                                                                                                                                                                  5th Grade 5 ELA:  Unit 6 – Novels


 Comprehensive Curriculum

 Concept Correlations

Unit 6:  Novels
Time Frame:  7 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)
· Novels include literary elements in longer works of fiction.
· Novels include both major and minor characters and how they develop and change as the novel progresses.

	      At-A-Glance     





	Harcourt Story and Skill Correlation:

· Nouns – Theme 3, S10, S20, S30

· Pronouns – Theme 3, S38; Theme 4, S10, S20

· Verb – Theme 4, S38; Theme 5, S8; Theme 6, S8

· Types of Sentences – Theme 1, S10, S18

· Compare/Contrast – Theme 3, S10, S18

· Cause/Effect – Theme 3, T16, T106
	· Inferences – Theme 4, T30, T116

· Literary Devices – Theme 5, T166, T226

· Plot/Conflict Resolution – Theme 1, T30, T108

· Character Motives – Theme 1, T166, T230

· Main Ideas & Details – Theme 4, T178, T240

· Summarize/Paraphrase – Theme 6, T30, T112




	*Essential Ongoing Activities: 

· Activity A: Independent Reading

· Activity B: Vocabulary Study

· Activity C: Writing Craft Mini-Lessons

· Activity D: Grammar/Usage Mini Lessons

· Activity E: Decoding/Encoding


	Guiding Questions
	Activities

	Introduction: What is a novel?
34. Can students identify the elements of a novel?
35. Can students analyze elements to determine how a novel differs from a short story?
	*Essential Ongoing Activities A-E


	
	*Activity 55: The Novel Approach to Reading
GQ 34, 35

	Concept 1:  
36. Can students apply a variety of strategies (e.g., predict, make inferences, question) for reading fiction?

37. Can students explain how a character’s thoughts, words, and actions reveal his or her growth through conflict?

39. Can students make critical/comparisons across texts?
	*Essential Ongoing Activities A-E


	
	*Activity 56: Strategic Reading
GQ 36

	
	*Activity 57: Charting Growth
GQ 36, 37

	
	*Activity 58: Character Comparison
GQ 36, 37, 39

	
	*Activity 59: The Power of the Pen
GQ 36, 37

	Concept 2: 

38. Can students identify with a character or situation and convey real-life experiences and relationships that reflect the connection?

	*Essential Ongoing Activities A-E

	
	*Activity 60: Book in a Bag
GQ 38

	
	* Activity 61: Book Talks Are Fun
GQ 38



	Documented GLEs


	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Identify word meanings using a variety of strategies, including:
	
	

	
	a
	use of context clues (e.g. definition, restatement, example, contrast) (ELA-1-M1)
	Comprehension
	

	05
	Identify and explain story elements, including:
	
	

	
	a
	theme development (ELA-1-M2)
	Analysis
	

	
	b
	character development (ELA-1-M2) 
	Analysis
	

	
	d
	plot sequence (e.g., exposition, rising action, climax, falling action, resolution) (ELA-1-M2)
	Analysis
	

	11
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including: 
	
	

	
	a
	fiction (e.g., folktales, fairy tales, fables, legends, short stories, novels) (ELA-6-M3)
	Application
	

	12
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including:
	
	

	
	b
	summarizing and paraphrasing information (ELA-7-M1)
	Evaluation
	

	
	c
	identifying stated and implied main ideas and supporting details for each (ELA-7-M1)
	Comprehension
	

	
	e
	making simple inferences and drawing conclusions (ELA-7-M1)
	Analysis
	

	
	f
	predicting the outcome of a story or situation with reasonable justification (ELA-7-M1)
	Evaluation
	

	13
	Examine and explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)
	Analysis
	

	17
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including
	
	

	
	b
	raising questions (ELA-7-M4)
	Synthesis
	

	18
	Write multiparagraph compositions on student- or teacher-selected topics organized with:
	
	

	
	a
	an established central idea (ELA-2-M1)
	Synthesis
	

	
	b
	important ideas or events stated in sequential or chronological order (ELA-2-M1)
	Synthesis
	

	
	c
	elaboration (e.g., fact, examples, specific details) (ELA-2-M1)
	Synthesis
	

	
	d
	transitional words and phrases that unify points and ideas (ELA-2-M1)
	Synthesis
	

	
	e
	an overall structure including an introduction, a body/middle, and a concluding paragraph that summarizes important ideas (ELA-2-M1)
	Synthesis
	

	20
	Develop grade-appropriate compositions on student- or teacher-selected topics that include
	
	

	
	a
	word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)
	Synthesis
	

	
	c
	information/ideas selected to engage the interest of the reader (ELA-2-M2)
	Synthesis
	

	22
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes (i.e.,description, narration, exposition, and persuasion), emphasizing narration and exposition) (ELA-2-M4)
	Synthesis
	

	26
	Use standard English punctuation, including:
	
	

	
	b
	commas to set off appositives and introductory phrases (ELA-3-M2)
	Application
	

	28
	Write paragraphs and compositions following standard English structure and usage, including
	
	

	
	a
	varied sentence structures (e.g., simple, compound) and types (e.g., declarative, interrogative, imperative, exclamatory) (ELA-3-M3)
	Application
	

	29
	Apply knowledge of parts of speech in writing, including
	
	

	
	b
	selecting and using specific nouns, pronouns, and verbs for clarity (ELA-3-M4)
	Application
	

	30
	Spell high-frequency, commonly confused, frequently misspelled words correctly (ELA-3-M5)
	Application
	

	31
	Incorporate accurate spelling and use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)
	Application
	

	39
	Deliver formal and informal presentations for a variety of purposes,
	
	

	
	a
	including book reports (ELA-4-M4)
	Application
	


Unit 1: Introduction— What is a novel?
GLEs

*Bolded GLEs are assessed in this unit

	05a
	Identify and explain story elements, including: theme development (ELA-1-M2) (Analysis)

	05b
	Identify and explain story elements, including: character development (ELA-1-M2) (Analysis)

	05d
	Identify and explain story elements, including plot sequence (e.g., exposition, rising action, climax, falling action, resolution) (ELA-1-M2) (Analysis)


	Purpose/Guiding Questions:

34. Can students identify the elements of a novel? 
35. Can students analyze elements to determine how a novel differs from a short story?
	Concepts & Vocabulary:

·  Novel – elements

· GISTing

· Novel Resource List

	Assessment Ideas:

General Assessment List
	Resources:  
· Black Line Masters

· Harcourt /APCC Correlation Box 
· Literacy Strategies 
 ~ http://hrsbstaff.ednet.ns.ca/engramja/elements.html
(story elements)




Introductory Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Vocabulary GLEs will be covered throughout the unit.
*Activity A: Independent Reading (Ongoing) (Unit 1, CC Act. 1)(GLEs: 12a, 12b, 12c, 12e, 12f, 12g)
Materials List: reading material covering a wide range of topics and readability levels, learning logs

Sustained Silent Reading (SSR) occurs when students are reading texts at their independent reading level for an uninterrupted period of time.  Across genre studies, students should read silently each day while selecting their own books or reading materials; selections should require neither testing for comprehension nor book reports.  Titles read will be recorded in learning logs (view literacy strategy descriptions), beside which students will record new understandings, predictions, confirmation of predictions, explanations, and reflections upon each text.  Use of strategies, such as author studies, book talks, peer reading partners, and thematic study groups may promote student questioning of the intricate themes and characterization found within novels.
*Activity B:  Vocabulary Study (Ongoing) (Unit 1, CC Act. 2) (GLEs: 01a, 01d, 04, 06a, 20a)
Materials List: dictionaries, thesauruses, student writing samples

Students may encounter more complex or content specific vocabulary when reading novels.  Student will use context clues to attempt to identify word meanings.  To aid in analysis of meaning, students will consult electronic and print dictionaries and thesauruses to establish definitions.  During discussion of text with peer partners or the teacher, students will identify passages of text where author selection of vocabulary seems to clearly convey his/her intention to the reader.  

Such identification of passages will provide examples for students to use when creating compositions.  Students, while writing, will check for use of appropriate diction to engage the intended audience.

*Activity C: Writing Craft Mini-Lessons (Ongoing) (Unit 1, CC Act. 3) (GLEs: 26c, 27, 28b, 28d)
Materials List: transparency and markers or projector, learning logs, student writing samples
In editing and proofreading written work created throughout the unit, students will pay particular attention to correcting punctuation in introductory phrases within simple sentence structures.  An example of a mini-lesson is as follows:  In preparation for the guided-practice activity, the teacher will list a minimum of 10 sentences on a transparency or in a PowerPoint® presentation; each sentence will contain an introductory phrase but no internal punctuation.  An illustration of a sentence might be “Before brave Sir Henry there were no knights worthy of admiration.”  Other examples may be found in the district-adopted textbook.  

Just prior to the activity, the teacher will divide the class into two teams.  The class will stand.  The teacher will show a sentence and call on a member of team one to identify what type of punctuation, if any, is needed and where it would be placed within the sentence.  If a student answers incorrectly, he/she is eliminated and sits down.  If a student answers correctly, he/she remains standing.  The student may ask the assistance of one other team member; those chosen to assist may not be called upon again and will either sit or remain standing according to the correctness of the collaborative answer.  The teacher will make the corrections to provide visual reinforcement.  The opposing team takes a turn and follows the same procedures.  After all sentences have been read and corrected, the team with the most members still standing is declared the frontrunner.

Students will write the corrected sentences within learning logs (view literacy strategy descriptions) and respond within one or more paragraphs to the reflective prompt I can recognize a phrase because….  To apply the training within personal writings, students will review ongoing work to identify patterns of errors and make corrections.  Students will also monitor continuing work for use of varied sentence structures.

*Activity D: Grammar/Usage Mini-Lessons (Ongoing) (Unit 1, CC Act. 4) (GLEs: 28b, 28d)
Materials List:  chart paper, markers, student-selected novels, learning logs, See Harcourt Correlation Box
The teacher will explain to students that pronouns can be subjects or objects.   The teacher will write the following sentences on chart paper to provide a ready reference for students:

I entered the song-writing contest.



It was I who wrote the winning song.



Dollie chose me to be her duet partner.



At the last moment she handed me the mike.  

As a class, students will discuss correct usage of the pronouns within the sample sentences.  Then they will identify and select passages from a chosen novel to exemplify the same patterns of pronoun use.  Within learning logs (view literacy strategy descriptions), students will write and label identified passages from novels.  The students may refer back to the selected examples for clarification while developing compositions.  The teacher, by examining student writings, will guide the learners to use subject and object pronouns correctly.
Continue to focus on types of sentences (declarative, interrogative, imperative, exclamatory), commas, nouns, and verbs.
* Activity E: Decoding/Encoding (Ongoing) (GLEs: 01b, 01c)
Materials List: teacher-created lists, list derived from student writings, Harcourt textbook, Harcourt spelling lists 

Throughout the unit, the teacher will review decoding and encoding strategies with the students.  Students will analyze words fitting the structural patterns daily (5-10 minutes) and will share aloud any other words they have heard or seen in current, real-world context that fit the patterns.  The teacher will aid student understanding of structural analysis by providing examples.

Unit 6 Focus: (approximately one week per focus)

1. Structural analysis: prefix + root + suffix (Theme 6: T63, T66)

2. Structural analysis: Greek word parts (Theme 6: T145, T148)

3. Structural analysis Latin word parts (Theme 6: T211, T214)

4. Use decoding strategies (Theme 6: T275, T278)

5. Review: Structural analysis: prefix + root + suffix; structural analysis: Greek word parts; structural analysis Latin word parts; use decoding strategies (Theme 6: T330, T332)
Suggested Assessments:   i-LEAP formatted tests; student writing

*Activity 55 :  The Novel Approach to Reading (GLEs: 05a, 05b, 05d)
Materials List: board, board marker, a variety of novels selected by the teacher and students

Students who may feel intimidated by the length of novels need to feel that they are already familiar with many components.  To capture the information about fiction already in their minds, students will brainstorm (view literacy strategy descriptions) the elements of a novel while the teacher lists the responses on the board.  The teacher, as needed, will remind students that a novel is a prose work that uses the same basic elements of plot, character, setting, point of view, and theme as does a short story.   Additionally, the students will discuss with teacher guidance some reasons why an author might want to take longer to tell a story, such as his/her increased use of detail in description to make the reader feel closer to the main character or his/her use of sub-plots to make a character’s actions more understandable.  Through analysis of an author’s intentions, students will determine the important differences between a novel and a short story.  

Students will read a variety of teacher-chosen and self-selected novels (See resources for suggested titles.) and respond to each in their learning logs (view literacy strategy descriptions).
Unit 6:  Concept 1: Literary Elements in Novels
	05b
	Identify and explain story elements, including character development (ELA-1-M2) (Analysis)

	07a
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including fiction (ELA-1-M3) (Synthesis)

	10
	Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres in oral and written responses (ELA-6 -2) (Analysis)

	11a
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., folktales, fairy tales, fables, legends, short stories, novels) (ELA-6-M3) (Application)

	12b
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including: summarizing and paraphrasing information (ELA-7-M1) (Evaluation)

	12e
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including: making simple inferences and drawing conclusions (ELA-7-M1) (Analysis)

	12f
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including: predicting the outcome of a story or situation with reasonable justification (ELA-7-M1) (Evaluation)

	17b
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including: raising questions (ELA-7-M4) (Synthesis)

	18a
	Write multiparagraph compositions on student- or teacher-selected topics organized with an established central idea (ELA-2-M1) (Synthesis)

	18b
	Write multiparagraph compositions on student- or teacher-selected topics organized with important ideas or events stated in sequential or chronological order (ELA-2-M1) (Synthesis)

	18c
	Write multiparagraph compositions on student- or teacher-selected topics organized with elaboration (e.g., fact, examples, specific details) (ELA-2-M1) (Synthesis)

	18d
	Write multiparagraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify points and ideas (ELA-2-M1) (Synthesis)

	18e 
	Write multiparagraph compositions on student- or teacher-selected topics organized with an overall structure including an introduction, a body/middle, and a concluding paragraph that summarizes important ideas (ELA-2-M1) (Synthesis)

	19
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1) (Synthesis)

	22
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and exposition) (ELA-2-M4) (Synthesis)

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4) (Application)

	46
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including compositions and reports (ELA-5-M4) (Application)


	Purpose/Guiding Questions:

36. Can students apply a variety of strategies (e.g. predict, make inferences, question) for reading fiction?
37. Can students explain how a character’s thoughts, words, and actions reveal his or her growth through conflict?
39. Can students make critical/comparisons across text?
	Concepts & Vocabulary:

· Novel – elements

· GISTing

· Novel Resource List

	Assessment Ideas:
General Assessment List
Suggested Activity Specific 

Activity 58
	Resources:
· Black Line Masters

· Literacy Strategies Packet

· Harcourt/APCC Correlation Chart



Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Essential Ongoing Activities:

· Activity A: Independent Reading

· Activity B: Vocabulary Study

· Activity C: Writing Craft Mini-Lessons

· Activity D: Grammar/Usage Mini Lessons
· Activity E: Decoding/Encoding
*Activity​ 56: Strategic Reading (GLEs: 12b, 12e, 12f, 17b, 38)  
Materials List: transparency of teacher-selected passage from a novel and overhead projector or computer and projection system, board, board marker, learning logs

GISTing (view literacy strategy descriptions) is a strategy for helping students paraphrase and summarize essential information.   Students are required to limit the gist of the paragraph to a set number of words.  Students will create a gist containing a predetermined number of words by reading one sentence at a time.

In preparation, the teacher will select a paragraph of three to five sentences from a novel and will prepare a transparency or computer document of the passage.  Next, the teacher will pre-determine an amount of words, say 15 or so, that a student will be allowed to use to summarize each sentence.  Finally, the teacher will draw lines on the board to represent one space per word within the student summary (i.e., __ __ __ __ __ etc.).   

Students will demonstrate active listening strategies while the teacher explains the process.  The teacher will project the prepared passage for the class to see.  As a group, students will read the first sentence of the paragraph and suggest summary statements by using only the allowed spaces.  The teacher will record suggestions on the board and guide discussion until consensus has been reached.  

Students will continue GISTing by reading the second sentence of the paragraph and by combining the information from the first and second sentences of the paragraph to adjust their original gist statement.  Again, the adjusted statement should be no longer than the allotted number of spaces.  The teacher will revise the summary statement on the board while students call out suggestions.  Students will continue the guided process to read each succeeding sentence and rework their gist statement by accommodating any new information into the existing summary statement.
To provide an example paragraph for the guided process, the teacher may first select the following excerpt from The River by Gary Paulsen:


They walked nearly halfway around the lake, looking always as well for food.  As 


they worked past the northern end of the lake they came on low brush filled with 


small nuts.  These he knew were hazelnuts, and they stopped to pick and eat 

some.  They were ripe, or very close, just shy of being dry, and the worms and squirrels had been at them, but they still found enough to cut the edge off their hunger.  They used rocks to smash them and spent over an hour bashing rocks and nibbling at the small chunks of nutmeat, which tasted almost sweet.

Next, the teacher will create summary requirements by scanning the selected passage and determining an amount of words appropriate for the length of sentences in the passage; a suggested amount of ten words seems appropriate in relation to the selection provided above.  Through the GISTing process, a sample summary of the first sentence might read: “They walked nearly halfway around the lake, looking for food.”  To adjust the ten-word summary statement, the teacher might write “They walked looking for food and found brush with nuts.”  Continuing the process, the third sample statement could read “They walked looking for food, picked some hazelnuts, and ate.”  After reading some more, the fourth summary attempt might read “They picked hazelnuts and ate enough to cut their hunger.”  Finally, the fifth sample of a summary statement could read “They picked, smashed, and ate hazelnuts to cut their hunger.”  The teacher may use the sample paragraph and summary statements to direct student use of the GISTing strategy.   
Once the students have completed the guided practice, they will demonstrate skills in identifying the most important information in a paragraph by using the GISTing strategy independently while reading selected novels.  To help students become proficient at mentally identifying the most important information, the teacher will monitor student reading.  Students will use the GISTing strategy to predict outcomes, make inferences, and raise questions about text; they will date and record new understandings within learning logs (view literacy strategy descriptions) to self-monitor comprehension connections.
*Activity 57:  Charting Growth (GLEs: 05b, 07a)
Materials List: Growth Chart BLM (one per student), student-selected novels

Students will complete a growth chart for a favorite character (See Growth Chart BLM.).  Rather that charting physical growth, students will focus on the emotional growth of the selected character.  Within the chart, students will indicate how the character has developed by recording specific examples of thoughts, words, or actions that occurred when he/she encountered conflict within self, with others, or with nature.  A sample of character development as identified within Scott O’Dell’s Island of the Blue Dolphins is provided below.  

	Event
	Page Number
	Description of the event
	What the character thought, said, or did

	First acquaintance:

Day the Aleut ship came to the island


[image: image1]
	15
	Karana watched as her father made a deal with Captain Orlov. 
	Karana soon stopped gathering the needed roots to run excitedly toward the mesa. 

	Character’s Name:  Karana


Once students have identified instances of emotional growth, they will compare completed charts with a peer to discuss similarities and differences.

*Activity 58: Character Comparison (GLEs: 10, 18a, 18b, 18c, 18d, 18e, 19, 46)
Materials List: writing materials, individually selected novels, publication software if available
Since students are encouraged to recognize and value the positive inner qualities that they and other people possess, they will consider the qualities of characters with whom they became acquainted through reading of novels.  Students will work with peer partners to write a multi-paragraph composition comparing a character of one novel to another.  Each will choose a character from the novel selected for his/her book talk activity.  Through discussion, partners will compare characters and evaluate which ones they would want to meet face-to-face, if the meeting could actually take place.  Peer partners will consider why the meeting should occur and what the meeting would be like.  

As students move to the writing process, they will collaboratively establish a central idea or stance that best describes the imagined meeting of two selected characters.   Partners will then focus on organization, elaboration of points, and transition while writing the composition.  Students will consult with peer partners to check if a clear conclusion is present within their writing and if it summarizes important ideas.  Revision will continue until students have completed the composition.  Finally, student pairs will present their character comparisons to the class.
Suggested Activity Specific Assessment: Students will examine what it means to feel good about self by responding to the following reflective prompts within learning logs (view literacy strategy descriptions): Do you ever compare yourself with other people?  Is that a good idea?  Why or why not?
*Activity 59: The Power of the Pen (GLEs: 11a, 22)
Materials List: board, board marker, learning logs, index cards and crayons/various pictures/graphics (see Activity 9 assessment)

Now that students have read an assortment of novels, they will complete a SPAWN writing (view literacy strategy descriptions) to examine more critically a novelist’s use of subplots to extend the main plot, of detailed descriptions to emphasize a setting, or of other elements.  The teacher will write on the board a prompt, to represent the S category of SPAWN that requires students to assume special powers.  An example of a prompt is provided below.    


S-Special Powers


You have the power to change one element of a selected novel.  Describe what it 


is you changed, why you changed it, and how the storyline will be different due to 

the change you made.

For instance, a student may focus on a different outcome for the plot, the absence of a particular character or the added presence of another, a change in the time of day or year in which an event occurred, etc.  Students will copy and date the prompt within learning logs (view literacy strategy descriptions) and will respond reflectively for 10-15 minutes.  Students may share responses with a peer partner, if time allows.  Once students have completed the reflective writing, they will evaluate the impact of the imagined element change through a pictorial assessment.
Unit 6:  Concept 2:  Sharing Books
	05a
	Identify and explain story elements, including theme development (ELA-1-M2) (Analysis)

	05b
	Identify and explain story elements, including character development (ELA-1-M2) (Analysis)

	13
	Examine and explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2) (Analysis)

	22
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and exposition) (ELA-2-M4) (Synthesis)

	32
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1) (Application)

	33
	Use complete sentences and standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1) (Application)

	39a
	Deliver formal and informal presentations for a variety of purposes, including book reports (ELA-4-M4) (Application)



	Purpose/Guiding Questions:

 38. Can students identify with a character or situation an convey real-life experiences and relationships that reflect the connection?
 
	Concepts & Vocabulary:

· Novel – elements

· GISTing

· Novel Resource List

	Assessment Ideas:

Activity 
Suggested General Assessment List


	Resources:

· Harcourt/APCC Correlation Box 
· Black Line Masters
· Literacy Resource Packet
~ http://www.teach-nology.com/cgi-bin/listening.cgi
(presentation rubric-listening)


Instructional Activities
Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Note: Vocabulary GLEs will be covered throughout the unit. 

*Essential Ongoing Activities:

· Activity A: Independent Reading

· Activity B: Vocabulary Study

· Activity C: Writing Craft Mini-Lessons

· Activity D: Grammar/Usage Mini Lessons
· Activity E: Decoding/Encoding
*Activity 60: Book in a Bag (GELs: 05a, 05b, 22)

Materials List: copy of Maniac Magee by Jerry Spinelli, student-selected novels, Book in a Bag Checklist BLM (one per student), student-prepared props for book talks, 7 3” x 5” index cards per student, paper, drawing supplies, tape

In preparation for this activity, the teacher will read aloud chapter 3 of Maniac Magee and will lead students to discuss how a suitcase of books became a good descriptor for the minor character of Amanda Beale.  To extend the discussion, the teacher should read aloud chapters 12-15 of the same book.  Students will suggest a bag that would be a good descriptor for Jeffrey “Maniac” Magee, the main character, and tell why such a bag was suggested.  Other titles that may be used for the preparatory activity are The River by Gary Paulsen and Wild Man Island by Will Hobbs.
Following the discussion, students will brainstorm (view literacy strategy descriptions) types of bags that might be used as a symbol of a character; some examples might include a handbag, duffle bag, sports equipment bag, book bag, backpack, shopping bag, suitcase, briefcase, a paper bag, a computer bag, etc.  Following the brainstorming activity, students will select one book on which to prepare a 10-15 minute Book in a Bag talk.  Students will decide on a bag or satchel that represents the main character of a selected novel and will make arrangements to bring the chosen type of bag for the presentation.    

Once students have the bags in hand, they will create a book cover that includes the title, the author and one illustration and attach it with tape to the front of the bag.  They will also create accompanying illustrations to summarize key events of the story and attach those in visible locations around the bag.  Students will plan one or more oral statements to tell why the specific bag was chosen to introduce the main character.  These may or may not be written.

Then, students will choose at least seven objects which explain the following elements of the novel: one that represents the setting, 2 to embody the main character, 2 to correspond to the theme, 1 to become a symbol of the plot’s conflict within the story, and 1 that stands for the plot’s resolution.  Items must fit within the selected bag.  

After that, students will write a one-paragraph explanation per object on individual index cards.  Students may use the item-specific card as a presentation prompt when selecting and explaining each object drawn from the bag.

Finally, students will review objects, explanatory paragraphs, book cover, and illustrations to determine if those describe the book accurately.  They will pack bags in preparation for book talks (See Book in a Bag Checklist BLM).  They will mentally review oral statements of why the bag was chosen for the particular character, as these will become the introduction to the book talk. 
*Activity 61: Book Talks Are Fun (GLEs: 13, 32, 33, 39a) 
Materials List: student-prepared props for book talks, learning logs (see Activity 8 assessment)

Prior to oral delivery, students will focus on using complete sentences and correct grammar during practice.  Students will present book talks to an audience of either peers or younger students.  During delivery, students will adjust diction and enunciation to allow audience members to actively listen for each element of a novel and the accompanying explanations of selected objects.  As a conclusion to the book talk, students will share how a real-life experience or relationship was similar to one or more elements from the novel.
Unit 6 Assessment Options

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

Suggested General Assessments

· The teacher will monitor Sustained Silent Reading to assess students’ adequate progress in reading novels.  Monitoring of pace will ensure that each student reads more than one selection in the genre.   
· Students will self-monitor for use of comprehension strategies, such as questioning, making inferences, and predicting as indicated by recording of new understandings in learning logs (view literacy strategy descriptions).

· Students will check for use of complete sentences and standard use of grammar and diction when presenting orally.
Resources

· Suggested novel titles:

· Babbitt, Natalie.  The Eyes of the Amaryllis.

· Babbitt, Natalie.   Tuck Everlasting.

· Creech, Sharon.  Walk Two Moons.

· Curtis, Christopher P.  Bud, Not Buddy.

· Dahl, Roald.  Charlie and the Chocolate Factory.  

· Fleischman, Sid.  Bandit’s Moon.  
· Hobbs, Will.  River Thunder. 
· Hobbs, Will.  Wild Man Island. 
· Lewis, C.S.  The Lion, the Witch, and the Wardrobe (The Chronicles of Narnia).

· Lowrey, Lois.  Gathering Blue.   

· Lowrey, Lois.  The Giver.
· Lowrey, Lois.  Number the Stars.

· Maclaughlin, Patricia.  Sarah Plain and Tall.  
· O’Dell, Scott.  Island of the Blue Dolphin.  
· Paterson, Katherine.  Bridge to Terabithia.

· Paulsen, Gary.  Brian’s Winter.  
· Paulsen, Gary.  Canyons.  
· Paulsen, Gary.  Captive!
· Paulsen, Gary.  Hatchet.

· Paulsen, Gary.  The Crossing.
· Paulsen, Gary.  The River.
· Paulsen, Gary.  Tracker.

· Sachar, Louis.  Holes.
· Spears, Elizabeth G.  Sign of the Beaver.
· Spinelli, Jerry.  Maniac Magee.
· Taylor, Mildred D.  The Gold Cadillac.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).







Strategy/Skill: 


Sequencing


Compare/Contrast


Answer literal and inferential questions


Summarizing/paraphrasing


Inferencing


Predicting


Literary Devices








Writing:


SPAWN Writing


Explanatory Paragraphs


Book Report








Genre:  Novel
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