characters’ personalities and to advance the plot. The teacher will present a mini-lesson on dialogue’s conventions—quotation marks, commas, and capitalization. As these are complex, the conventions should not be taught all at once, but rather in a progression. The teacher may use picture books or various newspaper columnists’ writings to illustrate the use of dialogue. Dialogue mini-lessons may be accessed at http://www.readwritethink.org/lessons/lesson_view.asp?id=117 and http://www.readwritethink.org/lessons/lesson_view.asp?id=116. The Teacher conducts a mini-lesson that sets the purpose of the narrator in a play: to let the reader know background information about the characters as well as to describe the setting and make connects between the characters. The narrator often speaks to the reader in-between the sections of dialogue and monologue in a play.

*C.  Students should be taught that said can often be replaced when the author wants to show that there is a definite reason for dialogue to be spoken in a particular voice. The teacher will discuss with students that the replacement of said may be unnecessary and undesirable. Students may do a “replace said” activity similar to Said Is Dead BLM. For reference, a list of choices is available—I Said It Again BLM.

*D. In pairs, students will brainstorm and write a scenario/vignette with at least four lines of dialogue correctly using the dialogue conventions. Students must be mindful that their dialogue and actions in the presentation need to explain the point of view of their chosen character (s)/narrator through what is shared with the audience from the script the partners create as there will not be any other information provided to the audience for a deeper understanding of the characters. Students will perform for the class. 


*Activity 91:  Reader’s Theater (GLEs: 08d, 14e, 17a, 17b, 17c, 17d, 17e, 28, 32, 40a, 40b, 40c, 43a, 45a)

Materials List: grade-appropriate drama selections, Reader’s Theater scripts
*A.  Students as a group may skim/scan anthologies, search the library, the Internet, or classroom magazines for short one-act plays to read as a class. Scholastic magazines—READ, SCOPE, ACTION—are a good source for plays that can be read in a class period. The teacher may also use Reader’s Theater which allows for reluctant oral readers to participate as it requires less dialogue. According to the Timeless Teacher Stuff website, “Reader’s Theater is an activity in which students, while reading directly from scripts, are able to tell a story in a most entertaining form, without props, costumes, or sets. This is a reading activity, and students are not asked to memorize their lines. They are, however, encouraged to ‘ham it up’ and use intonation and gestures appropriate to their characters and their characters’ words.” 
*B.  To practice reading with fluency, students should continue to read and perform in the Reader’s Theater format. To introduce RT to students, a basic lesson plan is available at http://www.readwritethink.org/lessons/lesson_view.asp?id=172. Reader’s Theater scripts are available free at http://www.aaronshep.com/rt/index.html and http://www.timelessteacherstuff.com/ 

*C.  The Teacher presents a mini-lesson on the job of a narrator and the use of dialogue/monologue in script writing. The teacher will use a Think Aloud and model for students the process of writing a collaborative Reader’s Theater script so students can observe how to compose one: 

·  The Reader’s Theater script has one or more narrators and the characters are from a selected passage.

·  The passage is rich in dialogue that presents a problem and/or conflict.

·  The narrator’s part offer background information, setting, and plot.

·  Characters’ exact words are written in the form of a play.

·  Stage directions offer suggestions for how the characters speak.

Following the mini-lesson and Think Aloud model, students will select a fable/folktale to be rewritten as a Reader’s Theater script, applying the elements of drama (e.g., stage directions, dialogue). Students should indicate the setting and use the correct dramatic form including speech tags and stage directions. Students may create a poster advertising their performance and display it for the class. Then, students will perform their scripted version of the fable/folktale selected. RT Scripting Sheets are available free at http://www.aaronshep.com/rt/sheets.html.

*Activity 92:  Reading a Play (GLEs: 07, 08d, 09e, 09f, 09g, 28, 29, 30, 32) 

Materials List: District-adopted anthology, teacher-selected plays, Word Splash BLM, WWII Background BLM, Background for the Play “Anne Frank” BLM, overhead/infocus projector, transparency, chart paper/blackboard, markers/chalk

*A.  As a class, students will read or listen to a longer drama (e.g., The Diary of Anne Frank, Let Me Hear You Whisper, The Hitchhiker). The teacher may decide to assign parts and have the students orally read the play selected. In journals or notebooks, students may create a scene-by-scene summary chart (part of play, setting, key events) to keep track of the play’s plot and conflict.

*B.  In groups, students may select a scene to rehearse and perform for the class. As they prepare the scene, students should consider these questions:

· How many characters appear in this scene? 

· What props will be needed?

· What sound effects will be heard, and how will they be produced?

*C.  Students will respond to teacher-selected/created literal, interpretative, and evaluative questions about the drama. Students may also create storyboards, timelines, story maps, collages, maps, or models as a response to the play as directed by the teacher.

D.  The Diary of Anne Frank is a drama selection in most eighth grade anthologies. Reading the play allows the combining of nonfiction with drama. One initiating activity could be the Word Splash strategy wherein students are given a list of five to 15 words, numbers, or phrases from the informational text they are going to read. The teacher should select words that will provide cues for students or that may need clarification. The teacher will display the words via overhead or infocus projector or prepare copies for the students. Working in pairs or groups, the students will read through the list, and speculate and discuss how the terms might relate to the given topic. Then as a whole, students should make and record predictions on chart paper or chalkboard/whiteboard. After their predictions are discussed, students will read the informational text and discuss/correct any misconceptions. Students may restate what they have by writing a summary in a reading response log. See Word Splash BLM, WWII Background BLM, and Background for the Play “Anne Frank” BLM for a sample lesson giving background information for The Diary of Anne Frank. 
E.  As another initiating activity, the teacher may create SQPL (view literacy strategy descriptions) by first looking over the material to be read (e.g., The Diary of Anne Frank) and then generating a statement that would cause students to wonder, challenge, and question (e.g., Anne Frank: “I keep my ideals, because in spite of everything I still believe that people are really good at heart,” or "Parents can only give good advice or put them on the right paths, but the final forming of a person's character lies in their own hands"). The teacher may write the statement on the board, project it on the overhead or from a computer, put it on a handout, or even state it orally for students to record in their journals/notebooks. Using the think-pair-share strategy, the students turn to a partner and think of one good question they have about the upcoming play based on the statement. As students respond, the teacher will write their questions on the chart paper or board. Students should listen carefully for the answers to their questions while reading the text. As content is covered, the teacher should stop periodically and have students discuss with their partners which questions could be answered, then ask for volunteers to share. The teacher will mark questions that are answered. The class should continue this process until the play is completed. The teacher should go back to the list of questions to check which ones may still need to be answered.
F.  If The Diary of Anne Frank is being read in class, the teacher may decide to have copies of the book available, so the students may compare the diary entries to the play’s versions.

These websites may be useful in studying Anne Frank’s diary:  http://www.annefrank.org/ ; http://teacher.scholastic.com/frank/diary.htm; and http://www.annefrank.com/1_life.htm.
G.  Writing a Diary Entry:  A diary is a daily written record of events, experiences, and/or observations. Usually diaries are not written for publication, as was the case with Anne Frank. 

In Anne’s diary, entries contain the date and sometimes time and place.  They are told chronologically in the first person point of view and reflect the writer’s thoughts and feelings about the events, experiences, or observations.  Students may develop diary entries on selected characters from a drama, or students may choose an event from their own lives and write a diary entry. Students should apply a writing process as they develop their diary entries.  Students should apply the features (date, time/place, chronological order, first person point of view, and writer’s thoughts and feelings) of diary/journal writing. Students will self/peer edit using a writer’s checklist, make necessary revisions, and proofread for grammar, mechanics, usage, and spelling. Students will publish a final copy, using available technology. Students’ work may be shared with the class.

These websites may be useful in teaching the writing of diary entries: 

http://www.wikihow.com/Keep-a-Diary-and-Stick-to-It
http://www.sdcoe.k12.ca.us/score/drum/drumsg2.html
http://www.writingfix.com/Chapter_Book_Prompts/SkinImIn3.htm 

Unit 7 Concept 2: Dramatic Analysis


GLEs:
	GLE #
	GLE Text and Benchmarks

	02b.
	Interpret story elements, including development of character types (e.g., flat, round, dynamic, static)(ELA-1-M2)

	03c.
	Interpret literary devices, including how word choice and images appeal to the senses and suggest mood (ELA-1-M2)

	06.
	Analyze universal themes found in a variety of world and multicultural texts in oral and written responses (ELA-6-M1)

	07.
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres (ELA-6-M2)

	09b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing to examine and evaluate information (ELA-7-M1)

	09d.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas within and across texts (ELA-7-M1)

	09e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making inferences and drawing conclusions (ELA-7-M1) 

	09g.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1)

	14b
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including raising questions (ELA-7-M4)

	14c.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including reasoning inductively and deductively (ELA-7-M4)

	15a.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with a clearly stated focus or central idea (ELA-2-M1) 

	15b.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with important ideas or events stated in a selected order (ELA-2-M1)

	15c.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)


*Bolded GLEs are assessed in this unit

	15d.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)

	15e.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA-2-M1)


	15f.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with an overall structure (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA-2-M1)

	18a.
	Develop grade-appropriate compositions by identifying and applying writing processes such as selecting topic and form (ELA- 2-M3)

	18b.
	Develop grade-appropriate compositions by identifying and applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)

	18c.
	Develop grade-appropriate compositions by identifying and applying writing processes such as drafting (ELA-2-M3)

	18d.
	Develop grade-appropriate compositions by identifying and applying writing processes such as conferencing (e.g., peer and teacher) (ELA-2-M3)

	18e.
	Develop grade-appropriate compositions by identifying and applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)

	18f.
	Develop grade-appropriate compositions by identifying and applying writing processes such as proofreading/editing (ELA-2-M3)

	18g.
	Develop grade-appropriate compositions by identifying and applying writing processes such as publishing using technology (ELA-2-M3)

	19.
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various models of writing (e.g., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4)

	22c.
	Write for a wide variety of purposes, including essays defending a stated position (ELA-2-M4)


Concept 2: Dramatic Analysis

	Purpose/Guiding Questions:

· Students identify the elements of drama.

· Students evaluate a dramatic presentation.

· Students analyze techniques authors use to describe characters, including the narrator.

· Students identify a universal theme expressed in a play and relate it to personal experience.

· Students write a scripted version of a narrative text.


	Concepts & Vocabulary:

· Literary Elements (character, setting, plot, theme)

· Drama Elements (e.g., playwright, acts and scenes, a cast of characters, dialogue/monologue, the plot, crisis, climax, the setting, the stage directions, props, and the theme)
· Soliloquy

· Speech tag

· Characters (flat, dynamic, static, round)

· Speech Tag

· Characters (flat, dynamic, static, round)

· Audience



	Assessment Ideas: 

· Teacher created rubric or checklist to assess student journals/ learning logs, reading response logs, student completed graphic organizers, students characterization compositions, and student critic review

Activity Specific Assessments

· Activity 94: Character Analysis

· Activity 95: Writing a Critic Review


	Resources:

· Black Line Masters (Character Profile Chart BLM, Venn Diagram BLM)

· Literacy Strategies (Graphic Organizer)




Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 

*Activity 93:  Analyzing Characters (GLEs: 02b, 07, 09b, 09d, 09e, 09g, 18a, 18b, 22c) 

Materials List: District-adopted anthology, teacher-selected plays
*A.  During the reading of the play, students will choose two characters who interact with each other during one of the dramas they have read or viewed. Students will reread the scenes in which the two characters talk with each other or about each other and make notes about what the scene or dialogue reveals about each character’s attitude toward the other. For each of the two characters, students may create a cluster diagram that analyzes the character’s relationship with the other character and show how this affects the drama as a whole. 

Sample cluster diagram: The Diary of Anne Frank

[image: image2]
*B.  Students will address each characters’ development by writing a text-supported paragraph describing how or if the characters’ relationships change during the play. Student responses should include a brief summary/explanation of feelings and thoughts about the characters, an analysis of why the characters’ actions make one feel or think that, and examples from the text for support. 

*C. Students may create a graphic organizer (view literacy strategy descriptions) in the form of a modified compare/contrast matrix to aid in discovering the shared and unique qualities of the characters in the drama. The teacher should label rows to meet lesson objectives. Students should insert information during the reading of text.

Sample compare/contrast matrix:

	Attributes
	Character #1
	Character#2
	Character#3

	Physical appearance


	
	
	

	Personality Traits


	
	
	

	Motivation

What does he/she want?


	
	
	

	Result

What does the character do to attain the goal?
	
	
	


After reading and completing the matrix chart, students will engage in a think-pair-share activity (complete matrix, discuss/revise with partner, and share responses). As a whole class, students will discuss responses and cite specific examples from the story as support for each assertion.

*Activity 94:  Writing a Character Analysis (GLEs: 02b, 03c, 09e, 14b, 14c, 15a, 15b, 15c, 15d, 15e, 15f, 18b, 18c, 18d, 18e, 18f, 18g, 19) 

Materials List: District-adopted anthology, teacher-selected plays, Character Profile Chart BLM
*A.  During the reading of a teacher chosen play, students will select a character to analyze. Students will complete a character profile chart graphic organizer (view literacy strategy descriptions) on the selected character (e.g., appearance, actions, words, thoughts, other characters’ responses, playwright’s direct comments through stage directions). Students may use the Character Profile Chart BLM to record details from the play that supports their observations. After completing the profile chart, students will decide which aspect of the character to analyze.

*B.  Students will write a composition that identifies the traits, which tell an audience about that character (e.g., believable, round, flat, dynamic, static).  The composition will begin with a sentence that introduces the essay’s main idea with a focus on the character, not the plot. Students will cite scenes, incidents, or lines from the dramas to support their statements and write a conclusion summarizing their characterization. Students will begin the composition process with a prewrite that uses their character profile charts. This will lead the student to brainstorm and develop ideas to for a multiparagraph essay that analyzes the feelings and attitudes of the character. Students will write a draft that begins with an expository hook/lead, uses appropriate elaboration, word choice appropriate to the audience and purpose, and reveals the writer’s voice. Students will demonstrate their ability to use adverbs, comparative and superlative adjectives, and varied sentence structure as well as the appropriate command of grammar, usage, mechanics and spelling. Students will use self/peer evaluation to edit for grammar, mechanics, usage, and 

spelling. Students will meet with the teacher for a writing conference at each step of the writing process and should revise work according to teacher feedback throughout the process. Students will revise the composition and produce a final product, using available technology.


*Activity 95:  Be the Critic (GLEs: 06, 07, 18a, 18b, 18c, 18d, 18e, 18f, 18g, 19, 22c) 

Materials List: District-adopted anthology, teacher-selected plays, grade-appropriate video/DVD, Venn Diagram BLM
*A.  As a class, students will watch a video/DVD of a drama they have read (e.g., The Diary of Anne Frank). In groups, students will compare the video and the play version. The group reporter will record findings on a graphic organizer (view literacy strategy descriptions), such as a comparison/contrast chart, Venn diagram, t-chart, or Double Bubble Map.  Groups will share comments with other groups. As a class, students will discuss the effectiveness of print vs. nonprint. In journals, students will write an opinion with support focusing on which medium they preferred and reflect on how that particular medium related to the student’s personal experiences.

*B.  Writing a Critical Review:  Students may write a movie review. The review should follow the writing process (e.g., select a topic, prewrite/brainstorm, draft, conference with peers and/or teacher, revise based on feedback, proofread & edit, and publish using technology) and include the title, theme statement, a brief plot summary, and reasons the reviewer liked or disliked the movie. Students will self/peer edit using a writer’s checklist, make necessary revisions, and proofread for grammar, mechanics, usage, and spelling. Students will publish a final copy, using available technology. Students’ work may be shared with the class.


Sample Assessments
General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that can be used for this unit:

General Assessments

· Students will be provided with a checklist of drama elements/vocabulary terms for the unit. Students’ completion of vocabulary lists/products and vocabulary acquisition will be assessed via a teacher-created selected/constructed response format.

· Students will collect all journal entries/graphic organizers created or completed and turn them in for assessment via a teacher-created checklist for completion and/or response to topic.

· Students will complete a visual representation of the knowledge learned about the genre at the end of the drama study. These may include projects, illustrations, posters, dramatizations, PowerPoint® presentations, multimedia presentations and/or other technology to demonstrate mastery of the drama unit. Students will be assessed by a rubric created for the format chosen. Students’ work may be assessed using a teacher-created rubric available at  http://rubistar.4teachers.org/index.php.

· Students will give oral presentations, dramatizing a scene from a selected play. Students will be provided feedback via an oral presentation rubric which can be found at the following web sites, or a teacher may create a rubric: http://www.readwritethink.org/lesson_images/lesson28/performrubric.pdf or

      http://www.readwritethink.org/lesson_images/lesson416/OralRubric.pdf.

· Students will be formally assessed via literal, interpretative, and evaluative questions in a teacher-created selected/constructed response format. 

· Students may use a trait rubric (i.e., ideas, organization, voice, word choice, sentence fluency, conventions) to self-assess their written work.  A Six Trait Rubric available at www.nwrel.org/assessment/pdfRubrics/6plus1traits.pdf.
· Students’ writing products may be assessed using the LEAP 21 Writer’s Checklist: http://www.louisianaschools.net/lde/uploads/2071.pdf or www.louisianaschools.net/lde/uploads/3743.pdf  for self/peer evaluation.
· Students’ writing products will be assessed using the LEAP 21 Writing Rubric for final drafts:  http://www.louisianaschools.net/lde/uploads/9842.pdf.
· Students will be assessed via teacher observations, skills checklists, and anecdotal records to monitor individual progress in reading strategies and writing skills.

Activity-Specific Assessments

· Activity 90:  Students will write and perform a Reader’s Theater script. Assessment will be based on the following:    

· Students correctly interpreted the scene and added insights about the text through their acting.

· Students interpreted the story creatively and with depth.

· Students followed the sequence of the story, were enthusiastic about performing, and demonstrated group effort.

· Students were well-prepared and delivered the script in an understandable manner.

· Students’ skit was clear, concise, and well-articulated.

· Students used inflection in reading/acting.

· Students’ volume of voices was used appropriately.

· Activity 94:  Students will write an essay analyzing a character in a play. Students will apply a writing process to produce a final draft. A good character analysis:

· identifies the character, the work, and the playwright

· includes a thesis statement that sums up the main idea

· supports the thesis statement with specific details from the text

· is clearly organized

· concludes by summarizing or restating the main idea 

· uses word choice that is consistently precise, vivid, or expressive

· uses transitional words effectively to connect ideas and paragraphs

· has varied sentence structure and pattern

· has few errors in grammar, usage, mechanics, spelling, and legibility

· Activity 95:  Students will view and review a movie based on a play read. A good review begins with a clear thesis that identifies the work by title and author and states an overall evaluation of the work. In addition, the review

· has a body that provides specific reasons for the evaluation

· is supported with details and examples from the work

· has a conclusion that leaves the reader with a memorable final point or a strong impression of the writer’s evaluation

· focuses on the negative or positive worth of the work

· establishes, explains, and adheres to the same criteria for evaluation throughout

· uses a tone appropriate to the evaluation

· has few errors in grammar, usage, mechanics, spelling, or legibility

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Angry when Anne spills milk on her fur coat





outside


beyond





extraterrestrial outside the Earth





extraordinary


beyond ordinary








extracurricular


outside the school courses





extra





Teases Anne about being “Peter’s girlfriend








Friendly at first; lets Anne try on her fur coat





Mrs. Van Daan’s relationship with Anne








Activity 90:  Students will write and perform a Reader’s Theater script. Assessment will be based on the following:    


Students correctly interpreted the scene and added insights about the text through their acting.


Students interpreted the story creatively and with depth.


Students followed the sequence of the story, were enthusiastic about performing, and demonstrated group effort.


Students were well-prepared and delivered the script in an understandable manner.


Students’ skit was clear, concise, and well-articulated.


Students used inflection in reading/acting.


Students’ volume of voices was used appropriately.











Activity 94:  Students will write an essay analyzing a character in a play. Students will apply a writing process to produce a final draft. A good character analysis:


identifies the character, the work, and the playwright


includes a thesis statement that sums up the main idea


supports the thesis statement with specific details from the text


is clearly organized


concludes by summarizing or restating the main idea 


uses word choice that is consistently precise, vivid, or expressive


uses transitional words effectively to connect ideas and paragraphs


has varied sentence structure and pattern


has few errors in grammar, usage, mechanics, spelling, and legibility














Activity 95:  Students will view and review a movie based on a play read. A good review begins with a clear thesis that identifies the work by title and author and states an overall evaluation of the work. In addition, the review


has a body that provides specific reasons for the evaluation


is supported with details and examples from the work


has a conclusion that leaves the reader with a memorable final point or a strong impression of the writer’s evaluation


focuses on the negative or positive worth of the work


establishes, explains, and adheres to the same criteria for evaluation throughout


uses a tone appropriate to the evaluation


has few errors in grammar, usage, mechanics, spelling, or legibility
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