American history Unit 5:  The Roaring Twenties (1919-1929)

Ascension Parish Comprehensive Curriculum

Concept Correlation
                 Unit 5:  The Roaring Twenties (1919-1929)  
Time Frame:  Regular 1.5 weeks; Block 1 week
	Big Picture: (Taken from Unit Description and Student Understanding)
· World War I prompted changes in U.S. foreign and domestic policy including the threats to civil liberties.
· Cultural changes that took place in American society during the 1920s.

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Analyze the international and domestic events, interests, and philosophies that prompted threats to civil liberties in the aftermath of World War I (H-1B-H11)

(Evaluation)
35
Conduct historical research using a variety of resources to answer historical questions related to U.S. history and present that research in appropriate format(s) (visual, electronic, written) (H-1A-H5)   (Comprehension)

17

Identify the characteristics of the 1920s and describe the cultural changes that resulted (e.g., Harlem Renaissance, prohibition, women’s suffrage) (H-1B-H11)

(Synthesis)

34

Analyze the international and domestic events, interests, and philosophies that prompted threats to civil liberties in the aftermath of World War I (H-1B-H11)

(Evaluation)

35

Reflections

	Concept 1:  Post World War I-Foreign and Domestic Policy

17.  Can students use a variety of resources to conduct historical research and present the research in appropriate formats?

18. Can students explain how the U.S.’ foreign and domestic policies were affected by World War I?
	 *Activity 39:  Post World War Foreign and Domestic Policy

GQ 17, 18
	35
	

	Concept 2:  The Roaring  Twenties

19.  Can students explain the cultural change that occurred in the 1920s?

20.  Can students explain why civil liberties were threatened in the aftermath of World War I?


	*Activity 40:  Events of the 1920s

GQ 20
	17, 34, 35
	

	
	Activity 41:  Characteristics of the 1920s

GQ 19
	17, 34, 35
	

	
	*Activity 42:  Post-WWI Era Cultural Changes 

GQ19
	34
	

	
	Activity 43:  Consumerism in the 1920s
GQ19
	34
	

	
	*Activity 44:  Threats to Civil Liberties
GQ 20
	35
	

	
	Activity 45:  Women’s Suffrage
GQ20
	34
	

	
	Activity 46:  Technological Advancements

GQ 19
	34
	


Unit 5 - Concept 1:  Post-World War 1 – Foreign and Domestic Policy

	GLEs

*Bolded GLEs are assessed in this unit



	35
	Analyze the international and domestic events, interests, and philosophies that prompted threats to civil liberties in the aftermath of World War I (H-1B-H11)

(Evaluation)


	Purpose/Guiding Questions:

· Use a variety of resources to conduct historical research and present the research in appropriate formats 

· Explain how U.S. foreign and domestic policy was affected by World War I
	Vocabulary:

· Red Scare

· Communism

· Anarchist

· Sacco and Vanzetti

· Racism

· Civil Liberties

· Immigration Quota

	Assessment Ideas:

· Caricatures/Position Paper (Activity 1)


	Resources:

· Political Caricatures

· Information on Sacco & Vanzetti Case


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 39: Post-World War I Foreign and Domestic Policy (CC Activity 4)

(GLE: 35)
Materials List: Key Concepts Chart BLM, Consequences of World War I BLM, primary and secondary sources (books, encyclopedias, Internet access—optional), overhead projector (optional)

Prior to teaching the content on the consequences of World War I in terms of changes in U.S. foreign and domestic policies during the 1920s, do an SQPL (view literacy strategy descriptions) using the following statement:
 In terms of changes in U.S. foreign and domestic policy, consequences of World War I led to disillusionment with involvement in foreign affairs, debt default, and immigration quotas.

Have students work in pairs to come up with one good question about this statement.  Gather all the questions and list them on the board.  If a key question, such as Why were voters in America impressed with Warren G. Harding’s pledge to return the country to “normalcy” or to the good old days? is not asked, the teacher should add it to the list.

Unit 5 - Concept 2:  The Roaring Twenties

	GLEs

*Bolded GLEs are assessed in this unit



	17
	Conduct historical research using a variety of resources to answer historical questions related to U.S. history and present that research in appropriate format(s) (visual, electronic, written) (H-1A-H5)   (Comprehension)

	34
	Identify the characteristics of the 1920s and describe the cultural changes that resulted (e.g., Harlem Renaissance, prohibition, women’s suffrage) (H-1B-H11)

(Synthesis)

	35
	Analyze the international and domestic events, interests, and philosophies that prompted threats to civil liberties in the aftermath of World War I (H-1B-H11)

(Evaluation)


	Purpose/Guiding Questions:

· Explain the cultural change that occurred in the 1920s 

· Explain why civil liberties were threatened in the aftermath of WW I
	Vocabulary:

· Jazz Age

· Harlem Renaissance

· Organized Crime

· Flappers

	Assessment Ideas:

· Timeline (Activity 1)

· Multimedia Presentation (Activity 2)
	Resources:

· Computer/Internet

· Power Point

· Microsoft Publisher

· Movie Maker


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 40: Events of the 1920s (CC Activity 8)

(GLEs: 17, 34, 35)
Have students make an illustrated time line of events that occurred during the administrations of Warren G. Harding, Calvin Coolidge, and Herbert Hoover. Students should discuss the events that occurred and describe how they might have been affected by the president in office. Display the timelines in the classroom. 

Activity 41: Characteristics of the 1920s (CC Activities 3, 7, 9, 10, 11)

(GLEs: 17, 34, 35)
Have students work in groups to create a multimedia presentation (Power Point, video, magazine, newsletter), which assesses the impact of cultural and technological changes of the 1920.  Presentations must include but are not limited to: the Roaring 20s, organized crime, political scandals, Jazz Age, Harlem Renaissance, technological advances, prohibition, speakeasies, and culture.

*Activity 42: Post-World War I Era Cultural Changes (GLEs: 9, 17, 34)

Materials List: Harlem Renaissance Word Grid BLM, primary and secondary sources (books, encyclopedias, Internet access—optional), PowerPoint®, poster paper

Working in groups, have students use primary and secondary source documents (books, encyclopedias, and reliable Internet resources) to research and report on the Harlem Renaissance.  Assign each group a different focus from the following: composers, performers, poets, artists, and authors with special emphasis placed on Langston Hughes and Countee Cullen. Have the groups use a variety of sources and present their research in appropriate format(s) (e.g., visual, electronic, written).

Information may be found on this website: http://www.si.umich.edu/CHICO/Harlem/index.html 

Based on information gathered through teacher lecture and/or student research, have the students create visuals that depict activities that portray the Jazz Age. The visuals should include the following aspects of the Roaring ‘20s: clothing, dance, music, talkies, speakeasies, Prohibition, or organized crime. 
Students will present their visuals to the class using PowerPoint® presentations, posters, or various other visual presentations. After all the presentations, use the brainstorming strategy (view literacy strategy descriptions) to create a list of the cultural changes that occurred in the 1920s. Have students write a brief journal entry expressing which of the cultural changes they believe was the most significant and stating the reasons for their decision. 

Activity 43: Consumerism in the 1920s (GLEs: 4, 7, 9, 34)   

Materials List:  markers, colored pencils, or crayons; primary and secondary sources; Internet access (optional)

Divide students into groups and have the students use primary and secondary source documents (books, encyclopedias, and reliable Internet resources) to research information for a presentation on the growth of consumerism and advertising in the 1920s. Encourage the use of markers, colored pencils, crayons, computer graphics, etc.

Students are also encouraged to identify ways in which the values of the city and rural values collided during this time period (prohibition, Darwin, immigration). As part of their presentation, students are to construct a flyer that represents an advertisement for a product in the 1920s. Each group should make an oral presentation of their findings and conclude with a question and answer session. 

Then, have the class use this information to create a wall mural entitled “Advertising in the Roaring ‘20s.”

*Activity  44: Threats to Civil Liberties (GLEs: 2, 3, 7, 14, 35)

Materials List: Consequences of World War I BLM; markers, colored pencils, or crayons; political caricatures or cartoons; primary and secondary sources; Internet access (optional)

Have the students review and discuss the Consequences of World War I BLM that they used in Activity 1 of this unit. Provide the students with political caricatures or cartoons of international and domestic events, interests, and philosophies that prompted threats to civil liberties.  Then, have them interpret the elements and meaning of the caricatures or cartoons. Such caricatures or cartoons should include elements of the Great Red Scare (1919-1920), the immigration quotas, racism, prejudice, and the Scopes Trial. Then, have students construct their own caricatures or cartoons and include a description of why they made the artistic choices that they did. Encourage the use of markers, colored pencils, crayons, computer graphics, etc.

Information on the Scopes Trial, Sacco and Vanzetti Trial, and Red Scare may be found at the following websites:

http://www.law.umkc.edu/faculty/projects/ftrials/SaccoV/redscare.html 

http://www.historyillustrated.com/cartoons/reds/  

http://newman.baruch.cuny.edu/DIGITAL/redscare/HTMLCODE/CHRON/RS060.HTM 

http://www.trinity.wa.edu.au/plduffyrc/subjects/sose/history/uscart.htm
http://www.law.umkc.edu/faculty/projects/ftrials/scopes/scopes.htm  

http://www.npr.org/templates/story/story.php?storyId=4723956 

http://www.pbs.org/wgbh/evolution/library/08/2/l_082_01.html 

http://www.pbs.org/wgbh/amex/monkeytrial/ 

http://www.pbs.org/wgbh/amex/monkeytrial/sfeature/sf_music.html# 

The following websites provide excellent lessons on the use of political cartoons in the classroom:
http://www.harpweek.com/ 
http://www.cagle.com/teacher/ 

http://www.makebeliefscomix.com
Conduct a show-and-tell session in which students explain their caricatures or cartoons. Students should be able to describe the elements and meanings of cultural changes that prompted threats to civil liberties in the aftermath of World War I. To conclude this activity, have the students compare and contrast threats to civil liberties of this period with threats to civil liberties in America today.

Activity 45: Women’s Suffrage (GLEs: 2, 6, 9, 34)

Materials List: Women’s Suffrage BLM, primary and secondary sources (books, encyclopedias, Internet access—optional)

Using primary and secondary source documents (books, encyclopedias, and reliable Internet resources), have students read about women’s rights, women lobbying for the right to vote, and the Nineteenth Amendment. 
Use the RAFT (view literacy strategy descriptions) writing strategy to have students write a brief rationale explaining why they think women should/should not have been given the right to vote. Students will assume the role of a newspaper reporter in 1920. They will write a newspaper article in which they explain why women should or should not be given the right to vote.  (See the Women’s Suffrage BLM and the sample below.) 

This form of writing allows students to demonstrate information learned by giving them the freedom to project themselves into unique roles and look at the content from different perspectives.  By incorporating these unique roles and perspectives, RAFT writing helps students to explain processes, describe a point of view, envision a potential job or assignment, or solve a problem.  This form of writing should be both creative and informative.

Ask each group to compose the following RAFT:


R – Role: Women’s Rights Perspective


A – Audience:  Newspaper subscribers in 1920


F – Form:  Newspaper article

T – Topic:  Support and defend the reasons why women should or should not be given the right to vote.  

	Role
	Audience
	Format
	Topic
	Student Response

	Regional newspaper reporter in the 1920
	Subscribers
	Newspaper

Article
	Why women should/should not be given the right to vote
	


Student groups should orally present their newspaper articles to the class and then display the RAFT letters on a thematic bulletin board. 

Have students compare the debates on women’s suffrage and the debates on the Equal Rights Amendment (ERA) in the 1970s and 1980s.

· Activity Specific Using the RAP method for completing a constructed response, have students respond to the following question:  How did the lives of American women change when they were given the right to vote?

R—Restate the question in the form of a direct answer.
A—Add supporting details to justify the answer.
P—Provide a concluding sentence.
Activity 46: Technological Advancements (GLEs: 4, 7, 34)
Materials List: Technological Advancements BLM, primary and secondary sources (books, encyclopedias, Internet access—optional)

Using the story chain strategy (view literacy strategy descriptions), put students in groups of four. On a sheet of paper, ask the first student to write the opening sentence of a story chain in which students describe a technological advancement, the benefit that this technological advancement made to society, and to describe the technological advancement today. (Talkies helped to usher in a decade of enormous change in American culture.) See the Technological Advancements BLM for a list of these advancements. The student will then pass the paper to the student sitting to the right, and that student will write the next sentence in the story. (Americans loved going to the movies.) The paper will be passed again to the right of the next student who will write a third sentence of the story. (They were accustomed to no sound and the spoken words were printed on the bottom of the screen.) The paper is then passed to the fourth student who must complete the story. (In 1927, The Jazz Singer was the first film to introduce sound to the screen. Talkies helped to usher in a time of great change for America.)

Gather the class back together. Solicit observations from each group and discuss their story chains with the class. Compare student writings. Some teacher guidance may be needed.

Sample Assessments

General Guidelines
· Students should be monitored on all activities via teacher observation, report writing, class discussion, and journal entries.

· Teachers should use a variety of performance assessments to determine student understanding of content. 

· Teachers should select assessments that are consistent with the types of products that result from the student activities. 

· Teachers should develop a scoring rubric collaboratively with other teachers or students. 

General Assessments
· Have students make a two-column chart entitled the Roaring 20s. Students should list what they already knew about the Roaring 20s in the left column. In the right column, they will list what they learned after studying this unit.

· Have students write a position paper in which they analyze the significant changes that evolved in the United States between World War I and the Great Depression.

· Have students use technology, such as PowerPoint®, to summarize new knowledge concerning the technological advances at the turn of the century.

Use Rubistar to create a rubric for assessing multimedia projects. Access the site at the following address: http://rubistar.4teachers.org/index.ph
Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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