                                                            4th Grade ELA-Research -Unit 5                                                                                                                                                                                                       


Comprehensive Curriculum

Concept Correlation

Unit 5:  Research

Time Frame:   Approximately 5 weeks 
	Big Picture: (Taken from Unit Description and Student Understanding)

·  Researchers gather, interpret, and organize information from a variety of media, reference, and technological sources including   

  timelines, tables, graphs, charts, and maps. 
· Researchers develop skills in evaluating information, taking notes, and writing citations for references used.

· Researchers organize information and use available technology to publish and present their finding. 
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	Guiding Questions
	Activities
	GLEs

	1.    Can students determine which  

       resources are appropriate for a    

       specific purpose and use them 

       accordingly?

2.   Can students use skimming and 

      scanning skills in complex 

      reading selections?

3.    Can students locate, read, and  

       interpret information on    

       timelines, and charts, graphs,    

       diagrams, schedules, tables, and   

       maps?

4.    Can students paraphrase 

       information and take notes from  

       multiple sources?

5.  Can students evaluate the 

     usefulness of sources and      

     compile a list for publication?

6.  Can students use available   

     technology to publish a variety   

     of works?

7.  Can students write a research 

     paper for publication and respond to 

     nonfiction literature using 

     Standard English usage?


	Activity 81: Daily Independent Reading (Ongoing) 
	9,10

	
	Activity 82: Daily Vocabulary (Ongoing)
	2, 3

	
	Activity 83: Daily Writing Activities (Ongoing)
	20e, 21, 22, 23b, 24, 26b

	
	Activity 84: Daily Language (Ongoing)
	31a, 31b, 31c, 31d

	
	Activity 85:  Start with the End in Mind
GQ 1, 5
	14a, 41a, 41b, 43a

	
	*Activity 86  :  Begin with an Interest

GQ 1, 5
	14a, 19d, 35, 43a, 43b, 43c, 43d, 43e, 43f, 43g

	
	*Activity 87 :  Divide and Conquer

GQ 3, 4


	14f, 19c, 41b, 43a, 44, 45, 46, 49

	
	Activity 88  :  Self-Selected Topics to Research

GQ  1, 5
	20a, 20b, 20c, 20d, 20e,23a, 23b, 23d, 44

	
	*Activity 89  :  Mini-lessons Customized

GQ 1, 2, 3, 5
	19b, 41a, 41b, 48

	
	*Activity 90  :  Publish and Present/ 

Composition Activity 5

GQ  5, 6,7


	20a, 20b, 20c, 20d, 20e, 23c, 23d, 23e, 23f, 23g, 26b, 34, 36a, 36b, 36c, 37, 38, 47, 48

	
	*Activity 91 :  Critical Thinking Written Response: Night of the Pufflings
GQ 7

(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)


	14a, 45

	
	*Activity 92:  Critical Thinking Written Response:  Fly Traps!

GQ 7

(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	14a, 14e, 14f

	
	Activity 93:  Word Recognition Activity 

	1,2

	
	Activity 94: Fluency Activity 3


	10

	
	Activity 95: Vocabulary Development Activity 1 

GQ 1
	41b

	
	Activity 96:  Standard English Usage 


	28




	DOCUMENTATION

	GLEs
	GLE Description
	Date and Method of Assessment

	14a
	Demonstrate understanding of information in grade-appropriate texts by sequencing events and steps in a process (ELA-7-E1)(Application) Focus: steps in a process
	

	19b
	Demonstrate understanding of information in grade-appropriate texts by 

skimming and scanning texts for various purposes (e.g., locating information, 

verifying facts) (ELA-7-E4) (Application)

	

	19c
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies including: identifying cause-effect relationships in texts and real-life situations (ELA-7-E4) (Analysis)
	

	19d
	Demonstrate understanding of information in grade-appropriate texts by generating questions to guide examination of topics in texts and real-life situations (ELA-7-E4) (Synthesis)
	

	20a
	Write compositions of at least three paragraphs organized with a clearly stated central idea (ELA-2-E1) (Application)
	

	20b
	Write compositions of at least three paragraphs organized with an introduction and a conclusion (ELA-2-E1) (Application)
	

	20c
	Write compositions of at least three paragraphs organized with a middle developed with supporting details (ELA-2-E1) (Application)
	

	20d
	Write compositions of at least three paragraphs organized with a logical, sequential order (ELA-2-E1) (Application)
	

	20e
	Write compositions of at least three paragraphs organized with a logical, transitional words and phrases that unify points and ideas (ELA-2-E1) (Application)
	

	       35.
	Interpret, follow, and give multi-step directions (ELA-4-2) (Application)
	

	       38.
	Adjust speaking content according to the needs of the audience (ELA-4-E5)(Evaluation)
	

	41a
	Locate information using organizational features of a variety of resources, 

including   electronic information such as keyword searches, passwords, and 

entry menu features (ELA-5-E1) (Application)
	

	41b
	Locate information using organizational features of a variety of resources,

including print materials such as indices, glossaries, table of contents, title 

pages, and map legends (ELA-5-E1)(Application)
	

	43a
	Evaluate the usefulness of information selected from multiple sources including library and online databases (Evaluation)
	

	43b
	Evaluate the usefulness of information selected from multiple sources including electronic reference works (Evaluation)
	

	43c
	Evaluate the usefulness of information selected from multiple sources including internet information (Evaluation)
	

	43d


	Evaluate the usefulness of information selected from multiple sources, including community and government data (ELA-5-E2) (Evaluation)
	

	43f
	Evaluate the usefulness of information selected from multiple sources, including experiments (ELA-5-E2) (Evaluation)
	

	44
	Use keywords and phrases to take notes from oral, written, and electronic media sources (ELA-5-E3) (Application)
	

	45.
	Paraphrase or summarize information from a variety of sources (ELA-5-E3) (Synthesis)
	

	46
	Construct simple outlines with main topics and subtopics that reflect the information gathered (ELA-5-E3) (Synthesis)
	

	48
	Create a list of sources (e.g., books, encyclopedias, online resources) following a specified format (ELA-5-E5) (Synthesis)
	

	49
	Define plagiarism (ELA-5-E5) (Knowledge)
	


Grade 4 English Language Arts

Unit 5:  Research
Unit 5 Grade-Level Expectations (GLEs)

Highlighted area is focus of GLE within this concept.

	GLE #
	GLE Text and Benchmarks

	01.
	Use understanding of base words, roots, prefixes, and suffixes to decode more complex words (ELA-1-E1)(Application)

	02.
	Determine the meaning of unfamiliar words using knowledge of word origins and inflections (ELA-1-E1)(Application)

	04.
	Adjust speed of reading to accomplish purpose based on text complexity (ELA-1-E3)(Comprehension)

	08.
	Connect information in grade-appropriate texts to prior knowledge and real-life situations and written responses (ELA-1-E6)(Analysis)

	09.
	Increase oral and silent reading fluency and accuracy with grade-appropriate texts (ELA-1-E7)(Application)

	10.
	Demonstrate oral reading fluency of at least 140 words per minute in fourth-grade text with appropriate pacing, intonation, and expression (ELA-1-E7)(Application) Focus: 125-130 words a minute with 95% accuracy

	14a.
	Demonstrate understanding of information in grade-appropriate texts by sequencing events and steps in a process (ELA-7-E1)(Application) Focus: steps in a process

	19b.
	Demonstrate understanding of information in grade-appropriate texts by skimming and scanning texts for various purposes (e.g., locating information, verifying facts) (ELA-7-E4)(Application)

	19c.
	Demonstrate understanding of information in grade-appropriate texts by identifying cause-effect relationships in texts and real-life situations (ELA-7-E4)  (Analysis)

	19d.
	Demonstrate understanding of information in grade-appropriate texts by generating questions to guide examination of topics in texts and real-life situations (ELA-7-E4)(Synthesis)

	19e.   
	Demonstrate understanding of information in graded-appropriate texts by explaining connections between information from texts and real-life experiences (ELA-7-E4)(Comprehension)

	20a
	Write compositions of at least three paragraphs organized with a clearly stated central idea (ELA-2-E1) (Application)

	20b
	Write compositions of at least three paragraphs organized with an introduction and a conclusion (ELA-2-E1) (Application)

	20c
	Write compositions of at least three paragraphs organized with a middle developed with supporting details (ELA-2-E1) (Application)

	20d
	Write compositions of at least three paragraphs organized with a logical, sequential order (ELA-2-E1) (Application)

	20e
	Write compositions of at least three paragraphs organized with a logical,

transitional words and phrases that unify points and ideas (ELA-2-E1)

(Application)

	23c.
	Develop grade-appropriate compositions by identifying and applying writing processes, including drafting (ELA-2-E3)(Synthesis)

	23d.
	Develop grade-appropriate compositions by identifying and applying writing processes, including conferencing with peers and teachers (ELA-2-E3)(Synthesis)

	23e.
	Develop grade-appropriate compositions by identifying and applying writing processes, including revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA- 2-E3)(Synthesis)

	23f.
	Develop grade-appropriate compositions by identifying and applying writing processes, including proofreading/editing (ELA-2-E3)(Synthesis)

	23g.
	Develop grade-appropriate compositions by identifying and applying writing processes, including publishing using available technology (ELA-2-E3)(Synthesis)

	26b.
	Write for various purposes, including informational reports that include facts and examples and that present important details in a logical order (ELA-2-E6)(Application)

	27.
	Write legibly in standard cursive or printed form, indenting paragraphs appropriately, using standard margins, and demonstrating fluency (ELA-3-E1)(Application)

	28.
	Use Standard English punctuation, including apostrophes in contractions and in the possessive case of singular and plural nouns (ELA-3-E2) (Application)

	34.
	Adjust pacing to suit purpose, audience, and setting when speaking (ELA-4-E1)(Application)

	35.
	Interpret, follow, and give multi-step directions (ELA-4-2)(Application)

	36a.
	Deliver presentations that include information drawn from several sources and identification of the source (ELA-4-E-4)(Application)

	36b.
	Deliver presentations that include effective introductions and conclusions (ELA-4-E-4)(Application)

	36c.
	Deliver presentations that include details, examples, anecdotes, or statistics that explain or clarify information (ELA-4-E-4)(Application)

	37.
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA-4-E5)(Application)

	38.
	Adjust speaking content according to the needs of the audience (ELA-4-E5)(Evaluation)

	41a.
	Locate information using organizational features of a variety of resources, including electronic information such as keyword searches, passwords, and entry menu features (ELA-5-E1)(Application)

	41b.
	Locate information using organizational features of a variety of resources, including print materials such as indices, glossaries, table of contents, title pages, and map legends (ELA-5-E1)(Application)

	43a.
	Evaluate the usefulness of information selected from multiple sources, including library and online databases (ELA-5-E2)(Evaluation)

	43b.
	Evaluate the usefulness of information selected from multiple sources, including electronic reference works (ELA-5-E2)(Evaluation)

	43c.
	Evaluate the usefulness of information selected from multiple sources, including Internet information (ELA-5-E2)(Evaluation)

	43d.
	Evaluate the usefulness of information selected from multiple sources, including community and government data (ELA-5-E2)(Evaluation)

	43e.
	Evaluate the usefulness of information selected from multiple sources, including interviews (ELA-5-E2)(Evaluation)

	43f.
	Evaluate the usefulness of information selected from multiple sources, including experiments (ELA-5-E2)(Evaluation)

	43g.
	Evaluate the usefulness of information selected from multiple sources, including surveys (ELA-5-E2)(Evaluation)

	44
	Use keywords and phrases to take notes from oral, written, and electronic media sources (ELA-5-E3)(Application)

	45.
	Paraphrase or summarize information from a variety of sources (ELA-5-E3) (Synthesis)

	46.
	Construct simple outlines with main topics and subtopics that reflect the information gathered (ELA-5-E3)(Synthesis)

	47.
	Use electronic and print resources (e.g., spelling, grammar, and thesaurus checks to revise and publish book reviews and research reports (ELA-5-E4)(Application)

	48.
	Create a list of sources (e.g., books, encyclopedias, online resources) following a specified format (ELA-5-E5)(Synthesis)

	49.
	Define plagiarism (ELA-5-E5)(Knowledge)


Louisiana Comprehensive Curriculum Activities

Note: The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level. 
Activity 81:  Daily Independent Reading (Ongoing) (GLEs: 09, 10)

Materials List:  a wide variety of trade books, non-fiction, classroom sets, and chapter books at various reading levels, student library books

Teachers should reserve a specific amount of time every day for daily independent reading.    This reading time should supplement the standard reading program by encouraging students to read independently.  This time also provides an opportunity for students to read according to a variety of student interests and abilities. This daily reading time should not take the place of regular guided reading instruction.
Activity 82:  Vocabulary Activities (GLEs: 02, 03) 
Materials List:    3 x 5 or 5 x 7 index cards, pictures or video clips, index cards, colored pencils/markers/crayons, Vocabulary Self-Awareness Chart BLM
Students are involved with vocabulary activities to allow opportunities for students to apply context clues to demonstrate understanding of text and to determine base word meanings.  A variety of vocabulary-building activities will be used throughout the year.  These strategies will be used to gain meaning from unfamiliar texts through the application of context clues and determination of base word meanings.  These strategies will be repeated, built upon, and ongoing.  Strategies may also be used to teach alphabetizing up to the third letter and dictionary skills.  Teachers can assess students’ understanding of vocabulary either formally (written tests) or informally (writing stories, poems, or sentences using the vocabulary words, etc.) 

Teachers can choose from these activities to reinforce weekly vocabulary comprehension.  Teachers do not have to use every activity.

Vocabulary Cards Activity   
Students create vocabulary cards (view literacy strategy descriptions) related to words in the stories they are reading.  Each student receives an index card and a word from the story.  Students write the word (or a sentence using the word) on the front and the definition on the back (Teachers can have these ready before class to save time).  Each student should have one vocabulary card.  The teacher will say, “Stand up, hands up, and pair up.”  Students will walk around the room and find a partner.  Students will hold up their cards, and the person they are paired with will state the definition.  If they do not know it, the student may give hints or use the word in a sentence.  After two chances the student should show the definition.  Then the other student turns to hold up his/her vocabulary card and asks for the definition.  When the two students are finished, they trade cards.  The teacher will say,” Stand up, hands up, and pair up” again, and students will find a new partner.  

Illustrate the Word Activity
The teacher shows pictures or video clips that demonstrate the meaning of a word.  Students receive a list of the vocabulary they will use to draw and label a picture illustrating the meaning of the words from the story.  This activity is not limited to concrete nouns – for example, a grim expression.  The labels explain how the word and drawing fit.  Drawing skills are not important; stick figures with accurate labels can succinctly express an idea as much as a well-drawn picture.  The student should not replace an abstract idea with a concrete example of it.  The teacher can also use the vocabulary cards above to illustrate the definition of the words.  

Vocabulary Self-Awareness Activity: 
Before reading a story, students receive a list of vocabulary words and complete a vocabulary self-awareness chart (view literacy strategy descriptions) to determine their knowledge of the words.  Students do not receive definitions or examples at this stage.  They rate their understanding of each word with either a “+” (understand well), a “√” (limited understanding or unsure), or a “—“(don’t know).  After reading the story and being exposed to other information, students return to the chart and add new information to it.  The goal is to replace all check marks and minus signs with a plus sign.  Students will be given many opportunities to revisit their vocabulary charts to revise their entries.

Vocabulary Self-Awareness Chart

	Word
	+
	√
	--
	Example 
	Definition

	plagiarism
	+
	
	
	Do not plagiarize on your research paper.
	to use and pass off (the ideas or writings of another) as one's own 

	research
	
	
	--
	We have to do a research paper.
	a close and careful study to find out (new) facts or information


Activity 83:  Daily Writing Activities (Ongoing) (GLEs: 20e, 21, 22, 23b, 24, 26b)

Materials List:  journal, pencil

Students will keep a daily journal or writer’s notebook.  Daily writing activities can include, but are not limited to, the following list:


Daily journal prompts


Story summary


Daily news (Write about things that happened at school that day.)


Picture prompts (Use pictures to create a story.)


Word wall or spelling activities


Story starters


Comic strips (Fill in what the characters are saying.) 

            Pen pals (Write to another class.)


Story responses (Respond to reading story or trade book.)


Poetry

Round Robin Writing (Students create and add to stories as they are passed around.)


Want ads


Advertisements


Directions


Greeting cards


Biographies


Websites for writing prompts:




http://www.busyteacherscafe.com/wspages/writing.htm


            http://www.canteach.ca/elementary/prompts.html
Activity 84:  Daily Language (Ongoing)  (GLEs: 31a, 31b, 31c, 31d)
Materials List:  daily sentences or short passages (including letter format) that are to be edited; printed copy for each student and/or transparency copy for use as a class; overhead projector.  
Focus skills could include:  subject-verb agreement, plurals and possessives, adjectives that compare, punctuation, pronoun-verb agreement, sentence structure and variation, including complex sentences, adverbs

Daily editing activities can be used in many ways. Here is one possible procedure that you might use:

· Copy the day's daily edit activity onto a transparency. As students enter class, hand them a copy of the day's passage. Immediately, they settle into finding the errors of capitalization, punctuation, or grammar included in that passage. 

· Give students 5 minutes or so to find and mark errors in the day's passage. 

· Divide the class into two teams or more. The teams you establish in this way will be "permanent teams" (for at least a month). 

· Start with one team and ask a student on that team to identify an error in the passage. If the student correctly identifies one of the errors in that day's passage, a point is awarded to the team. Then it is the other team's chance to identify an error. Go back and forth until all errors have been found in that day's passage. (Students might even find additional errors in a daily passage. Give credit if they offer an idea that would improve the passage.) 

· Keep score over the course of a month and award a special treat (an ice pop, a homework-free-night coupon, or something else that students will value) to members of the team that has the highest score at the end of the month. You might change the makeup of teams for the following month.

Activity 85:  Start with the End in Mind (GLEs: 14a, 41a, 41b, 43a)  
Materials List:  access to the Internet and printer, Sample Research Report Rubric BLM

Students can examine research reports, book reports, or other published works. They also examine the structure of the assignment, possible resources, and the assignment evaluation. Students print their favorite models and highlight features used in the model, such as these:  
· How does the author “hook” the reader/viewer?

· What sources are used in these projects (print and technology)?

· What search engines are used?

· How is the work organized, and what are its features?

· How does the author use sources for information yet not plagiarize? 

· How does the author summarize important ideas and concepts?

· How does the author sequence the information?

With teacher guidance, students construct a class research report rubric based on these

observations and using the Sample Research Report Rubric BLM as a model.  

*Activity 86:  Begin with an Interest (GLEs: 14a, 19d, 35, 43a, 43b, 43c, 43d, 43e, 43f, 43g)

Materials List:  blank wall chart, KWL Chart BLM, Harcourt Teacher’s Manual 521A-521B for Locating Information in Reference Sources 
Teachers model how to conduct a research project with a focused topic. A chart is posted to track the stages of the project including:

· Defining the task

· Selecting resources

· Recording information

· Organizing information

· Presenting information

· Evaluating work
The teacher clarifies the scope of the project and suggests a timeline for each step. Students are given guidelines for topic selection, and they begin to investigate a content area study, a real-world issue, or a topic of genuine interest.  Students will brainstorm (view literacy strategy descriptions) questions and determine one or two key questions worth investigating using the KWL Chart BLM. Then the teacher and students explore resources, such as the library and online databases, the Internet, community and government data, interviews, experiments, surveys, reference books, etc. This exploratory phase helps students generate ideas and pinpoint the focus of the project and also gives them a starting point for gathering information.  
*Activity 87:  Divide and Conquer (GLEs:  14f, 19c, 41b, 43a, 44, 45, 46, 49)

Materials List:  research folder, overhead projector, transparency with a sample encyclopedia page, Night of the Pufflings, How to Babysit an Orangutan, Harcourt Teacher’s Manual pg. 689B and 737B for paraphrasing 
This activity can be accomplished in groups to familiarize the students with notetaking.  Teachers have students choose Night of the Pufflings or How to Babysit an Orangutan to participate in a closed-book note-taking lesson keeping in mind cause/effect relationships in text and real-life situations. One possible strategy for note taking is the split-page notetaking (view literacy strategy descriptions).  Split-page notetaking helps organize important information gained from reading text selections.  Students write a topic on one-third of the page and take notes on the other two-thirds of the page.  For example: 
	Topic:  Pufflings
	Notes about the topic

	Habitat
	Live close to the see

Lay eggs on shore in burrows

	Food
	Fish

Catch in bill


Also, demonstrate for students how split-page notetaking contributes to effective review by covering one column and using the information in the other to recall the covered information. 

After modeling notetaking, the teacher defines and discusses plagiarism (to use and pass off the ideas or writings of another as one's own), explaining to students the importance of gleaning comprehensive and relevant information from texts while expressing that information in the student’s own words. The student follows the steps below to practice this process with the class:

1. Use a table of contents or index to locate information regarding the topic and demonstrate knowledge of alphabetical order.

2. Skim for key words and read the passage or “chunk” of information.

3. Close the text and think about what was read.

4. Record the information, paraphrasing the main ideas. 

5. Check the notes by comparing to the text.

The teacher will show students an overhead transparency with a sample page from an encyclopedia on birds. Students can use the literacy strategy GISTing (view literacy strategy descriptions) to read a paragraph (“chunking the information”) silently and then paraphrase the information after the teacher turns off the projector. Students read their notes aloud, and the teacher determines (with input from the class) if the students have summarized the passage in their own words.  By recording “chunks” of information under headings based on the original investigatory questions, students will have a framework for a report outline with main ideas and supporting details. Students continue GISTing from each source and draft a rough outline. 

Activity 87: The teacher will show students an overhead transparency with a sample page from an encyclopedia. Students are asked to read a paragraph (“chunking the information”) silently and then paraphrase the information after the teacher turns off the projector. Students read their notes aloud, and the teacher determines (with input from the class) if the students have summarized the passage in their own words.
Activity 88:  Self-Selected Topics to Research (GLEs:  20a, 20b, 20c, 20d, 20e, 23a, 23b, 23d, 44)

Materials list:  ISP Chart - Graphic Organizer BLM, teacher-created list of current social studies/science topics    

This is a follow up to Activity 63 and can be accomplished independently.  Having explored an area of interest with a variety of resources, students have the background knowledge necessary to define a research task. As students begin the research process, the teacher models and coaches as students narrow their topics, generate a list of questions to investigate, and make a list of possible resources.  Students brainstorm (view literacy strategy descriptions) key words to use in print and technology sources. Students are coached on choosing the most effective sources, beginning with broader sources and then more specific ones. Each student will conference with the teacher to make sure the pre-research steps have been completed and to set goals for the use of time and resources. Students are given a research folder and a graphic organizer (view literacy strategy descriptions) such as the ISP Chart – Graphic Organizer BLM for note taking, outlining, and preparing a bibliography. Before officially beginning the “information stages” of the project, students must present the teacher with the following:



1.   A project title/topic

2. A list of related key words or phrases to research

3. A preliminary list of resources to be used

4. A list of five guiding questions to investigate
Activity 88:  The teacher will determine if the topic is too broad or narrow to produce a beneficial research experience. The list of key words, references, and guiding questions must be verbally approved by the teacher before research begins.

*Activity 89:  Mini-lessons Customized (GLEs: 19b, 41a, 41b, 48)

Materials List:  research folder, Harcourt Teacher’s Manual 229A-229B for Technology Search Techniques
 In a series of mini-lessons, the teacher guides students through the research process by conducting daily whole-class lessons on topics including:

· Using the computer as a research tool

· Skimming and scanning for information using one of the Harcourt selections for this unit or science/social studies textbooks 
· Evaluating resources

· Organizing information

· Preparing a bibliography

The teacher also works with students individually as questions requiring these skills arise. As the class begins the research process, teachers use the hands-on experience to help students develop necessary skills, including using an index or glossary (including alphabetization skills), reading charts/graphs/tables/diagrams, and selecting relevant information from a variety of sources. Students keep a research file with step-by-step instructions for completing each research task. Teachers continue to monitor students’ progress and confer with them as needed during each stage of the project.

Activity 89:  Once the list of references is finalized, students must submit a formal bibliography to the teacher for approval.  Bibliographies are to include only those references from which the student has taken relevant notes, and must follow the specified format.  The teacher will edit for errors and return to the student for revision.  

*Activity 90:  Publish and Present (GLEs:  23c, 23d, 23e, 23f, 23g, 26b, 34, 36a, 36b, 36c, 37, 38, 47, 48)/ Composition Activity 5 (GLE:  26b)
Goal: Use a research process and a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 5-paragraph essays on unfamiliar topics; share them in formal presentations to classmates

Materials List:  research folder, Information for Bibliography BLM, Sample Research Report Rubric BLM from Activity 5, Harcourt Teacher’s Manual 521E-521F for Research Writing
Students use their outlines to draft a report that includes notes compiled from a variety of resources. Rough drafts are read by a peer to assess the quality of content and readability. Students make revisions, as necessary, and schedule a writer’s conference with the teacher. The teacher refers to the Sample Research Report Rubric BLM from Activity 5
to help students assess the organization and content of reports. Students and teacher discuss how the report can be shared most effectively with the class. They decide if visual aids (e.g., props, posters, charts, PowerPoint®, etc.) would be appropriate for an oral presentation. Students are given an Information for Bibliography BLM and an editing checklist (see http://www.louisianaschools.net/lde/uploads/1684.pdf for LEAP Writer’s Checklist), and they ask at least two peers to proofread their work. The focus grammar skills could include:  subject-verb agreement, plurals and possessives, adjectives that compare, punctuation, pronoun-verb agreement, sentence structure and variation, including complex sentences, adverbs

Once the list of references is finalized, students must submit a formal bibliography to the teacher for approval.  (Teachers should refer to the MLA format).  Bibliographies are to include only those references from which the student has taken relevant notes, and must follow the specified format.  The teacher will edit for errors and return to the student for revision.  The student makes corrections and completes the final draft of the report, binds the report with accompanying bibliography and/or visuals, and prepares to present it to the class.  
Teachers and students make a list of what they consider to be the most important speaking and listening skills. They construct a class rubric that reflects their speaking/listening goals. This rubric includes students’ information about listening and audience participation etiquette, as well as speaking and overall presentation skills. Students present the reports based on their research and receive feedback via the class rubric.  
Activity 90:  The teacher will either use the presentation rubric designed by students or a teacher-made rubric to score the student’s final presentation. The rubric will also have a space for written commentary about the student’s work during project development.  Students will also submit a formal bibliography (see Information for Bibliography BLM) to the teacher for approval. Bibliographies are to include only those references from which the student has taken relevant notes, and must follow the specified format. The teacher will edit for errors and return to the student for revision.  
*Activity 91: Critical Thinking Written Response: Night of the Pufflings (Teacher-Made) (GLE 14a, 45)

Read “Caring for Crocs” pages 220-225.  Summarize the story using a flow chart and then write a paragraph using information on the flow chart.

*Activity 92: Critical Thinking Written Response:  Fly Traps!  (Teacher-Made) (GLE 14a, 14e, 14f) 

Create a flow chart sequencing the steps in the process that carnivorous plants use to catch bugs. Compare the various types of carnivorous plants to determine which process they all have in common.  Use the flow chart to answer the following question:  Which process is similar to all carnivorous plants and why is it so important?
Activity 93:  Word Recognition Activity (GLE 1,2)
Harcourt spelling list, teacher-created list, individualized student list, or applied writing may be used to reach this goal. 

Goal:  Applies syllable types to decode unknown words
Focus:  VCV (Fly Traps! Plants that Bite Back)


 Vowel-r /ar/ (Night of the Pufflings)
Fourth graders must be able to decode all six basic types of syllables. These include (1) open (e.g., me), (2) vowel-consonant-e (e.g., cake),  and (3) vowel-r (e.g., fur). These types occur in both one-syllable and multisyllabic words, and students must be able to decode them in both instances
Activity 94: Fluency Activity 3 (GLE: 10)
Goal: Read a mid-fourth-grade text with accuracy, prosody, and adequate reading rate
By the middle of fourth grade, children should be reading fourth-grade text at a rate of at least 125-130 words per minute with good accuracy and prosody.

Sample Activities
1.
Whole-Group. The teacher selects an appropriate poem for building prosody. The poem is displayed so that all children can see it.  The teacher first models expressive reading of the poem.  Then the teacher engages the class in echo reading.  Next, the teacher pairs students for practice.  Finally, the class returns to the poem for a choral reading, with all children contributing.

2.
Small-Group. The teacher has selected a short text that is challenging for the group.  The teacher says, “When people are learning to do something difficult or important, one thing they do is practice.  We are going to see whether practice makes perfect.  I have chosen a tough reading for you.  I think if we practice it together, though, you will be able to read it perfectly.  First, I want you to give it a try.  (Children whisper- read.)  Now, listen to me while you follow along with your eyes.  Now, read it to your partner, taking turns on each page.  Finally, whisper-read it again.  When you are ready, come to me, and I will listen to you reading.”
3.
Independent. Teachers can place any text previously practiced in whole-group or small-group instruction into a fluency center.  Children can use those texts for partner reading tasks, alternating by sentence or by page.

Activity 95: Vocabulary Development Activity 1 (GLE:  41b)
Goal: Determine unknown word meanings and understand word choices through use of dictionaries, thesauruses and on-line resources. 

It is important for students to be able to determine word meanings independently, through the use of reference aids. Such aids include dictionaries, thesauruses, synonym finders, glossaries, and software. Each aid has unique properties and must be taught separately and explicitly.

Sample Activities
1.
Whole-Group. The teacher describes the reference aid and outlines procedures for its use. The teacher then presents a number of examples of unknown words in sentence contexts. Such contexts are important because most words have more than a single meaning, and choices located through reference aids must be checked for appropriateness through context. This lesson can, for some aids, be combined with using the aid to determine pronunciations.

2.
Small-Group. Students are given sentences with key words underlined. They work in pairs to look up each word and locate its definition or a synonym. Together they test the definition or synonym against the sentence context.

3.
Independent. Students list self-selected words from their reading, the meanings of which are not entirely familiar. After reading, they use a reference aid to determine the meaning of each. 
 Activity 96:  Standard English Usage (GLE:  28)

Through student writing, student observation, and student assessment the teacher will choose language concepts that are essential to the academic success of the students.  Language may be taught to the whole class, to small flexible groups, or to individual students.  Mini-lessons tied to application in student writing should be used for this instruction.  The needs of the students within each class should be analyzed by the classroom teacher, and instruction should be organized according to the individual classroom and individual students.  

Problematic language areas teachers should observe through writing:  

· Subject-Verb Agreement

· Plurals and Possessives

· Adjectives that compare

· Punctuation
· Pronoun-Verb Agreement

· Sentence structure and variation, including complex sentences
· Adverbs
Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

General Assessments
· The teacher will monitor student progress during the research and writing process by providing time for writers’ conferences during which the teacher gives students feedback about their notes, drafts, and time management. 
· Students maintain research files to keep track of notes, references/bibliographical information, and rough drafts. The teacher checks files periodically to ensure that the student is proceeding with research and notetaking in a timely manner.
· Students keep a list of new vocabulary words encountered during reading. They define each word and share the list with the teacher during writing conferences.
· The teacher provides graphic organizers  (see example ISP Chart – Graphic Organizer BLM) that help students categorize notes and use guiding questions to formulate an outline. Teachers use these charts to determine when students are ready to move to the next phase of research/report writing.  Teachers observe students’ skills in using the organizational features of sources such as electronic information (keyword searches, passwords, entry-menu features, links) and encyclopedias and reference sets (e.g., table of contents, indices, map legends, etc.). 
Book:  Lead the Way

Theme 2:  Side by Side

Story: Night of the Pufflings
Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4:  Author’s and Illustrators: Night of the Pufflings
2. Grade 4:  Reading Skills Rocket: Night of the Pufflings—Summarize (online quiz). 

Technology Related Activities

 PLATO:  Refer to the PLATO Alignment Chart located at the end of this document.

Book: Lead the Way

Theme 6: New Lands

Story: Fly Traps! Plants That Bite Back

Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4:  Building Background Knowledge:  Fly Traps:  Plants That Bite Back!
Technology Related Activities

 PLATO:  Refer to the PLATO Alignment Chart located at the end of this document.
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Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
--Read VCV words and vowel-r words








-Spell VCV words and vowel-r words











-review subject-verb agreement, plurals and possessives, adjectives that compare, punctuation, pronoun-verb agreement, sentence structure and variation, including complex sentences, adverbs














Understanding Nonfiction Text Structures:   


-Skimming/Scanning


-Paraphrasing


-Outlining


-Cause/Effect Relationships 


  Night of the Pufflings Fly Traps! 


 Plants that Bite Back




















Writing


-Expository 


-Responses to literature








-Summarizing 


-Skimming/Scanning


-Paraphrasing


-Outlining


-Sequencing








Reading


-Summarizing


  Night of thePufflings


Fly Traps! Plants that Bite Back








-Responses to literature


Night of the Pufflings


Fly Traps! Plants that Bite Back
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