
                                                                                       7th Grade English Language Arts: Unit 6: Speech and Drama

Comprehensive Curriculum

Concept Correlation

Unit 6: Speech and Drama  

Time Frame: 3 Weeks                                                     

	Ongoing Activities (complete throughout unit)

	Activity A: Independent Reading

	Activity B: Vocabulary

	Activity C: Writing Craft

	Activity D: Grammar/Usage Mini-Lessons


	Big Picture: (Taken from Unit Description and Student Understanding)
· Major and minor characters are driven by conflicts, which, in turn, drive the story.

· The structure of acts, scenes, stage directions, descriptions of setting, cast of characters, and revelation of character through dialogue and actions contribute to the overall quality of the performance and its impact on the audience.
· The art of interpretation can be identified through its elements of poise, quality, use of voice, inflection, pronunciation, enunciation and physical expression. 



	Guiding Questions
	Activities

	Introduction to Speech and Drama
29. Can students identify the elements of drama?
30. Can students analyze techniques authors use to describe
      characters, including the narrator?

31. Can students identify and explain the point of view of the 
      narrator or other characters, as expressed in the character’s
      thoughts, words, or actions?

32. Can students identify a universal theme expressed in a 
      play and relate it to personal experience?

33. Can students interpret a story, prose, speech, or play with 
      poise, quality, and use of voice, inflections, enunciations, 
      pronunciations, and physical expression?
	*Activity 46: Improvisation
GQ 29, GQ 33

	
	*47: Drama Elements

GQ 29, GQ 30, GQ 31, GQ 32

	Concept 1: Creating Speech and Drama
33. Can students interpret a story, prose, speech, or play with poise, quality, and use of voice, inflections, enunciations, pronunciations, and physical expression?

34. Can students create and write an organized plan for extemporaneous speaking?

	*Activity 48: Creating and Performing Skits and Plays
GQ 33, GQ 34

	
	*Activity 49: Speech; Humorous or Dramatic Interpretation, Extemporaneous Speaking

GQ 33, GQ 34


	
	

	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Develop vocabulary using a variety  of strategies, including:
	
	

	
	a
	use of connotative and denotative meanings (ELA-1-M1)
	Application
	

	04
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including:
	
	

	
	c
	dramas (ELA-1-M3)
	Analysis
	

	07
	Compare and Contrast (e.g., plot, setting, character, and theme) in multiple genres in oral and written responses (ELA-6-M2)
	Analysis
	

	08
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including:
	
	

	
	b
	drama (e.g., short plays) (ELA-6-M3)
	Evaluation
	

	09
	Demonstrate understanding of information in grade-appropriate text using a variety of strategies, including:
	
	

	
	g
	identifying literary devices (ELA-7-M1)
	Application
	

	18
	Develop grade-appropriate compositions by identifying and applying writing processes, such as the following:
	
	

	
	b
	prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)
	Synthesis
	

	
	c
	drafting (ELA-2-M3)
	Synthesis
	

	
	e
	revising based on feedback and use of various tools (e.g., LEAP 21 Writers Checklist, rubrics) (ELA-2-M3)
	Synthesis
	

	
	f
	proofreading/Editing (ELA-2-M3)
	Synthesis
	

	28
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)
	Evaluate
	

	29
	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)
	Application
	

	32
	Adjust volume and inflection to suit the audience and purpose of presentations (EAL-4-M3)
	Evaluation
	

	33
	Organize oral presentations with a thesis, an introduction, a body developed with relevant details, and a conclusion (ELA-4-M3)
	Synthesis
	

	38
	Participate in group and panel discussions, including:
	
	

	
	b
	applying agreed upon rules for formal and informal (ELA-4-M6)
	Application
	


* BOLDED GLE’S ARE FORMALLY ASSESSED!
	GLE #
	GLE Text and Benchmarks

	01a.
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings (ELA-1-M1)

	04a.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including, instructional materials. (ELA-1-M3)

	04b.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including, essays. (ELA-1-M3)

	04c.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including, dramas. (ELA-1-M3)

	05.
	Interpret ideas and information in a variety of texts, including periodical articles, editorials, and lyrics, and make connections to real-life situations and other texts (ELA-1-M4)

	06.
	Identify universal themes (e.g., search for identity, love, friendship, family, courage, adversity) and cultural viewpoints found in national, world, and multicultural literature in oral and written responses (ELA-6-M1)

	07.
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres in oral and written responses (ELA-6- M2)

	08b.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including nonfiction (e.g., essays, letters) (ELA-6-M3)

	08d.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, drama (e.g., short plays)( ELA‑6‑M3)

	09a.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including sequencing events and steps in a process (ELA-7-M1)

	09b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing information (ELA-7-M1) 

	09e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making inferences and drawing conclusions (ELA-7-M1) 

	09g.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	11.
	Use technical information and other available resources (e.g., Web sites, interviews) to solve problems (ELA‑7‑M2)

	14b.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, raising questions (ELA-7-M4)

	14c.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, reasoning inductively and deductively (ELA-7-M4)

	14e.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, skimming/scanning(ELA-7-M4)



	15a.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with established central idea (ELA-2-M1)

	15b.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with the following, organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic. (ELA-2-M1)

	15c.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with elaboration (e.g., fact, examples, and/or specific details) (ELA-2-M1)


	15d.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA-2-M1)

	15e.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with overall structure including an introduction, a body/middle, and a concluding paragraph that summarizes important ideas and details (ELA-2-M1)

	16.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences. (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose. (ELA-2-M2)

	17b.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone. (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader. (ELA-2-M2)

	17d.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader with clear voice (individual personality) (ELA-2-M2)

	17e.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure. (ELA-2-M2)

	18b.

	Develop grade-appropriate compositions by identifying and applying writing processes, such as prewriting (e.g., brainstorming, researching, raising questions, and generating graphic organizers). (ELA-2-M3)

	18c.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as drafting. (ELA-2-M3)

	18e.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as: revising based on feedback and use of various tools (e.g., LEAP21 Writer’s Checklist, rubrics). (ELA-2-M3)

	18f.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as proofreading/editing. (ELA-2-M3)

	23a.
	Use standard English punctuation, including commas to set off direct quotations, nouns of direct address, and after introductory words or phrases (ELA-3-M2)

	24a.
	Write paragraphs and compositions following standard English structure and usage including varied sentence structures including complex sentences (ELA-3-M2)



	24b.
	Write paragraphs and compositions following standard English structure and usage, including antecedents that agree with pronouns in number, person, and gender.(ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing including infinitives and participles. (ELA-3-M4)

	25b.    
	Apply knowledge of parts of speech in writing including superlative and comparative degrees of adjectives. (ELA-3-M4)

	25c.
	Apply knowledge of parts of speech in writing including adverbs. (ELA-3-M4)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots, affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)

	28.
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)

	29.

	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)

	32.

	Adjust volume and inflection to suit the audience and purpose of presentations (ELA‑4‑M3)

	33.
	Organize oral presentations with a thesis, an introduction, a body developed with relevant details, and a conclusion (ELA-4-M3)

	35.
	Deliver formal and informal persuasive presentations (ELA-4-M4)

	38b.
	Participate in group and panel discussion, including applying agreed upon rules for formal and informal discussions (ELA-4-M6)

	40a.
	Locate and integrate information from a variety of grade-appropriate resources, including: multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias) (ELA‑5‑M2)

	40c.
	Locate and integrate information from a variety of grade-appropriate resources, including: other media sources (e.g., audio and video tapes, films, documentaries, television, radio) (ELA‑5‑M2)


Note: The essential activities are denoted by an asterisk and are key to the development of student understanding of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Ongoing Activities

*Activity A:  Independent Reading (Ongoing): (GLEs: 04a, 04b, 05, 08b, 10, 14b, 14c, 16) [R]
Materials List: reading material covering a wide range of topics and readability levels, books/materials stored in the classroom itself and a constant flow of new books and reading material, Reading Response Learning Log BLM, Reading Diary Prompts BLM
Each day, students and teachers should read silently for an uninterrupted period of time. Students will select their own books or reading materials, which require neither testing for comprehension nor book reports. Students will keep a reading response learning log (view literacy strategy descriptions) of materials read. An example of a reading log is as follows:

	Reading Response Log                                         Student Name___________________

	Selection, Title, and Genre
	Date
	Pages read
	Comments about what I’ve read

	
	
	
	

	
	
	
	


Other examples of reading logs can be found at: http://www.readwritethink.org/lesson_images/lesson141/log.pdf.  Students may use selections from their learning logs to create book reports or talks.

Students may also respond in reading journals or diaries after completing their books to prompts (e.g., This reminds me of_____, What surprised me was_____, I think this novel is_____.) See Reading Diary Prompts BLM for other prompts. Student response also may be through a variety of other or other strategies (e.g. writing prompts, response logs, journals, book talks, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.dowlingcentral.com/MrsD/area/literature/ssr.html or at http://www.education-world.com/a_curr/curr038.shtml
*Activity B:  Vocabulary—Denotation/Connotation (GLE: 01a) )[R]  

Materials List: Drama Vocabulary Self-Awareness Chart BLM

Students will generate a vocabulary self-awareness chart (view literacy strategy descriptions) to assess their prior knowledge of drama terms.  The goal is to replace all the check marks and minus signs with a plus sign.  Because students continually revisit their vocabulary charts to revise their entries, they have multiple opportunities to practice and extend their growing understanding of key terms in the drama unit.  During this unit, teachers provide students with a list of words that are related to drama.  The students will complete a self-assessment of their knowledge of the words using a chart like the one below and the Drama Vocabulary Self-Awareness BLM.  Do not give students definitions or examples at this stage.  Ask students to rate their understanding of each word with either a + (understand well), a √ (limited understanding or unsure) or a – (don’t know).  Over the course of the unit readings and exposure to other information, students are to return to the chart and add new information to it.

	Word
	+
	√
	-
	Example
	Definition

	Cue
	
	
	
	
	

	Drama
	
	
	
	
	

	Scenes
	
	
	
	
	

	Dialogue
	
	
	
	
	


An expanded glossary of drama terms is available at: http://www.kyshakes.org/Resources/Vocab.htm or http://www.pkwy.k12.mo.us/CandD/CurriculumAreas/FineArts/dramavocabulary.htm  
*Activity C:  Writing Craft (Ongoing) (GLEs: 17a, 17b, 17c, 17d, 17e) [E]

Materials List: a variety of picture books, overhead projector, transparencies, or chart paper, or computer with projector, student-writing notebooks (journals)

Teacher will begin preparing the students to be good writers.  Teacher will teach or review the traits for effective writing. The following Internet sites have the traits and the definitions of effective writing:http://www.north-scott.k12.ia.us/writetraits/writetraits.html#top 

http://www.englishcompanion.com/pdfDocs/sixtraitssummary.pdf 

The teacher will read a variety of books orally to the students.  By reading aloud to the students, the teacher is providing the students with excellent models of how to incorporate the writing traits into their own writings.  The following books are good examples that focus on the writing craft: Gary Paulsen’s Guts, which shows students one way authors get ideas from real life.  Gordon Korman’s, No More Dead Dogs is an example of a story with a great lead that isn’t on the first page and is a story with smooth transitions and effective conclusions.  Because of Winn Dixie by Kate DiCamillo demonstrates an outstanding use of voice. Donavan’s Word Jar by Monalisa DeGrosse is a book that shows students the power of words.  This is an excellent example of using word choice that can create pictures in the reader’s mind. Students will participate in a discussion on how authors develop their ideas, organize their books, use voice, use effective words, create sentence fluency, and use the conventions of writing. 

The teacher will then model several sentences that focuses on ideas, organization, word choice and using the conventions of writing by writing them on chart paper, the board, an overhead, or the computer that has a projected screen and saying it orally.  Students can then participate in groups by practicing several sentences.  Students are to practice the skills in their independent writing and keep the writings in a bound composition notebook.  Teacher will remind students that this is an ongoing activity and that they will be reviewing all work done throughout the year.

*Activity D:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23a, 24a, 24b, 25a, 25b, 25c, 26, 27) [E]  
Materials List: writing samples
The teacher may use the daily oral language strategy with target skills. The teacher will provide the students with a sentence or a group of sentences in need of editing to give students consistent practice correcting grammatical errors.  Target skills should be identified (e.g., varied sentence structure and patterns, phrases and clauses, punctuation, infinitives, participles, superlative and comparative degrees of adjectives, adverbs, pronouns and antecedents, sentences without double negatives, spelling).  The students may also discuss the common errors in student writing samples.  Through the writing process, students should use peer editing to work with the mechanics.  Grammar instruction should occur within the context of students’ reading and writing.  Fun lessons for grammar instruction may be found at: http://www.education-world.com/a_lesson/lesson/lesson334.shtml 

Introduction – Introduction to Speech and Drama

	Purpose/Guiding Questions:

· Students identify the elements of drama.
· Students analyze techniques author’s use to describe characters, including the narrator.

· Students identify and explain the point of view of the narrator or other characters, as expressed in the character’s thoughts, words, or actions.

· Students identify a universal theme expressed in a play and relate it to personal experience.

· Students interpret a story, prose, speech, or play with poise, quality, and use of voice, inflections, enunciations, pronunciations, and physical expression.
	Key Concepts & Vocabulary:

· Drama Terms: character, setting, plot, climax, stage directions, dialogue, props, cue, scene, dramatic monologue, plot sequence, point of view, tragedy, act, cast, roles, script, screen play, improvise
· Skit



	Assessment Ideas:

· Oral Presentation Rubric (TMSR)

· Split-page Note taking Sample – see packet
	Resources:

· Interpretation/Situation BLM

· Oral Presentation Rubric (TMSR)

· Play, Skit, Drama Selections (ex. Websites included in related activities

· Literacy Strategy (Split-pate Note taking) - see packet
· Split Note taking Sample BLM

· Websites included in related activities

· See Teacher Made Supplemental Resources. (TMSR), Blackline Masters (BLM), Literacy Strategy Packet
· *See Blackline Masters (BLM)


*Activity 46:  Improvisation (GLE: 07, 8d, 9a, 9e, 9g, 11, 28, 32, 40a, 40c) [R] 

Materials List: Interpretation/Situation BLM, index cards with scenarios or situations, overhead projector, transparency 
As an introduction to the genre, students will be asked to discuss plays or skits they may have seen or participated in on stage.  The teacher should elicit conversations from the students on how that kind of acting is different than what they have seen on television programs.  Drama is to be performed, a conclusion students will come to see.  Drama is performed before a live audience, generally on stage or in front of the audience.  The teacher will then lead a discussion on how various action words can be interpreted in more than one way just by tone of voice. 

Using teacher-prepared scenario cards (see Interpretation/Situation BLM) or (index cards listing movements or situations characters act out), students will perform improvisational skits.  Each student will say his or her line in three or four different tones of voice to convey different meanings.  This process of using the voice to convey meaning involves students making inferences about the characters, plot, setting, and theme.  After the improvisation, students will discuss the importance of dialogue, a crisis, and stage directions in a drama.   Students may then switch cards and interpret the scenario in a different manner than that of their peer. 
The teacher will put students into cooperative groups to select a skit they are interested in reading.  Students will use print and electronic sources from library, the Internet, or any classroom resources to select one play or skit.  The following Internet sites give some samples of skits and plays to consider: http://www.playsmagazine.com/default.html http://www.fictionteachers.com/classroomtheater/theater.html.  Students will make inferences from the mood, setting, characters, plot, and theme and will practice linking their inferences to specific passages in the play’s text.  The group will practice the scene, using their voices to convey meaning and present it to the class. Each member of the group will have a speaking part. 
* Activity 47:  Drama Elements (GLE: 04c, 06, 07, 08d, 9b, 9g, 14e)[R]

Materials List: grade-appropriate drama selections, Split-page Note taking Sample BLM, teacher selected plays or skits 

The teacher will review and make sure students understand the importance of character, setting, and plot as elements of a story.  The teacher will then engage the students in a discussion about elements of drama.  The teacher will convey to students that drama has to have characters, settings, plot and climax, etc. as do stories and novels.  In addition, dramas must include stage directions, specific dialogue for the characters, and props.

The teacher should have several plays selected for the students to use.  Plays can be found in the reading texts, magazines such as READ or SCOPE, which can usually be read in one class period, and from internet sites such as http://www.playsmagazine.com/default.html or http://www.fictionteachers.com/classroomtheater/theater.html. 

Teacher will model split-page note taking (view literacy strategy descriptions) by placing on board, overhead, or PowerPoint® slide, sample split-page notes. An example is posted below.  The value of taking notes in this format will be explained by saying it logically organizes information and ideas, separates big ideas from supporting details, promotes active reading and listening, and allows inductive and deductive prompting for remembering information.
As a whole group, the teacher and students will read and analyze several skits and plays looking for commonalities in each. The students will discover the elements of drama.

The students will record their findings using the literacy strategy split-page note taking.  Students should draw a line from top to bottom approximately 2 to 3 inches from the left edge on a sheet of paper.  The teacher may put an example (Split-page Note taking Example BLM) on a transparency to show the class what the page will look like.  They should try to split the page into one-third and two-thirds.  In the left column list the elements and the supporting details (definitions, examples) should be written in the right column. Students should paraphrase and abbreviate as much as possible.  The following is an example of an adaptation of The Red Badge of Courage:

“The Red Badge of Courage,” Read Magazine, Vol. 55-No.11, January 20, 2006; page 4-17.

	Playwright/Author

Acts or Scenes

Cast of Characters

Dialogue/Monologue

Plot

Crisis   

Climax

Setting

Stage Directions

Props

Theme
	Stephen Crane, adapted by Jennifer Kroll

11 scenes

Narrators 1, 2, and 3, Jim Conklin, Henry Fleming, Wilson, Henry’s mother, Privates 1, 2, and 3, Retreating Soldiers 1,2,3,and 4, General, Colonel, Captain, Major Jones, Wounded Soldiers 1 and 2, Corporal, Lieutenant MacChesnay, Soldiers 1 and 2

Henry: Did you ever think you might run yourself, Jim?

Jim: (thoughtfully) Well, I’ve thought it might get too hot for Jim Conklin in some of them scrimmages, and if a whole lot of boys started to run, why, I suppose I’d run. And if I once started to run, I’d run like the devil.  But if everybody was standin’ and 
fightin’ why---I’d stand and fight.  By jiminy, I would.  I’d bet on it.

Fighting is about to begin, anxiety is running high within the troops.  About to face his first battle, Henry wonders if he will have the courage to stand and fight or if he will run away.

Henry lets fear overtake his courage then tries to cover it up by lying to Wilson about where he’s been all day.

Henry views his running away and lying about it as a lesson learned.  After seeing his fellow soldier and friend Jim die, Henry realizes that a soldier who runs does not support his fellow soldiers and friends.  Henry is determined to fight and win his own red badge of courage.  Henry behaves bravely in other battles that ensue and leads his regiment into battles.  Henry also comes to the realization that many of the bravest and most cowardly actions mean nothing to officers, but these are the things that make him a man.

Union Army camp of Regiment 304, battlefield

Located in parenthesis after character’s names

Knapsacks and other soldier gear

Mistakes in life are useful.  It keeps pride in check and helps make a person a responsible adult. 


Students are then to take notes using split-page note taking to identify and define the elements of a drama from a variety of preselected plays or skits. Students will compare their notes with other groups that took notes on the same play. The group will then present to the class their findings supported from their dramas, plays, or skits.
Using split-page note taking, students will continue individually to take notes on a variety of dramas from anthologies, magazines, and/or videos watched.  The teacher will demonstrate for students how they can study and review their notes by covering one column and using information in the other (e.g., playwright, acts and scenes, a cast of characters, dialogue/monologue, the plot, crisis, climax, the setting, the stage directions, props, and the theme) to prompt their memory.

Concept 1: Creating Speech and Drama

	Purpose/Guiding Questions:

· Students create and write an organized plan for extemporaneous speaking.

· Student interpret a story, prose, speech, or play with poise, quality and use of voice, inflections, enunciations, pronunciations, and physical experience.

	Key Concepts & Vocabulary:

· Story Elements – setting, plot, characters, conflict, climax, inciting force, exposition, resolution, rising action, falling action

· Drama Terms: character, setting, plot, climax, stage directions, dialogue, props, cue, scene, dramatic monologue, plot sequence, point of view, tragedy, act, cast, roles, script, screen play, improvise

· Skit, rehearse
· Purpose of Speeches – inform, entertain, special occasions
· Speaking terms – voice, enunciation, inflections, pronunciation
· Extemporaneous Speech

	Assessment Ideas:

· Activity Specific Assessment for Activity 48 (includes iLEAP Writing Rubric)

· Teacher made rubrics

· Blackline Masters – Story Element BLM, Interpretation Rubric BLM, Extemporaneous Speaking Rubric BLM

· Story Element (BLM)

· Skit Scripts using iLEAP Writing Rubric (BLM) and iLEAP Writing Checklist (BLM) 
	Resources:

· Skit Props – magnifying glass, hats, shoes, addressed envelopes, maps, etc…
· Story Elements (BLM)

· Story Elements Map Example (BLM)

· Plot Diagram Flow Map (BLM)

· iLEAP Writing Rubric (BLM)

· iLEAP Writing Checklist (TMSR)

· Interpretation Rubric (BLM) Extemporaneous Speaking Rubric (BLM)

· Literacy Strategies (brainstorming, Split page Note taking, graphic organizers)

· Various Magazines (e.g. Time, Newsweek, Discover, etc…)

· See Teacher Made Supplemental Resources. (TMSR), Blackline Masters (BLM), Literacy Strategy Packet


* Activity 48:  Creating and Performing Skits and Plays (GLEs: 15a, 15b, 15c, 15d, 15e, 18b, 18c, 18e, 18f, 26, 27, 28, 32) [E]

Materials List: a variety of items to be used to help students create skits, items may include a magnifying glass, hats, shoes, addressed envelopes, maps, etc., chart paper, Story Elements BLM, Story Elements Map Example BLM, Plot Diagram Flow Map BLM, iLEAP Writing Rubric BLM

The teacher will pull out five items to be used as props in a skit.  The teacher will give the students about 2 minutes to think of ideas for a story plot.  Students will then share ideas with whole class while the teacher lists these ideas on chart paper.  The teacher will review story elements; see Story Elements BLM.  The teacher will then choose one of these ideas to use as a model to complete a Story Elements Map graphic organizers (view literacy strategy descriptions) (see Story Elements Map Example BLM).  The students will choose 3 to 5 items to use as props for the creation of their skits.  The students will then complete a Character, Setting, and Conflict Maps graphic organizers to determine the story elements of their skits.  The students will next use a graphic organizer such as a Flow Map or a Plot Diagram to sequence the events in the skit. (See Plot Diagram Flow Map BLM).  The students will use the graphic organizers to draft a one-scene skit that may be performed for the class.  The students will use a checklist such as the LEAP Writer’s Checklist (http://www.louisianaschools.net/lde/uploads/2071.pdf) to revise and edit the skits.  Students will also proof for spelling, using a dictionary or other source. The students will be assessed using either the iLEAP Writing Rubric BLM, the LEAP 21 Writing Rubric http://www.louisianaschools.net/lde/uploads/9842.pdf or with teacher-made rubric; http://rubistar.4teachers.org/index.php.  The students may enlist the help of their peers to fill the roles of their skit and perform to the class.
*Activity 49:  Speech: Humorous or Dramatic Interpretation, Extemporaneous Speaking (GLEs: 28, 29, 32, 33, 35, 38b)[E]  

Materials List: a variety of cuttings from a work of literature, Interpretation Rubric BLM, newspapers, magazines such as Time, Newsweek, Discover, Smithsonian, note cards, Extemporaneous Speaking Rubric BLM

The teacher and students will participate in a discussion on various types of speeches to discover the purposes of speeches: to inform, to entertain, and for special occasions.  The teacher will model a selection for interpretation with a cutting from a single literary work.  The teacher may choose to model a monologue from a drama or play.  The teacher should emphasize quality and use of voice, inflections, pronunciation, enunciation, physical expression, and the ability to interpret characters correctly and consistently.  Students will then choose from a variety of literature cuttings to present to the class.  After the student has chosen, the teacher will give the student time to read the piece to determine how to interpret it.  After about 10 minutes, the teacher will pair the students.  In each pair, student A will read his or her piece of literature, focusing on the use of voice, enunciation, inflections, and physical expressions, to student B.  When student A has completed his or her interpretation, student B will then read to student A.  Have pairs practice this activity until they have memorized their literature piece.  The students will then present their interpretations to the class.  The students will be assessed with an Interpretation Rubric BLM or a teacher-made rubric. http://rubistar.4teachers.org/index.php
The teacher will then define extemporaneous speech, one that is prepared and rehearsed ahead of time, and introduce the students to the steps of writing an extemporaneous speech; researching, writing, practicing, and delivering. The students will brainstorm (view literacy strategy descriptions) topics that would be interesting to both the speaker and audience. An example topic might be: “Should schools offer free lunch to all students?” or “Does global warming affect Louisiana citizens?”   The students will research the topic chosen by using a variety of sources such as magazines, newspapers, encyclopedias, the internet, etc. Students will write the body of the speeches. Students will use split-page note taking (view literacy strategy descriptions) to translate their speeches into simple notes. Students will then write an intriguing introduction and conclusion to their speeches.  The teacher will give the students time to practice the speeches and then the students are to present an extemporaneous speech.  The students’ speeches will last between 5 and 10 minutes. The students will be assessed using an Extemporaneous Speaking Rubric (see Extemporaneous Speaking BLM) or a teacher-made rubric. Teachers may use the following web site for creating rubrics: http://rubistar.4teachers.org/index.php
Sample Assessments

General Guidelines
Use a variety of performance assessments to determine student understanding of content.  

Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students.  The following are samples of assessments that could be used for this unit:

General Assessments

· Students will be provided with a checklist of drama elements/vocabulary terms for the unit. Students’ completion of vocabulary lists/products and vocabulary acquisition will be assessed via a teacher-created selected/constructed response format.

· Students will collect all journal entries/graphic organizers created or completed and turn them in for assessment via teacher-created checklist for completion and/or response to topic.

· Students will complete graphic organizers to be turned in for assessment via teacher-created checklist for completion.

· Students will give oral presentations, dramatizing a scene from a selected play. Students will be provided feedback via an oral presentation rubric, which can be found at the following web sites, or a teacher may create a rubric. http://www.readwritethink.org/lesson_images/lesson28/performrubric.pdf http://www.readwritethink.org/lesson_images/lesson416/OralRubric.pdf 
· Students’ writing products may be assessed using the LEAP 21 Writer’s Checklist (http://www.louisianaschools.net/lde/uploads/2071.pdf) or www.louisianaschools.net/lde/uploads/3743.pdf  for self/peer evaluation.
· Students’ writing products will be assessed using the LEAP 21 Writing Rubric for final drafts. http://www.louisianaschools.net/lde/uploads/9842.pdf
· Students will be assessed via teacher observations, skills checklists, and anecdotal records to monitor individual progress in reading strategies and writing skills.

Activity-Specific Assessments

· Activity 48:  Students’ writing products will be assessed using the LEAP 21 Writing Rubric for final drafts. http://www.louisianaschools.net/lde/uploads/9842.pdf
· Activity 48:  Students will write and perform a skit.  Assessment will be based on the following:

· Students used all items given.

· Students completed story element map and a flow map or plot diagram. 

· Students followed the sequence of the story, were enthusiastic about performing, and demonstrated group effort.

· Students were well prepared and delivered script in an understandable manner.

· Students’ skit was clear, concise, and well articulated.

· Students used inflection in reading/acting.

· Students’ volume of voices was used appropriately.

Resources:

http://www.gigglepoetry.com/poetrytheater.aspx  This site is where you and your friends can perform poetry plays with these popular and funny poems.

http://www.playsmagazine.com/default.html This site offers a subscription to PLAYS Magazine and offers some sample plays, skits, melodramas and dramatized classics 

http://www.fictionteachers.com/classroomtheater/theater.html By Classroom Theater we mean a special, scripted version of a story that is easy for a group of students to read dramatically. In creating these Classroom Theater scripts, our main objectives have been to pick entertaining stories and to convey those stories in a form that is enjoyable both for the readers-who need no costumes, props, or staging-and for the audience.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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