English I – Unit 6:The Epic      

Comprehensive Curriculum

Assessment Documentation and Concept Correlations
Unit 6:  The Epic
Time Frame:  Regular-5 weeks; Block-2.5 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Both traditional and contemporary epics are analyzed in detail, including literary elements and devices.
· There are distinctive characteristics of the epic that make this genre unique.
· Well-supported responses to texts are developed, using proper sentence formation and word choice.


	Essential Ongoing Activities
	GLEs

	Reading
	01a, 02a, 02b, 04b, 09e, 10c, 11a, 11e, 13

	Vocabulary Activities: Vocabulary is the Word: Ongoing Vocabulary Study
	01a,  01b, 01d, 22a, 22b, 23g, 26

	Writing Prompts to Make Real-Life Connections and to Assess Understanding
	05, 10c, 12b, 21d, 32a, 32b, 35a

	Grammar/Usage Mini-Lessons
	22a, 22b, 22c, 23d, 23e, 24a, 25

	Guiding Questions
	Activities
Essential activities are denoted with an asterisk.
	GLE’s

	Concept 1:  The Anatomy of a Hero
29. Can students demonstrate how the protagonist reflects the character traits of the epic hero?
	Activity 5:  The Anatomy of a Hero—or a Heroine  GQ 29
	15a, 19, 21d, 32d, 35b

	
	*Activity 6:  Writing About a Hero  GQ 29
	17d, 18a, 18f, 19, 20b, 20c, 24a

	Concept 2:  Writing About a Hero
28. Can students conduct a detailed scene analysis of both traditional and contemporary epics?

30.  Can students demonstrate how a theme of a classical epic is similar to and different from themes in popular television drama and movies?

32.  Can students show how the characters and their struggles relate to real-life situations?


	*Activity 7: Writing Activity:  Epic Battles and Real-Life Connections  GQ 32


	03f, 09b, 10b, 12a, 12b, 20a, 21b

	
	*Activity 8:  Adventure and Adversity—Scene Analysis  GQ 28


	04d, 09b, 11d, 4b, 35b, 39c



	
	* Activity 9: The Characteristics of an Epic​ – Then and Now GQ 30


	04d, 09b, 11c, 11d, 19, 22a, 22b, 22c, 23d, 23e, 23f, 34b, 39c

	Concept 3:  Literary Device:  Allusion
31. Can students conduct an analysis of the classical allusions to assess their effectiveness?


	*Activity 10:  Researching the Origins of Allusions 

GQ 31
	04d, 09b, 12a, 14a, 14d, 16a, 16b, 16c, 16d, 37a, 37b, 39c, 42a


	Documented GLEs

	GLE #s
	GLEs
	Bloom’s Level
	Date and Method of Assessment

(Do not document GLEs that have been blacked out in this unit. They will be documented in another unit.)

	01
	Extend basic and technical vocabulary using a variety of strategies, including:
	
	

	
	a
	use of context clues  
	Synthesis
	

	
	b
	Use of knowledge of Greek and Latin roots and affixes
	
	

	
	d
	tracing etymology  
	Synthesis
	

	02
	Identify and explain story elements, including:
	
	

	
	a
	The author’s use of direct and indirect characterization
	
	

	
	b
	The author’s pacing of action and use of plot development, subplots, parallel episodes, and climax to impact the reader
	
	

	03
	Identify and explain the significance of literary devices, including:
	
	

	
	f
	sarcasm/irony 
	Analysis
	

	04
	Draw conclusions and make inferences in oral and written responses about ideas and information in texts, including:
	
	

	
	b
	Short stories/novels
	
	

	
	d
	poetry/epics 
	Analysis
	

	05
	Explain ways in which ideas and information in a variety of texts (e.g., scientific reports, technical guidelines, business memos, literary texts) connect to real life situations and other texts.
	
	

	09
	Analyze in oral and written responses distinctive elements (including theme, structure, characterization) of a variety of literary forms and types, including:
	
	

	
	b
	epic poetry such as The Odyssey 
	Evaluation
	

	
	e
	Short stories and novels
	
	

	10
	Identify and explain in oral and written responses ways in which particular genres reflect life experiences, for example:
	
	

	
	b
	a legend chronicles the life of a cultural hero 
	Evaluation
	

	
	c
	A short story or novel provides a vicarious life experience
	Evaluation
	

	11
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including:
	
	

	
	a
	summarizing and paraphrasing information and story elements  
	
	

	
	c
	comparing and contrasting complex literary elements, devices, and ideas within and across texts 
	Synthesis
	

	
	d
	examining the sequence of information and procedures in order to critique the logic or development of ideas in texts
	Evaluation
	

	
	e
	making inferences and drawing conclusions
	
	

	12
	Solve problems using reasoning skills, including:
	
	

	
	a
	using supporting evidence to verify solutions  
	Evaluation
	

	
	b
	analyzing the relationships between prior knowledge and life experiences and information in texts  
	Evaluation
	

	13
	Identify and explain the impact of an author’s life on themes and issues of a single text or multiple texts by the same author  
	
	

	14
	Analyze information within and across grade‑appropriate texts using various reasoning skills, including:
	
	

	
	a
	identifying cause-effect relationships 
	Synthesis
	

	
	b
	raising questions
	Synthesis
	

	
	d
	generating a theory or hypothesis (synthesis)
	
	

	15
	Develop organized, coherent paragraphs that include the following:
	Synthesis
	

	
	a
	topic sentences
	Synthesis
	

	16
	Develop multi-paragraph compositions organized with the following
	
	

	
	a
	a clearly stated central idea or thesis statement  
	Synthesis
	

	
	b
	a clear, overall structure that includes an introduction, a body, and an appropriate conclusion  
	Synthesis
	

	
	c
	supporting paragraphs appropriate to the topic organized in a logical sequence (e.g., spatial order, order of importance, ascending/descending order, chronological order, parallel construction)  
	Synthesis
	

	
	d
	transitional words and phrases that unify throughout
	Synthesis
	

	17
	Develop complex compositions on student- or teacher-selected topics that are suited to an identified audience and purpose and that include the following:
	
	

	
	d
	clear voice (individual personality)
	Synthesis
	

	18
	Develop complex compositions using writing processes, including:
	
	

	
	a
	selecting topic and form (e.g., determining a purpose and audience)  
	Synthesis
	

	
	f
	proofreading/editing to improve conventions of language  
	Evaluation
	

	19
	Develop paragraphs and complex, multiparagraph compositions using all modes of writing (description, narration, exposition, and persuasion) emphasizing exposition and persuasion  
	Synthesis
	

	20
	Develop paragraphs and complex, multiparagraph compositions that include complex stylistic features, including:
	
	

	
	a
	literary devices such as student‑composed oxymoron, touches of sarcasm, and/or irony  
	Synthesis
	

	
	b
	vocabulary and phrasing that reflect an individual character (voice)  
	Synthesis
	

	
	c
	a variety of sentence lengths and structures, including simple, compound, and complex  
	Application
	

	21
	Write for various purposes, including:
	
	

	
	b
	letters to the editor  
	Synthesis
	

	
	d
	Text-supported interpretations that connect life experiences to works of literature
	
	

	22
	Apply standard rules of sentence formation, avoiding common errors, such as:
	
	

	
	a
	Fragments
	Evaluation
	

	
	b
	run‑on sentences
	Evaluation
	

	
	c
	syntax problems
	Synthesis
	

	23
	Apply standard rules of usage, including:
	
	

	
	d
	using pronouns appropriately in nominative, objective, and possessive cases
	Synthesis
	

	
	e
	using adjectives in comparative and superlative degrees and adverbs correctly 
	Synthesis
	

	
	f
	avoiding double negatives 
	Synthesis
	

	
	g
	Using all parts of speech appropriately
	
	

	24
	Apply standard rules of mechanics, including:
	
	

	
	a
	using commas to set off appositives or parenthetical phrases 
	Evaluation
	

	25
	Use correct spelling conventions when writing and editing
	
	

	26
	Use a variety of resources, such as dictionaries, thesauruses, glossaries, technology, and textual features (e.g., definitional footnotes, sidebars) to verify word spellings  
	Evaluation
	

	32
	Use active listening strategies, including:
	
	

	
	a
	monitoring messages for clarity
	
	

	
	b
	selecting and organizing essential information
	
	

	
	d
	generating and asking questions concerning a speaker’s content, delivery, and attitude toward the subject  
	Synthesis
	

	34
	Analyze media information in oral and written responses, including:
	
	

	
	b
	comparing messages from different media 
	Synthesis
	

	35
	Participate in group and panel discussions, including:
	
	

	
	a
	identifying the strengths and talents of other participants
	
	

	
	b
	acting as facilitator, recorder, leader, listener, or mediator  
	Evaluation
	

	37
	Locate, analyze, and synthesize information from a variety of grade‑appropriate resources, including:
	
	

	
	a
	multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias, and periodicals)  
	Synthesis
	

	
	b
	electronic sources (e.g., Web sites, databases)
	Synthesis
	

	39
	Access information and conduct research using various grade‑appropriate, data‑gathering strategies/tools, including:
	
	

	
	c
	using graphic organizers (e.g., outlining, charts, timelines, webs)  
	Synthesis
	

	42
	Give credit for borrowed information in grade‑appropriate research reports following acceptable use policy, including:
	
	

	
	a
	using parenthetical documentation to integrate quotes and citations  
	Application
	


Unit 6 - Concept 1:  The Anatomy of a Hero 

	Purpose/Guiding Questions:

· Demonstrate how the protagonist reflects the characters traits of the epic hero
	Focus Concepts and Vocabulary:
· Complex composition

· Epic Hero

· Audience and purpose

	Assessment Ideas:

· Hero essay

· Peer Review 

Activity-Specific Assessments: Activity 6
	Resources: 

· Myhero.com website


Suggested Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 1:   Reading (Ongoing) (GLEs: 01a, 02a, 02b, 04b, 09e, 10c, 11a, 11e, 13)  

Materials List: pen, paper, and high interest, multi-level, young adult novels

The teacher should facilitate independent reading of student-selected novels by providing time for Sustained Silent Reading (SSR) on a daily basis.  (A portion of this time may be dedicated to reading aloud from engaging texts.  This practice may be especially important if students are reluctant readers or are not accustomed to reading independently for sustained periods of time.)  The teacher should model and monitor this reading, making sure to incorporate both oral and written response to the text.  Response may be initiated through a variety of strategies, including response logs, dialogue letters or learning logs (view literacy strategy descriptions), informal discussions at the end of SSR, and book talks.  Whatever the strategy or combination of strategies, students must go beyond summarizing in their responses if they are to meet the GLEs listed above.  These GLEs may be genre-specific, but they are not meant to restrict student choice or to require the teacher to design special-focus lessons to accommodate that student choice.  The teacher may facilitate reflection at the higher levels of Bloom’s Taxonomy through written response to individual students, teacher-student conferences, and/or whole-class questioning techniques.  Lists of the works students have read should be maintained and monitored.

*Activity 2: Vocabulary Activities: Ongoing Vocabulary Study Modified (CC) 

(GLEs:  01a, 01b, 01d, 22a, 22b, 23g, 26)

 

Materials List: dictionaries, index cards
Following a teacher-facilitated introduction to the dictionary and the etymology of words, students will keep a vocabulary list of new words encountered in this unit. (Teacher will use a variety of vocabulary instructional strategies throughout the unit, i.e., Targeting vocabulary, Vocabulary review cards, PowerPoint Predictions, illustrations, etc.) For each word, students will record the sentence in which the word was found and suggest a synonym. They will verify that they have suggested an appropriate synonym by locating a definition, using the word correctly in a self-generated sentence, and drawing an illustration of the meaning. They will select five words, research etymology, and illustrate them on a poster or in another visual presentation

Students will add to an ongoing vocabulary list new words (both student- and teacher-selected) encountered in the epic being studied. For each word, students will record the sentence in which the word was found, suggest a synonym, and identify any Greek or Latin roots or affixes using the Vocabulary Chart.
Sample Vocabulary Chart 
	Sentence in which word occurs (underline word)
	Text Title
	Synonym
	Root/ Affix

	1
	
	
	
	

	
	
	
	
	

	2
	
	
	
	

	
	
	
	
	


Periodically, they will verify that they have suggested an appropriate synonym by locating a definition and using the word correctly in a self-generated sentence, paying special attention to the use of detailed context that provides the necessary who, what, when, where, and why most effective for the study of words. 

Finally, students will write a reflective paragraph on some aspect of the epic incorporating at least one of the words studied and applying standard rules of sentence formation, including avoiding run-ons and fragments.

Activity 3:  Writing Prompts to Make Real-Life Connections and to Assess Understanding (Ongoing) (GLEs:  05, 10c, 12b, 21d, 32a, 32b, 35a) 

Materials List: pen, learning log notebooks, index cards
The teacher will create SPAWN prompts as students prepare to learn new information or reflect on what has been learned.  SPAWN (view literacy strategy descriptions) is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternatives Viewpoints, What If? and Next).  Using these categories, the teacher can create numerous thought-provoking and meaningful prompts. The teacher does not have to address all five categories at once or address the categories in a specific order.  
For example, the following prompts might be developed for a study of Homer’s The Odyssey.

Pre-reading:

S - Special Powers

In the beginning of The Odyssey, Odysseus is being detained by the nymph Calypso, who wishes to marry him.  If you had the power to make someone fall madly in love with you, would you use it? Why or why not?
W - What If? 

Odysseus and his crew sailed to the Land of the Lotus Eaters where those who consumed this narcotic lost all memory of family and home.  What if this happened to you?  What memories of family or home would you most regret losing?  In other words, what memories of family or home are most important to you?
During Reading:

A - Alternative Viewpoints

In Book Two, Telemachus, Odysseus’ son, vows to bring back his father or conduct a funeral ceremony. Homer seems to suggest that a son is incomplete without his father, as was suggested in much of Ancient Greek literature. Argue for or against this statement.

P - Problem Solving 

· Penelope and Queen Arete are seen as virtuous and principled while Clytemnestra and the disloyal maidservants are viewed with contempt.  What other evidence can you provide to suggest that Homer created a set hierarchy regarding the female characters in The Odyssey?

· What evidence in The Odyssey supports the idea that Homer was blind?

N-Next

The Odyssey has been a source of inspiration for writers and artists through the ages.  Can you identify any stories or films that may have been inspired by Homer’s epic?

Additionally, the teacher may have students write learning log (view literacy strategy descriptions) entries to prompts (or ask questions) related to this topic:  Connect an aspect of the story to prior knowledge or real-life experiences or related text (e.g., as an initiation/motivational activity, a check-for-understanding activity during reading and discussion, or a summative activity/assessment). 

Along with using learning logs, students may respond to prompts on entrance cards, “Stop and Writes,” and exit cards (writing-for-understanding strategies). They will then either submit the response to the teacher for assessment or discuss the response with the whole class as initiation, comprehension, or closure activities. 
Prompts should address comprehension and reasoning skills, higher-order thinking, and connections between text and real-life experiences. Prompts can be used to begin discussions or for assessments. During discussion, students use active listening strategies. Students should be encouraged to identify strong insight provided by peers.

Activity 4:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 22a, 22b, 22c, 23d, 23e, 24a, 25) 

Materials List: writing samples, overhead projector/transparencies, document camera (optional) 

The teacher will facilitate a classroom discussion at the beginning of class period or activity on sentence formation problems (i.e., fragments, run-ons, or syntax problems) or standard rules of usage or mechanics (i.e., avoiding double negatives).  Discussion will be based on the common errors in student writing samples.  The mini-lesson activities (which will be ongoing and skill-specific) will incorporate any text which features rhetorically significant use of the grammar/usage being taught and student-generated writings.  Ideally, the mini-lessons will become differentiated for students’ specific needs and will be integrated within student writing assignments and not taught in isolation.  
Sample Mini-lesson   
The teacher will explain that an adverb describes a verb, that it answers the questions When? Where? How? and that it helps to make verbs more interesting and easier to understand.  

Write this sentence on the board: Chris drove his new truck. The class will work cooperatively to strengthen the sentence using adverbs by adding when, where, and how adverbs.  For example:

· Chris finally drove his new truck. (when)

· Chris drove his new truck north on Webb Drive. (where)

· Chris recklessly drove his new truck. (how)

Next, since an adverb can theoretically modify almost anything in the sentence, the teacher should discuss the placement of the adverb and how it might change the meaning of the sentence. For example:

· Only John laughed when I told the joke.

· John only laughed when I told the joke.

· All of the food is not edible.

· Not all of the food is edible.

Finally, the teacher will have examined and selected student writing samples that demonstrate effective use of adverbs.  Student samples (for which teacher has received prior student permission) will be displayed (on overhead, document camera, etc.) and discussed and/or edited.  Students should be encouraged to:

· offer suggestions as to appropriate adverbs to clarify/enhance meaning, and  
· discuss the placement of the adverb and how it might change the meaning of the sentence.
Activity 5:  The Anatomy of a Hero—or a Heroine (CC)  

(GLEs: 12a, 15a, 19, 21d, 32d, 35b)

Materials List: pen, learning log notebooks, “Archetypal Hero” PowerPoint, markers, poster or chart paper
The teacher will distribute entrance cards and post the following prompt:  Define the term hero, or heroine, and describe with specific details the person you believe fits that category. Who is your hero, or heroine, and why? 

Students will write an organized, coherent (with appropriate topic sentence) paragraph response to the prompt and then read or summarize and discuss their responses with the whole class. Students should use active listening strategies in order to ask relevant questions of the presenter. 

The class will then work as a whole to compile a list of words that describe a hero and a list of literary, historical, and modern heroes. The lists will be posted in the classroom for later use. Students may also locate and post definitions of relevant terms (e.g., protagonist, villain, antagonist) to the ongoing word wall. 

Prior to the study of the epic, students will write learning log (view literacy strategy descriptions) responses to the following questions:  What are the chief qualities of a great hero?  Do true heroes have character faults?  Who is the most heroic person you have ever known?  What traits does this person have that make you think of him/her as a hero?

After discussion of their responses, the teacher will review the definition of an epic and discuss the hero (protagonist) in an epic poem. The teacher can facilitate a summary of the discussion using a PowerPoint of the common characteristics of the “Archetypal Hero” (found at http://titan.sfasu.edu/~beenet/resources/heromain.html). Students should use active listening strategies in order to ask relevant questions of the teacher.

Students then work in cooperative groups to compile a list of words (character traits) that describe a hero and a list of literary, historical, and modern heroes. Each group will divide a poster or newsprint into two columns, record a list of heroic traits and a list of heroes, and post them in the classroom for later use.  Students may be encouraged to post definitions of relevant terms (e.g., protagonist, villain, antagonist) on the ongoing word wall.   Through the course of the reading, study, and discussion of the epic, students will identify and mark the traits of the hero present in the epic in order to verify predictions.
*Activity 6:  Writing About a Hero (CC Activity 2)
(GLEs:  17d, 18a, 18f, 19, 20b, 20c, 24a)

Materials List: pen, learning log notebooks, Internet access
The teacher will facilitate a discussion of writing elements that contribute to individual style and audience awareness as demonstrated in a biographical sketch of a hero (samples at www.myhero.com). The teacher will then refer students to the lists constructed in Activity 1 and/or allow a web search so that students may choose and research an individually-selected hero. (Homer’s The Odyssey is recommended for this unit.)
Students will use this information to develop a multiparagraph essay that describes one of their heroes, or heroines, and elaborates with a minimum of three primary characteristics of the person that make him or her an heroic person. After a mini-lesson on audience and purpose, students should follow writing processes that include peer review that focuses on using individual stylistic features, including:

· appropriate vocabulary choice and phrasing

· varying sentence lengths and structures

· clear voice (individual personality)

Students should also proofread/edit essays to ensure application of standard rules of mechanics, including using commas to set off appositives where necessary.
Teacher Note: The teacher should set aside a few student papers that contain errors in sentence formation to be used in Concept 2 Activity 2.

	Assessment

Students will choose a hero/heroine to profile in a multiparagraph essay. The process should include:

· a pre-write that includes info accessed via web sources (w/proper citation) and identifies at least two primary characteristics of the hero

· a rough draft of at least three well-developed paragraphs that demonstrate a variety of sentence lengths and structures

· revising and editing for content, as well as for appropriate use of commas to set off appositives

· a final draft that demonstrates adherence to content requirements and clear organization


Unit 6 - Concept 2:  Analysis of an Epic 

	Purpose/Guiding Questions:

· conduct a detailed scene analysis of both traditional and contemporary epics

· demonstrate how a theme of a classical epic is similar to and different from themes in popular television dramas and movies

· show how the characters and their struggles relate to real life situations


	Focus Concepts and Vocabulary:
· Epic poetry

· Literary elements (such as oxymoron and sarcasm)

· Compare and contrast

· Sequencing

· Analyzing information

· Raising questions

	Assessment Ideas:

· Group and/or individual projects

· Group presentations

· Journal entry

· Graphic organizer 
Activity-Specific Assessments: 

   Activity 7,8,9
	Resources:

· Contemporary epic

· Traditional epic




Suggested Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 7: Writing Activities:  Epic Battles and Real-Life Connections (CC)

(GLEs:  03f, 09b, 10b, 12a, 12b, 20a, 21b)

In cooperative groups, students will brainstorm a list of real-life situations similar to the ones encountered by the hero in the epic. After sharing by groups, the teacher will present a mini-lesson on composing oxymorons and sarcasm in student writing and on proper letter format. Then, each student will write a letter to the editor (and the community) in which they describe one battle or obstacle faced by young people today and a suggestion for the best way to face and overcome it. Where possible, students should reference characters or themes from traditional or contemporary epics that have been studied in this unit. The focus in this letter should be on the use of complex stylistic features, including literary techniques such as student-composed oxymorons and touches of sarcasm. Letter to the Editor Rubric BLM may be used for assessment.  
*Sample Oxymoron Mini-lesson   
The teacher will use, and make connections to, prior knowledge by referring to the drama (Romeo and Juliet) studied in Unit 4.  In Romeo's speech (lines 174-180) he expresses how love feels to him. Assist students in identifying several oxymorons.  In a learning log entry students should respond to this prompt: How does Shakespeare's use of oxymoron demonstrate Romeo's "lovesick" situation and the shallowness of Romeo’s love for Rosaline? Students will then share responses and discuss the effect that oxymorons create.
	Assessment 

Students will write a letter to the editor which will include:

· description of an obstacle faced by young people

· suggestion for overcoming it

· application of at least one literary device
                          See Blackline Master: Letter to the Editor Rubric BLM




*Activity 8:  Adventure and Adversity—Scene Analysis (CC)  

(GLEs:  04d, 09b, 14b, 35b, 39c)

Materials List: pen, learning log notebooks, chart paper, The Odyssey 

The teacher will create SQPL (view literacy strategy descriptions) by first looking over the material to be read (e.g., The Odyssey) and then generating a statement that would cause students to wonder, challenge, and question (e.g., a hero is just a decent human being, heroes always get into a lot of trouble, heroes are ordinary people, being a hero is all about attitude, or heroes always have to prove themselves).  Write the statement on the board or a piece of chart paper and ask students to turn to a partner and think of one good question they have about the upcoming epic based on the statement.  As students respond, write their questions on the chart paper or board.  Students should listen carefully for the answers to their questions while reading the text. Stop after the section or page that supplies the answers and ask students if they heard an answer to their questions.  Mark questions that are answered.  Continue this process until the epic is completed.  Go back to the list of questions to check which ones may still need to be answered.
After a whole-class reading of a traditional epic (e.g., The Odyssey), students will read through the description of a specific battle or difficult obstacle and then work in small groups to complete an analysis of the scene, including identifying the following:

· the setting
· the nature of the adversary, or obstacle 
· the weapons used, if any
· the hero’s attitude and actions during the confrontation
· the final outcome  
Student groups should also record any questions that arise concerning specific elements of the text. 

Groups will present their work to the entire class and discuss any questions they generated. During the discussion, they will also create one whole-class chart of their findings. 

Activity 9:  The Characteristics of an Epic—Then and Now (GLEs:  04d, 09b, 11c, 19, 22a, 22b, 22c, 34b, 39c) 
Materials List: pen, learning log notebooks, The Odyssey, graphic organizer, Comparison/Contrast Essay Rubric BLM   .
The teacher will remind students of the structure and form of epic poetry.  Using excerpts from The Odyssey (perhaps the part of the epic that the class is currently reading), students will evaluate the structure of the epic, looking for examples of elevated language, epic simile, heroism, imagery, etc., to discuss with the whole class.  

The teacher will then propose to students the idea of modern non-poetry epics (e.g., Star Wars or The Lord of the Rings) with an epic hero cycle (See http://edsitement.neh.gov/view_ lesson_plan.asp?id=587 for definition.) and ask students to suggest stories that fit this pattern.  After the whole-class discussion, students will work in small groups to come to a conclusion as to whether Star Wars, The Lord of the Rings, The Lion King or a teacher-guided student choice should be classified as an epic with justifications for their reasoning.  Each group will select a spokesperson to present its argument orally to the rest of the class.
Along with the stories that have been presented, the students will brainstorm (view literacy strategy descriptions) current books, films, and television shows that contain characters, themes, and characteristics similar to those found in a traditional epic. Students will then select their favorite contemporary comparison and be grouped accordingly. Working in cooperative groups, students will compare and contrast the traditional epic (e.g., The Odyssey) with the selected contemporary counterpart. Groups will create a graphic organizer (view literacy strategy descriptions), such as a Venn diagram, in preparation for a comparison-contrast essay.
Using samples of essays from Activity 6 to present a mini-lesson, the teacher will remind students to avoid the following common errors in sentence formation: fragments, run-on sentences, comma splices, and syntax errors. In addition, the appropriate use of pronouns, adjectives, and adverbs will be discussed. The Comparison/Contrast Essay Rubric BLM should be reviewed at this point.

Students will use the information from the graphic organizer (samples available at http://www.eduplace.com/graphicorganizer/ or http://www.graphic.org/goindex.html) and the mini-lesson to write an essay comparing and contrasting the traditional epic poem to an item on the list of current media with similar characteristics.  In writing these essays, students will avoid common sentence-formation errors that were addressed in the mini-lesson.  The Comparison/Contrast Essay Rubric BLM may be used for assessment.  
Unit 6 - Concept 3:  Literary Device:  Allusion 

	Purpose/Guiding Questions:

· Conduct an analysis of the classical allusions to assess their effectiveness


	Focus Concepts and Vocabulary:
· Allusion

· Cause and effect

· Generating a theory or hypothesis

· Transitional words

· Parenthetical documentation



	Assessment ideas:

· Allusion essay

· Graphic organizers

Activity-Specific Assessments: Activity 10
	Resources:

· Web access

· Multiple printed texts

· Graphic organizers




Suggested Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 10:  Researching the Origins of Allusions (GLEs:  04d, 09b, 12a, 14a, 14d, 16a, 16b, 16c, 16d, 37a, 37b, 39c, 42a) 
Materials List: pen, learning log notebooks, The Odyssey, Allusions Chart BLM, Internet access, samples of appropriate bibliographic documentation and parenthetical citation   

After reading a particular epic, or epic excerpt, students will review the definition of the term allusion and then use the Allusions Chart BLM to identify the:

· allusion/reference point (e.g., person, place, event, literary work, or work of art) 

· person, place, or event to which the allusion refers

· meaning or purpose of the allusion, and

· page and/or line number on which the allusion occurs. 

Then, in small cooperative groups, students will select three unfamiliar allusions, and each member will locate information (i.e., explanation, examples) in web sources and credible databases (e.g., EBSCOhost Research Databases, which is available to all Louisiana districts).
Students will record important information and bibliographic documentation on note cards. Groups will then work cooperatively to evaluate and select the best information and sources regarding the three allusions and will report findings to the class and discuss. 

After researching three allusions, students will write a learning log entry 

· analyzing the poet’s use of two to three allusions, 

· assessing the effectiveness of the allusions, and 

correctly using parenthetical documentation to integrate quotes and citations.
Assessment: 
Students will use allusion research to produce a text, either electronic or print, of a multiparagraph composition. Assessment of the composition should address:

· content of two to three allusions

· assessment of allusion effectiveness

· correct parenthetical documentation

Assessment of the composition should also address organization that includes:

· clearly stated central idea

· transitional words and phrases

· logical sequence

General Assessments for Epic Unit

·  The teacher will provide students with an active listening checklist that requires students to reflect upon their individual listening processes. The checklist will evaluate whether the listener:

· focuses attention on speaker

· responds appropriately to comedic or dramatic moments (e.g., laughter, silence, and body language)
· answers factual questions regarding the content of the speaker’s message

· summarizes in an organized manner

· Students will analyze effectiveness of cooperative groups in reflective writing that addresses preparedness, attitude, contribution to group, and quality of work.

The teacher will provide students with a checklist of journal topics. Students will collect all journal entries from this unit in a portfolio and turn them in to be assessed for completion and response to the topic.

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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