7th grade Social Studies: Unit 7 Reunion and Reconstruction (1865-1877)


Comprehensive Curriculum

Concept Correlation

Unit 7: Reunion and Reconstruction (1865-1877) 

Time Frame:  2 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· The efforts to reunite the nation were impeded by political disagreement.
· The South was impacted by plans, resulting successes and failures, and Reconstruction.
· Regional physical characteristics support understanding of differences in the North and South. 

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Describe provisions of the Thirteenth Amendment and Lincoln’s reasons for advancing it, as well as the purpose and significance of the Fourteenth and Fifteenth Amendments (H-1B-M12) (Evaluation)
78

Describe, compare, and evaluate various reconstruction plans of the post-Civil War South (H-1B-M13) (Application)
79

Explain the growing conflict between Andrew Johnson and Congress, and the reasons for and consequences of his impeachment and trial (H-1B-M13) (Application)
80

Describe the successes and failures of Reconstruction, as well as its impact on the South (H-1B-M13) (Evaluation)
81

Explain how the presidential election of 1876 led to the Compromise of 1877 and brought about an end to Reconstruction in the South  (H-1B-M13) (Analysis)
82

Reflections



	Concept 1:  Reconstruction

58. Students describe, compare, and evaluate various reconstruction

      plans of the post-Civil War South?

59.  Students explain how the presidential election of 1876 led to the Compromise of 1877 and brought about an end to Reconstruction in the South?

59. Can students describe provisions of the Thirteenth Amendment and Lincoln’s reasons for advancing it, as well as the purpose and significance of the

      Fourteenth and Fifteenth

      Amendments?

60. Can students describe the successes and failures of

      Reconstruction, as well as its impact on the South?
61. Can students explain the growing conflict between Andrew Johnson and Congress, and the reasons for and consequences of his impeachment and trial?


	*Activity 63:  Reconstruction of a Nation Divided 
  GQ 658
	81
	

	
	*Activity 64:  The Civil War Amendments 

  GQ 56
	78
	

	
	*Activity 65:  Elements of Reconstruction 
 GQ 55, 59
	79,80,81
	

	
	*Activity 66: Reconstruction Comes to an End 

  GQ 57
	82
	


 Unit 7: Concept 1:  Reconstruction 

GLEs

*Bolded GLEs are assessed in this unit.

	78
	Describe provisions of the Thirteenth Amendment and Lincoln’s reasons for advancing it, as well as the purpose and significance of the Fourteenth and Fifteenth Amendments (H-1B-M12) (Evaluation)

	79
	Describe, compare, and evaluate various reconstruction plans of the post-Civil War South (H-1B-M13) (Application)

	80
	Explain the growing conflict between Andrew Johnson and Congress, and the reasons for and consequences of his impeachment and trial (H-1B-M13) (Application)

	82
	Explain how the presidential election of 1876 led to the Compromise of 1877 and brought about an end to Reconstruction in the South  (H-1B-M13) (Analysis)

	81
	Describe the successes and failures of Reconstruction, as well as its impact on the South (H-1B-M13) (Evaluation)


	Purpose/Guiding Questions:

58.  Students describe, compare, and 

      evaluate various reconstruction 

      plans of the post-Civil War 

      South?

59.  Students explain how the 

presidential election of 1876 led to the Compromise of 1877 and brought about an end to Reconstruction in the South?

59. Can students describe provisions 

      of the Thirteenth Amendment 

      and Lincoln’s reasons for 

      advancing it, as well as the 

      purpose and significance of the 

      Fourteenth and Fifteenth 

      Amendments?

60. Can students describe the 

      successes and failures of 

      Reconstruction, as well as its 

 impact on the South?
61. Can students explain the 

      growing conflict between 

      Andrew Johnson and Congress,     

      and the reasons for and 

      consequences of his 

      impeachment and trial.
	Vocabulary:

· Reconstruction

· Radical Republicans

· black codes

· Civil Rights Act 1866

· Impeachment

· Freedmen’s Bureau

· Tenure of Office Act

· Command of Army Act

· Andrew Johnson

· White supremacy groups (KKK)

· Jim Crow Laws

· Sharecropping

· segregation

· Hiram Revels

· Carpetbagger

· Scalawag
Key Concepts
· 13th, 14th, 15th Amendments

· Reconstructions plans: Lincoln’s, Johnson’s, and Congress’ plans


	Assessment Ideas: 

· test, charts, presentations, see assessment specifics, papers/journals, class debates
	Resources: 

· Internet, textbook, teacher notes, videos




Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level.

Introductory Activity
* It is suggested that a timeline is constructed throughout the entire Unit using the dates 1850-1865. This can be done individually by the student or as a class. 

*Activity 76:  Reconstruction of a Nation Divided (LCC 1)
(GLE: 81) 

Materials List: computer (optional), overhead projector, Inspiration© software (optional), Timeline of African American History (see activity for link to this document)

Inform students that the Reconstruction of the South was perceived differently by different groups of Americans. Conditioned by Lincoln’s special understanding of a nation divided, his rhetoric had the potential to heal the nation. Unfortunately, his death let loose rigorous debates. Some wanted to punish the South so states’ rights and slavery would never rebound, while others desired a peaceful rebuilding of the nation with an educated class of African Americans taking their rightful place in society as free, voting citizens. Ask students to consider how they would have acted to end the hostilities. List their proposals on the chalkboard or overhead, or use Inspiration© software. Use this list throughout the unit to make comparisons with the actual events and policies.

Using brainstorming (view literacy strategy descriptions), have students develop a list of new and intensifying problems the nation faced before and after Reconstruction. Use previous knowledge acquired about conditions during Reconstruction and racial attitudes in the region to develop ideas. Follow the steps below to record content information:

· Record ideas on a piece of paper. 

· Study the Timeline of African American History, 1881–1900. (Resource:  http://lcweb2.loc.gov/ammem/aap/timelin2.html)

· Click on the timeline for 1852-1880 to review the period of Reconstruction.

· Compare the political changes over time for the nation during and after Reconstruction.

· Chart the political change in the South over time on a student-made timeline (e.g., Republican to Democratic in the South at the end of Reconstruction).  Have students use the timeline and their own ideas to develop a list of three-to-five important changes African Americans were faced with in the South during and after Reconstruction. 

When students have completed their lists, discuss them with the rest of the class.
Assessment  

When they have completed their research, ask students to write a paragraph about the changes and a proposed solution.  Have them use the above questions to help write the paragraph. Once students have completed their paragraphs, use a think-pair-share. Then have the class list the successes and failures of Reconstruction based on the students’ paragraphs.

*Activity 77:  The Civil War Amendments (LCC 2)

(GLE: 78)

Materials List:  computer, guides for reading and interpreting the Thirteenth, Fourteenth, and Fifteenth Amendments

Provide students with guides for reading and interpreting the Thirteenth, Fourteenth, and Fifteenth Amendments to the Constitution. Use guided discussion to determine student comprehension of the amendments. Using data from the text and/or other sources, have students explain the following:  What were President Abraham Lincoln’s reasons for advancing the Thirteenth Amendment?

Inform students that Lincoln took an active role in pushing the Thirteenth Amendment through Congress. He insisted that the passage of the Thirteenth Amendment be added to the Republican Party platform for the upcoming presidential election in 1864, and used all of his political skill and influence to convince additional Democrats to support the amendment’s passage. His efforts finally met with success when Congress passed the bill in January 1865. In addition, Lincoln supported those congressmen who insisted Southern state legislatures must adopt the Thirteenth Amendment before those states would be allowed to return with full rights in Congress. The fact that Lincoln had difficulty gaining passage of the amendment toward the closing months of the war and after his Emancipation Proclamation had been in effect for over one year is illustrative. There were still a reasonably large number of Northern people, or at least their elected representatives, who were either indifferent toward or directly opposed to freeing the slaves. Ask students to explain why many Northerners held these views.

The Fourteenth Amendment secures the rights of former slaves and mandates that states provide equal protection for all citizens. It also includes “due process” and “equal rights” for all citizens.  It has been used in court cases such as Brown vs. Board of Education.

The Fifteenth Amendment prohibits federal or state governments from using race, color, or previous slavery status as a means to prevent someone from voting. Once this Amendment passed, African Americans were elected to various positions throughout the South during Reconstruction.       

Ask students to evaluate the purpose and significance of these amendments in the nineteenth century. Have them choose a contemporary issue or court case where the Thirteenth, Fourteenth, or Fifteenth Amendment is cited and write an essay discussing the significance of the amendment.

Have teams of students trace the influence of the Thirteenth, Fourteenth, and Fifteenth Amendments. Have them work in teams to conduct research, and do a summary and presentation on one of the amendments and its impact in the United States today. Ask teams to include pictures, posters, or timelines as a visual portion of the presentation for class viewing. Ask students to explain in their presentation and in their writing the significance of the Thirteenth, Fourteenth and Fifteenth Amendments.

*Activity 78:  Elements of Reconstruction (LCC ACT 3) 
(GLEs: 79, 80, 81) 
Materials List:  Elements of Reconstruction BLM, Reconstruction Plans BLM

Ask students to use the Elements of Reconstruction BLM to describe and evaluate items or activities related to Reconstruction.  (See this BLM and the sample below).

	Reconstruction Activities
	Purpose and Description
	Success/Failure

	Creation of Military Districts in the South
	
	

	Restoration of Southern States to the Union
	
	

	African American Participation in Reconstruction  of State Governments
	
	


Focus discussion on a series of questions: 

· What political gains did northern Radical Republicans hope to gain by reconstructing the South?

· Why did some actions taken during Reconstruction result in positive reforms while others destroyed the traditional southern way of life?  

· Lincoln argued that states could not secede; thus, they had never left the Union. Explain his reasoning.

· What was the Radical viewpoint on the secession of the Southern states?  

· What actions did the Radicals take to punish southern state governments?

Using the textbook, have students compare the Lincoln and Johnson Presidential Reconstruction plans with the Congressional Radical Republican plan. Students will complete Reconstruction Plans BLM, identifying the main points of each plan. After completing the chart, students will explain how Johnson’s view of the president’s role in Reconstruction conflicted with the view of Congress, and how this led to Johnson’s impeachment.  (See the Reconstruction Plans BLM and sample below.)

	RECONSTRUCTION PLANS

	Lincoln’s Plan
	Johnson’s Plan
	Congressional Plan

	
	
	


Have students explain the following:

· Why Andrew Johnson opposed Radical plans to carry out punitive measures against Southern states. 

·  Why Johnson refused to accept conditions set by the Radicals in the Tenure of Office Act.

·  Why Radicals impeached the president. 

·  Why Johnson’s impeachment and the Senate’s failure to convict him were important to the nation.

Using split-page notetaking (view literacy strategy descriptions), have students organize their notes from the lesson. Review content of activity with whole class discussion allowing time for questions or comments to be addressed.  Students are to use the split-page notetaking strategy to reinforce both prior knowledge and new information about Reconstruction.  Remind students how to study from their split-page notes by covering one column and using information in the other to try to recall the covered information. Students may study their notes together in order to prepare for tests and quizzes.  

	Elements of Reconstruction 
	Description:

	Northern Reaction
	

	Southern Reaction
	


*Activity 79: Reconstruction Comes to an End (LCC ACT 5)
(GLE: 82) 

Materials List: computer (optional)

In 1876, Rutherford B. Hayes, a Republican, challenged Samuel Tilden, a Democrat, for the presidency. Republicans said Democrats were still the party of treason. Democrats blamed Republicans for the corruption of the Grant administration. On Election Day, Tilden won more popular votes than Hayes and was thought to have won the presidency, but elections in South Carolina, Florida, and Louisiana were disputed. Congress set up a committee of fourteen congressmen and one U. S. Supreme Court Justice to decide the winner of the presidential election. The northern Republicans and the southern Democrats reached a compromise, in which the committee would proclaim Hayes the winner of the election, and the new president would end Southern Reconstruction and grant concessions to the southern states. This contest is considered one of the most controversial and closest elections ever. Comparing the elections of 1876 and 2000, show that history can be used to understand the present.  Why were the top vote-getters in the elections of 1876 and 2000 not able to become President? 

Hold a class debate on the election of 1876 and the Compromise of 1877. Divide the class into teams and assign small groups to prepare for the developmental briefs and closing arguments. The following website can be used to acquire additional information and questions which support the activity:  http://www.angelfire.com/ok/ush2civilrights/compromiseof1877.html
Have students select a problem faced by Americans in the post-Reconstruction South. Examples of problems which evolved in the nation are: the spread of corruption in Reconstruction and post-Reconstruction Southern state governments, corruption in the Grant administration, removal of political rights (voting and office holding) from African Americans in the South, terrorist activities by white supremacist groups, intimidation of Republican voters in the South, second-class citizenship forced upon African Americans in the nation and South, reforms by Republicans in the South during Reconstruction, and the return of pre-Civil War Democrats as leaders of southern states after Reconstruction. Ask students to answer the following questions about the problem they selected:

· Who was involved with these changes? 

· What was at stake? 

· How serious were the changes? 

· How did the changes affect the South after Reconstruction? 

· What was one solution proposed for this problem? 

· What were some arguments for and against this proposed solution? 

When they have completed their research, ask students to prepare a five-minute presentation about changes and a proposed solution. Once students have completed their presentations, have the class list successes and failures of Reconstruction based on the presentations.

Assessment

Hold a class debate on the election of 1876 and the Compromise of 1877. Divide the class into teams and assign small groups to prepare for the developmental briefs and closing arguments. Use the following Web site for additional information on how to conduct this activity: http://www.angelfire.com/ok/ush2civilrights/compromiseof1877.html
Activity 80: Reconstruction Analyzed (LCC ACT 4) 

(GLE: 81) 
Reconstruction ended an era in America where states in the North and South had been divided.  Once again, America is a united nation showing much progress toward many issues which had once plagued both the North and South.  Use the following statements to prompt students to discuss and share their opinions about the ever-changing times.

· Why was Grant’s administration plagued with scandals, and why did his administration support Radical Reconstruction of the South?

· Are there any effects of Reconstruction that can be identified in the South today?

Allow time for class discussion and then use the RAFT strategy (view literacy strategy descriptions) to write about the change some African American Southerners experienced after Reconstruction.  Use the following as a prompt for RAFT writing:

· R- Role (A Former slave)
· A- Audience (Public listeners)
· F- Form (Through a poem) 
· T- Topic ( Life after Reconstruction)
Students should be given time to share poems in small groups or as a class. Students should listen for accuracy and logic in their classmates’ RAFTs. Post poems so that they are visible in the classroom. 

Unit 7 Assessment Options

General Assessment Guidelines

· Use a variety of performance assessments to determine student comprehension.

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.

· Select assessments that are consistent with the types of products that result from the student activities, and collaboratively develop a scoring rubric with other teachers or students.

· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.

General Assessments
· Conduct research to answer historical questions throughout the unit.

· Construct chart, timelines and maps as study guides.

· Write essays, summaries, and personal opinion papers.

· Hold a class debate on election of 1876.

Activity-Specific Assessments

· Activity 1:  Have students use both timelines (1852-1880 and 1881-1900) on the Internet to compare and contrast the changes in the nation (notably the changes for the African American group)

· Activity 2:  Have students construct a chart listing the rights the Thirteenth, Fourteenth, and Fifteenth Amendments gave Americans. Give two examples which support the rights of the Amendments.   

· Activity 3:  Have students construct a timeline of Reconstruction activities and describe their purpose, success, and failure. Ask students to compare the reconstruction plans of Lincoln, Johnson, and the Radicals in chart form. Have students write an essay explaining why Andrew Johnson opposed Radical plans to carry out punitive measures against Southern states, why he refused to accept conditions in the Tenure of Office Act, and why Radicals impeached the president.
Name:_________________________________
School:___________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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