Kindergarten ELA – Theme 3 - Around the Table


Teacher: ____________________________                                                                         
School Year: ___________________

Ascension Parish Comprehensive Curriculum

Assessment Documentation Page

Kindergarten: English/Language Arts
      Book:  Volume One 



Documented GLEs

Theme 3:  Around the Table




Letter Focus:  Pp, Cc, Aa

Big Book(s):  Peanut Butter and Jelly

Time Frame:  See Pacing Chart
At-A-Glance

	Theme 3:  Around the Table

	Within this theme children will read and learn about the fun in working together to grow, prepare, and share food for themselves and others. 




	Guiding Questions
	Documented GLEs

	
	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	1. Can students distinguish and name the following letters: Pp, Cc, and short Aa?

2. Can students match consonant and vowel sounds to the following sounds: Pp, Cc, Aa?

3. Can students identify and read high frequency words: I, like?

4. Can students clap/tap to match each individual syllable of a spoken word?

5. Can students identify rhyming words?

6. Can students describe the connections between life experiences and texts?

7. Can students describe the connections between life experiences and texts read aloud by making predictions using prior knowledge and pictures?

8. Can students demonstrate an understanding of color and action words?

9. Can students blend words with /a/-/m/, /a/-/t/?

10. Can students identify beginning, middle, and ending of the story?

11. Can students describe the role of an author and an illustrator?

12. Can students use picture details to understand a story?

13. Can students ask and answer questions to gain information from text?

14. Can students print the following uppercase and lowercase letters Pp, Cc, Aa? 

15. Can student’s responds to stories by drawing and writing?

16. Can students write using developmental/inventive spelling, supported by drawing or dictation to the teacher to express ideas?

17. Can students use a computer mouse to navigate the screen and identify that a computer has a keyboard to enter information?


	1a


	Demonstrate understanding of phonemic awareness by doing the following: creating rhyming words (focus: identify rhyming words)

	Knowledge
	

	
	1h


	Demonstrate understanding of phonemic awareness by doing the following: clapping/tapping to match each individual syllable of a spoken word


	Application


	

	
	2a


	Demonstrate understanding of alphabetic principle by doing the following: distinguishing and naming the following uppercase and lowercase letters (focus: Pp, Cc, Aa)

	Knowledge
	

	
	3a


	Demonstrate understanding of phonics by doing the following: matching each consonant or short vowel sound to the appropriate letter (focus: Pp, Cc, Aa)

	Application
	

	
	11


	Describe the connections between life experiences and texts


	Application
	

	
	14a


	Demonstrate understanding of information in text read aloud using a variety of strategies,  including: making predictions using prior knowledge and pictures
	Application
	

	
	16


	Describe the role of an author and an illustrator


	Knowledge
	

	
	29


	Print all uppercase and lowercase letters (focus: Pp, Cc, Aa)

	Application
	

	
	42


	Use a computer mouse to navigate the screen


	Application
	

	
	43


	Identify that a computer has a keyboard to enter information


	Knowledge
	


GLE Alignment

Theme 3: Around the Table

Bolded GLEs are documented
Highlighted area is focus of GLE within this concept.

Phonemic Awareness (Reading)

1a 
Demonstrate understanding of phonemic awareness by doing the following creating rhyming words (focus: identify rhyming words) (Knowledge)
1b 
Demonstrate understanding of phonemic awareness by doing the following: demonstrating that a sequence of letters in a word represents the sequence of sounds heard or spoken in that word by repeating or saying the sounds in the sequence heard or seen (Comprehension)

1d
Demonstrate understanding of phonemic awareness by doing the following: listening to three sounds (phonemes) and recognizing that two are the same (Knowledge)

1f 
Demonstrate understanding of phonemic awareness by doing the following: orally segmenting individual sounds (phonemes) in words that have two to five sounds (Application)

1g 
Demonstrate understanding of phonemic awareness by doing the following: isolating and saying the beginning and final sounds (phonemes) of a spoken word (Application)
1h 
Demonstrate understanding of phonemic awareness by doing the following: clapping/tapping to match each individual syllable of a spoken word (Application)

Alphabetic Principle (Reading)

2a
Demonstrate understanding of alphabetic principle by doing the following: distinguishing and naming the following uppercase and lowercase letters (focus: Pp, Cc, Aa) (Knowledge)

Phonics (Reading)

3a 
Demonstrate understanding of phonics by doing the following: matching each consonant or short vowel sound to the appropriate letter (focus: Pp, Cc, Aa) (Application)
3b 
Demonstrate understanding of phonics by doing the following: decoding simple 

one-syllable words (Application)
Reading & Responding (Reading)

5 
Read books with predictable, repetitive text and simple illustrations (Application)
8 
Identify basic story elements, including simple plot sequences, setting, and simple character descriptions, in a favorite story using pictures and/or oral responses (Comprehension)
10 
Answer questions about the important characters, setting, and events of a story (Comprehension)
11 
Describe the connections between life experiences and texts (Application)
14a 
Demonstrate understanding of information in texts read aloud using a variety of strategies, including: making predictions using prior knowledge and pictures (Application)
14b 
Demonstrate understanding of information in texts read aloud using a variety of strategies, including: using at least five pictures to sequence the events of a story (focus: three pictures to sequence) (Application)
16 
Describe the role of an author and an illustrator (Knowledge)
18 
Ask questions that demonstrate knowledge of character, setting, plot, and text type about texts read aloud (e.g., what, why, how) (Synthesis)
Writing (Language)

20 
Create compositions by participating in shared writing activities (Application)
24 
Actively discuss ideas and select a focus for group stories (Comprehension)
25 
Write informal notes, lists, letters, personal experiences and stories using developmental/inventive spelling and pictures (Application)
27 
Use developmental/inventive spelling, supported by pictures to represent a word or idea to respond to a life experience or texts read aloud (Analysis)
Writing/Proofreading (Language)

28
Demonstrate an understanding of letter placement in text by writing letters and words from left to right and top to bottom on a page (Application)
29
Print all uppercase and lowercase letters (focus: Pp, Cc, Aa) (Application)
Speaking & Listening

38 
Recite short poems, rhymes, and songs (Knowledge)
40 
Respond to video/film versions of a story read aloud through activities such as role-playing, illustrating, and discussing without interruption (Application)
Informational Resources

42 
Use a computer mouse to navigate the screen (Application)
43 
Identify that a computer has a keyboard to enter information (Knowledge)
44
Use technology to produce class work (Application)

	Harcourt Insertions

· None
	Harcourt Deletions

· None



	Key Vocabulary Strategies

· Provide a description, explanation or example of the new term instead of giving students a definition.  Ask students to restate the description, explanation, or example in their own words. (Only after this process should a definition be developed.)

· Have students construct a picture, symbol or graphic representation of the term

· Use Graphic organizers

· Include vocabulary games in practice activities. 




	Assessment Ideas

· Checklist  (GLEs1a, 1h, 2a, 3a)

· Activity Specific Assessment: Activity 28 (GLE 11)    

· Checklist (GLEs 14a, 16, 29, 42, 43) 

· Anecdotal Records

· Kindergarten Report Card Assessment




Reading Strategies

Refer to Reading Strategies Chart located in the beginning of the Ascension Parish Comprehensive Curriculum English Language Arts Document.

Louisiana Comprehensive Curriculum/Teacher-Made Activities

Note:  The following activities marked with an asterisk (*) are essential activities that are key to the development of student understandings of each assessed GLE not addressed in Harcourt Reading.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level

*Activity 18:  An Author Study (ELA Unit 6, Activity 1) (GLEs 16, 42, 43)

Materials List: various texts from classroom library or school library (at least four books by the author of study), chart paper, markers, biographical information about the author, computer with Internet connections, author’s website, props for professor know-it-alls

Students will listen to and explore books (fiction and nonfiction) by different authors. Some suggested authors include Jan Brett, Leo Lionni, Patricia Polacca, Donald Crews, Vera Williams, Verna Aardema, Jim Arnosky, Patricia McKissack, Frank Asch, Eric Hill, Eric Carle, etc. Students will describe the role of the author.  They will become aware that authors can be male or female and that they come from a variety of cultural backgrounds.  The students will identify the different emotions and feelings authors use in their writing as students participate in the following:

a. Students will identify the authors of books by examining the titles of the books and/or the illustrations on their covers. Lead a discussion on the role of the author and the illustrator.  Encourage students to make predictions about the themes and characters based upon the titles and illustrations. If the author has several books with many of the same characters and similar settings, have the students look at pictures of possible characters and use a graphic organizer (view literacy strategy descriptions) such as a t-chart to compare people or animals that might belong in the story. For instance, as a shared writing activity based on Marcus Pfister stories, a rabbit named Hopper lives in the Arctic. Students may look at pictures of animals and identify them as a friend to Hopper or as a predator to Hopper. 

b. Engage students in class discussions to determine what they know about authors and what additional information they want to learn about them. Ask guiding questions during the discussion, such as the following: “Is the author male or female?” and “Is the author young or old?” Also use “I wonder” statements, as a modified SQPL (view literacy strategy descriptions), to cause the students to wonder.  Some examples may include the following: I wonder where he/she grew up. I wonder what his/her family is like. I wonder what made him/her decide to write about this, etc. Encourage the students come up with “I wonder” statements using complete sentences. Record these, and as the answers are discovered through reading the authors’ stories and background information, record the answers. Go over all the facts learned about the authors. 

c. Students will learn more about the authors on the Internet or by listening to their autobiographies/biographies and by discussing the photographs and/or illustrations. Assist small groups of students with typing in the authors’ names and with using the mouse to search for information on an author. Have the group of students help present the information gathered from the search to the rest of the class. They may be the professor know-it-alls (view literacy strategy descriptions).  Divide the rest of the students into groups.  Have them prepare by thinking of questions about the authors that they would like the know-it-alls to answer. Have the know-it-alls stand in front of the class dressed up (e.g., graduation caps, tie, clipboard, lab coat, or any smart-looking dress available).  Invite the other groups to ask them questions about the author.  Demonstrate that they should huddle as a team to talk about the possible response, then return to their positions and give the answer in complete sentences. Each time you study a new author or illustrator, have a different group be the professor know-it-alls.  

d. As a shared writing activity, students will write letters to authors, when possible, to ask unanswered questions. Letters can be written using slow-word and slow-sentence dictation and classroom resources, such as the writing rubric, word wall, and picture dictionary. 

Students will use information learned about authors and their understanding of the authors’ works to identify the authors’ feelings and emotions represented in the written text through role-play, illustrations, or discussions. (An illustrator’s study can also be done.  Students love to compare different art media used to create the illustrations in text.)    

*Activity 19: Syllables-Segmenting  (GLE 1h)

Students say and clap syllables in four syllable words. Extend phonemic awareness lessons in Harcourt to four-syllable words, such as alligator, terminator, Mississippi, Arizona, caterpillar, rhinoceros, watermelon, cauliflower, asparagus, quesadilla, etc.  

*Activity 20: Shared Research (ELA CC Unit 1, Activity 5) (GLE 44)

The teacher will lead students, as individuals or small groups, in research to answer questions and to gain additional knowledge. Students will work with the teacher to look up information on the Internet about how foods (bread, peanut butter etc) are made.  Students will work with the teacher to research recipes. Students will look at pictures in factual books and listen to the teacher read the text to draw conclusions about the process. 

*Activity 21:  Computer Usage (Teacher-Made) (GLEs 42, 43)

Students will generate information on the screen using the keyboard and mouse during Plato, center time, instructional time, etc.  

Activity 22:  Rhyme  (GLE 1a)

a. Teacher gives students two words, and students indicate whether they rhyme or not with thumbs up for yes and thumbs down for no.

b. Teacher gives students three words, and students select the two that rhyme.

c. Students sort sets of pictures into rhyming pairs.

d. Students select two pictures out of three that rhyme.  Teacher gives students a word, and students find the picture that rhymes with the word. 

Activity 23:  I Have a Solution (ELA CC Unit 5, Activity 6) (GLEs 14a, 16)
Materials List: books from the classroom or school library as needed, paper, markers, pencils, colors, word wall, Writing Rubric from Unit 2

Students will participate in the following activities as the teacher introduces folktales or stories unfamiliar to the class:

a. Students will use DR-TA (directed reading – thinking activity) (view literacy strategy descriptions) by using the covers of the books to predict the themes and settings of the text, examining each cover’s illustrations and the title in the process. Ask leading questions, such as the following: Who or what is on the cover? Where is this person or animal? How can you tell this person or animal is there? What do you think might happen in this story?

b. Discuss the roles of the author and the illustrator and where their names are located on the book.  Then have students identify that the names listed on the cover belong to the author and the illustrator.  Have students identify the roles of the author and the illustrator. Create a song, such as The Parts of a Book, to the tune of The Farmer in the Dell to assist the students with recalling the information.

· Lyrics:  The Parts of a Book
The parts of a book

The parts of a book

Hi-ho, the derry-o

The parts of a book

The author writes the words

The author writes the words

Hi-ho, the derry-o

The author writes the words

The illustrator draws the pictures

The illustrator draws the pictures

Hi-ho, the derry-o

The illustrator draws the pictures

Other verses that may be used when appropriate include:


The characters are the people


The setting is the place


The plot is the story

c. Students will use the illustrations on the book’s inside pages to identify problems the characters may have, to predict how problems will be solved in a story, and to confirm or correct hypotheses. Ask leading questions during the discussion, such as these:

· What do you think will happen next? 

· Do you think he/she will get in trouble? 

· Do you think he/she has a problem? 

· What do you think the problem is? 

· How could he/she solve the problem? 

· How would you solve the problem? 

d. Predictions from at least one story will be recorded on paper, with students using inventive spelling, copying print from the word wall, and creating illustrations to match the text. They will also use the Writing Rubric from Unit 2 as a resource. Provide assistance with inventive spelling or dictation as needed, based upon the students’ developmental levels. Students’ writing will provide samples of their understanding of proper figure grounding on a line and leaving spaces between words. Students will label their predictions with their names.  They will capitalize the beginning letters of their first and last names. Their work may be made into a class book with an introductory page, the hypotheses pages in the middle, and the book’s solution at the end. This book may be made available for students to reread in the classroom or may be sent home with the students to be shared with their families.

Teacher Note: All parts of this activity are appropriate for group times. The teacher may choose to read part of a story during a group time, have students record predictions during a center or small-group time, and then read the rest of the story and compare predictions to the actual solution in the story during a following group time.

Activity 24: Phonemic Awareness (RE CC Unit 2) (GLE 1d)

Goal: Identifies initial consonant sounds (focus: Cc, Pp, Aa, and review previous letters)
Phonemic awareness activities do not entail print; children learn to manipulate the sounds in oral language.  

Sample Activities

1. Whole-Group. Initial Sound Identification in a Big Book:  The teacher introduces a big book and provides repeated readings until children have memorized the selection. The teacher then asks children for thumbs up when they say words that start with the  __ sound.

2. Whole-Group. Picture sort with B/M/R/S: The teacher models sorting pictures in a pocket chart that begin with the initial sounds /b/, /m/, /r/, and /s/. The teacher provides students with pictures that begin with those sounds and has students work in pairs to sort the pictures into the correct categories. The teacher can circulate around the pairs and document student progress.

3. Whole-Group. Slinky Sound Stretch: The teacher uses a slinky to show that he/she can find the first sound by stretching it out.  The teacher first model using the slinky with several words.  Then students find the first sound with their own slinky after the teacher provides them with a word. The teacher may say, “I would like you to find the first sound in the word pet. Stretch your slinky out to find the first sound in pet. That’s right! The first sound we hear when we stretch out our slinky is /p/.”

4.   Small-Group. The teacher provides children with a set of picture cards linked to their phonics instruction. Children can sort pictures into piles by initial consonant sound.

5.   Small-Group. The teacher provides small figures or toys that represent familiar objects.  The teacher first models sorting each of the designated toys and their initial sounds into each of the buckets.  Each child then is given his/her own set of toys and sorts them into the correct sound bucket.

6. Independent. Children practice picture or object sorts that have been previously introduced in whole- and small-group instruction while they work in the writing or word study center.

Note:  These activities are to be repeated using different sets of pictures each time the activity is taught.   

Activity 25:  Matching Sounds and Letters  (GLEs 2a, 3a)

Note:  These activities will focus on letters Pp, Cc and Aa at this time.  Previously taught letters can be reviewed.

a. Use the movable alphabet for this activity, with red letters for the vowels and black letters for the consonants.  Match each consonant and short vowel sound or sounds to the appropriate letter.  Teacher will introduce a group of letter-sound relationships one week and read words with those letters the next week.  Whenever a consonant letter commonly represents two or more sounds, use the sounds in parentheses, which are the most common sound for that letter.

b. Students will touch the letter and say its sound.  The teacher tells the students that the black letters are called “consonants” and the red letters are called “vowels.”  

c. Teacher will say the sound, and students will touch the letter. 

d. When the teacher asks which are vowels, students will point to the red letters or answer, “The red letters.”

e. The teacher tells students that every word and syllable must have at least one vowel. 

f. When the teacher asks which letters are consonants, students will answer, “The black letters.”

Activity 26:  Letter Knowledge  (GLE 2a)

Note:  The following activities should concentrate only on these letters: P p, Cc, and Aa.  Previously taught letters can be reviewed.

a. Students practice arranging cards of the uppercase and lowercase letters in alphabetical 

order while being timed.  

b. Students continue to be timed as they name uppercase letters and lowercase letters 

introduced from a page of letters arranged in random order.  Students try to improve their time while accurately naming the letters. 

Activity 27:  Letter Formation and Printing  (GLE 29)

Note:  The following activities should concentrate on these letters: Pp, C c, and Aa.  Previously taught letters can be reviewed.  

a. Students trace lowercase letters made of a textured material (for example, felt or fine sandpaper) as they say the letter name.  Teacher models and students use top-to-bottom and left-to-right movements as they trace the letters.

b. Students practice forming the letters they have learned in their alphabet books.

c. Teacher gives each student a model of his or her first name written in lowercase letters with the first letter capitalized to put on their desks.  Students practice writing their first names every day. 

d. Teacher dictates letter names to students.  Students write each letter, leaving one finger’s space between each letter.

Activity 28: Recording Real Life Experiences (ELA CC Unit 7, Activity 3) (GLE 11) 

Materials List: chart paper, markers, appropriate graphic organizer, paper, pencils, colors, Discussion Checklist BLM, Venn Diagram BLM from Unit 6

After reading literature from Activity 2, students will record factual information from life experiences onto a graphic organizer (view literacy strategy descriptions). This may take one of the following forms. 

a. Students will use a theme (e.g., foods, lifestyles, customs, or geography) to compare and contrast a piece of multicultural literature to their own life experiences. During the small- or whole-group discussion, students will be encouraged to express ideas in complete sentences and will dictate information to be recorded on a Venn diagram (see Venn Diagram BLM from Unit 6).

b. Students will work together in small or whole group to complete a bar graph. For instance, students may participate in a taste test in order to complete a graph of favorite types of multicultural foods, or students may graph favorite pizza toppings following a reading of the book, Nino’s Pizzeria.
c. Students will identify words and/or pictures as belonging to a culture as they sort information onto a t-chart. If words are used, the teacher will read the words for the students. If pictures are used, model writing as labels for the pictures are created. 

d. Comparisons of cultural information to life experiences may be recorded in a class book or pocket chart with repetitive text. For instance, a sentence may read, “Nino eats pizza, but I eat _________.” Students will dictate or share the pen to complete the sentence. They will then illustrate their sentence. Books that students work to create are often the favorite books in the classroom. These books should be placed in the reading center for students to read, and/or they may be sent home with the students to share with their parents. 
Use the Discussion Checklist BLM to assess the students’ skills as they relate to their real life experience while participating in class discussions.

These sites contain printable graphic organizers that may be used during class discussions: 

· “Education Place” – sample graphic organizers
· http://www.eduplace.com/graphicorganizer/
· “Graphic Organizers”  - sample graphic organizers
· http://www.region15.org/curriculum/graphicorg.html
·  “Freeology.com” – includes samples of graphic organizers (Note:  Scroll down after the advertisements to see the organizers.  There are several pages. Click on the numbers to see the next page. Some are too difficult.  Be selective and choose or adapt grade appropriate organizers.)

· http://www.freeology.com/graphicorgs/
Activity-Specific Assessment
The class discussion in which students relate information from multicultural literature to their own life experiences will be audiotaped, or teachers will create a checklist with room for anecdotal notes. Items on the checklist may include the following:

· Student uses complete sentences to express thoughts.

· Student recalls factual information from texts.

· Student recalls information about the characters, setting, and events in the text.

· Student stays on topic.

· Student relates _________________ to life experience.

Activity 29:  Student Research (ELA CC Unit 7, Activity 5) (GLEs 42, 43) 
Materials List:  various texts from the classroom and school library (cultural books autobiographies, informational books), computer with Internet connection, chart paper, markers, paper, pencils, colors, word wall, Sample Writing Rubric BLM from Unit 2

Using the SQPL strategy (view literacy strategy descriptions) present the students with the following thought-provoking prompt:  “People from all around the world have the same traditions.”  Have the students generate questions concerning aspects of other cultures they would like learn about.  Have the students conduct research to find the answers to their questions. Students may vote upon a culture for further study, the teacher may observe the students expressing interest in one culture in particular, or a culture may be represented by a student in the class. Students will then explore the culture through the following steps:

a. Students will use information from the texts read in class and from life experiences to dictate what they know about the culture to the teacher. Provide support by asking leading questions and by encouraging students to look at the pictures to recall information. Record the students’ dictations and refer to the Sample Writing Rubric BLM from Unit 2, pointing out that print proceeds from left to right and top to bottom, that sentences begin with a capital letter and end with punctuation, and that there are spaces between words.

b. Students will brainstorm questions they may have regarding the culture and dictate the questions to the teacher. Point out the shape and the meaning of the question mark as it is written. 

c. Lead students, as individuals or small groups, in research to answer the cultural questions and to gain additional knowledge. Students will work with the teacher to look up cultural information on the Internet. Students will look at pictures in factual books and listen to the teacher read the text to draw conclusions about the culture. Students may take a field trip or listen to a guest speaker talk about and show items from the culture. During this exploration, encourage the students to recognize that foods, clothing, and celebrations are important aspects of culture.

d. Students will record information they learn through artistic representations (e.g., drawings, paintings, sculptures) and dictation or inventive spelling. Students may use the following sources: the sound/word wall, the teacher, Sample Writing Rubric BLM from Unit 2, and peers during the writing process. Students may also use items from the classroom to represent information they learn about the culture (e.g., a horse from the block center to show that horses are important to the culture).

e. Students will present what they have learned to the class by showing and discussing pictures from books, pictures printed from the Internet, items from the classroom, and/or students’ writing and artwork. Assist the students with their presentations by asking questions and helping students recall information. Students will be encouraged to use complete sentences during the presentations.

f. Direct the students’ attention back to the SQPL questions and discuss which ones were answered through their research on cultures.

The teacher may encourage students to use information learned from the presentations and to explore further the culture during center times.

Alternative Harcourt Activities

These differentiated support activities can be found in the back of the Teachers’ Guide.

1. High-Frequency Words     S32-33

2. Phonemic Awareness    S34-S35, S40-S41, S44-S45

3. Phonics    S36-S37, S38-S39, S46-S47

4. Comprehension and Skills     S42-S43, S48-S49

5. Handwriting Tips  R8-11

6. Specific Letter Activities   T6-8

7. Student Record Form    R17-18

Additional Harcourt Practice Activities

View the Harcourt Website at www.harcourtschool.com
Technology Related Activities

1. www.starfall.com 

2. www.pbskids.org
3. www.learningplanet.com
4. www.literacycenter.net
5. www.enchantedlearning.com
6. United Streaming Videos 

7. PLATO 

	GLE
	Topic
	Level 
	Module
	Activity

	2a, 3a
	Pp
	A
	Meet Other Pets
	Pot Bellied Pigs

	2a, 3a
	Cc
	A
	Meet Other Pets
	A Cat Caller

	8
	Story elements
	B
	Detective Work
	What’s This All About?

Who Am I?

	14a
	predictions 
	B
	Detective Work
	It’s a Mystery


Sample Assessment Items

· Checklist  (GLEs 1a, 1h, 14a, 16, 42, 43)

· Activity Specific Assessment: Activity 28  (GLE 11)    

· Work Sample (2a, 3a, 29)

· Kindergarten Report Card Assessment

Name/School_________________________________
Theme No.:______________

Grade            ________________________________
Theme Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Literature/Phonics Focus





Pp, Cc, Aa


Drawing and Writing Relating to Stories


Lists





Comprehension Focus





Writing/Grammar Focus





Computer Usage


Author and Illustrator


Beginning, Middle, Ending 


Picture Details


Asking Questions








Identify Names and Sounds of Pp, Cc, Short Aa


High Frequency Words (I, like)


Rhyming


Syllables in Words


Making Connections with Text


Color Words


Action Words


Blending /a/-/m/,


/a/-/t/
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