

English II- Unit V: The Novel


Ascension Parish Comprehensive Curriculum

Concept Correlation

Unit 5:  The Novel  

Time Frame:  Regular Schedule-6 weeks

Block Schedule-3 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)

· Both classic and contemporary novels are analyzed for their elements, the effects of their elements, and their relationships to real-life experiences.  

· Standard formatting for integrating citations and documenting sources is used to develop supported responses that analyze and interpret texts.


	Essential Ongoing Activities
	GLEs

	Vocabulary Activities: Vocabulary is the Word: Ongoing Vocabulary Study
	01a, 01b, 01c, 01d, 28

	Writing Prompts to Make Real-Life Connections and to Assess Understanding
	04a, 09d, 13, 24d

	Grammar/Usage Mini-Lessons
	17a, 25a, 25b, 25c, 26a, 26b, 26c, 26d, 26e, 26f, 26g, 27b, 27d, 28, 45c

	Reading
	04a, 09d, 11a, 11c, 11d, 11e, 11f

	Guiding Questions
	Activities

Essential activities are denoted with an asterisk
	GLE’s

	Concept 1: Reading and Responding 

22. Can students analyze the basic elements   of  a novel and determine how they reflect the
    author’s life, historical perspective, and 
    purpose?

23. Can students critique the author’s use of symbolism (or another complex device) and analyze its effectiveness?
	*Activity 40: More then a Place: The Effect of Setting: GQ 23
	02b, 02c, 02d, 04a, 15a, 19c, 19d, 19g, 27a, 27b, 27c, 27d

	
	*Activity 41: Viewing the Character as a Reflection of the Author: GQ22
	02a, 11c, 12c, 13, 40b, 41, 42a, 42c

	
	*Activity 42:Comparison of Symbolism Across Genres: GQ23
	11c, 19b, 19d, 19e, 19f, 19g, 20, 21b, 23a, 23b, 23c

	Concept 2: The Writing Process 

22. Can students analyze the basic elements of a novel and determine how they reflect the author’s life, historical perspective, and purpose?

24.   Can students compare basic literary elements across genres and infer connections to real-life situations?

25. Can students evaluate the effectiveness of a different interpretation (e.g., film) of a written work and support their conclusion?

26.  Can students write a research report that integrates quotations and citations from literature sources using a specified style guide such as the MLA Guide

	Activity 43:Comparing Across Genres and Life: GQ 24
	02b, 03e, 03f, 03g, 04a, 11c, 16c, 16e, 19c, 19d, 19e, 19f, 19g, 21b, 24d, 25b, 25c, 26b, 26g, 38a, 38c

	
	*Activity 44: Research Project on a Novel and Novelist  GQ 22, 26
	10c, 18a, 18c, 43a, 43b, 43c, 43d, 44, 45b, 45c, 45d

	
	*Activity 45: Evaluating the Effectiveness of a Movie Interpretation of a Novel  GQ 25
	04a, 04e, 15a, 17a, 17c, 18d, 26e

	
	Activity 46: Portfolio on the Novel
	19, 21b, 22, 24a, 24d, 40a, 40b, 40c

	
	Activity 47: Persuasive Letter
	9e, 9f, 9g, 9h, 19a, 19b, 19c, 19d, 20

	
	Activity 48: Novel Classification
	1a, 1b, 1c, 1d, 2a, 2b, 2c, 2d, 3a, 3b, 3c


	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Extend basic and technical vocabulary using a variety of strategies, including:
	
	

	
	a
	use of context clues
	Analysis
	

	
	b
	use of knowledge of Greek and Latin roots and affixes
	Analysis
	

	
	c
	use of denotative and connotative meanings
	Analysis
	

	
	d
	tracing etymology
	Analysis
	

	02
	Analyze the development of story elements, including: 
	
	

	
	a
	Characterization
	Analysis
	

	
	b
	Plot and Subplot(s)
	Analysis
	

	
	c
	Theme
	Synthesis
	

	
	d
	tracing etymology
	Analysis
	

	03
	Analyze the significance within a context of literary devices, including:
	
	

	
	e
	Irony, ambiguity, contradiction
	
	

	
	f
	Allegory
	Analysis
	

	
	g
	Tone
	Analysis
	

	04
	Draw conclusions and make inferences about ideas and information in grade‑appropriate texts in oral and written responses, including:
	
	

	
	a
	short stories/novels
	Evaluation
	

	
	e
	film/visual texts 
	Evaluation
	

	07
	Analyze connections between historical contexts and the works of authors, including Sophocles and Shakespeare 
	Evaluation
	

	09
	Analyze, in oral and written responses, distinctive elements, including theme and structure, of literary forms and types, including:
	
	

	
	d
	Short stories, novellas, and novels
	Synthesis
	

	10
	Identify and explain in oral and written responses the ways in which particular genres reflect life experiences, for example:
	
	

	
	c
	a short story or novel provides a vicarious life experience 
	Evaluation
	

	11
	Demonstrate understanding of information in grade‑appropriate texts using a variety of reasoning strategies, including:
	
	

	
	a
	Summarizing and paraphrasing information and story elements
	Evaluation
	

	
	c
	comparing and contrasting complex literary elements, devices, and ideas within and across texts
	Evaluation
	

	
	d
	Examining the sequence of information and procedures in order to critique the logic or development of ideas in texts
	Evaluation
	

	
	e
	making inferences and drawing conclusions
	Evaluation
	

	
	f
	making predictions and generalizations
	Evaluation
	

	12
	Solve problems using reasoning skills, including:
	
	

	
	b
	Analyzing the relationships between prior knowledge and life experiences and information in texts
	Analysis
	

	
	c
	using technical information in specialized software programs, manuals, interviews, surveys, and access guides to Web sites 
	Analysis
	

	13
	Use knowledge of an author’s background, culture, and philosophical assumptions to analyze the relationship of his/her works to the themes and issues of the historical period in which he/she lived
	Evaluation
	

	15
	Analyze information within and across grade‑appropriate texts using various reasoning skills, including:
	
	

	
	a
	identifying cause-effect relationships
	Analysis
	

	
	b
	Raising questions
	Analysis
	

	
	c
	Reasoning inductively and deductively
	Analysis
	

	16
	Develop organized, coherent paragraphs that include the following:
	
	

	
	c
	transitional words and phrases 
	Evaluation  
	

	
	e
	parallel construction where appropriate 
	Evaluation  
	

	17
	Develop multi-paragraph compositions organized with the following:
	
	

	
	a
	a clearly stated central idea/thesis statement 
	Synthesis
	

	
	c
	supporting paragraphs appropriate to the topic organized in a logical sequence (e.g., spatial order, order of importance, ascending/descending order, chronological order, parallel construction)
	Evaluation
	

	18
	Develop complex compositions on student-or-teacher selected topics that are suited to an identified audience and purpose and that include the following:
	
	

	
	a
	word choices appropriate to the identified audience and/or purpose 
	Evaluation
	

	
	c
	information/ideas selected to engage the interest of the reader 
	Evaluation
	

	
	d
	clear voice (individual personality)
	Synthesis
	

	19
	Develop complex compositions using writing processes, including:
	
	

	
	b
	determining purpose and audience 
	Evaluation
	

	
	c
	Prewriting (e.g., brainstorming, clustering, outlining, generating main idea/thesis statements)
	Evaluation
	

	
	d
	drafting 
	Evaluation
	

	
	e
	conferencing (e.g., with peers and teachers) 
	Evaluation
	

	
	f
	revising for content and structure based on feedback 
	Evaluation
	

	
	g
	proofreading/editing to improve conventions of language

	Evaluation
	

	20
	Develop complex paragraphs and multi-paragraph compositions using all modes of writing, emphasizing exposition 

and persuasion  
	Analysis
	

	21
	Use all modes to write complex compositions, including:
	
	

	
	b
	literary analyses that compare and contrast multiple texts
	Analysis
	

	23
	Develop individual writing style that includes the following:
	
	

	
	a
	a variety of sentence structures (e.g., parallel or repetitive) and lengths
	Evaluation
	

	
	b
	diction selected to create a tone and set a mood
	Analysis
	

	
	c
	selected vocabulary and phrasing that reflect the character and temperament (voice) of the writer
	Evaluation
	

	24
	Write for various purposes
	
	

	
	d
	Text-supported interpretations that connect life experiences to works of literature
	Evaluation
	

	25
	Apply standard rules of sentence formation, avoiding common errors, such as:
	
	

	
	a
	fragments 
	Analysis
	

	
	b
	run-on sentences 
	Analysis
	

	
	c
	Job application
	Analysis
	

	26
	Apply standard rules of usage, including:
	
	

	
	a
	making subjects and verbs agree 
	Application
	

	
	b
	using verbs in appropriate tenses 
	Application
	

	
	c
	making pronouns agree with antecedents 
	Application
	

	
	d
	using pronouns in appropriate cases (e.g., nominative and objective) 
	Application
	

	
	e
	using adjectives in comparative and superlative degrees 
	Application
	

	
	f
	using adverbs correctly 
	Application
	

	
	g
	avoiding double negatives 
	Application
	

	27
	Apply standard rules of mechanics, including:
	
	

	
	b
	using quotation marks to set off titles of short works 
	Application
	

	
	d


	using appropriate capitalization, including names of political and ethnic groups, religions, and continents 
	Application
	

	28
	Use correct spelling conventions when writing and editing 
	Analysis
	

	37
	Analyze media information in oral and written responses, including
	
	

	
	a
	Comparing and contrasting the ways in which print and broadcast media cover the same event
	Analysis
	

	
	b
	Evaluating media messages for clarity, quality, effectiveness, motive, and coherance
	Analysis
	

	38
	Participate in group and panel discussions, including:
	
	

	
	a
	identifying the strengths and talents of other participants
	Evaluation
	

	
	c
	evaluating the effectiveness of participants’ performances
	Evaluation
	

	40
	Locate, analyze, and synthesize information from grade‑appropriate resources, including:
	
	

	
	b
	electronic sources (e.g., Web sites and databases)
	Evaluation
	

	41
	Analyze the usefulness and accuracy of sources by determining their validity (e.g., authority, accuracy, objectivity, publication date, coverage
	Evaluation
	

	42
	Access information and conduct research using various grade-appropriate  data gathering strategies/tools, including:
	
	

	
	a
	formulating clear research questions
	Evaluation
	

	
	b
	using research methods to gather evidence from primary and secondary sources
	Evaluation
	

	
	c
	using graphic organizers (e.g., outlining, charts, timelines, webs)
	Analysis
	

	43
	Write a variety of research reports which include the following:
	
	

	
	a
	Research that supports the main ideas
	Evaluation
	

	
	b
	Facts, details, examples and explanations for multiple sources
	Evaluation
	

	
	c
	Graphics when appropriate
	Evaluation
	

	
	d
	Complete documentation (e.g. endnotes, parenthetical documentation), works cited lists or bibliography
	Evaluation
	

	44
	Use word processing and/or technology to draft, revise, and publish various works, including research reports documented with parenthetical citations and bibliographies or works cited lists
	Evaluation
	

	45
	Follow acceptable use policy to document sources in research reports using various formats, including:
	
	

	
	b
	Integrating quotations and citations while maintaining flow of ideas 
	Evaluation
	

	
	c
	Using standard formatting for source acknowledgment according to a specified style guide 
	Evaluation
	

	
	d
	using parenthetical documentation following MLA Guide within a literature‑based research report
	Evaluation
	


Unit 5 - Concept 1:  Reading and Responding

	Purpose/ Guiding Questions:

· Critique the author’s use of symbolism (or another complex device) and analyze its effectiveness

· Compare basic literary elements across genres and infer connections to real-life situations
	Concepts and Vocabulary:
· Elements of a novel

	Assessment Ideas:

· Graphic Organizer

Activity-Specific Assessments:

      Activities 40, 42
	Resources:

· Novel

· Media Sources to research the author’s life



Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Reading (Ongoing) (GLEs: 04a, 09d, 11a, 11c, 11d, 11e, 11f)  

Materials List: pen, paper, and high-interest, multi-level, novels, short story and poetry collections

The teacher should facilitate independent reading of a variety of student-selected literature by providing time for Sustained, Silent Reading (SSR) on a daily basis.  (A portion of this time may be dedicated to reading aloud from engaging texts.  This practice may be especially important if students are reluctant readers or are not accustomed to reading independently for sustained periods of time.)  The teacher should monitor this reading, making sure to incorporate both oral and written response to the text.  Response may be initiated through a variety of strategies, including response logs, dialogue letters or journals, informal discussions at the end of SSR, and book talks.  Whatever the strategy or combination of strategies, students must go beyond summarization in their responses if they are to meet the GLEs listed above.  These GLEs may be genre specific, but they are not meant to restrict student choice or to require the teacher to design special focus lessons to accommodate that student choice.  The teacher may facilitate reflection at the higher levels of Bloom’s Taxonomy through written response to individual students, teacher-student conferences, and/or whole-class questioning techniques.  Lists of the works students have read should be maintained and monitored.

Vocabulary Activities: Vocabulary is the Word: Ongoing Vocabulary Study (GLEs:  01a, 01b, 01c, 01d, 28)

Materials List: classroom access to dictionaries and thesauruses, student vocabulary notebooks 

Students will record in an ongoing list new and unfamiliar vocabulary words encountered in reading novels and define their words, using context clues, knowledge of Greek and Latin roots and affixes, denotative and connotative meanings, and dictionaries to denote the part of speech. They will add these new words and strategies to the vocabulary notebook established in Unit One. They will use their words in appropriate contexts in original sentences, avoiding spelling errors and common errors in sentence structure (e.g., fragments, run-on sentences).  During this unit study, students will also trace etymologies of words.  Students will discuss definitions of problem words, sometimes in cooperative groups and sometimes in a large-group setting.  Similar to the practice during the short story unit, students will complete word study activities that require them to evaluate which resources are the most effective (e.g., dictionaries and thesauruses) for the study of words.

Writing Prompts to Make Real-Life Connections and to Assess Understanding (Ongoing) (GLEs:  04a, 09d, 13, 24d) 

Materials List: teacher-developed prompts, paper, pen

In addition to teaching writing process, teachers will provide opportunities for students to write for understanding and insight. Ongoing writing prompts should be used as discussion initiators, reflections, and closure activities. Prompts may assume any format, but all should address comprehension and higher-order thinking skills and lead students to connect ideas in texts and real-life experiences. Prompts can be used to begin discussion, develop understanding, or assess learning. Suggested writing-for-insight and writing-to-learn strategies include daily journal entries for reflection, writing for investigation and exploration through learning logs(view literacy strategy descriptions), “stop and writes,” exit writings, SQPL (student questions for purposeful learning) (view literacy strategy descriptions). Prompts should be varied, engaging, and purposeful, based on what information or skills the teacher wishes students to internalize.
Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 17a, 25a, 25b, 25c, 26a, 26b, 26c, 26d, 26e, 26f, 26g, 27b, 27d, 28, 45c)

Materials List: access to texts in classroom, such as anthologies, novels, encyclopedias, access to computers with Internet,  MLA style manuals or copies of MLA style guide for students

The teacher will facilitate a classroom discussion at the beginning of each class period on sentence formation problems (e.g., fragments, run-ons, or syntax problems) or standard rules of usage or mechanics (e.g., subject/verb agreement, appropriate verb tense, pronoun/antecedent agreement, appropriate pronoun case, comparative forms of adjectives, avoidance of double negatives, and appropriate punctuation/capitalization). Discussion will be based on the common errors in student writing samples.  The mini-lesson activities will be from student-generated examples and will be ongoing and skill-specific. Ideally, the mini-lessons will become differentiated for students’ specific needs and will be integrated within student writing assignments, not taught in isolation.

A sample mini-lesson for teaching MLA documentation of sources follows:

1. The teacher will refer students to a model of correct MLA format for documenting sources and lead a whole-class discussion analyzing its structure.

2. The teacher will assign students to find examples of the following in the classroom (can be done as a timed “scavenger hunt”) and create a works cited list that correctly documents them:

· a short story in a literature anthology

· a magazine article

· an encyclopedia article

· a novel

· an Internet article from a .org, .edu, or .net site

3. The teacher may choose to take the student-created works cited page up for assessment of student understanding or may have students work with a partner or group evaluating each other’s success.  In the latter case, the teacher will evaluate the completed works cited page in the weekly mini-lesson check.

*Activity 40:  More than a Place:  The Effect of the Setting (CC)

 (GLEs:  02b, 02c, 02d, 04a, 15a, 19c, 19d, 19g, 27a, 27b, 27c, 27d)

Materials List: young adult novel choices, Setting Graphic Organizer BLM

The teacher will select a novel in an effort to meet the following criteria:

· settings that have a significant impact on the mood, theme, and plot structure

· settings that are in stark contrast with one another

The teacher will facilitate literature circles (go to http://www.literaturecircles.com/ for resources) in which the groups will discuss different points of the novel as they complete their reading assignments.  The students will then split into smaller cooperative groups to analyze the setting of the novel, including the author’s use of setting to develop the mood and tone and to develop plot and/or theme.  They will create graphic organizers (view literacy strategy descriptions) that show an analysis of each novel.  Students will present their organizers to the class and discuss the specific influences of setting on mood and/or tone, theme, and plot structure of each novel.  See Setting Graphic Organizer BLM for an example from the novel The Road by Cormac McCarthy.
As a whole class, students will brainstorm (view literacy strategy descriptions) a list of other works, including films, in which the setting plays a significant role.  They will view excerpts from two or three films and discuss the settings of each.  Individually, students will write two- to three-paragraph responses to the following learning log (view literacy strategy descriptions) prompt:  

“The setting in a novel or a film is more than just a place; it is a critical feature that affects_____.” 

Students should be reminded of the prewriting function of their learning log entries as a tool for planning future more formal writings.  Time can be provided for students to exchange their entries with a partner to edit and clarify their responses to the prompt.


Assessment: 
Guidelines for literature circle discussions will be clearly established with students before they begin them.  The teacher will use students to model (in a “fishbowl” format) literature-circle etiquette and specific rules.  Students will be provided with grading criteria for their participation in the novel discussions based on the individual novel and the issues it presents.   Resources can be found at http://www.literaturecircles.com/.

*Activity 41: Viewing the Character as a Reflection of the Author (CC)  

(GLEs:  02a, 11c, 12c, 13, 40b, 41, 42a, 42c)

Materials List: two works (short stories or novels) by the same author, comparison graphic organizer (i.e., Venn diagram or comparison matrix), access to Internet for web search

After reading at least two works by the same author, students will choose a character from each work to compare and contrast.  They will then select an appropriate graphic organizer (view literacy strategy descriptions) (Venn diagram or comparison matrix) and create a chart showing their analysis of the two characters.  Students will conduct a web search to locate and select information about the author’s life and time period, as well as information that might be used to determine whether the characters reflect traits of either the author, typical individuals living in the author’s time period, or the author’s perspective on life as seen in other works. The teacher should create a process guide (view literacy strategy descriptions) to stimulate students’ thinking during or after their reading and research in order to help them focus on important information and ideas. The process guide should be designed to guide students into connecting information and ideas to prior experience and application of new knowledge rather than simply recalling or repeating back text.

A process guide for “A Sound of Thunder” and Fahrenheit 451 by Ray Bradbury would include tasks such as the following suggestions: 

· have students look for evidence that a character from the story and the novel share a common perspective about the future;
· have students find a parallel in the actions of an antagonist in both works and in Bradbury’s commentary on society;
· have students look for a similar Bradbury message/theme from the words and actions of the protagonist in the story and the novel.
Finally, from the analysis chart and process guide information, each student will formulate an appropriate, clear research question about the relationship between the author’s life and the characters in his or her works.

*Activity 42: Comparison of Symbolism Across Genres (CC)  

(GLEs:  11c, 19b, 19d, 19e, 19f, 19g, 20, 21b, 23a, 23b, 23c)

Materials List: short story selections (from previous unit) and access to novels read for AR or SSR for comparison, State Writing-Assessment Rubric BLM

Students will analyze the effectiveness of symbols they identify in both short stories and novels.  Students then select two symbols, one in a short story and one in a novel, to analyze and develop an expository composition that compares and contrasts the use of the symbols.  The focus in this composition will be on developing a writing style that includes a variety of sentence structures, carefully selected diction, vocabulary selected to appeal to an identified audience, and phrasing that reflects the personality of the writer.  Peer review (both revising and editing stages) and conferring with the teacher should specifically address those elements. See State-Writing Assessment Rubric BLM for a model.
Assessment

The writing rubric for this assignment will include criteria for the effective integration of quotations and citations, as well as a strong and justifiable position statement.  Teachers may use the state writing assessment rubric. (See Teacher’s Guide to Statewide Assessment or develop a persuasive writing rubric by going to: http://www.teach-nology.com/web_tools/rubrics/persuade
Unit 5 - Concept 2:  The Writing Process

	Purpose/ Guiding Questions:

· Analyze the basic elements of a novel and determine how they reflect the author’s life, historical perspective, and purpose

· Evaluate the effectiveness of a different interpretation (e.g., film) of a written work and support their conclusion?

· Write a research report that integrates quotations and citations from literature sources using a specified style guide such as the MLA Guide
	Concepts and Vocabulary:
· Writing Process

· Research Procedures

· Comparison/Contrast Essay: guidelines & transition words

	Assessment Ideas:

· Pre-writing 

· Writing rubric

Activity-Specific Assessments:
     Activities 43, 44, 45
	Resources:

· DVD/VHS version of novel

· MLA guidelines




Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
Activity 43: Comparing Across Genres and Life (CC)

(GLEs:  02b, 03e, 03f, 03g, 04a, 11c, 16c, 16e, 19c, 19d, 19e, 19f, 19g, 21b, 24d, 25b, 25c, 26b, 26g, 38a, 38c, 42b)  

Materials List: short story selections (from previous short story unit), young adult novels (from previous novel study), materials to create graphic presentation, State Writing- Assessment Rubric BLM

After completing a short story unit and a novel study, the teacher will facilitate a discussion of the common literary elements in a short story and a novel.  The teacher will provide an example of each element to illustrate to students a genre comparison and analysis.  

Students will work in groups of two or three to select a short story from the short story unit in order to compare and contrast principal elements with one of the novels read in class (e.g., plot, irony, ambiguity, contradiction, allegory, tone).  Students will create appropriate graphics (e.g., Venn diagrams, webs, comparison matrices) to use to show their analyses and present their analyses to the whole class.  Peers will evaluate presentations using a rubric that identifies the strengths and effectiveness of participants’ performances.

Students will work individually to select one particular element of a novel and a short story to compare and contrast (e.g., characterization, conflict, plot). Students will be reminded to look in their learning logs (view literacy strategy descriptions)for notes and ideas and to use the graphic organizers (view literacy strategy descriptions)  from Activity 3 to help with prewriting. They then add a third component to the study—a connection of the chosen story element to an individual in the student’s real-life experience.  Students will create a graphic organizer or writing plan to assist in the analysis and then use the information to write a two- to three-paragraph response that compares and contrasts the two literary examples and the one real-life example, using textual evidence to justify their interpretation.  A focus of this composition when working with peer response groups will be on using standard rules of sentence formation (e.g., avoiding run-on sentences and syntax problems) and usage (e.g., appropriate verb tense and avoiding double negatives), on using appropriate transitional words and phrases to provide coherence, and on using parallel construction where appropriate. See State Writing-Assessment Rubric BLM for a model.

Assessment: 
 Students will be graded for all aspects of this writing project.  They will receive a grade for their group work and the creation and use of the graphic organizer in the pre-writing stage, as well as for the writing itself and the final copy revision.  General rubrics or student-generated checklists can be created for each of these assessment activities.  See State Writing-Assessment Rubric BLM for model.

*Activity 44: Research Project on a Novel and Novelist (CC Activity 7)  

(GLEs:  10c, 18a, 18c, 43a, 43b, 43c, 43d, 44, 45b, 45c, 45d)

Materials List: access to Internet and library resources for research, MLA style guide, Research Essay Peer Review BLM

Students will research information about the relationship between the author’s life and the development of characters in his or her work or a relationship between the author’s life and another related element of his or her work.  They will then use writing processes to develop a research report, which should include a thesis or central idea supported with facts, details, examples, and explanations from multiple sources; graphics when appropriate; and complete documentation. In the final peer review (editing stage), students will look for sentence structure, grammatical and mechanical errors, and standard formatting (MLA) for source acknowledgement.  After peer review and student/teacher writing conferences, students will use technology to draft, revise, and publish their work. See Research Essay Peer Review BLM for a peer-review checklist example.

*Activity 45: Evaluating the Effectiveness of a Movie Interpretation of a Novel (CC Activity 9) (GLEs:  04a, 04e, 15a, 17a, 17c, 18d, 26e)
Materials List: movie version of a novel studied in class, Persuasive Essay Peer Review BLM, State Writing Assessment Rubric BLM  

Students will view a movie version of a novel they have read and choose a story element (e.g., characterization) to analyze in each version.  They will compare and contrast the same element in the novel and the movie version to determine the effect the movie version has on their understanding.  Students will also document the differences in the director’s version of events in the novel from the original novel itself and establish an opinion as to the effectiveness of the movie version.  They will choose an appropriate comparison matrix to organize the information in a logical sequence and then develop a thesis that expresses their conclusion about the effectiveness of the movie version of the story.  In cooperative groups, they will seek peer review and refine their thesis (position) statements.  The teacher will facilitate a discussion about dramatic license and its impact on either a screenplay or a script taken directly from a novel based on the director’s vision of the film. The teacher can assist students in their inquiry process and encourage a more critical reception of the novel and the film by providing an SQPL statement (view literacy strategy descriptions) to provoke curiosity and interest.  A sample SQPL statement for The Lord of the Flies would be:

“The film version of William Golding’s The Lord of the Flies destroys the allegorical nature of the story as it gives little or any importance to the symbols emphasized in the novel itself.”  

	Assessment :
 The writing rubric for this assignment will include criteria for the effective integration of quotations and citations, as well as a strong and justifiable position statement.  Teachers may use the state writing-assessment rubric. See Teacher’s Guide to Statewide Assessment or develop a persuasive writing rubric by going to: http://www.teach-nology.com/web_tools/rubrics/persuade or See State Writing Assessment Rubric BLM or Persuasive Essay Peer Review BLM for examples.




Activity 46: Portfolio on the Novel (Teacher-Made Activity) 

(GLEs: 19, 21b, 22, 24a, 24d, 40a, 40b, 40c)

Students will create an electronic portfolio using a slide show presentation. The portfolio will consist of several pieces of writing that may include: a general summary of the novel, brief descriptions of major characters, a journal entry from the point of view of a main character, a eulogy or obituary for a deceased character, an analysis of a song that relates to the novel, and a letter of recommendation suggesting that someone they know read the novel.

Activity 47: Persuasive Letter (Teacher-Made Activity) 

(GLEs: 9e, 9f, 9g, 9h, 19a, 19b, 19c, 19d, 20)

Students will use a GLE-formatted writing topic to create a multi-paragraph persuasive letter to the author of the novel. The teacher will create the writing prompt in the same style as GEE 21 writing topics, reminding students to pre-write, to remember their audience, and to write clearly.

Activity 48: Novel Classification (Teacher-Made Activity) 

(GLEs: 1a, 1b, 1c, 1d, 2a, 2b, 2c, 2d, 3a, 3b, 3c)

Using a list of terms related to the novel, students will sort the words into groups and title the groups. For example (from Monster by Walter Dean Myers), Mr. Harmon, Mrs. Harmon, Jerry, and Miss O’Brien might be placed together and titled “Steve’s Support Group.”
General Assessments for Unit 5

· Student journals or learning logs are to be used for daily discussions and evaluated weekly.  The “stop and writes” part is a daily form of ongoing informal assessment of oral and written comprehension.

· Vocabulary activities are daily and should be quizzed and assigned in writing regularly, probably weekly.

· A rubric or list of questions should be established for students to use in writing groups for evaluating their own writings and those of the peers such as the following:

· Does this writing have a clear thesis statement?

· Does this writing provide specific textual evidence from the novel and/or short story?

· Is this writing organized in a logical order?

· Is this writing free of grammatical and spelling errors?

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).







Assessment





In the final peer review (editing stage), students will look for sentence structure, grammatical and mechanical errors, and standard formatting (MLA) for source acknowledgement.  After peer review and student/teacher writing conferences, students will use technology to draft, revise, and publish their work.
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