6th Grade Social Studies: Unit 7-Interaction and Transformation (A.D. 1000-1500)


 Comprehensive Curriculum

Concept Correlations

Unit 7:  Interaction and Transformation  
The Renaissance, the Reformation, and Global Exploration (A.D. 1300–1600)
Time Frame:  5 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding) This unit examines the fundamental changes in societies brought about by the Renaissance, Reformation, and global exploration.
· To understand the social, technological, political, and economic basis for the Renaissance, the Reformation, and global exploration as well as how those events transformed society.



	Guiding Questions
	Activities

The essential activities are denoted by asterisk.
	GLEs
	DOCUMENTATION
Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Construct a timeline of key developments in world history (political, social, technological, religions/cultural) (H-1A-M1) (Application)
15

Interpret data presented in a timeline to identify change and continuity in world civilizations (H-1A-M1) (Application)
16

Explain how and why Europe changed politically, socially, culturally, or economically during the period of intensified hemispheric interactions (H-1C-M12) (Synthesis)
47

Describe the major contributing factors that led to the Renaissance (H-1C-M12) (Synthesis)
48

Describe the major contributing factors that would lead to the Reformation (H-1C-M12) (Synthesis)
49

Explain the major social, economic, political, and cultural features of European, African, and Asian societies that stimulated exploration and colonization (H-1C-M14) (Synthesis)
50

Describe the major achievements of the early Renaissance in Europe, including the impact of innovations in printing (H-1C-M14) (Comprehension)
52

Reflections:



	Concept 1: Reformation and Renaissance Intensified Hemispheric Interaction

39. Can students define the word renaissance and describe the major contributing factors that led to the Renaissance?

40. Can students describe the achievements of some of the major figures of the Renaissance?

41. Can students explain the causes and effects of the Reformation?

42. Can students explain some of the major technological inventions that powered the Renaissance, Reformation, and global exploration?

43. Can students explain major social, economic, political, and cultural underpinnings for global exploration and colonization?
	*Activity 51: Causes of the Renaissance
	47, 48
	

	
	*Activity 52: A Renaissance Artist: Michelangelo
	52
	

	
	*Activity 53: A Renaissance Man: Leonardo da Vinci
	15, 16, 52
	

	
	*Activity 54: A Renaissance Writer: Shakespeare
	52
	

	
	*Activity 55: The Invention of the Printing Press
	48, 49, 52
	

	
	*Activity 56: The Reformation
	49, 52
	

	
	*Activity 57: Navigational Technology
	51
	

	
	*Activity 58: Exploration and Colonization 
	50
	


Unit 7 Concept 1:  Reformation and Renaissance Intensified Hemispheric Interaction 

GLEs

*Bolded GLEs are assessed in this unit

	              15
	Construct a timeline of key developments in world history (political, social, technological, religious/cultural)  (H-1A-M1)(Application)

	              16
	Interpret data presented in a timeline to identify change and continuity in world civilizations  (H-1A-M1)(Application)

	
47
	Explain how and why Europe changed politically, socially, culturally, or economically during the period of intensified hemispheric interactions  (H-1C-M12) (Synthesis)

	48
	Describe the major contributing factors that led to the Renaissance       (H-1C-M12) (Synthesis)

	49
	Describe the major contributing factors that would lead to the Reformation  (H-1C-M12) (Synthesis)

	50
	Explain the major social, economic, political, and cultural features of European African, and Asian societies that stimulated exploration and colonization  (H-1C-M14) (Synthesis)

	52
	Describe the major achievements of the early Renaissance in Europe, including the impact of innovations in printing (H-1C-M14) (Comprehension)


	Purpose/Guiding Questions:

· Can students explain how Europe changed politically, socially, culturally, or economically during this period of intensified hemispheric interactions?

· Can students describe the major contributing factors that led to the Renaissance?

· Can students explain the major social, economic, political, and cultural features of European society?


	Vocabulary:

The Renaissance:

· Leonardo da Vinci

· Michelangelo
· Johannes Gutenburg

· Galileo

· Issac Newton

· William Shakespeare

· Nicholas Copernicus

The Reformation:

· King Ferdinand & Queen Isabella

· Reconquista/ Inquisition

· indulegences, Armada

· heresy, Protestant, Reformation

· Martin Luther

Age of Exploration

· Prince Henry the Navigator 
· astrolabe, compass, map, caravels

· Bartholomeu Dias, Francisco Pizarro, Hernando Cortes, Ferdinand  Magellan, Vasco da Gama, Christopher Columbus, Marco Polo, Amerigo Vespucci, John Cabot, Francis Drake, John Hawkins, & Walter Raleigh

	Assessment Ideas:

· timeline
· poster  
· graphic organizer
· writing rubric

· constructed response 

· multiple choice questions at appropriate Bloom’s level

· student performance assessment (i.e., poem, rap song, mobile, graphic organizer, student created game.)
	Resources:

· KWL (Whole Group)

· teacher made power point

· Teacher-Made Resource Supplement
· textbook
· computer/Internet
· United Streaming



Reading Strategies/Activities

Refer to the Teacher-Made Resource Supplement for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

*Activity 51: Causes of the Renaissance (LCC 1 Unit 8)

(GLEs: 47, 48)

Materials List:  map of the major Italian trading cities (c. 1300’s)

Remind students of the poverty, disease, and banality of life as a serf in Europe during the Middle Ages.  Also, remind them of how the Crusades and the Black Death affected Europe’s population, which resulted in laborers becoming scarce, feudalism waning, and wages rising.  Along with the increase in Mediterranean trade brought about by the Crusades and technological advances, the general economy of Europe improved and, by the late Middle Ages, people’s lives began to change in fundamental ways.

Ask students whether they have ever heard of the term, Renaissance (hotel, business, “Renaissance man,” etc.).  Share with them several synonyms for the term: revival, new start, revitalization, and new beginning.  Then tell them that it is a French word derived from the Italian word for “rebirth.”  Ask students whether they remember how important literature, architecture, art, science, and philosophy were to the ancient Greeks and Romans.  Tell them that a lot of the works by Greeks and Romans had largely been forgotten in daily life during the Middle Ages.  Meanwhile, they were being preserved by Islamic scholars, by the Byzantine Empire, and by monks in Europe’s monasteries.  Explain that the Renaissance was a period in European history, from about 1300 to about 1600 A.D., during which Europe experienced a “rebirth” of interest in Greek and Roman art, literature, architecture, education, and science.  This led to a flowering of the arts (e.g., sculpture, painting, literature, architecture) in Italy, from which the Renaissance spread to other parts of Europe.

Show students a map of the major trading cities of Italy in the 1300s.  Point out Milan, Genoa, Venice, Florence, and Naples.  Explain the role these cities played in buying goods shipped from Asia and the Middle East through the eastern Mediterranean Sea and then sending them all around Europe.  Also, explain that these Italian cities were manufacturing centers for products like glass, weapons, and cloth.  This trade led to the development of the first banks and made the economies of Italy’s city-states grow.  It also created a very wealthy merchant class who became princes and “patrons” of the arts, like the Medici family of Florence.  Wealthy merchants were able to finance the careers and projects of famous Renaissance figures such as Michelangelo and da Vinci.

Summarize with students the major contributing factors that led to the Renaissance: the decline of feudalism, a renewed or reborn interest in Greek and Roman ideas and works, the revival of trade in Europe, and the emergence of a new wealthy merchant class in Italy.

*Activity 52: A Renaissance Artist: Michelangelo  (LCC 2 Unit 8)

(GLE: 52)

Materials List: children’s water color paints (one set per student), blank paper, tape, encyclopedias and Internet access (optional), pictures of the ceiling of the Sistine Chapel
Tell students that one of the most famous Renaissance artists was Michelangelo.  Have students use split-page notetaking (view literacy strategy descriptions) to organize what they learn about Michelangelo from a selected reading about him from the textbook, an encyclopedia article, or another source (see http://www.wga.hu/frames-e.html?/bio/m/michelan/biograph.html for one reading).

To do split-page notetaking, students will write a heading at the top of their notebook paper with the name of the topic of the reading and the date.  Then they will draw a line down the page creating a ⅓ and ⅔ split.  In the first, narrower column, students will write key concepts or questions about Michelangelo’s life and art.  In the wider column, students will write important details they learn from the reading.  Have each student write down one idea for a key concept or question that they need to learn about from the presentation.  Then, as a class, students will agree on the key concepts or questions to put in the left-hand column. Here is an example of how those split-page notes might look:

	Notes from a Reading about Michelangelo


	Date:

	What was his childhood like?
	

	Why did he become an artist?
	

	What were some of the obstacles he faced to become an artist?
	

	What were some of his major works?
	


When students are finished reading and taking notes, have them share their notes with their peers and add any important details they may have overlooked.  Then discuss the notes as a class.

Introduce Michelangelo’s fresco painting of the Sistine Chapel in the Vatican in Rome by showing them pictures of it and by explaining to them the technique of fresco painting (applying wet plaster to a surface and then painting it while it is still wet).  Explain that Catholic Pope Julius II was Michelangelo’s main “patron,” and that he commissioned Michelangelo to do the painting of the ceiling of his chapel. Tell students that the painting of the ceiling of the Sistine Chapel was one of the most grueling artistic accomplishments of all times.  Tape a blank sheet of paper under each student’s desk.  Have students lie on their backs and paint any scene they choose, using a small set of water colors.  When they are finished, ask them what challenges Michelangelo may have faced while painting the Sistine Chapel on his back.  Remind them that he had to go up and down rickety scaffolding to mix his paints, as well.  Post the student paintings around the room to remind them about this one great artist and one of his major accomplishments.

*Activity 53: A Renaissance Man: Leonardo da Vinci (LCC 3 Unit 8)

(GLEs: 15, 16, 52)
Materials List:  encyclopedias (optional), drawings from da Vinci’s Notebooks

Another famous Renaissance artist and scholar was a man by the name of Leonardo da Vinci.  Ask students whether they have ever heard of him or of some of his accomplishments.  Tell students that they are going to make a timeline of Leonardo da Vinci’s life based on a selected reading from the textbook, an encyclopedia, or other source (see http://library.thinkquest.org/3044/nov_over.html for one source).  As they read, have them make a list of events (and the dates they happened) in da Vinci’s life.  Then have students select six to eight of the events that they consider most important.  Have them begin the timeline with his date of birth and end it with the date of his death.  Have them accurately place the important events of his life that they selected onto the timeline, with illustrations of those events.  Have some or all of the students present their timelines and then post them in the classroom.

Explain to students the phrase “Renaissance man” or someone who is knowledgeable about many fields or knows how to do a diversity of things.  Tell them that Leonardo da Vinci is the quintessential Renaissance man.  Discuss with the class his Notebooks in which he recorded his thoughts and studies and findings about all sorts of things, as well as his detailed anatomical and engineering drawings.  Then have students select someone in their own lives who is most like a Renaissance man or woman.  Have them write a paragraph about why they chose that person, then read their paragraphs to the class.

*Activity 54: A Renaissance Writer: Shakespeare (LCC 4 Unit 8)

(GLE: 52)

Materials List:  selected passages from some of Shakespeare’s plays, video film equipment (optional), pictures of London’s Globe Theater (c. 1600)

The Renaissance did not just spark artistic accomplishments in the fine arts, but in literature, too.  One of the most famous writers of all time was William Shakespeare.  Select a reading about William Shakespeare (see http://www.shakespeare.org.uk/content/view/12/12 for one such reading), and then use reciprocal teaching (view literacy strategy descriptions) to have students read and learn about Shakespeare’s life and achievements.  Write the words “summarizer, questioner, clarifier, and predictor” on the board.  Tell students that these are four roles that an effective reader takes on when reading.  First, demonstrate each role by reading the first paragraph of the reading aloud as a class and applying those four roles to it.  A sample based on the above-listed internet site reading is below:

	Sample Script
	Sample Student Answer

	SUMMARIZER: Would someone please summarize the paragraph we just read?
	Shakespeare was born in 1564 in a river-crossing and market town of Stratford-upon-Avon in England.

	QUESTIONER:  What is one of the sources the writer uses for facts about Shakespeare’s life?
	The register in the town church is one source mentioned.

	CLARIFYER: What is a register?
	It must be some kind of document kept by the church.

	PREDICTOR: About what do you think the next paragraph in this selection will be?
	Maybe it will talk about what he did as a kid.


Do one or two more paragraphs as a class, if necessary.  Then divide the class into groups of four and assign the four roles to students in each group.  Have the groups finish the reading on Shakespeare using reciprocal teaching.  When the groups have finished reading, apply reciprocal teaching to the entire article as a class, doing the following:

· Summarize the reading.  

· What questions arose in the reading?  

· What words needed clarification?  

· Who would like to predict whether Shakespeare’s writings will always be popular? 

To give students a flavor of the language and subject of Shakespeare’s plays and sonnets, select short passages from several of Shakespeare’s works.  Have groups of students select a passage to perform and give them time to practice their parts.  Show the class pictures of the Globe Theatre and explain to them theatre-going in Elizabethan England.  Have the groups perform their short passages in front of the class.  Videotape the performances if equipment is available and play them back for students to see.

Tell students that Shakespeare was only one of many Renaissance writers.  He had a great impact on the English language itself, being credited with inventing hundreds of words and phrases.  In this way, the Renaissance continues to influence students’ lives today.

*Activity 55: The Invention of the Printing Press (LCC 5 Unit 8)

(GLE:  48, 49, 52)

The new ideas in art, science, and literature of the Renaissance were spread further by the invention of the printing press by Johannes Gutenberg in the mid-1400’s.  Before Gutenberg’s movable type, books had to be copied by hand.  This was often done by monks in monasteries and was an arduous task because they did elaborate illustrations in them, too.  Have the class estimate how long it would take to copy their textbook by hand.  Ask them about the difference it makes for every student to have a copy of the textbook compared to if only the teacher had one, and how expensive it would be if the books had to be copied by hand.

Have students read a passage about how movable type worked and then to explain it to the class in their own words illustrating what they mean on the board.  Tell them that in 1456, Gutenberg printed the first copies of the Bible in Latin.  It was later translated and printed in other languages, leading to the spread of religion and to more people learning to read and wanting an education.
After the students have brainstormed possible answers to the above questions, present to the students (possibly in a multi-media format) an accurate description of the Reformation period.

Distribute student maps of Reformation Europe of the 1500s. Read the information on the map and allow students to color appropriate land holdings by religion (e.g., Catholic, Protestant) and create a key. Students should keep this map to refer to throughout the unit. 

Extension: 
Divide students into study groups. Have each study group use a variety of resources to explore the following topics and prepare to make a presentation to the class on its assigned topic. Students can peruse the Internet and create a multi-media presentation using presentation software like PowerPoint® or Hyperstudio® that should include visuals, like maps, diagrams and historical drawings on the following: 

· reasons for the Reformation

· where and why it began

· important reform leaders

· areas of Europe where church reform took place 

***The teacher will conduct a presentation of the above topics to facilitate understanding.***
*Activity 56: The Reformation (LCC 6 Unit 8)

(GLEs:  49, 52)

Materials List:  world map, Essay Grading Rubric BLM

Identify Germany on a world map as the initial site of a period in time known as the Reformation. (The date usually associated with the beginning of the Reformation is 1517, when Martin Luther put forth his ninety-five theses.) Ask students:  

· Where does the word Reformation come from? 

· What does reform mean? 

· What might have needed to be reformed in 1517? 

Remind students about how much the Roman Catholic Church controlled daily life in the Middle Ages.  Remind them of the heavy taxes collected not just by the lord of the manor but by church personnel.  Explain to them how the Renaissance fueled the building of huge and elaborate church structures like St. Peter’s Basilica in the Vatican and like Michelangelo’s painting of the Sistine Chapel.  Such masterpieces required money.  One of the main ways that the church collected money was to sell indulgences.  Explain to students that an indulgence is a document which grants forgiveness for sins committed, resulting in people’s having to pay the local priest to forgive their sins.  That money was spent on the local church or was sent to Rome or other cities to build new and magnificent cathedrals.  Of course, many Christians found this practice of selling indulgences unfair, as well as other practices by the Church (like appointing family members of the kings and princes as bishops and popes).

One person, a monk named Martin Luther, protested against corruption and injustices in the Roman Catholic Church.  In 1517, he wrote ninety-five “theses” or complaints about the Roman Catholic Church and posted them on the door of his local church in Wittenberg, Germany.  Because of the new printing presses, his complaints were quickly copied and spread throughout Germany.  Ask students what effect they think this may have had on the people in his city.  Ask them what they think the pope may have done to Martin Luther.  Have students read an excerpt from the textbook or other source about what happened to Martin Luther for his actions and what effect the Reformation had on the Catholic Church.  Did it change its practices?  What effect did the Reformation have on other aspects of European society?

Have students imagine how many “complaints” or “theses” they would have about their school or sports team.  What do they think would happen if they were to do as Martin Luther did and post their complaints on a door?  Do they think things would change like they did in Europe in the 1500’s?

Divide the class into groups of two or three students.  Have each group research one of the terms below and then make a short presentation to the class about what that term is and what it has to do with the Reformation.

· Protestants

· John Calvin

· Religious Peace of Augsburg

· King Henry VIII

· Jesuits

· Council of Trent

· Baroque architecture

· Huguenots

· Edict of Nantes

· Thirty Years’ War

· Treaty of Westphalia

Have students write a one-page essay on the causes and effects of the Reformation.  Use the Essay Grading Rubric BLM to assess the essays.

*Activity 57: Navigational Technology (LCC 7 Unit 8) 
(GLE: 51)
Materials List:  diagrams of a Portuguese caravel, an Indian Ocean dhow, a Chinese junk, art supplies

Have students take out their vocabulary cards (view literacy strategy descriptions) from 

Unit 6.  Review the following technological advances:  cannon, telescope, magnetic compass, astrolabe, lateen sail, frigate, galleon, and caravel as well as the following Portuguese figure, Philip the Navigator.

Show students diagrams and descriptions of a Portuguese caravel (like Columbus’ ships), an Indian Ocean dhow, and a Chinese junk – all from the 15th to 16th centuries.  Discuss how the ships compare in terms of their sailing features.  Explain that advances in maritime technology and Renaissance ideas led to an era of global exploration.

Have students use art supplies to create an advertisement to try to get sailors for an exploring expedition.  Include in the advertisement advantages that they would accrue as a member of the crew.  Have students select a destination that they think would have offered the most incentive to potential crew members.  Encourage them to add a sketch of the ship as well as a departure port and date in their ads.  Post the advertisements around the classroom.
*Activity 58: Exploration and Colonization (LCC 8 Unit 8)

(GLE: 50)

Materials List:  student copies of a world map, crayons

To activate prior knowledge of the concepts used in this activity, begin by asking students what they know about the following individuals:

· Marco Polo

· Christopher Columbus

· Ferdinand Magellan

· Francisco Pizzaro

· Vasco da Gama

· Hernando Cortez

· John Cabot

· Giovanni Verrazano

Explain to students how the main trade route would shift in the 1500’s from the Mediterranean Sea to the Atlantic Ocean.  Using the classroom world map, pinpoint and briefly discuss the four major countries involved (Spain, Portugal, England, and France) in exploration and colonization in the 1500s. Hand out individual student maps, and have students locate and color Spain blue, Portugal red, and Italy green, using colored pencils or markers.  Tell students that England and France joined these explorer countries and have them color England orange and France purple.  Have students use their textbook to trace the routes of the above explorers onto the map.  

Write the words “colonization,” “colonize,” “colonial,” and “colony” on the board.  Brainstorm (view literacy strategy descriptions) with students what they may have learned about those terms in their social studies class last school year.  Ask students to name some former colonies of Spain, Portugal, England, and France.  Then have each student come up with his/her own definition for the word “colony”.  Share definitions as a class.
Explain to students why European countries wanted to set up colonies: 

· To relieve overpopulation

· To get raw materials for their industries and economies

· To convert other people to their religion

· To get luxury goods like metals (gold, silver)

· To expand their markets

· To be able to control trade with new places

· To become more powerful and wealthy

Then discuss with students some of the effects of colonization on local populations.  Ask them to use what they know about the history and culture of their own state – Louisiana – to list some of the effects of colonization on the colony.  Discuss ways in which they think Louisiana is still affected today by its history as a former French and Spanish colony.

Unit 7 Assessment Options

General Guidelines

· Students will use a variety of performance assessments to determine student understanding of content.

· Teachers should select assessments that are consistent with the types of products that result from the student activities.

· Teachers should collaboratively develop a scoring rubric with other teachers or students. 

General Assessments

· Paragraphs and Essays:  Having students write about a topic is perhaps the best way to have them internalize new information as well as to assess whether they have grasped new concepts.  Make sure students express complete thoughts and use logic and historical facts to back up their statements.  Give students suggestions for how to improve these writings and give them a chance to revise them before giving them a summative grade.

· Construction and interpretation of a timeline:  A timeline is a tool for students to visualize historical events. Class timelines, as well as individual timelines, are good reference tools for further understanding of a historical concept. Have students discuss the relevance of the events that they selected to put on their timelines.  Have students explain how they decided where to place each event on the timeline.  Have students question each other’s selection and placement of dates on the timeline.  

· Student presentations to the class:  Presentation of information can be informal, which may lead to further discussion, or a formal evaluation, possibly in the form of a rubric. Students need practice in giving a presentation, and teachers should evaluate a presentation not only based on certain criteria, but also how well a student can inform his peers, as well as the teacher. Peer evaluation can be a tool to use. Positive, constructive criticism from students’ peers can strengthen their presentation skills. 

Activity-Specific Assessments

· Activity 53:  Paragraph in which students select a “Renaissance man or woman” in their own lives.  The purpose of assigning this paragraph is to insure that students grasp the concept of a Renaissance man or woman and to force students to make a personal association with the concept.  Assess the paragraph based on whether it demonstrates comprehension of the concept and on whether the student offers sufficient (at least 3 supporting reasons) evidence for his/her selection.

· Activity 56:  Essay on the causes and effects of the Reformation.  This essay forces students to put a very difficult concept, the Reformation, into their own words.  Assess the essay based on understanding and content.  If possible, give the student a chance to revise it if there are major problems.  See the sample Essay Grading Rubric BLM.

· Activity 57:  Advertisement to recruit sailors for an exploration trip.  The purpose of this activity is to force students to place themselves in another era of history and to imagine what it would have been like to be an explorer.  Encourage students to be creative.  Assess the advertisement based on the number of details included on the advertisement as well as how convincing the advertisement is overall.

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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