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    Book:   Changing Patterns  


Documented GLEs

      Theme 1:  What a Team!



      Story #3:  Nate the Great 
                Time Frame:  Approximately 6 days

At-A-Glance
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	Guiding Questions
	Documented GLEs

	
	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	1. Can students decode words when reading using knowledge of basic syllabication rules including CVVC and CVCe and longer words such as scream and theme?  

2. Can students encode words with long a and long e when writing and decode words with long a and e when reading?

3. Can students use the read ahead and questioning strategy to aid in comprehension? 

4. Can students write using standard English punctuation, including statements and questions in general writing and in writing stories? 

5. Can students identify story elements including character traits, feelings, and motivation when reading and transfer the elements into writing when composing stories?
	2
	Decode similar words (e.g. scream and theme) using knowledge of basic syllabication rules (focus: long words using knowledge of basic syllabication rules including CVVC and CVCe)
	Application
	

	
	8c
	Identify story elements including: character traits, feelings, and motivation
	Analysis
	

	
	34
	Follow common spelling generalizations including qu-, consonant doubling, and changing –y to -i (focus: long a and long e)
	Application
	



GLE Alignment

Story: Nate the Great, San Francisco Detective

(The bolded GLE’s are documented.)

Highlighted area is focus of GLE within the story.

Phonics (Reading):  
Demonstrate understanding of phonics by:
2. 
Decode similar words (e.g. supper vs. super) using knowledge of basic syllabication rules (focus: long words using knowledge of basic syllabication rules including CVVC and CVCe (Application)
Reading and Responding (Reading):
6b. 
Determine meanings of unfamiliar words using a variety of strategies, including use of context clues (Comprehension)
8c. 
Identify story elements including character traits, feelings, and motivation (Analysis)
10. 
Demonstrate understanding by summarizing stories and information including main events or ideas and selected details from the text in oral and written responses (Comprehension)
11. 
Connect ideas, events, and information identified in grade appropriate texts to prior knowledge and life experiences in oral and written responses (Application)
12.

Demonstrate oral reading fluency of at least 110 words per minute in a third- grade text with appropriate pacing, intonation, and expression (Application)
14. 
Compare and contrast story elements including setting, character, and events of two multicultural texts in oral, written, and visual responses (Analysis)
15. 
Identify a variety of types of literature including the myth and legend, in oral and written responses (Knowledge) (focus: mysteries)
16. 
Identify and explain the defining characteristics of various types of literature, including the folktale (Analysis) (focus: mysteries)
17b. 
Demonstrate understanding of information in grade appropriate texts using a variety of strategies including: making predictions using information from texts (Comprehension)
17c.
Demonstrate understanding of information in grade appropriate texts using a variety of strategies including: making simple inferences and drawing conclusions about information in texts (Comprehension)

17d.
Demonstrate understanding of information in grade appropriate texts using a variety of strategies including: comparing and contrasting including story elements and main points or ideas in informational texts (Comprehension)
17f.
Demonstrate understanding of information in grade appropriate texts using a variety of strategies including: identifying main ideas of texts (Comprehension)
Writing (Language):
22abc 
Write compositions of two or more paragraph that are organized with the following: a central idea, logical, sequential order, and supporting details that develop ideas (Application)
23. 
Incorporate grade appropriate vocabulary and information when writing for an intended audience and/or purpose (Application)
24.  
Develop compositions of two or more paragraphs using the writing processes such as the following: selecting a topic, prewriting using strategies such as brainstorming, locating information, and generating graphic organizers, drafting, conferencing with teachers, revising and proofreading, and creating a final draft for publication (Application)
25.
Begin developing organized one paragraph compositions using description and narration
            (Application)

27.
Write for various purposes including, informal letters using appropriate letter format, books reports, and informational compositions that include main ideas and significant details from the text (Application)
Grammar (Language):
29a. 
Use standard English punctuation, including: commas to separate phrases in a series and commas to separate parts of addresses (Application) (focus: commands and exclamations)
Spelling:
34.
Follow common spelling generalizations including qu-, consonant doubling, and changing –y to –i (Application) (focus: long a and long e)
Speaking & Listening:
37. 
Use clear diction and tone and adjust volume and tempo to stress important ideas when speaking (Application)
42. 
Use active listening strategies, including: asking questions and responding to ideas/opinions and giving oral responses, such as explanations of written and/or spoken texts (Application)
	Harcourt Insertions

· Expressive Writing (Story) p.129C

	Harcourt Deletions

· Personal Narrative p.99E

	Key Vocabulary Strategies

· Teach Vocabulary Strategies- p. 68L
· Vocabulary Power- pp. 68-69

· Shortened Word Forms-p. 99K

· Word Meanings- p. 99K


Reading Strategies
Refer to Reading Strategies Chart located in the beginning of the Ascension Parish Comprehensive Curriculum English Language Arts document.

Louisiana Comprehensive Curriculum/Teacher-Made Activities

Note: The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE not addressed in Harcourt Reading.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

Activities that are not marked with an asterisk (*) may be used to develop lessons, but are not required.
*Activity 15:  Grooming Strategic Readers (CC Unit 6) (GLE: 10, 11)

Materials List:  teacher copy of Questioning the Author (QtA), chart paper, markers, expository selection 

Grasping significant information in some text requires a high level of abstract thinking.  Students are required to read and understand while making inferences and integrating main ideas with prior knowledge.  In relation to the complexity of reading certain text, students will be provided a list of questions for reflection to help them become more engaged, thoughtful, and effective readers of various texts. Prior to reading, students will think about the following:


· What am I doing before I read?

· Why am I reading this information?

· What do I already know about this topic?

After considering ideas of this nature and recording comments about each question, the students will read the text and record ideas about the following questions:

· What am I experiencing while I read--thoughts, feelings, connections?

· What am I doing to establish meaning while I read--prior knowledge, connections to real-life?

Students will continue to think about and record their thoughts when they have finished reading the text selection. Some of the ideas they should think about are:

· What did I just learn?

· What were the main ideas?

· What is the next step, and how will I use this information?

· What questions do I have now?

Questioning the Author (QtA) (view literacy strategy descriptions) can help students create meaning from text.  Students will demonstrate how they can question the author as they read, using questions like the ones in the sample chart below.  Teachers will model a think-aloud with the types of questions students are expected to ask during their reading of various selections.  Students will work with partners while actively engaged in the process and may add questions to the list as they learn the QtA process.  Students may work in pairs to engage in the QtA process together as the teacher monitors and clarifies.  Once students are familiar with how to use the OtA process, teachers will allow them to work independently and use their notes for reference.

READING PASSAGE SAMPLE:

The teacher can replace the sample below with a nonfiction passage about San Francisco or the Golden Gate Bridge to correlate to the Harcourt story selection, “Nate the Great, San Francisco Detective”. 



Winter arrives in Antarctica in March.  The continent is in the Southern



Hemisphere and has seasons that are opposite those in the North.  Nearly all 



creatures leave except for the Emperor, the only animal that spends the winter on 



Antarctica’s open ice.  Emperor penguins are the largest of the 17 species, or 



kinds, of penguins, and they spend their entire lives on Antarctic ice and in its 



waters.

Excerpt taken from: National Geographic Kids http://kids.nationalgeographic.com/Animals/CreatureFeature/Emperor-penguin.

	Questioning the Author

	What is the author trying to say?  What is the author’s message?  What is the author talking about?
	The author is talking about Emperor penguins living their entire lives on the Antarctic ice.

	That’s what the author says, but what does it mean?   Why did the author choose this word?


	This article means that Emperor penguins live their entire lives without ever leaving the Antarctic ice.  The author chose the words that best explain where the Emperor penguins live. 

	How does that connect with what the author already told us?  What information has the author added here that connects or fits in with Emperor penguins?
	As the students would continue to read a nonfiction passage, they would pause and question each paragraph to make connections and determine the author’s purpose and how it relates to their topic of study.

	Does that make sense?  Did the author state or explain that clearly?  Why or why not?  What do we need to figure out or find out?


	Questions will continue to arise as students get further into the text.  Questions may be added or modified as the text is read.

	Did the author tell us that?  Did the author give us the answer to that?
	The process continues.


*Activity 16:  Critical Thinking Written Response:  “Nate the Great” (Teacher Made, modified from Harcourt Trophies page 96) (GLE: 8c)
Students will continue to think about and record their thoughts when they have finished reading a fictional text selection. As a group, the teacher and students find examples and justify their responses to the following:
· How do Duncan’s feelings change from the beginning of the story to the end?
How does the author show this change? Justify your answer by citing examples from the story.  
Before writing, the teacher should explicitly teach students how to answer the question using complete sentences. Ex. “Duncan’s feelings, from the beginning of the story to the end, change by…”  Teacher should allow several students to orally share their responses. This will contribute to the development of oral language in students. 
After writing, the teacher can have one student share his/her response and two or more students repeat the response. When done continuously, this oral language development should transfer to student writing. 

*Activity 17: Decode Unknown Words Using Knowledge of Syllable Types (RE Unit 4) (GLE: 2)

Teacher will use p. 68I, p. 98, and p. 99C in Harcourt series to develop the following: 
Teacher introduces the following syllable-division rules:
· To read unfamiliar multi-syllabic words, divide them into syllables.
· Every syllable must have at least one vowel sound.

· Most of the time, two vowels that are together represent one vowel sound and they stay together in a syllable.

· The silent e is always with another vowel in a syllable.

Word Recognition

Goal: Decode unknown words using knowledge of syllable types 

Third graders must be able to decode basic types of syllables. These include open (e.g., me), vowel-consonant-e (e.g., cake), and vowel team (e.g., teeth).
Sample Activities

1.
Whole-Group: The teacher chooses one of the syllable types and prepares a list of one-syllable words of that type and a second list of two-syllable words. The teacher reviews the pronunciation of the one-syllable words and then asks the students to suggest similar words that can be added to the list. The teacher then moves to the two-syllable words and points out how the same idea is at work. The teacher can repeat this process using other syllable types. 
2.
Small-Group: The teacher prepares cards containing two-syllable words that reflect one or two particular syllable types and that are likely to be unfamiliar (e.g., con-cen-trate, es-cape). The children must pronounce each word, perhaps in a game format. (It is important that these words be real and not pseudo words.)

3.
Independent: The student revisits a recent reading selection and lists ten words containing a particular syllable type.


*Activity 18:  Common Spellings for Long a (Teacher Made) (GLE: 34)

Teacher will use the Harcourt spelling 5 day plan as the basis of spelling instruction. Teacher can use the provided activity to reinforce the skills in the Harcourt series. 

Teacher reviews common spellings for long a (a, ai, ay, a_e, eigh) in two- and three- syllable words. Students sort words by spelling, read word lists, read word lists sorted by word families, read sentences and passages emphasizing the spellings, and identify words with the spellings and grade-level texts. Students can use the Harcourt texts to locate words with long /a/ spellings. 
*Activity 19:  Common Spellings for Long e (Teacher Made) (GLE: 34)
Teacher will use the Harcourt spelling 5 day plan as the basis of spelling instruction. Teacher can use the provided activity to reinforce the skills in the Harcourt series. 

Teacher reviews common spellings for long e (e, ee, ea, ie, y, e_e). Students sort words by spelling, read words lists, read words lists sorted by word families, read sentences and passages emphasizing the spellings, and identify words with the spellings and grade-level texts.

Activity 20:  i-LEAP Writer’s Checklist (Teacher Made) (GLE: 22, 23, 24, 25)
Teacher introduces i-LEAP Writer’s Checklist. Teacher will focus on different bulleted sections daily and through class discussions, teacher and students will re-write the checklist putting the terminology into “3rd” grade language. Both checklists will be displayed throughout the school year so students can refer back and forth to each checklist when editing and revising. Teacher will use i-LEAP checklist language when editing drafts with students. 

*Activity 21:  Composition/Writing Process (RE Unit 2) (GLE: 24a-f, 29a) 
The Expressive writing begins in the story “Nate the Great” and is completed in “Allie’s Basketball Dream”.

Goal: Use writing processes (planning, drafting, conferencing, revising, editing, and publishing) to produce stories and descriptions of more than one paragraph. 

Teacher works with class on writing a narrative that includes narrative elements such as setting, characters, problem, and solution. Students begin to consider a writing intent (e.g., narrative) with a clear purpose, using an effective structure and sense of audience.  The teacher brainstorms a list of ideas from his or her real-life experiences that will provide a starting point for the narrative story.  The teacher and class determine the experience they would like to write about, and they will organize information to include in the narrative piece. The class will revise and edit with the teacher. 

Implementation might look like:
1.
Whole-Group: The teacher engages the class in shared writing of a story.  The teacher displays the graphic organizer that has been used to understand stories read aloud, reviewing each feature.  Then the teacher engages the class in a shared writing exercise, the goal of which is to plan a novel story.  Together they think aloud about a possible setting and set of characters, brainstorm several possible problems, choosing the one that is most interesting.  Once the problem is set, they brainstorm several different possible sets of events and solutions.  The teacher reinforces how the use of the graphic organizer before writing allows for the creation of a great story.

2.
Small-Group: The teacher allows the students to use the class planning document as their prewriting organizer and then draft, edit, and publish their story.

3.
Independent: Once they have planned and written a story with the support of their peers, children can use the same procedure to work on individual pieces with less support. The teacher conducts conferences with each student to provide individualized support and guidance. When final drafts are produced, the students take turns sharing their products.


Activity 22:  Using Standard English Punctuation (Teacher Made) (GLE 29a)

Teacher introduces using commas to separate phrases in a series. Students correct punctuation in sentences provided by the teacher and correctly use commas in sentences dictated by the teacher. The teacher may choose to use commands and exclamations, based on the Harcourt story, as the sentences used to explicitly teach the use of standard English punctuation.  
Activity 23: Narrative Writing (Teacher Made) (GLE: 25) 
This activity is a continuation of Activity 21: Composition/Writing Process
Once the students and the teacher choose the class topic and construct the narrative together, the teacher can create an i-LEAP-like writing prompt designed around the class narrative. Through class discussion, teacher and students will define and converse using the i-LEAP text found in the writing prompt. Through shared writing, teacher and students will continue to construct a “model” narrative constantly referring back to the i-LEAP like prompt. 
Alternative Harcourt Activities
These can be found in the back of the Teachers’ Guide.

1. Vocabulary, pages S14 – S15

2. Comprehension and Skills, pages S16 – S17

3. Writing and Grammar, pages S18 – S19 

Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1.  Grade 3: Reading Skills Rocket, Something Special, Nate the Great – Decode Long    

     Words

2.  Grade 3: Test Tutor, Something Special, Nate the Great – Decode Long Words
3.  Grade 3: Grammar Practice Park, Something Special, The Sentence Clubhouse

4.  Grade 3: Go for Grammar Gold, Something Special, Sentences

5.  Grade 3: Homework Helper, Something Special, Week 3

Supplemental Resources

See Teacher-Made Supplemental Resource Document for materials that correlate to skills within this story.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.). 
Activity-Specific Assessment


Word Recognition: Decode unknown words using knowledge of syllable types when presented a multi-syllabic word in isolation (CVVC/CVCe)


O The child cannot use knowledge of syllable types to decode it.


O The child uses knowledge of some but not all syllable types present to decode it.


O The child can use knowledge of all syllable types present to decode it. 





Activity-Specific Assessment


Given a writing prompt,


O The child cannot plan a multi-paragraph story or description.


O The child can plan a multi-paragraph story or description but not complete the draft.


O The child can plan and draft a multi-paragraph story or description. 





Story Writing


Statements and Questions


Encoding / Spelling – long a and long e including CVCe and CVVC





Reading


Decoding Long Words 





Writing


Constructing a Story 








Decoding strategies for long words  including CVCe and CVVC


Reading Strategies: Reading Ahead and Questioning and Making Connections (including cross curricular activities)








Assessment Ideas


2, 34 – Teacher Made Checklist - Have students demonstrate the ability to decode unfamiliar words using CVVC and CVCe patterns 


8c – Assessment with cold passage – Students use thinking map to analyze story elements and record via writing or illustrations
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